Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy. 
Young (1985, p.77) describes creativity as ‘honorific’, as finding a definition which people globally agree on is a problem with Lucas, Claxton and Spencer (2013, p.6) supporting this. Runco and Garrett (2012) believe that creativity consists of two different parts, these being effectiveness and originality. Creativity is continuously linked to artistic areas however over time creativity is seen to be developed in sciences and mathematics rather than having a main focus of being solely developed through the arts (Cropley, 2001). Robinson and Aronica (2015) believe that creativity is the process of having valuable ideas that are original. However, in the writer’s opinion originality depends on context and if the context is unknown then it is difficult to evaluate the ‘uniqueness’ of one’s idea. The definition of creativity and the element of originality dates back to the 1800’s. Galton’s (1869) research suggested that intelligence is hereditary. He believed that intelligence was passed down through generations and that it is produced from natural selection. Before there were I.Q tests, Galton believed that intelligence could be measured through reaction time tests, therefore believing that the quicker a person responded to a sound for example, the more intelligent the person. Binet (1920) believed that intelligence was ‘stable’, and that education can be tailored to a child’s intelligence. He discovered that intelligent behaviour could be measured on a scale. Guilford (1950) found that intellectual ability is developed by not only divergent thinking but also convergent thinking. He brought together divergent and convergent thinking to develop one’s creative potential. Convergent thinking is defined as the type of thinking that requires one single answer in response to a problem (Cropley, 2006). Divergent thinking is quite the opposite and is defined as the thought process which requires a number of creative ideas which explore a number of possible solutions (Guilford, 1950)These methods of thinking were always seen as two separate ideas, with convergent thinking tests related to a person’s intelligence and divergent thinking tests associated with creativity (Cropley, 2006). However, in recent years Runco (2007) recognised that both convergent and divergent thinking skills are needed together for creative thinking and problem-solving skills. 
Young (1985) describes creativity as more than working for or towards something creative, it is about expressing yourself and realising one’s potential. Amabile (1983) suggests that creativity consists of expertise. Enterprise education is the process of giving learners the tools to create ideas and providing them with the skills to make it happen (QAA, 2012). Enterprise skills are beneficial in order to develop children’s creative ideas and these skills give children the confidence to apply their innovations to real life situations. They also provide children with social skills and teamworking skills and gives them the ability to persevere in activities and enhance their self-confidence. Pedagogy and Andragogy both play a role in contributing to learners creative and enterprise skills. Smith (2012) defines pedagogy as the art of teaching. Kearsley (2010) defines andragogy as the process of adult learning. Having considered these definitions, it is noted that pedagogy is the art of helping children learn and andragogy is the art of helping adults learn. Knowles (1984) suggested that there are some principles that apply to adult learning, these include: experience, the adults need to be involved in planning and evaluation and the learning needs to be problem centred. When teaching creativity and enterprise skills this process supports child led discovery, with support from the teacher, thus proving that andragogy and pedagogy is beneficial in the creative process. Enterprise and creativity skills are vital for children to master for a world which constantly provides them with new challenges. Gibb (2000) argues that enterprise skills can be taught and developed rather than being a hereditary trait. 
Murdock (2003) suggests that there is continued conflict over whether creativity is innate or whether it can be taught. However, Stenberg and Lubart (1991), Ford and Harris (1992) and Seelig (2012) all believe that creativity can be taught and is not innate. As well, this belief is supported by Land and Jarman (1993) who discovered through their conducted research through creativity tests that non-creative behaviour can be learned. 
Attitudes towards creativity need to change especially in a school environment. Robinson (2006) states how ‘we do not grow into creativity; we are educated out of it’. This is supported by Plucker, Beghetto and Dow (2004) who state that creativity is under-valued in the classroom. For creativity to be noticed and enriched then it is vital for educators to look at the benefits of what creativity qualities provide children. Ford, Harris and Winborne (1990) and Beghetto (2005) both argue how standardised tests ignore creativity. Unfortunately, this creates a classroom where the main focus are test scores. This pressure causes teachers and educators to narrow their sights of how individual children work and learn and rather focus on the results of tests undertaken by their learners. Kay (1998) argues that creativity is just as important as other educational skills and should be recognised. Educators are in a difficult position as standardised tests are pushed to the front of their responsibilities and the results are a focus for many schools causing a shadow over the aims to promote children’s creativity, which unfortunately leads to the system failing their students. Goss (2005) and Wiliam et al (2004) supports this statement suggesting how standardised testing means that educators are teaching for tests rather than teaching what is best for their children. Fasko (2001) states how very few teachers reward or acknowledge creativity in the classroom. This can be caused by children’s creativity and enterprise skills being over-looked as ‘troublesome’ and not conforming to the standard way of how a classroom should run. Again, this comes back to the pressure which educators go through in order to meet standards. Teachers should be aware that if too much emphasis is placed on test results it causes children to undermine their creative qualities (Fasko, 2001). A limitation to developing learners’ enterprise and creative skills could be the teacher’s opinion on what they believe they can achieve. A teacher’s self-confidence can hinder whether they take risks when teaching creatively (Fryer and Collings, 1991). Having considered this point, if a teacher has a vision of what they are expecting children can create this can limit the children’s creativity, therefore it is important that educators develop a more open mind when promoting their learner’s creativity and avoid obstructing the process. Thus, the writer believes time should be given to teachers to allow them to develop and improve their practice in order to gain the best out of their learners. Teachers need time to develop their pedagogy to gain experience and training.
It is recommended that educators provide their children with the opportunity to explore their creative expression through a range of different opportunities without any judgment. Following the constructivist theory which links to Robinson (2006) who suggests that work which people create should be valued by others, suggesting that for a student to feel appreciated in their learning they need to produce their work for others. It is important that educators provide children with a balanced curriculum where creative skills are given equal responsibility to curriculum-based skills. Nickerson (1999) believes that for creativity to thrive a balanced environment needs to be provided for the children. Runco (2003) also states that if learners feel that their work will be evaluated then their creative expression will be impaired as it causes them anxiety, he advises teachers to reduce the stress related to these tasks especially during the divergent thinking stage as students need to feel calm when generating their ideas. This is supported by Back and Wiliam (1998) who suggest formative feedback should be provided to children in order for them to develop their creativity in a more beneficial way. Therefore, it is vital that teachers use assessment to help students on how they are doing rather than critiquing where they are currently and how they can get to their goal. It is important to note that the NACCCE (1999) describe the difference between teaching for creativity and teaching creatively. They suggest teaching creatively should be delivered in an engaging way with varied ways of delivery and teaching for creativity is when educators give the learners the skills they need to respond creatively. Woods (1990) suggests that relevance, ownership, control and innovation are the characteristics required for both of these methods.  
The World Economic Forum (2015) described how there are sixteen proficiencies for schools to follow in the twenty first century. They are in place to show learners how to apply their core skills in their everyday lives. Donaldson (2015, p.7) agrees, stating how there is a need for young people to obtain good levels of skills such as ‘critical thinking, creativity and problem solving’ which has influenced the new curriculum for wales in 2022. However, if children and young people are too be considered when entering the world of employment in the future, they need to demonstrate more than the ‘generic ‘twenty-first century skills’ (Grigg and Lewis, 2019, p.67). The Entrecomp Competence Framework was created by the European Commission and is used to help people develop people’s skills and mindset (European Commission, 2016). The framework can be used as a reference by schools and teachers who want to reinforce their reason for wanting to develop children’s creative and critical mindset. Dacey and Lennon (2000) discuss the core attributes of a ‘creative person’ those being: self-control, sustained hard work, determination and perseverance, which can be used by teachers to understand what set of attitudes are needed themselves and need to be taught to the children. However, Brolin (1992) argues that there are twelve characteristics which a creative person needs, although it can be argued that his research is too narrow and were focused on ‘hard-working’ people. Nevertheless, understanding the two forms of research is worthwhile.
Looking at the Entrecomp Framework under one of the three competence area sits “Ideas and Opportunities” and in this area is competence 1.2 Creativity (European Commission, 2016). The first thread under the Creativity competence is to ‘Be curious and open’. When looking at this thread I believe myself to be at Level 2 which is a foundation level. I believe that I am at this level of proficiency as I struggle with Functional Fixedness. Functional fixedness causes me to find problem-solving much more difficult as I struggle to think ‘outside of the box’. In university we were asked if we were given pins, a candle and a box of matches how would we attach the candle to the wall without the wax dripping on the floor, an experiment which demonstrates classical functional fixedness by Duncker (1945). Duncker (1945) defines functional fixedness as a mental block which prevents a person from using an object in a different way in order to solve a problem. I thought that if you melted the side of the candle with the matches and stuck it to the wall this would be the solution, however it was not (see appendix 1). The answer was in fact to use the box in which the matches were held to hold the candle. Unfortunately, I could not see another function for the box except to hold the matches in. However, McCaffrey (2012) states that people can get better at overcoming functional fixedness. His research suggests that listing objects in a ‘function-free’ way enables you to view a problem differently and find an innovative solution. Once overcoming functional fixedness, I would be able to move to Level 3 which moves to intermediate level of proficiency which looks at risk taking. However, Von Oech (1983) argues that in order to overcome what he calls mental locks we need to unlearn what we already know. This is supported by Harley (2007) who again believes that in order to solve a problem you should take a break to allow yourself to forget how the object would be originally used. 
Through the “Develop Ideas” thread I believe that I am at Level 2 as I am able to work alone and as a part of a team to develop ideas which create value for others, but I also believe that I achieve some elements of Level 3 such as “experimenting with different techniques to generate alternative solutions to problems” (European Commission, 2016). I can demonstrate divergent thinking competently as in a lecture in university we were asked to think of how many different uses we could think of for a shoe, although it was a struggle at first. However, if I am to overcome problems when generating an idea Oppezzo and Schwartz (2014) discuss how walking positively affects creative thinking and increases a person’s creative inspiration, but the benefits of walking only apply to divergent thinking and not convergent thinking. Also, I was able to demonstrate elements of these levels when on professional teaching practice (PTE). I created a lesson for children to map bird migration using straws as a nonstandard unit of measurement, however the middle ability children were the first to carry out this activity and they struggled with the information on the cards provided as they weren’t able to read a lot of the information independently. After a meeting with my mentor and creating an ARC (see appendix 2) at the end of the lesson I mentioned that I felt the activity seemed too difficult for them. We discussed the options and I decided to create QR codes of myself speaking about the birds providing the children with the same information that was written on the cards but the children were able to listen to the different facts and therefore carry out and complete the task the next day. I believe this showed how I was able to experiment with different techniques and also work with others as when speaking to my mentor I listened to the advice and re-evaluated my first idea. Ball (1994) and John-Steiner (2006) state how working collaboratively helps to aid the creative process positively. To progress and become more competent at level 3 it is important that I develop my prototyping skills. This is what allows us to test ideas and improve on them quickly. As stated by Peters (2018) it is important to fail during the process and by failing quicker allows you to succeed sooner as you are able to put right the problems along the way.  
I believe that in the thread to “define problems” overall, I would put myself at Level 3 which is intermediate level, however I believe that I demonstrate some parts of level 6. The define problems thread describes how you can take part in group dynamics in order to define open-ended problems. And the part of level 6 which I believe to be achieving is helping others by ‘encouraging experimentation’ (European Commission, 2016). Firstly, in my opinion level 6 fits very well into an education setting as it is something that happens near enough every day. When on PTE encouraging experimentation in a class of 30 children for example, is very common as there are always going to be some children who are afraid to try something new, for example trying to say a new letter, or trying out a new mathematics problem, or drawing something new. As a teacher it is our responsibility to get children to take these risks and build their confidence and resilience to try these problems and if they fail to try again. Amabile (1988) suggests through her research that uncertainty should be tolerated and encouraging ‘risk-taking’ is essential. In general, in regard to this thread I would assess myself at a level 3 and I have demonstrated this in the university. We were given a challenge called the Marshmallow challenge (see appendix 3). This included 20 pieces of spaghetti, cello tape, a pair of scissors and a marshmallow. The activity was being timed and the aim was to see who could build the tallest tower. Our group worked well as a team and all helped each other along in the process of building the tower, we all respected each other’s opinions and ideas and worked well as a team. I believed through this activity I demonstrated how I can work well as a team and as mentioned above the positive of working collaboratively competently. However, working in a team can sometimes bring problems such as conflict, not being able to focus on tasks and difficulty when starting the task to name a few, thus there are many benefits such as improving communication skills and overcoming difficult problems through a range of ideas which outweigh the negatives. I believe working in a team is a strength of mine as I find talking to people and gathering ideas a straightforward and enjoyable task. In order to progress to the next level, I must be able to re-frame problems to fit my skills. Savery and Duffy (1995) suggest that it is important to be able to have ownership of the process and testing ideas and concepts along the way is important to solve a problem.
I think that in the thread “design value” I would be at level 3 which is intermediate. I believe that I am at level 3 as ‘I can identify the basic functions that a prototype should have to illustrate the value of my idea’, but I also believe I achieve some elements of level 6 as I am able to ‘deliver value in stages, with my (or my team’s) idea progressively adding more’ (European Commission, 2016). I believe I have demonstrated some of these elements through an activity in university where following a Rube Goldberg machine idea, we had to build a machine that would pop a balloon. Rube Goldberg machines involved completing simple tasks in an unnecessarily complicated way (see appendix 4). Through this activity I demonstrated the use of teamwork, collaboration, resilience and good communication skills. We tried our machine out a number of times, making changes along the way to ensure that the machine worked properly, each time changing parts and improving them. We continuously added different parts to our Rube Goldberg machine in order to make it very complicated, however in the end we did not pop our balloon, but the activity taught me how to continually change a design in order to make it better and also how the group dynamics help in an activity such as this as it is beneficial to have a number of ideas. Kampylis and Berki (2014, p.6) believe that ‘generating ideas, and experimenting alternatives and evaluating your own work’ is part of the process of reaching a final product. Therefore, I believe I am able to demonstrate these elements well and can work on these in order to gain a higher level confidently. 
The final thread from the creativity area is to ‘Be innovative’. When looking at the dictionary definition of being innovative, it talks about how one can introduce a new idea which is original and creative, however I personally would not describe myself as innovative, although there are some levels within this thread which I believe apply to me in some ways. Looking at all of the levels I believe I would be at Level 2, this states ‘I can describe how some innovations have transformed society’ however, I do believe I achieve some elements of Level 3 such as ‘telling the difference between types of innovations’ (European Commission, 2016). When on PTE I created a lesson about how adverts had transformed society and when adverts were first invented. The children then had to create an advert of their own. We discussed how different life used to be and compared it to modern day, and what adverts are still similar and what adverts are different and what has changed (see appendix 5). Costa and Kallick (1994) state how having imagination and being innovative helps to stimulate one’s creativity. Again, when assessing myself against this thread, I don’t believe that I would describe myself as innovative, and in my opinion this thread correlates more towards the business side of the framework rather than the educational side, although it can be applied to a certain point. As there is a need for creativity and innovation in business (Fatt, 1997). However, Edwards and Springate (1995) believe that positive pedagogical strategies include an environment in the classroom where children should be encouraged to take risks and encourage innovation and freedom. They also state how educators should build on these qualities alongside the children in their class. Cambridge Assessment International Education (2011, p.55) state how being innovative and creative is not just about creating a new invention but rather about ‘individual growth achieved through small insights. Richards (2007) describes being innovative and creative relies on improved resilience and facing difficulties. Thus, when looking at these definitions I would describe myself as having some attributes of being innovative, however when assessing against the framework it is difficult to give myself a higher level as I believe they do not fit exactly to myself or how they would be demonstrated by myself.  
Having reviewed the rest of the framework I also believe that under the area ‘Resources’ and the competence of ‘self-awareness and self-efficacy’ has an interconnectedness with creativity, as creativity comes with uncertainty (European Commission, 2016). I believe for this competence overall, I would assess myself at a level 2 to 3, with some elements of a level 4. On PTE I was able to reflect on my individual needs, I was able to identify my strengths and weaknesses through weekly ARCS and I am able to believe in my own ability and take advice (see appendix 6). Although I demonstrated this on PTE, I also demonstrate these levels through my part time job. Alongside University I work as a care assistant in a care home, this job has taught me many skills such as resilience and being able to believe in my own ability as some days can be tougher than others. Robinson and Aronica (2015) state that you must foster self-belief in order to support the process of creativity.  Cambridge Assessment International Education (2011, p.56) state how resilience is the ability to tolerate uncertainty and persevere with a task to overcome problems. Costa and Kallick (1994) support these skills stating how a number of the sixteen habits of mind are related to creativity such as persisting, taking risks responsibly and striving for accuracy. I also believe the area of ‘Into Action’ links closely with the above statement, as the thread states ‘Coping with uncertainty, ambiguity and risk’ (European Commission, 2016), which again is an element of creativity. For this thread I would assess myself as a Level 3 with some elements of Level 4 and 5. Mulhern (2003) believes that exploring risks and taking opportunities helps broaden curiosity. 
The Entrecomp Framework is extremely useful as you are able to self-assess yourself against the different levels of proficiency and allows you to see the next step in the progression in order to move on to the next level of competence. Also, the framework is a universal tool which can be used to look at skills are vital. However, the Entrecomp framework targets people who are in business, and although there are sections which can be applied and adapted to an educational environment, some of the language and competences does not directly apply. This can be difficult when trying to map your progression steps as not every competence will apply. Another limitation that was discovered when looking at the framework, it is difficult to assess yourself at just one level. For example, you could be hitting a level 2 with elements of level 5 without achieving the levels in between, which has proved difficult when assessing yourself.
According to Porter (1990) there is a relevance for a more creative workforce. This is supported by NASUWT (2017, p.8) who suggests that children should be given the opportunity to express themselves in order to survive in a ‘thriving creative economy’. By providing children the tools they need to become creative and enterprising individuals gives them a strong chance to thrive in the future. This suggests that enterprise and creative skills are vital for children through their education and for their future, as these skills help to develop learners’ skills of not just problem solving, but how to overcome these problems. However, as stated by Robinson (2006) schools tend to educate children out of their creativity and bring them into the real world, consequently in schools children believe there is a stigma attached to creativity whereby it is seen as a ‘problem’ in some classroom environments which causes children to be afraid to express themselves. As stated by Burke (2007) the environment which a teacher creates is critical when contributing to their creativity.
Ford and Harris (1992) suggest that creativity in our culture is under nurtured. Thus, it is the responsibility of the professionals themselves to do the upmost to encourage it and help it grow. Malaguzzi (1996) discusses the ‘hundred languages of children’ which describes the many ways in which children express their creativity. This can cause problems for children in schools as every individual child learns in a completely different way to each other therefore having a teacher who understands this can sometimes be difficult, as previously discussed with teachers having so much responsibility, encouraging creative expression is not at the forefront of teachers’ minds. Children need their ideas to be valued in order for them to be willing to express themselves, however Sternberg and Lubart (1991) found that creativity often goes unrewarded by teachers and for that reason some children may be nervous to express themselves creatively because of past experience. Furthermore, as children get older and progress through their education, the focus turns more to exams and standardised tests, in turn giving children less time to do other things. Reynolds (2011) suggests that some disadvantages linked to creativity is time and focus. Thus, as children get older, they have less time and focus on their creative skills and more on their curriculum-based skills.
Donaldson (2015, p.29) made four important purposes in the New Curriculum for 2022. One of the purposes states that schools and teachers are to help children and young people to become ‘enterprising, creative contributors.’ Therefore, educators should create recommendations on how children’s creative and enterprising skills should be developed. Seelig (2012) poses the argument that there is a problem in modern day with the word ‘failure’. She suggests that you won’t try anything new if you are afraid to fail. Seelig (2012) produced what is known as the Innovation Model. This model overlaps attitude, imagination and knowledge and these are internal. Culture, habit and resources are on the outside. In Seelig’s model habit is on the outside but is opposite to imagination, she states that the environment is paramount to the way in which people think, therefore the way in which people think affects the type of environments people are in which in turn affects their imagination. When discussing environment, it is important that the educator creates an environment where children feel safe, which in turn will improve their creativity. Pink (2009) Believes that incentives and a punishment approach often does not work, in fact sometimes it does the opposite. Therefore, educators have to know when it is the right time to use this approach. It is good to give children incentives, but it should be made known that it is not detrimental to them as sometimes it can block and dull the learner’s creativity. Seelig (2012) also discusses how teachers should rephrase the ways in which they ask questions. For example, in mathematics rather than asking ‘what is the sum of 10 +10?’ the question should be asked as ‘how many ways can you add 10+10?’ to ask the question in a more open way. This is supported by Estyn (2018) who state that teachers who use questions to support their pupils help to develop their thinking and creativity skills. Seelig (2012) also believes that knowledge is integral for creativity, and believes that to be imaginative, then ideas must be connected and combined.
Eberle (1997) created the SCAMPER technique, which is a technique that could be adopted in the classroom in order to nurture and develop children’s creativity. The name SCAMPER is an acronym for seven techniques; Substitute, Combine, Adapt, Modify, Put to another use, Eliminate and Reverse. The SCAMPER model is useful for schools as it is a holistic technique which fuels creativity, it is an easy method which allows a number of different problems to be explored from seven different perspectives. As this model is so simple and is easy for children to understand it could therefore be utilised in the classroom. It can allow children to use their creative capabilities to solve problems. SCAMPER can be introduced into the classroom by providing them with a simple problem to help them understand the concept before moving on to larger problems. SCAMPER is a lateral thinking technique which requires children to gather ideas divergently and allows them to explore new possibilities and challenge what is ‘normal’.  However, a problem with the SCAMPER method includes having the right environment, as mentioned above. Children need to feel safe in their environment in order to truly encourage new ideas. 
Another technique which could be adopted is the sixteen Habits of Mind (HoM), which is a term created by Costa and Kallick (1994). Their HoM demonstrated that there are sixteen habits of mind that are mental skills and strategies that allow people to overcome a range of problems they face through life. Costa and Kallick (1994) believe that it is more important to show interest in how children produce their knowledge rather than how they reproduce it. As a teacher when employing HoM into the classroom it is important that you value the children’s work in your class and act intelligently. Secondly, deciding when to use a certain behaviour, thirdly, knowing when to use the HoM. Finally, providing children with the skills, capability and commitment to use the HoM. In order for children to be able to benefit from the sixteen habits of mind, the teacher needs to discuss the habits openly and actively encourage them in the classroom, they also need to build their fluency of the HoM in their classroom so that learners enhance their awareness towards them. It is important that teachers integrate these habits into everyday life, for example if a child shows persistence then the teacher should praise them for this. However, it is important that the HoM aren’t limited to the classroom. They should be encouraged at lunchtime, in after school clubs and for the HoM’s to be worthwhile it should be adopted as a whole school approach. Costa and Kallick (1994) state that these habits are not just for subjects in school but are characteristics to be adopted through life. This approach is supported by Estyn (2017) where a school adopted five of the sixteen habits of mind over an eight-week period, which saw the children working independently, develop their creativity skills and develop their mathematics and artistic skills. Donaldson (2015) supports this by suggesting that a useful approach to developing creative techniques is to teach these skills through a ‘less creative subject’, for example mathematics. The Estyn (2017) case study suggests how the HoM can be adopted and adapted in a way which suits the teacher and pupils best and also by teaching children to be creative and enterprising individuals it encourages them to become independent learners.
In conclusion, for learners creative and enterprise skills to be nurtured and grow depends on the environments that allow it. Creativity and enterprise skills encourages self-expression, self-confidence, resilience, inquisitiveness and curiosity and risk-taking (Lucas, Claxton and Spencer, 2013). This assignment has been particularly useful when understanding the different traits of what makes a person ‘creative’ and also how creativity can be taught. It has given me the opportunity to explore how to develop children’s creativity in the classroom, and how to teach for creativity and teach creatively. It is clear that schools do not do enough to develop children’s creative and enterprise skills, and this is something that needs to change. Although educators focus on standardised testing and tend to forget about creativity, it is clear that creativity should be implemented through a range of different subjects such as science and mathematics, and this can be done using a number of different techniques such as HoM, the innovation engine and SCAMPER to name a few, as all mentioned above. Torrance (1984) discusses how creativity suffers in society and people do not appreciate ‘creative’ people. Therefore, it is our responsibility to ensure that when in a school that children’s creativity is appreciated and noticed rather than stifled and ignored. 
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Appendix 1 – Karl Duncker Match Box Challenge
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How I thought to solve the problem.
[image: image2.jpg]



Karl Duncker (1945) Functional Fixedness. Available at: https://purplecowideas.wordpress.com/2013/06/25/functional-fixedness-in-the-workplace/ (Accessed: 06/01/2020)
Appendix 2 – ARC
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o Targets for improvement and suggested ways forward

You have settled well into this class and have developed positive relationships. You have developed a good
relationship with the pupils and they respond well towards you. You are now taking the register which helps
with developing a smooth transition at the start of the sessions. You vary the tone and volume of your voice
to add interest and the pupils respond well towards you. You demonstrate a growing level of independence
in teaching and monitoring and check with your class teacher that what you have planned matches the
expectations for the class. You possess sound engagement with pupils' learning and are able to talk about
pupils learning with your class teacher. You are starting to recognise your own professional needs through
reflection of your own progress through the ARC reflections that you are completing daily, your End of Week
Reviews and through discussions with your class teacher and university based tutor. You are very reflective
and your ARCS are written honestly. You are keen to accept advice from mentors and tutors coupled with a

willingness to address your own professional needs and put all advice into practice very soon. TARGET 1. To





Appendix 3 – Marshmallow Challenge
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Appendix 4 – Rube Goldberg 
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Appendix 5 – (part of) Lesson Plan
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My mitial feclings regarding this activity was mixed, |
believed my activity was well planned although it did not
g0 exacly to plan. The group I took was a middle attaining
‘group of cight children.

- The children scemed to enjoy the aspect of the activity and
‘understood that they needed to measure from one country
to another using straws, however as they could not read the
flasheards saying which country the bird was flying from
and too it proved very difficult

~Twas very prepared for this lesson with the resources ready
and set out and did not need to rush as the children came in
from lunch as everything was ready, and the other staff.
‘members knew what they were doing s it was a carousel
afternoon.

- The activity itself was well thought out, with differentiation
being shown, however I think the higher ability would have
found this activity challenging but able to do i, however I
will have to do this activity with them later on in the week
tobe able to sce.

sl oo " The nexd time 1do an activity Tike (i, T am more awar of
g the childen’s abiltes and what they can and canot o,
sy therefore 1 am sble to plan differenfiation better in order for
et them to get the best out of the actviy.

frre - After discussion with my class teacher, 1 will redo this

activity with the middle group tomorrow, in order to sce if
the changes I have made ar suitable but still challenging
for the children,
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Appendix 6 – Swwcte Feedback from Class Mentor
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about hen they lost saw an advert - What was t? | creating onccvert?
What did you thin® why?
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Howis diffenen to the dvert they have recently | advrt and fo who?
seer2
Asking the children to describe fo me what is Thirk, Pair, Share
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Discussing why we think odverts were created

We will thenlook at the LT for the lesson.





