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ECEY6009 Catalytic Leadership: rights, resilience and social change. 
This portfolio will encompass a critical analysis on catalytic leadership and the barriers which one may come across. There will be discussion of the complex sociological factors early years professionals are faced with in settings and how a catalytic leaders can work to promote the welfare of the child. Additionally there will be a review of one report by the Welsh Children’s Commissioner with analysis of the role of the Children’s commissioner. This will be followed by a critical evaluation of the strategies available for children and families who are affected by sociological factors, looking in depth also at the early interventions and support available. 
Part one: 
A catalytic leader empowers others in a transformational way, creating practitioners who are agents of change (Clark, 2012). Being a leader can sometimes lead to power imbalance. However, a catalytic leader empowers others and creates trusting and respectful relationships throughout settings (Toomer et al., 2018). Similarly, Parker (2020) suggests that working in partnership with others within the community and settings creates a catalytic leader who works towards social justice. 
Unterhalter and Brighouse (2015) states that social justice refers to equitable and equal opportunities for all members of the setting without segregation and discrimination due to sociological factors.
[bookmark: _Hlk128565057]Toomer, et al. (2018) states that all leaders must keep up to date with continual professional development (CPD) to be knowledgeable and effective catalytic leaders. Martland (2020) agrees and states that CPD can enhance practitioners skills and encourage confidence to work independently and help others to enhance their skills. Clark (2012) concurs by stating that there is a need for more opportunities where practitioners can contemplate and discover their own leading roles within their environments. Burton-Hughes (2017) states that CPD can effect practice by ensuring quality is high throughout and improves employee satisfaction and retention by making staff feel valued. 
Grantham Caston and Fontcuberta DiCarlo (2021) state that leadership is important for all societies and working environments. However, it is also suggested that management in childcare requires a certain type of leadership style. Research has concluded that in most early years settings, the leadership style portrayed by managers is not necessarily the leadership style which is beneficial. This is due to managers showing characteristics of either transactional, passive or avoidant leadership styles. Grantham Caston and Fontcuberta DiCarlo (2021) continues by stating that successful leaders influence people in an inspirational way and connect with people to work towards common goals despite any obstacles they may encounter. 
Gandolfi and Mills (2022) states that social injustice within settings causes staff to feel undervalued and silenced, leading to a system where children are seen as ‘social capital’ and their exam rankings are more important than their wellbeing.  A manager can run a setting but a leader provides direction, gives people a purpose and has a vision for the community around them. Schools need an influential leader who can help a setting to grow culturally and connect people (Robinson, 2016). Similarly Harvard University (2023) states that when leaders work together and align their agendas to serve the purpose of a shared objective, they have the power to create more substantial and lasting change for children and families who face adversity. 
Nevertheless, some catalytic leaders experience challenges such as other people’s resistance to changing their behaviour while some people may be scared to take on change (Lovejoy, 2017). As Rodd (2015) suggests, there is a lot of pressure for early years practitioners. They are expected to achieve a lot within their settings without time or funding to do so. This can lead to poor work satisfaction and therefore leaders are not motivated to lead. 
The Reggio Emilia citizens of Italy worked as catalytic leaders with a shared vision and purpose to create cultural schools for young people (Pelo,2008). The community wanted to build a school which was open to all families and based the school on the values of critical thinking and joyful experiences with collaboration form the community as a whole with a shared purpose. Berg (2021) describes the Reggio Emilia approach as a child-led learning experience where the child is encouraged to make their own decisions and shape their curriculum around what they enjoy learning in order to achieve their full potential. 
In light of the Reggio Emilia approach, all children are from different backgrounds and it is important that catalytic leaders work towards providing equity to all children in their settings (Goding, 2021). Some children may have experienced sociological factors such as Adverse Childhood Experiences  (ACES), poverty or be from different ethnic groups. These factors can each contribute to how a child experiences things especially in early years settings.
Children who may be faced with poverty, could be affected by a lack of security within their environments with risk of exclusion in settings. As suggested by Maslow’s hierarchy of needs, an individual cannot reach their full potential without first having their basic needs met (Mcleod, 2007). Similarly, Childfund Australia (2019) state that poverty can effect children’s development and health. A malnourished child can struggle with focusing in settings and therefore could miss opportunities to develop their knowledge skills to their full ability. 
 Welsh Government (2015) also state that poverty can lead to children experiencing poor health, missed opportunities and not thriving in their settings. To tackle this issue the child poverty strategy has been developed. The aim of the Child Poverty Strategy is to reduce inequalities for children from all backgrounds with children’s rights at its core. 
There are some children who are at more risk of experiencing poverty and other inequalities. These include children from different ethnicities, unemployed families, refugees, people with additional needs and parents who are in education and training (Welsh Government, 2015). The Child Poverty Strategy aimed to tackle these inequalities and provide support for all families and children. The child poverty strategy aspired to eliminate poverty from every child’s life by 2020. 
Despite this, Welsh Government (2022) suggests that 31% of children in Wales are living in relative income poverty. This is the same figure as 2015 when the child poverty strategy was introduced. Hutt (2022) suggests that issues which had an impact on the plan were leaving the European union, the covid-19 pandemic and the current cost of living crisis. These circumstances may have effected children in a negative way, having catalytic leaders in settings will encourage promotion of children’s self-identities and self-esteem.  
According to Children in Wales (2022) in May 2022 inflation rate was the highest it has been in thirty years, where the average household would pay an additional £700 a year for their energy leaving low income households in drastic circumstances especially with other prices being raised including rent and food. Similarly, Samuel (2022) states that 90% of people have been affected by the cost of living which is having a significant effect on children including a negative effect on their mental health and wellbeing.  
As practitioners, it is important that there are catalytic leaders within settings who inspire change and help children to alleviate the impact sociological factors that could negatively affect their learning (McMahon, 2017). 
According to Baker (1969) cited in Hooker (2019) the system that people are currently in needs to change drastically in order to embrace all people in a meaningful society.  Clark (2012) suggests that there is a need for skilled leaders in the early years who effectively work to create understanding and respectful environments for children to thrive in. 
Welsh Government (2021) have worked on creating an anti-racism policy and state that in Wales there are inequalities. The experiences of the differing communities within Wales are broad where many people who are from ethnic minority groups can be faced with racism and discrimination. According to McCarthy (2020) children who experience discrimination are more likely to develop stress and other related issues which could be detrimental to their health. A catalytic leader could help by finding ways to explain the effects of racism and promote all cultures int heir setting.  
Welsh Government (2021) continue by suggesting that conscious effort is needed from all to provide everybody with equitable opportunities and demonstrate anti-racism by diminishing stereotypes which they and others may hold and understand the impact of their actions. 
Hadfield et al. (2015) suggests that in order to create a community which effectively promotes learning and communication, early childhood leaders need to merge both educational and distributed leadership styles. Hadfield et al. (2015) argues that pedagogical leadership should be considered to be participative, facilitative and collaborative to create a successful environment for children to thrive in. As stated by Zachery (2011) a catalytic leader is someone who is mindful, united and purposeful. A catalytic leader shows others what they can become and supports them to do what they may not be able to achieve on their own. Having catalysts in an early years setting not only allows the setting and staff to grow but also enables the children to embrace their differences and thrive as individuals (Zachery, 2011). Despite this, challenges such as sociological factors may present catalytic leaders with a high rate of demands (Zhang, et al. 2020).  
Cooper (2014) suggest that many practitioners in the early years avoid conversations regarding leadership due to misunderstandings about what a leader is considered to be. Cooper (2014) continues by stating that teachers and practitioners views on leadership may inhibit their ability to engage and understand leadership as something that can be demonstrated in every day practice. 
However, Sims et al. (2015) states that in Australia, newly qualified graduates with degrees in childcare and education are finding it difficult to find their place as leaders and consequently struggling to provide the quality which is expected of them from more senior staff. This is due to the expectation for leaders in settings to be training and supporting other adults and members of staff to ensure their practice is at a high standard. In comparison, Sims et al. (2015) suggests that in the United Kingdom, 80% of early years practitioners with a professional  status noted they were more confident in providing improvements in their settings. This is because of the importance which is placed on leadership and exploring the role of the leader. 
Part two:
According to the Welsh Government (2019), Wales is committed to valuing the United Nations Convention on the rights of the Child  (UNCRC) under the Rights of Children and Young Persons (Wales) Measure 2011. This means that children’s rights are always considered within minister’s decision making in Wales. 
In 2004, Welsh Government officially implemented the UNCRC as the starting point for policy making within Wales regarding all things relating to children and young people (Welsh Government, 2019). Additionally, Wales have the Children’s Commissioner who is responsible for promoting children’s rights and ensuring decisions made through public bodies in Wales are promoting and following the UNCRC, this includes any decisions Welsh Government might make (Children’s Commissioner for Wales, 2023). 
The Children’s Commissioner for Wales (2023) also ensures that children are safeguarded and their welfare is at the core of their work. The Care Standards Act 2000 brought forward the Welsh children’s commissioner. Similarly, Cook et al. (2008) states that the first ever children’s commissioner position was made in Norway in 1981. Other European countries followed Norway’s example after the UNCRC was introduced in 1989. It was not until 2000 that a Children’s Commissioner introduced to the United Kingdom. The reason behind introducing the children’s commissioner to Wales came from the Waterhouse report which identified many child abuse cases happening in a children’s home in North Wales (Cook et al., 2008).
[bookmark: _Hlk128650460]Despite this, Children’s Commissioner (2023) states that the first English children’s commissioner came into effect in 2005 which was suggested by Lord Lamming and the Lamming report, following the death of Victoria Climbie. The first Scottish Children’s Commissioner came into effect in 2004 (Children and Young people’s Commissioner Scotland, 2023).  
The UNCRC explains the basic human rights of every person under the age of eighteen. It was established by the United Nations General Assembly in 1989 and sanctioned in the United Kingdom in 1991. These right apply to all children no matter what their personal background ability or status (unicef, n.d). 
In addition to this, unicef (n.d) state that human rights apply to adults and children equally. However, with the children’s rights convention it demonstrates specific rights which only apply to children.  The UNCRC also explains that governments must comply and follow these rights and have a responsibility to promote and protect children’s rights. 
Unicef (n.d) also state that professionals such as teachers, doctors and social care professionals should also have responsibility to teach and recognise children’s rights as it is important that children know their rights and that they are taken seriously. 
This links to the new curriculum for Wales which focuses on building a child’s self-esteem and confidence, helping them to develop their skills to their full potential enabling them to become valued members of society (Welsh Government, 2017). This also links to Maslow’s hierarchy of needs which states that children can develop to their full potential when their needs are met (McLeod, 2007). Similarly, Save the Children (n.d) state that the UNCRC entails 54 articles which identify children’s rights and how governing bodies must collaborate to make them accessible to children. 
The convention states that governments must meet children’s basic needs such as life survival and development, an education which enables them to fulfil their potential, to be raised by and have a relationship with their parents, express their own opinions and protection from violence, neglect and abuse (Save the Children, n.d). 
According to the Children’s Commissioner (no date) the Right Way is a framework published to enable human rights in education under the duties of the Curriculum and Assessment (Wales) Act 2021. The right way supposedly supports leaders in educational settings and can improve children’s rights approaches in their settings. This approach is available to all educational settings including maintained and non-maintained in Wales. Additionally, Children’s Commissioner (no date) states that the framework needs to be a team approach involving all adults within the setting in order to ensure its success. 
Children’s Commissioner (2023) suggests that people who work closely with the care of children must ensure that children are valued and their rights are accessible for them to know and understand. This means that even the language used when talking to children should promote their rights, for example, asking their opinion and giving them a right to a voice and utilising their own abilities and skills (Children’s Commissioner, 2023). 
Children’s Commissioner (no date) suggest that children’s rights and empowering children is embedded in the new curriculum for Wales. Welsh Government (2017) agrees with this and states that there is an emphasis on children’s wellbeing in the new-curriculum with hopes that children will flourish and enjoy their education. However, White (2019) states that there needs to be balance between children knowing their rights and knowing their responsibilities, this can make it difficult to explain to children. It is important for children to know and understand their rights but children may also need to learn what their responsibilities are. 
With this in mind, BBC (2019) states that by teaching young children about their rights, a number of pupils admitted to feeling unsafe in their home environment. This led to involvement of authorities meaning that the safety of the child was made a priority. BBC (2019) continue by stating that children’s knowledge of the UNCRC now means that they feel safe in their community. 
Under Article 12 of the UNCRC, children have the right to be taken seriously and heard in all decisions which may affect them but they are still not having a say in important rulings which may have an impact on them personally. Assumptions are made by adults about children’s opinions and they are often overruled  (Beattie, 2019).  According to Reggio Emilia children should have a voice in their community, this links to Bronfenbrenner who suggested that child’s development and self-worth is built from a multifaceted system of relationships which are effected by may levels of their living environment (McLeod, 2023). 
To conclude, the UNCRC has created a united front to protect and safeguard children all over the UK and Europe. Utilizing a children’s Commissioner in Wales has had a significant input on the welfare of children across the country particularly in early years settings. In addition there is evidence to support that enforcing the UNCRC in schools has led to promotion of the safety of many children. However, it is apparent that not all adults are have knowledge of the convention and therefore children are not fully aware of their rights. With this in mind there is still work which can be done to further promote the UNCRC and the role of the Children’s Commissioner. 
Part three: 
[bookmark: _Hlk128838518]For section three of this assignment there will be a critical evaluation of the early interventions and services available to support children who are living in poverty. Reeves, Parsell and Liu (2019) explain that defining poverty should come from someone who has lived and experienced it. However, usual definition of poverty are made from observers of the issue. Therefore, Reeves, Parsell and Liu (2019) argue that definitions of the term poverty are usually unrealistic. 
Moreover, the Joseph Rowntree Foundation (2023) suggest that poverty is when people do not have the basic necessities to live. This could be that families do not have enough money to feed themselves or to have heated homes. As Maslow’s hierarchy of need cited in McLeod (2007) without these basic needs being met then the child will struggle to develop to their best. This also effects people ability to play a full part in society due to the high stress levels they experience daily. 
 According to the Royal College of Pediatrics and Child Health (2019) some causes which have affected the rate of poverty in recent years is insufficient wages for working people as well as deductions in financial support for low-income homes, this is typically majority families with children, families with more than two children and single parent families are particularly effected. 
[bookmark: _Hlk128928794]However, Milbourne and Coulson (2020) state that most research into poverty is done quantitively and there needs to be more qualitative research done  to understand the experiences of those who are living in poverty. This is because by looking at numbers it is easy to forget that the people in these situations are faced with accompanying problems such as social exclusion, cultural marginalisation and poor housing conditions. 
Similarly, Pradhan and Ravallion (2011) states that there are too many factors to consider when defining poverty, people have different needs to meet and have various perceptions of what meets their basic needs. There is a subjectivity to the perception of what basic needs are. 
The Joseph Rowntree Foundation (2023) states that poverty can have a bad impact on people’s lives. There is a higher chance of family dynamic problems, bad menial health and physical health. The effects can be seen in children’s development as well this is because children who do not have a good diet can become malnourished and this leads to weight loss and can also effect brain development (Royal College of Pediatrics and Child Health, 2019). 
[bookmark: _Hlk128841499]Welsh Government (2021) agree by stating that health inequalities in Wales are evident in both adults and children throughout the most deprives areas in Wales. Adults had lower life expectancies and children having worse health consequences due to malnourishment. Welsh Government (2021) suggests that mental health of people living in poverty is also at risk, deprivation is linked to suicide, stress and mental health issues. There is an added risk of obesity to children living in poverty. This is due to less access to leisure and sports facilities and less money for fresh food like fruit and vegetables. Likewise Garrington (2015) states that in many countries around the world there is a link between childhood poverty and childhood obesity. One reason being that poorer families cannot afford to buy fresh produce. 
RCPCH (2020) argue that poverty can considerably impact on a child’s health and well-being suggesting that 30% of children in an average UK classroom live and experience poverty. 
However, in Wales there are many strategies in place to combat the negative effects of poverty within early years settings. One focus is on providing children with a healthy breakfast to start their day. According to Carmarthenshire County Council (2021) there are currently 96 primary schools providing breakfast clubs for their pupils. Consuming a breakfast before their school day means that children experience better health benefits and are more focused during the day. Carmarthen County Council (2021) also states that there is a variety of cereals on offer along with toast and a drink of fruit juice or milk. Carmarthen County Council (2021) suggests that consuming milk has health benefits for young children and so they also provide this free of charge. 
Another strategy to help children who are living in poverty in Wales is free school meals Carmarthenshire County Council () states that children who live in households with a certain amount of income can be entitled to free school meals. If a household is eligible for these free school meals, they will also be eligible for support during school holidays to help them in providing meals for children. Carmarthen County Council (n.d) also state that since the 5th of September 2022, there has been a roll-out of universal primary free school meals. To date, this includes all children from full-time nursery up to year one in primary schools no matter their household income. Carmarthenshire County Council (n.d) state that the plan for universal primary free school melas should continue to roll-out over more years groups in the future. 
Varley (2020) states that the work of Marcus Rashford will change Government policy across the UK in regards to providing children from low income families with meals during school holidays. McRae and Westwater (2023) state that the mayor of London has announced there will be free school meals for all primary schools within the next year. However, currently, children up to year two in England are received the universal infant free school meals scheme.
In Wales there are also schemes such as the childcare offer for Wales, according to Welsh Government (2023) the offer aims to reduce the amount of childcare costs working families  by providing up to 30 hours of free government funded childcare for 3 and 4 year old’s. However, BBC (2020) suggest that parents were having to pay unexpected bills due to insufficient information regarding the total amount of hours they were actually entitled to. Another critique is that of Welsh Government (2019) which states that some recommendations of the childcare offer is that the provision needs to be simplified and providing additional information and guidance or parents especially with regards to school holidays. 
In conclusion, there has been a substantial effort in Wales to providing low-income families with additional support to provide for their children. There are some adjustments which need to be amended to ensure all services are accessible to children living in poverty. There is debate surrounding the definition of poverty, therefore it makes it hard to determine who is affected. With this in consideration, it would be beneficial for resources to be widely accessible therefore not having to prove poverty when asking for help. 
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