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Additional Learning Needs

Part 1: Learning Support Report
Through my research and reading I have found useful information on the relevant institutional and national policies and legislations relating to additional learning needs and anti-hate protocol in the post 16 learning and development industry. When looking at professional standards in Wales, the Welsh Government says that as practitioners, we should value and promote diversity, equality of opportunity and inclusion (Welsh Government, 2017). One of the ways that we do this is by challenging discrimination in all its forms, whether it be racial, physical or anything else. It is important to be inclusive as a practitioner because “it brings happiness, a feeling of safety and being part of the community” (Education Endowment Foundation, 2024). It has been shown that students that develop skills to work with people from different backgrounds are much more likely to gain better employment (Equality Challenge Unit, 2013). We must follow the principles of inclusive practice, and we have a legal duty to eliminate discrimination, victimization and any other forms of prejudice towards staff and students. One way that we can encourage inclusiveness in the classroom is by encouraging group work rather than individual work and “encourage students to reflect on any possible diversity issues” Equality Challenge Unit, 2013, p. 3)
A lot of institutions are putting things in place to make sure that practitioners are following inclusive practice, for example; The University of Wales Trinity Saint David (UWTSD) created the strategic equality plan 2024 – 2028. This plan shows the work that UWTSD is doing to ensure their commitment to creating learner environments where everyone feels safe. They have also put things in place that make sure that staff are following the rules of the Equality Act (2010), The plan also speaks of the legal duty that professionals have with promoting the equality of opportunity between people of shared and unshared characteristics (UWTSD, 2024, p. 3) It is important for institutions to reinforce the importance of The Equality Act (2010) because it is now the main legislation for anti-discrimination for England, Scotland and Wales. It has replaced all previous legislation and combined them into one singular act. (Gravells and Simpson, 2012). The Equality Act covers all the protected characteristics that are protected from discrimination, some of these being sexual orientation, race, etc. It is imperative that practitioners familiarize themselves with these protected characteristics, so they know to challenge discrimination against them. 
It is looked at as good practice for institutions to regularly review and rework anti-discrimination policies where appropriate. One reason for this is the growing inclusivity of the LGBTQIA community which has been progressing over the last decade. Forty-two percent of LGBTQIA students have not been outspoken about their identity in fear of discrimination. (LGBT in Britain - University Report, 2018). There are several pieces of legislation that give guidance on LGBTQIA inclusion, including the equality act. Under section 89 of The Educations Inspections Act 2006, it is stated schools and colleges have a duty to enact anti bullying measures, including bullying towards members of the LGBTQIA community. “LGBT+ inclusive education is a core aspect of preventative antibullying measures” (National Education Union, 2022, p. 5). By implementing a flexible programme of anti-hate in institutions, it will make it easier for practitioners to stay educated on the ever-growing issues of diversity.
It is important for practitioners to be familiar with anti-hate legislation so they are aware of the basic human rights that should protect students from hate and discrimination. The Human Rights Act (1998), which became relevant legislation in October 2000, states that all people have the right to be free from discrimination (Article 14) and freedom from degrading treatment (Article 3). (Gravells and Simpson, 2012).  Gravells and Simpson also mention how The Human Rights Act states that institutions must follow these policies “All public bodies are required to adhere to the Act” (p. 167). 
When looking at higher education specifically in relation to anti-discrimination policies, The Disabilities Discriminations Act (TDDA) (1995) was amended by The Special Educational Needs and Disability Act (2001) to cover the learning and development sector. What this means is that educational providers must adhere to specific duties in the classroom set out in part 4 of TDDA to prevent disabled people being discriminated against. (Disability Rights Commision, 2007). The code of practice of TDDA does not impose any legal obligation but it has been passed by parliament making it a ‘statutory’ code. This means that the code is considered relevant in court, therefore, by practitioners following the code it could help avoid unwanted decisions in court proceedings. TDDA mentions a substantial number of ways to avoid discrimination in the post – 16 sectors, it would be beneficial for practitioners to read through these so they can avoid potential hurtful comments and challenge hurtful slurs in the classroom. TDDA also states that people should not be discriminated against because of a particular disability “eliminate harassment of disabled persons that is related to their disabilities” (Disability Rights Commission, p. 29).  




In conclusion to part one of this assignment, through my research I have found that inclusion of minorities in the learning and development sector is an area of knowledge that is greatly important to the professional development of a practitioner. All the legislations and policies mentioned are key reading points for teachers in higher education. Through the knowledge of these policies, teachers can be aware of protected minority groups and additional learning needs protected from discrimination. Teachers can also advocate inclusion by “creating an environment in which learners feel safe to challenge discrimination” (Welsh Government, n.d). 

Part 2: Scenarios
For part 2 of this assignment, I have chosen the following setting for all scenarios: I am a university lecturer teaching a bachelor's degree in film and TV at University of Wales Trinity Saint Davids in Swansea.
Efa (Experiencing Racial Discrimination)
In my response email to Efa, I would state that if I hear or see these racial comments made in my class, I will challenge these remarks and not pass them off as banter like the other lecturers she mentioned. It is my understanding that there is no “banter” when it involves racial slurs. This is microaggression. The concept of microaggression was theorized by Chester Pierce (1969) “Racial micro aggressions are a form of systematic, everyday racism” (Arday and Mirza, 2018). Micro aggression comes in three forms: 
•Micro assault – An act that is done to intentionally hurt the victim through slurs and name calling.
•Microinsult - Hurtful comments made unintentionally.
•Micro invalidation - “Comments and actions that disregard the experience of others.” (UWTSD Students' Union 2021).
I will challenge any racial microaggression that I witness in my class as it is my duty to follow professional standards and “Challenge discrimination in all forms” (Welsh Government, n.d). In relation to my institution, under the UWTSD Strategic Equality Plan 2024-28. I have a legal duty to eliminate discrimination, harassment and victimization. (UWTSD, 2024.) In theory, I would hope that in me challenging these micro aggressions, they would stop in my classroom. 
I would advise Efa to contact the UWTSD advice team, as they cover issues with racism and have web pages that offer advice to people who have been racially discriminated. If needed, the advice team would offer counselling to Eva to help with the emotional stress she has encountered through the micro aggressions in class. Counselling is available to all students at UWTSD through student services. I will signpost Efa to the UWTSD student services reports webpage, where she can make a report of the bullying she has experienced, and the university will undertake further action if needed. These actions consist of expulsions of the perpetrator if necessary and general safeguarding of the victim. Policies of racial abuse have been prevalent in education for a long time and regularly get reviewed and reworked, one of the more notable legislations regarding race was the Race Relations Legislation (2000). This legislation required educational institutions to create equality policies by May 2002, the policies needed specific duties ordered by the legislation. These policies consisted of things such as creating and maintaining a race equality policy implementation plan and regularly assessing the impact of institutional policies on staff and students from different racial backgrounds (Arday and Mirza, 2018). When looking at the importance of challenging racial hate in the post 16 sector, I believe that by challenging the racial microaggression towards Efa in the classroom and signposting here to the relevant support, I would be following correct protocol in this scenario.
Iwan – Experiencing Financial Hardship
I would advise Iwan that there is financial support available through UWTSD to help him keep a healthy balance of work and studies that will not impact his ability to stay on track with assignments. UWTSD offers what is called ‘The UWTSD Student Financial support Fund’. This support fund is available to students that are struggling to afford necessities. I would advise Iwan to apply for this as he is already falling behind, and if he picks up more shifts at his work it could greatly impact his grades and ability to finish the course. It would not be fair on him to have to manage the stress of working so many hours whilst studying a full-time course. I would offer Iwan help in filling out the application form if he wanted, as he is already stressed, I would also signpost him to student services because they also offer help in filling out forms.
After explaining to Iwan that there is financial support available to him, I would direct him to the money support page on UWTSD’s website where he can book an appointment with a money support officer for a one-to-one meeting to help manage his financial outgoings. This would be useful for Iwan as the money support officers offer support in student living and can offer ways for him to decrease his monthly spending and make student life more affordable for him instead of him working to the point where he continues to fall behind on his studies. Iwan can also access budgeting guidance published by the money support team via the student portal. 
I would ask Iwan if he is struggling to afford meals, if he is struggling then I would advise him that across all UWTSD campuses there are ‘food hubs’. These are like food banks but are displayed out in the open and are free for students that need it the most. Iwan could go and acquire free food without having to speak to anyone to get it. I would mention to Iwan that he can access emotional wellbeing services through UWTSD’s website and speak to a professional that could help him with the anxiety and stress that he is experiencing from being overworked and experiencing financial hardship. Through the wellbeing services Iwan would be able to access ‘The Student Assistance Programme’ which provides 24/7 support to UWTSD students “on a range of topics including wellbeing support and also on matters relating to money and money management” (University of Wales Trinity Saint David, n.d.). I would write down the phone number for the student assistance programme on a piece of paper and hand it to Iwan if he feels he may need to speak to them, their number is available via the money support page on UWTSD’s website. To conclude this scenario, I would let Iwan know that I have an open-door policy, and he can contact me via my institutional email if he needs support with assignments.
Megan – Potential Dyslexia and Mental Health Support
I would do my best to try and put Megan’s worries at ease. Even though she claims she has not had an official diagnosis for her mental health struggles, there is still plenty of support available through UWTSD. Here at UWTSD, we offer students to loan laptops out for 4 hours at a time. This could be handy for Megan as it will spellcheck for her, and it could be easier for her to take and save notes in class. UWTSD also provides access to screenings and diagnostics for learning difficulties, this includes dyslexia. Megan could make use of the laptop loans available to her whilst she is in the process of getting a diagnosis for dyslexia, if this was something she would be interested in pursuing. If she does get an official diagnosis, she would be entitled access to The Disabled Students’ Allowance (DSA) which is a grant that she would not have to repay (DSA, 2024). In relation to Megan struggling to focus in a classroom environment, learning support at UWTSD offers many different types of support for students that require it, these consist of things like exam preparation techniques, organization and time management skills (University of Wales Trinity Saint David, 2025). I would mention to Megan that if she does decide to seek support during her studies through learning support or disability support, their services are discreet and confidential. They will not share her information with anyone that is not directly involved with her support case. The student wellbeing support service at UWTSD has been voted 1st in Wales for communication for communication of wellbeing support – National student survey 2023. This is why I believe that it would be useful for Megan to reach out to these services, her concerns of undiagnosed mental health support and her previous teachers suspecting she may have dyslexia should not play a part in her decision to study a course at UWTSD. All of these services can be located via the student hwb. The student hwb is “a collection of practical professional services designed to enable and support all our students to reach their full potential” (University of Wales Trinity Saint David, 2024). I would show Megan the webpages for all these services and if she wanted, I would write them down for her. I would also give Megan my institutional email address so that she can contact me with any concerns she may have with accessing these services. 
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