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Part;1 Importance of intervention for children with autism. 
Recognising an additional learning need is an extremely important process when working within the early years, each additional learning need needs various requirements to promote their learning and development. An additional learning need which will be focused on through out the portfolio will be children that have autism, autism is an additional learning need which can prevent children to communicate in some situations children can react in different ways therefore results in changes of behaviour. 
Taking all the needs of the child into account it is important that the adult responsible for the child is aware of said needs and can understand how to comfort and calm the child. The process of discovering an additional learning need tends to follow with:                 
- Assuring the environment for the child is suitable.
- Ensure that all activities and educational prospects are accessible to the child.
- Ensuring all staff members that would be working with the child have correct and up to date training.
- Appoint a staff or multiple staff members to help the child day to day within the setting. 
The adult or adults that would be appointed to help support the child would have to be up to date with current training, this is to ensure the best quality care for the child so that the child or member of staff are not put in any harm or danger during any process. Being placed with additional support can encourage the child’s development as children with autism can have difficulty with communicating, therefore having a person to allow the child to feel comfortable enough can encourage this. 
Early intervention programmes can be found to help work alongside the child and their family, this helps to create an understanding of how to slowly integrate the child with different surroundings and routines. Integration can be done at home, at a local centre where the child attends or even at the setting itself. Early intervention reflects upon what used to be ‘early support’ this was a government funded organisation which provided individual development plans, these plans provided support to school so that they would be able to understand how and what they need to enhance development. 
Many families tend to integrate the child slowly into the setting this is to ensure the child would have access to care, an education and materials that would be used as well as allowing the environment to be familiarized to them. Parents want their child to feel engaged and happy when in a setting therefore choosing the right setting is important, considerations on sensory materials, working alongside emotions and how to bring emotions into the environment safely provides good understanding of the child and how to engage with the child day to day. 
As a practitioner it is, your role to ensure each child within the setting is comfortable and safe within the environment. To do this, policies are put into place which help the practitioner reflect and support the child. Inclusion is an important process to maintain within a setting as it allows a child to feel a part of school or setting community, there are different forms of inclusion that every child would witness when growing older however, a child with an additional learning need may find it harder to feel the power of inclusion or to be included. Referring to that statement it is then the practitioner or adult’s role to enhance the inclusion as “every child matters” (Children Act 1989), to feel included individuals should not focus on a child’s differences but to show each child how they’re similar, children being able to feel included helps them to work towards goals and achievements which can enhance their learning (Devarakonda, UNESCO, 2000:6). 
When enhancing learning for children it is important for practitioners to ensure equity, this provides all children with the opportunity to achieve or work towards a goal which is the main objective to help support children learn and develop. For children with autism practitioners can provide equity by making the setting more comfortable for them to help keep the children calm and focused. It is known that when a child has autism bright colours, loud noises and chaos can cause irritation or how it is recognised as a ‘meltdown’ this is when the child’s behaviour fixates on doing all that they can which shows signs of distress. ‘Meltdowns’ cannot be avoided however, there are precautions which a practitioner can take to limit the chances having a quiet room where soft soothing colours, a calming environment and a learning atmosphere is likely able to support the child. On the other hand parents and children can argue that they would like to go into this quiet room also, in that case to follow with the policies and procedures adapting the classroom environment to support the child with autism is beneficial to all individuals. Allowing the child to be apart of their class provides further developmental increases as the child would maintain an increased participation with their peers as well as all children recognising and respecting differences amongst one another. 






















Part 2; analysing of barriers                                                                        
Children with additional needs suffer with many barriers, children that are on the autistic spectrum can suffer with sensory and emotional barriers. Autism effects children in different ways however children that have autism are no different to children without, each child holds interests and hobbies, holds likes and dislikes and witnesses’ changes in emotions. 
A brief background into a child that’s on the autistic spectrum is that autism is believed to start developing before the age of three years old and can be diagnosed by a professional at the youngest age of two years. To be placed onto the spectrum the child must participate in the M-CHAT, this is a checklist for parents to answer for their child as a starting point to help with the referral process by placing spectrum with additional learning needs.  There are three different levels of autism to which varies from mildly to severely autistic, in this case a mildly autistic child would be able to be placed into new situations and feel slightly uncomfortable but be able to maintain a calmed composure. In comparison a child that is severely autistic would tend to not have a composed behaviour their emotions and behaviour could have an effect on how they deal with a situation, emotion or feeling. 
One common barrier that is a strong factor to children of the autistic spectrum relating to all levels is communication. Communication can lead to children feeling anxious and distressed this is where ‘stimming’ would happen, ‘stimming’ is when a child would create movements with their hands to imitate a flapping or twiddling of their fingers. Creating movements provides visual aid to express their distress to others, by taking this form of communication away from a child would and can create further distress as their form of communication has been taken away. To take away ‘stimming’ would refer to behavioural conditioning this is where an individual tries to take the ‘stimming’ away from the child and replace it with discipline, behavioural conditioning has many opinions and views within Wales this form of discipline does not happen however in other countries this is still a frequent form of learning. 
Communication 
To communicate individuals can vocally express themselves, visually express themselves or even use their sensory development skills to project communication. Without being able to communicate children and adults would have difficulty being able to interact with others, responding to others and can even struggle with the understanding of every day life tasks. 
Eye contact 
One form of communication that children with autism struggle with is eye contact, looking an individual in the eye can create a discomfort for the child and create them to maintain a ‘stimming’ movement. 
It can be argued that eye contact is an important part of communicating, reflecting from Vygotsky it is seen as a social que individuals try and maintain eye contact to relate to emotions and feelings of the situation. However, for someone on the autistic scale maintaining this social que is a compromise of their emotions therefore communication can be maintained through other forms. 
There are many cultural differences in relation to eye contact many say looking someone in the eye shows signs of respect and admiration, therefore many argue that children should look adults in the eye emphasising the sign of respect. However, this is not felt in all cultures as in Asian and native American eye contact is perceived disrespectful, therefore it would be seen that someone on the autistic spectrum would not be seen as having done any wrongdoing.
A negative of not being able to maintain eye contact or be able to show lack of eye contact is that, the children find it hard to recognise faces as they pay little attention due to the fact, they are trying to avoid eye contact. This can cause future distress its seen as a new face every time someone is introduced or interacting with them. One benefit of this however is the child will learn to listen to their other senses this would mean that the recognising of voices would be put into place.
Associating eye contact with faces can be linked with creating a bond focused around communication, this is where attachment can be associated, and a relationship would be created this reflects on John Bowlby as it can be said that without eye contact the initial aspect of interacting with others and forming relationships can be affected. 
Non-verbal communicating 
Non-verbal communication tends to be the outline development before allowing verbal communication to take place, this allows individuals time to absorb vocabulary and information correctly so then they are able to associate it in the correct way. 
Gestures are created to help support the child these can vary from:
-Crying 
-Looking and pointing at pictures. 
-Reaching for the object they want.
-Taking adults hand and escorting them to what they want or need. 
Each gesture helps to allow the child to support themselves in their daily needs and requirements. If no form of communication can be understood or initiated, it can cause upset this can lead to challenging behaviour through no fault of the child. 
Challenging behaviour 
In signs of distress from lack of communication, placed in an uncomfortable situation or being unable to express themselves or their needs children can use their behaviour as a mechanism. Children on the autistic spectrum use smacking, hitting, throwing, punching and kicking as a form to communicate their needs and requirements this also reflects on their behaviour as it would be seen as a ‘meltdown’. However, during these episodes a child only initiates challenging behaviour as they are unable to express themselves in the way they want to or be able to request something they require to help them. Daily needs and requirements such as using the toilet can be unseen due to the child being unable to communicate what they need and the adult being unable to be led to where they need to go. 






Part 3; evaluation on how the child is supported   
Children that are on the autistic spectrum are supported by all adults involved within their life. At a setting children are supported by practitioners and adults ensuring an autistic child friendly classroom, this reflects on keeping colours calming and allowing the children to have a quiet space to be themselves surrounded within an educational environment. Keeping the classroom child friendly and child led provides the child to feel calm and in control of each situation, this promotes them to have a sense of control towards new situations which benefits the child as it provides them with opportunities to enhance their development at a comfortable pace. 
Using the Montessori and Reggio approach allowing outdoors can support the child to explore, develop and expand their vocabulary. Being outdoors can help children find the confidence to express themselves and find their own voice, as it maintains a calming scene which ensures the child’s comfort. 
Supporting the child through communication barriers
To support and help a child that is struggling with communication barriers develop using flash cards are a good way to make things visually clear. Flash cards can be created for different parts of the child’s day maintaining and following a routine, each card would have a picture of the task or object as well as the word for what is happening for example; a home for home time. Using flashcards is the most positive way to expand and express vocabulary after time as there will be a daily visual timetable that they can reflect upon. 
Assigning a one to one is a good way to help build relationships as well as help with communication as the one to one would communicate daily with the child and support key words in association to daily life. Even though a one to one is a good way to support learning and development there are negative sides, by having a one to one or key worker as they’re formally known the child gets familiar with that one individual. This then creates the child to be distressed in a circumstance where this specific one to one cannot be present. As suggestion to most settings the helicopter effect can take place this is where multiple staff members would provide their support to the child in various ways, this has an alternate effect and provides positive outcomes if a specific staff member was not able to attend due to meeting or alternate arrangements. This method was suggested by Evans in relation for another form of additional learning need, however can be used for many including autism, as the helicopter effect is able to maintain high level of comfort for the children which has improvements on their developments by being able to learn more due to not feeling uncomfortable and by being able to expand on their social skills. The helicopter effect has many positive features to supporting children on the autistic scale, as it induces social structure by the child having to participate and interact with more than one person. This would benefit the child as they grew older to feel more comfortable in partaking in social ques. 
Another way how children with autism can be supported is through the support of not only adults but animals, in some settings they enjoy allowing an animal to be apart of their classroom community this provides the child to associate a link of care to another being, it’s a positive way to start the forming of attachments and relationships. Research has shown that autism links with the care of animals, this means that the way some animals feels would reflect and empathise with the child. One common animal that is associated around autism is horses, horses tend to be able to empathise with the child and it helps to strengthen bonds which can then be associated with adults later on. 
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