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This is a Menna’s Picture Exchange Communicaiton System (PECS) book. Menna is currently working towards achieving Stage 1 of PECS, whereby she is able to exchange a picture of something she wants with a communicative partner, for the real item. Currently Menna is choosing from highly motivating items. Menna is working hard on achieving Stage 1 but still requires adult support in order to complete the exchange. 
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This is a switch that Menna uses to say ‘hello’ to those she meets when she transitions around school. She does require adult support in terms of the social aspect of interacting with others and does require prompting. However, she does appear to understand the cause and effect aspect of using the switch. She also uses switches in other areas, for example, when playing cause and effect games on the computer, using switch toys (electronic toys, such as a bubble machine, barking dog) and during stories. 
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This is Menna’s standing frame and she requires this piece of equipment in order to stand. In order to stand, she needs to be wearing shoes and her feet, knees, waist and back are strapped in, using a range of clips and velcro. Menna uses her stander daily, wherever possible, usually in the morning when she is more alert. There are days when she might not use it, for example, if she is unwell. Currently she is working towards being able to tolerate standing for up to an hour. Menna is able to participate in a range of activities whilst in her stander and it does not affect her ability to access the curriculum. 
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These are Menna’s two specialised chairs that she uses during the day. The green chair is known as a Pal (posture + attention = learning) chair whilst the red chair is a r82 high/low chair, whereby the height can be adjusted to suit the activity. Advice from the physiotherapist is that Menna is to use her Pal chair for the majority of the school day, as it also allows her to practise skills such as going from a seated position to a standing position. Menna uses her red chair for activities requiring transition from one area to another and also for eating. Both chairs provide Menna with the support required to maintain her posture as well as providing her with a means of being able to access the curriculum. 
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This is a report by the organisation Cerebral Palsy Cymru. A physiotherapist and occupational therapist carried out a series of sessions with Menna, her parents, a teaching assistant and myself. They provided the following report with a range of exercises which are to be practised as often as possible in order to develop Menna’s physical skills. Whilst the report states that Menna achieved the targets set, she still needs to practise these daily in order to maintain the skill and also needs to practise them in a range of settings and contexts.
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Below is a copy of Menna’s Individual Education Plan. This demonstrates the areas that Menna needs to develop. Her targets are based on advice from a Speech and Language Therapist as well as a physiotherapist. Menna’s targets are reviewed regularly to ensure they are still relevant and then updated accordingly. A copy of Menna’s targets are displayed in the classroom, so that all those working with her know exactly what her priorities are. 















































[bookmark: _Toc1386941092]Document G
A Speech and Language Therapist will usually carry out an assessment of Menna annually. If I need additional guidance throughout the year, I can contact them as and when needed. This report supports target setting for Menna. Not all of the advice is included in Menna’s Individual Education Plan, however, will be worked on throughout the year.  
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My views as a professional for the Annual Review
Speech and Language Therapy

Name: QSN Date of Birth: GNP
School egaIMassY-Coet Date written: 28/10/2021

[ My involvement and what | like and admire about @jijile |
| met@in school on the 18" October 2021 in QNGNS ©urpose of the
visit was to carry out an initial assessment after receiving a request for advice from NS
(class teacher) last academic year. Full PPE was worn throughout the visit in line with Health Board
Covid-19 guidelines.

G- lained (hal-uses gesture and facial expressions and is very clear when she
does/does not like something or want something. When it is a motivating object, @i will make a
choice between two. We recently had a therapy session with Bobath where they gave us some
strategies to work on with@il® over the coming weeks. She does not have a functional form of
communication, which results in staff having to interpret her behaviours.

I carried out classroom observations in order to assess her language abilities. | observed her during
the whole class morning activity as well as carried out some one to one assessment. She appeared to
understand the routine of the session and was pre-empting what was coming next. She clearly
demonstrated her likes by smiling and vocalizing when she was enjoying something e.g. dancing,
anticipating during a ready steady go game. She was able to copy actions e.g. tapping the table,
pulling the spiders cord. She was able to engage well with a motivating item but found joint
attention a challenge. She is very self-directed and adults tend to have to follow her lead. | carried
out a simple instruction activity with.in the corner of the classroom where she was faced away
from distractions. | introduced her to a spider, duck and box. She was able to hold eye contact with
the spider during a cause and effect activity and was clearly able to pre-empt 'GO!" e.g. leaning back
and smiling. She was unable to follow simple instructions (e.g. where's the duck? where's the
spider?) during today's activity but again motivation played a factor in this as she was highly
motivated by the spider. | encouraged her to sign 'more’ in order to ask for more of the spider during
the cause and affect task; however she continued to reach out for the spider and did not attempt to
copy the 'more’ sign. She demonstrated a limited understanding of ‘finish’ e.g. countdown, visual
sign and gesture used.

I like — kind and gentle nature and her want to engage and enjoy activities. | admire her
willingness to explore and copy actions that she finds interesting.

l What | consider is important il now and for the future.

Qs at the pre-intentional communication stage where she uses behaviour to get her wants and
needs met; which results in adults having to interpret her behaviours. The ability to gesture and
repeat actions are developing and she can engage in a fun activity with happiness and intent. She is
self-directed with her play and is at the solitary play stage where she likes to play and explore items
by herself.

At this point it is important to @il to continue accessing fun and motivating people games where
she can learn the benefits of other people becoming a part her play experiences. She enjoys items
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and games that she is interested in; therefore this will be a great opportunity for others to become
involved in her play and to work on supporting her language and communication development. |
would encourage focusing on cause and effect type activities and then slowly introducing new and
more language opportunities.

| think it is important for-m work towards understanding the benefits of interaction by learning
the cause and affect process of initiating communication. This will help her to link an initiation with a
response, which inevitably will offer her a positive experience. This is something that you will need
to work on consistently as this will increase her exposure and will support her to learn the skill.

What's working and what's not working for @il

There are a number of universal and targeted level supports being used within the classroom
environment to support her ability to access tasks and activities as well as to encourage
communication. The children follow daily routines, which helps her to understand what is happening
now and next. Staff are also providing her with regular sensory experiences so that she is able to
explore and enjoy new experiences. It also helps support emotional regulation, when she is feeling
anxious and frustrated.

I would recommend continuing to use the ‘Intensive Interaction’ approach, where she will have
opportunities to enjoy being with other people so that she can relate, interact, know, understand
and practice communication routines. In order to step up this activity, | would encourage people
games (e.g. cause and effect) where she has fun opportunities to wait, anticipate and respond to
things that she is highly motivated by. We would use this to model and emphasize language and for
her to understand that when she initiates, something fun will happen.

I would also recommend working on her ability to understand the interaction process, by working on
the principles of PECS stage 1. She needs to be able to understand that an initiation results in
something happening so that she sees it as a positive and meaningful skill. She will need to work on
this consistently, in different activities and with different people in order to generalize the skill. We
can then review her response to this intervention in order to determine what are the next best steps
in terms of a means of communication.

S needs constant exposure to visuals (e.g. objects of reference, now and next, timelines) in order
to support her engagement and her understanding of language. | would initially start with objects
and then work towards pictures and symbols. Evidence based practice tells us that children that
have a multi-sensory access to learning is more likely to learn and retain new skills. Even if you think
she understands verbal language, it should always be supported with a visual.

Finally, | would recommend school using the SCERTS (Social Communication, Emotional Regulation,
Transactional Support) framework to map @il presentation in order to co-produce targets in the
specific areas mentioned above. It is a great tool in determining what the child needs holistically in
order to be able to access their environment and work to the best of their potential. It is a tool that
can be reviewed and updated by school, with the very important input of parents. As a speech and
language therapy service, we support and advise school with this resource so that they feel
confident and competent at target setting.

[ What help 1 think @i needs from my service.

Taking into consideration @il current needs as well as her placement in a specialist school; she
would benefit from our support at a universal and targeted level. This will include us supporting
school at these levels as well as advising and guiding on target setting. | would encourage the above
recommendations to be included as part of her Individual Education Plan (IEP) targets.
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DOB: Class SRUSUSTINRORMION
‘Review date: Autumn Term 2021

Individual Education Plan for: (NS

Area of need: Cri du Chat Syndrome, GDD

Statement objective

Target

What | need to do

Who will help me

Resources, activities

How did | do?

and when? and strategies to help
me
To develop her early | To engage in an 1 will join in Teacher and staff. | Positive
learning skills. object shown to me | attention autism encouragement and
by an adult sessions. praise.

(attention autism).

| will look at an
exciting object!

| will focus on the
object.

| will accept | cannot
touch the object.

I will do this 70% of
the time.

Staff to provide
verbal support.
Objects to be fun
and motivating.
Frequent
opportunities for
Alys to practise this
skill.

To develop her
receptive and
expressive language
skills.

To acknowledge an
adult is copying
actions/sounds that
| make (develop
receptive language
skills).

I will allow an adult
to copy the
actions/sounds that
| make.
| will make eye
contact with the
adult.
| will watch what
the adult does.

Teacher and staff.

Parents

Positive
encouragement and
praise.

Staff to copy the
sounds that Alys
makes, wait for her to
respond and continue
this interaction.
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I Action plan — what support can | provide over the next year?

At a universal level, the Speech and Language Therapist will support all adults working with%gi to
understand her language and communication development and how they can support her needs
appropriately in class.

At a targeted level, the Speech and Language Therapist will support school with recommending
appropriate strategies to further develop her language and communication skills.

At a specialist level, i} does not require specific support from the Speech and Language therapy
service as her needs can be met within the specific environment in which she attends. This means
that she can be referred back to our service at any point if we feel that the universal and targeted
supports are not meeting her needs.

If you have any questions or concerns, please don’t hesitate to contact me on 01792 517863.

Name: (SIS signature: (D
Designation: Speech and Language Therapist Date: 28/10/2021
.Copies to: Parents/Carers, school, & saved in e-folder.
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DOB: Class S

Individual Education Plan for: (NS

Area of need: Cri du Chat Syndrome, GDD

To develop her
social
communication
skills.

To use a switch to
greet an adult or
friend when
transitioning around
school.

| will look at the
switch.

I will press the
switch (initially with
adult support) and
acknowledge an
adult’s response (e.g
through eye
contact,
vocalisations)

Teacher and staff.

Parents.

Frequent
opportunities for Alys
to practise this, with a
range of staff and
pupils.

Staff to respond
enthusiastically to
Alys.

Hand over hand
support when
required.

Give Alys time to look
at the switch and

process what she
needs to do.
To develop her To extend the 1 will stand daily. Teacher and staff. Positive
gross motor skills. length of time I can | I will build up the encouragement and
tolerate my stander | length of time | can praise.

- up to one hour. spend in my Engaging activities for
stander. Alys when she’s in her
| will be supported stander to support her.
by having fun and

engaging activities
to complete when
I’'m in my stander.
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« Proprioception (deep pF‘gssure through joints)

Proprioception can have a calming effect, helping us to manage (regulate) our
responses, making it easier to attend and focus on a task. There are many ways
proprioception can be provided; for example, weightbearing activities (crawling or
standing), resisted activities such as pushing or deep pressure

such as hugging or firm tapping.

In this photo, you were applying rhymical, deep pressure

through legs/ hips. This helped to keep her attention on

the task of dressing as well as helping her to sit up straight.

We also used a weighted bag (of rice) on her lap - you could
use a folded weighted blanket or something similar.

+ Sound

Sound, including the use of words, is often the most used way of getting someone’s
attention and can be over-used. Sound does not always have to be loud -
whispering or using a different pitch of voice can be a very effective way of getting
someone’s attention!

Moving around

+ Crawling

@B really enjoys exploring by crawling around on the floor. She keeps her knees
wide apart when she crawls. ‘An easy way to bring her knees closer together is to
walk astride her, as shown in the photos. By bringing her knees closer together,
you are narrowing her base of support which helps her become more active in her
trunk. As@g® became more active in her trunk through the session, you noticed
that she crawled with her knees closer together. This can be difficult to do as she
moves quickly - so take the opportunities as you can.

« Variety of movements °

@ has a wide range of movement available to her (she is flexible) but she tends
to move in a 2-dimensional and symmetrical way. In sessions we supported her
to move with more rotation between her body parts, providing a more 3-
dimensional experience of movement.

@lys Thomas DOB: CHNNS
Treating therapists (i ISR Date of consult: 18-20/05/21 & 6-8/07/21
Page 4 of 7
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The following activities are specific to i} and were practised here
during the block. If at any time you do not feel happy carrying them
out, possibly due to changed circumstances (e.g. @il has become
heavier, more unpredictable, or her health/your own health has
changed), please discontinue these activities until further advice from
either us or your local therapist has been given.

DRESSING / UNDRESSING

Dressing is a great opportunity to incorporate many of our therapeutic aims /
principles into a daily activity, including:

« Transfer of weight between @iPright and left sides; for example, prompting
her to lift her leg/foot to put a sock and shoe. This requires @iii?to transfer
her weight to the opposite side.

Integrate movement and use of both left and right sides of her body.
Focus attention and concentration as well as eencourage participation in
the task and promoting hand-eye coordination as you encourage@i§ to look
at what she is doing. We did this with words, touch and Ppointing to something
and giving her time to respond.

« Listening and following instructions.

@B benefits from stability in all positions, particularly when doing more
challenging activities such as dressing. @il can sit on a small chair with arm rests
or a bench (with support behind her). Make sure that her feet are flat on the floor
50 that she can use them to keep her balance, this will
give her a more stable base which makes it easier for
her to use her hands away from her body.

@' increasingly using her legs to help her balance.
Continue to use tactlle activities to increase WD
awareness of her feat bafore moving them or coming to
standing. This would be a good thing to do while dressing
If possible.

Here, the therapist is putting some gentle pressure through Gl left knee
downwards to help her feel that this foot is firmly on the floor and that she is stable
whilst helping her lift her right knee. @iilPtan now lift
her leg independently after you tap it and sometimes
in response to seeing her shoe.

Giving a simple, verbal instruction, for example
“sock off!” or “shoe on!” can also be helpful; try not to
use long, multi-step instructions.

DOB: CHUNENY
Treating therapists : S0 Date of consult: 18-20/05/21 & 6-8/07/21
Page 2 of 7
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Taking off a top / dress:

Showed us that she is able to join in taking off a top.
Again simple instructions that you use consistently
such as “arms up” are useful.

You will see that in this picture @l has a bag on her
lap. This was a heavy bag (of rice) aimed at improving
her attention during this activity, she seemed to benefit
rom this. This is similar to providing pressure down
through her legs with your hands and may be useful in
a variety of settings.

Your local team continue to explore options for suitable seating for @il at home.

ATTENTION

@B is a happy girl and can be easily distracted. It can be difficult for her to attend
to an activity, especially when there is a lot going on around her.

To help focus her attention, we explored a variety of different strategies - these
are described below:

* Tactile (touch)
You used touch when getting @il to attend to her feet when
getting dressed - tapping her foot when asking her to lift it.

* Waiting
-enjoys strong tactile experiences e.g. rough textures,
quick movements /rubbing.

We played games building on this enjoyment. Using a body
mitt, you brushed-hands firmly a couple of times drawing
her eyes towards her hands. After a short time you paused,
waiting for - to respond. Her responses varied from
reaching to touch, looking and smiling. Her positive
responses were interpreted as her asking for "more” and you
then continued the game. Strong tactile input also helped
§Pto maintain concentration.

BIYSTROMaS DOB:
Treating therapists: (NP Date of consult: 18-20/05/21 & 6-8/07/21
Page 3 of 7
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Individual Education Plan for: NS

DOB: Class: Y Area of need: Cri du Chat Syndrome, GDD

My teacher says | need to get better at making a choice between
two items.

| am good at responding to my name.

Signed by teacher Signed by parent: Discussed during PCR

Date: Date:
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DOB: Class: QSSRGS
Review-dater Autumn Term 2021

Individual Education Plan for: SHSNDNES

Area of need: Cri du Chat Syndrome, GDD

| will do this 70% of
the time.

Establish and maintain
eye contact where
possible.

To develop an

To exchange a

When | have chosen

Teacher and staff.

Ensure photos of toys

augmentative picture for a desired | a toy to play with, | are readily available.

system of item. will look at a photo | Parents Motivating and fun

communication of the toy. toys.

whilst her language | will do this 50% of Positive

skills are developing. the time. encouragement and
praise.

To develop her To join in functional |1 will allow an adult | Teacher and staff. Motivating toys and

social and play skills.

play with an adult.

to sit with me.

| will explore a range
of toys.

| will allow an adult
to support me to
use toys, for
example, pushing
car back and forth,
rolling a ball.

| will do this 70% of
the time.

Parents.

activities and being
given a choice.
Staff to show Alys
what to do and
support her hand-
over-hand.

Lots of positive
encouragement and
praise.
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* Sitting
When playing on the floor, Siitends to sit with her bottom between her heels (W
sitting). W sitting is a stable position because it gives a wide base of support and
it does not require a lot of activity in the trunk muscles. When possible, tuck her
feet under her bottom so that she sits on her heels to avoid this.

* High kneeling

When @ilwis playing at a surface
in high kneeling, e.qg. the sofa, help
her keep her hips straight (knees
in line with hips) and knees close
together (narrow her base of
support).

* Side sitting

From high kneeling, you can guide . down into side
sitting. She will need help to sustain this position to
play, propping with one hand and playing with the
other. Don't forget to go to both sides.

+ Moving into standing from high kneeling through half kneeling:

@eis able to move into standing at a surface by pulling with her arms and
straightening both legs together.

Continue to help /il move from high kneeling into standing through half
kneeling. Move her weight onto one side and help her lift her other leg to place
her foot on the floor.

Alys:Themse pos: NS
Treating therapists: SRS Date of consult: 18-20/05/21 & 6-8/07/21
Page 5 of 7
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Please do not hesitate to contact us with any queries you may have
Cerebral Palsy Cymru email: info@cerebralpalsycymru.org

TREATING THERAPISTS

Name: Name: |SESDURNED
Title: Occupational Therapist Title: | Physiotherapist
Date: 8.07.21 Date: |8.07.21
Email:

Copies to:
o r

Email: ﬁ
(parents), SusSEESSSENE— Guerin (PT),

(class teacher and teaching assistant)

Alys Thomas'
Treating therapists: SiRESNGEDy Date of consult: 18-20/05/21 & 6-8/07/21

DOB:

Page 7 of 7
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REPORT AND SUGGESTED ACTIVITIES FOR HOME

DOB:

Dates of Therapy Block: Outreach 18-20/05/21 & 6-8/07/21

Dear EEERGBNER,,

1t has been lovely to meet and work witH{iii@yourselves over the past few months and
it has been a delight to see how she has changed and gained skills over this time.
Various members of.CIass and therapy team were able to attend sessions at school,
enabling us to share knowledge and ideas between us all which we hope will continue
to be helpful for W

You explained to us that your priorities for the sessions were to know how to continue
to support-development and motor skills in conjunction with her sensory needs
and attention, both at home and in school. ’

@®is able to move around on the floor and is beginning to pull herself up into standing
at surfaces and with your hands. When she does move, she uses a wide base of support
and frequently sits between her heels (w-sitting), using these strategies to increase her
stability. You are keen to see her gain more independence in her ability to move around
in different ways.

You also told us how-p)ays with “feely” toys a lot and often takes them to her
mouth. It can be difficult to gain and retain her attention on other activities, which
would be particularly helpful in the classroom situation. This can also make it difficult
to help @B to join in with everyday activities such as dressing.

With the above in mind, we set the following goals for-to work towards:

1. @ will sit to dress/undress and lift her feet one at a time to put on / take off her
socks/shoes/tights while sitting on a chair with arms rests. This will be encouraged
by providing verbal and tactile (e.g. tap feet) prompts. Achieved - Wil was also
able to assist by taking her arms in & out of her sleeves and her top over her head.

2. @il attend to and participate in one play activity with an adult for 10 minutes.
Achieved -‘ was also able to sustain attention on more than one sequential
activity for up to 20 minutes in a therapy session

During the sessions, we looked at ways to support B to continue to develop and build
on her existing movement skills and participate in everyday activities. We looked at a
variety of strategies; that can be used to help her extend her concentration span.

1The Courtyard Ty Glas Avenue Uanishen Cardiff CF14 5DX  hoyalPacon Nodswrag freshinol HRH The Duchers of Glowcstar GCYO.

T w029 20522600 e paraes G s ey e 260688

#ax sacs 029 20521477 Formalty Bobath Chidras Thaapy Cartr Wales
infogcerebralpalsycymru.org,
www cerebralpalsycymru.org

Page 1 of 7
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DOB: Class: SESINRonifoy
Review date: S NNSRNN

Individual Education Plan for SN

Area of need: Cri du Chat Syndrome, GDD

To develop her fine
motor skills.

To begin to hold a
spoon with
increasing levels of
independence.

I will allow an adult
to support me to
hold a spoon and
feed me.

As my confidence
grows, | will begin to
direct the poon to
my mouth with
increasing levels of
independence.

I will do this 50% of
the time.

Teacher and staff.

Parents.

Hand over hand
support.

Positive
encouragement and
praise.

As confidence and skill
develops, staff to allow
Alys to direct the
spoon to her mouth
herself.

To develop her self-
care skills.

To recognise a
photo of the care
room.

To be able to
understand the
content of a
picture of the care
room.

To select a picture
of the care room
from a selection of
two.

| will do this 50%
of the time.

Teacher and staff.

Parents.

Consistently show
me a picture of the
toilet each time | am
to go to the care
room and reinforce
by saying ‘time to go
to the care room'. If
needed, also show
Rohan a photo of his
nappy so he
understand what is
happening.
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Then help her to move into standing by pushing on her legs.

You can guide the movement with gentle but firm hands on her leg in a downward
and forward direction. She is nearly able to do this by herself!

Perch standing (astride your leg)

You described how ‘ likes to play at a surface
standing up. Perch standing (using your leg as a perch,
as seen in the photo) encourages weight over her feet,
and activity in her trunk and legs, ensuring that il
doesn’t “lock” her knees straight.

Standing at a surface and leaning on arms:

During the second half of our therapy sessions (in
June) we discussed with yourselves and her local
therapists the importance of using a standing frame
on a regular basis. Your local therapists will be
working with her class team to achieve this. In order
to stand @ will need to wear shoes to keep her
feet in the best position.

You will see from some of the photographs that we
made use of a “stability wrap” - an elasticated band
wrapped around @@®ummy. This too provides proprioceptive information and
stability to her trunk. The ongoing use of this can be explored by your local
therapists.

It has been a pleasure to work with i and yourselves, we hope that you find
this programme helpful.

Alys Thomias’ DOB: NS
Treating therapists : SHlINEISDS Date of consult: 18-20/05/21 & 6-8/07/21
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