A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction
	In this assignment, I will be identifying critical incidents I observed while at a South Wales School while on an observation day on the 28th of September 2020. I will be discussing the identification of the critical incidents I observed and evaluating the potential next steps in teaching and learning. A critical incident is something that happens, either in the classroom or the school in general, which causes a person to pause and contemplate the events that occurred. A critical incident, despite the use of the word incident, does not necessarily have to be a bad thing. It can be a positive observation or a negative one. The use of a critical incident is a way to reflect upon the identification of helpful or unhelpful behaviour in a given situation. The classroom is a place where teachers work with students, who may differ in levels of maturity, intelligence and responsibility, so it is important that teachers learn as much as possible about their students. This should happen early in the process to allow for adaptation towards the different types of students. However, this process is often a rocky one. Critical incidents that occur during this process generate beneficial learning tools for both students and teachers, allowing for improvement in regard to handling these types of situation. I will be identifying two areas of further study in relation to my observed critical incidents. Those will be the wellbeing of students, and the potential additional learning needs (ALN) of some students. 

Observation
	The school I visited on the 28th of September 2020 is situated in the south of Wales, in a seaside town, in the county of Bridgend. There are approximately one thousand five hundred students and eighty teaching staff at the school, with 47% boys and 53% girls, making the school a mixed gender community. There are 229 students in sixth form, which is made up of years twelve and thirteen. These students study their A-Level subjects in the school instead of at a college. The school continues to work with the Welsh government as well as other schools, to encourage developments that relate to the Welsh educational reform. While the national average of free school meals in Welsh secondary schools is 16.4%, the school I visited had a lower percentage. Only 8.5% of students at this school are eligible for free school meals, which is almost half the national average. Around 9% of the students require additional learning support and are on the special educational needs register. This figure is drastically lower than the national average of 23%. The school is an English medium school, with 93% of pupils being from a white British ethnic background, with only around 3% of learners speaking English as an additional language. Very few students speak Welsh at home but are encouraged to participate in lessons with Welsh words and phrases. Due to the global pandemic of COVID-19- 19, my projected 3 days observation in the school became a morning session, where I observed a GCSE lesson. The teacher and I stayed beyond two meters away from the students. For anonymity, I will refer to the school as School X and any students will be referred to as Student A-Z. 

Methodology
	Case studies continue to be an increasingly popular research approach among researchers, despite the debate about the credibility and apparent limitations compared to other research approaches. Case study research is an ’investigation and analysis of a single or collective case, intended to capture the complexity of the object of study’ (Stake: 1995). Stake describes qualitative case study research as something that brings together ‘naturalistic, holistic, ethnographic, phenomenological and biographic research methods’ in a ‘palette of methods’ (Stake: 1995). According to Merriam (2009, 46), the methodology of case studies cultivates profound connections to the core values and intentions, and is ‘particularistic, descriptive and heuristic’ (Merriam, 2009: 46).  The qualitative approach of a case study ‘explores a real-life, contemporary bounded system (a case) or multiple bounded systems (cases) over time, through detailed, in depth data collection involving multiple sources of information… and reports a case description and case themes’ (Creswell, 2013, 97). By committing to research through a case study, the researcher would be observing real people in real time and real situations, allowing for personal engagement. A case study can infiltrate a situation in a way that pure numbers cannot.
	The next research methodology I will be looking at is the critical incident technique, a qualitative research tool that is used often in health services research. This technique is used to explore the helps and hinderances of providing satisfactory care within these services. However, there seems to be abundant confusion over the actual nature of the critical incident technique. Researchers argue whether the technique is a method for date collection and analysis, or a methodology. In his paper, Roderick F. Viergever states that this distinction is important, and claims that the critical incident technique is a methodology because:
‘Key methodological dimensions are described for the CIT; it has a clear focus; studies that apply this technique make use of various methods for data collection and analysis; it describes, explains, evaluates and justifies the use of a specific format for those methods; it implies philosophical and practical assumptions: and studies that use the CIT cannot easily make use of additional methodologies simultaneously.’ (Viergever, 2019)
The critical incident technique helps the researcher to understand the key things a person should or should not do to have the best chance at succeeding in their chosen profession.
	Non-participant observation is the next methodology I will be looking at. Non-participant observation requires the researcher to observe the participants without actively participating themselves. This technique is often used to enter the community and understand the circumstances without becoming personally involved. This technique offers a more ‘nuanced and dynamic appreciation of situations that cannot be as easily captured through other methods’ (Liu & Maitlis, 2010). There are, however, disadvantages of using this technique. The existence of the researcher in the space may influence the actions of the study participants. This constraint may be reduced over time, due to the regularity of the researcher, but does still remain a constant issue. Another limitation is that the researcher may have trouble staying objective. The researcher can take steps to make sure they remain impartial, but it is human nature to be observant and take sides. The researcher will never be able to detect everything that happens, so they may choose to observe many different circumstances over a long period of time to try and observe as much as possible. Another issue with this methodology is the question of whether or not the researcher should have a greater authority than the participants. This could be approached by looking at participant accounts as well as those of the researcher.

The Four Purposes
	Professor Graham Donaldson published a report entitled Successful Futures that reviewed the current Welsh curriculum and arrangements for assessment. It took almost a year to research and contained evidence from 700 people throughout Wales. Donaldson established a ‘false dichotomy’ among the usage of traditional teaching and an emerging approach towards learning. Donaldson states that this ‘subject against skill/competence’ argument creates ‘unhelpful polarisation’ (Donaldson 2015). According to the professor, both of these components are important and should be melded together to create a modern curriculum. He expresses his belief that the international trends are focussing more on learning how to do something, rather than on learning about something, echoing Andreas Schleicher, in an interview in June 2014, who said that ‘The knowledge economy no longer pays you for what you know… it pays you for what you can do with what you know.’ In Donaldson’s Successful Futures, he introduces the idea of the four purposes, that he advocates should be central to everything that happens in schools. These four purposes are that all children and young people will be:
Ambitious, capable learners who are ready to learn throughout their lives.
Ethical, informed citizens who are ready to be citizens of Wales and the world.
Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society.  
Enterprising, creative contributors who are ready to play a full part in life and work.
Donaldson proposed six ‘Areas of Learning and Experience’ instead of slotting isolated subjects into a timetable. This proposal would create a regular structure for the Welsh school curriculum for the ages of three to sixteen. The six areas of learning recommended by Donaldson are; The expressive arts, Health and Wellbeing, Humanities, Languages, Literacy and Communication, Mathematics and Numeracy, and Science and Technology. Donaldson agrees with the Welsh Government that priority be placed upon the core skills of numeracy and literacy but continues on to include that there should be a priority focus upon digital competence as well, insisting that digital competency skills be regarded as just as important as literacy and numeracy, creating, what Donaldson called, the three cross-curriculum responsibilities (Donaldson 2015). These three key parts of the curriculum should then be encompassed in classes by all teachers. 
The incident I will be focusing on in this assignment is briefly covered in Appendix 1. A young male student, Student A, began to engage me in conversation about his own and my personal life. After a few minutes, the teacher got his attention and sent him back to work with his group. He continued to work well for the next ten minutes, until the teacher called for quiet, so some of the groups could show what they had devised during this time. During this time, Student A became distracted and could not hold attention to his classmates as they performed. The purpose I feel connects the most to this observed incident is that young people will be healthy, confident individuals. However, this does not mean that the other three purposes are obsolete in this case. There will always be overlap between the purposes, no matter what happens, and this creates the curriculum content and experience. 

Literature Review
As a result of my observation session, and the student I observed (Appendix 1), I have decided to research more into ALN and Wellbeing. Lev Vygotsky has become one of the founding fathers of research and theory in cognitive development over the past decades. A particularly interesting theory that has become popular, and one I will be looking at today, is sociocultural theory. Vygotsky had this to say about his theory:
Sociocultural theory views human development as a socially mediated process in which children acquire their cultural values, beliefs, and problem-solving strategies through collaborative dialogues with more knowledgeable members of society. (Vygotsky 1978)
Vygotsky’s theories headline the elemental aspect of social interaction in the ‘development of cognition’ (Vygotsky, 1978). He believed that the community in which a child grows up plays a crucial role in the process of ‘making meaning’. Piaget believed that young people’s development should anticipate their learning, but Vygotsky disagrees, arguing that ‘learning is a necessary and universal aspect of the process of developing culturally organized, specifically human psychological function’ (Vygotsky 1998, 90). In layman’s terms, this means that the social learning of children should come before their development. Vygotsky put more significance upon culture affecting cognitive development, which again contradicts Piaget’s image of the content of development. He also puts more emphasis on social factors adding to cognitive development. He claims that cultural and social context is important for learning, and that cognitive development comes from the social interactions within the ‘zone of proximal development’, which include the child’s parents. According to Vygotsky, children will be influenced by their environment, which will influence how they think as they grow up. The zone of proximal development is an important principle in Vygotsky’s work. It is a concept that understands the difference between what a young person can accomplish independently and what they can attain with encouragement. Vygotsky sees this zone as an area that contains delicate direction and guidance. This then allows the young person to develop the skills they will grow to use alone, developing high mental function. Vygotsky believes that a child’s communication with their peers is a distinct way for them to create skills and strategies. 
	Vygotsky believed that children and young people are naturally curious and actively involve themselves in their own learning, discovery and development of new ideas. As mentioned before, Vygotsky believed that the social contributions have more of an impact to a child’s development, but Piaget believed that self-discovery was more important. According to Vygotsky, the encouragement of an MKO- More Knowledgeable Other- would help young people and children in social settings. An MKO is someone who tends to have a firmer understanding than the child, in regard to a task or concept. While an MKO may often be a teacher or older adult, this is not always the case. Sometimes it is a peer or another child that has the knowledge and experience. Sometimes, a student’s MKO does not even have to be a human. Electronic tutors are more common nowadays and have been used in school settings to guide students in their learning. The key aspect of an MKO is that they have more knowledge than the student on a topic they are learning or interested in. I believe that Student A describe in Appendix 1 saw me as a potential MKO. I was a new person in his classroom, and I believe he may have engaged me in conversation to determine if I was eligible to help him. As well as questions about my social life, Student A also asked me questions about my schooling, my expertise in certain areas, and whether or not I would be around to help with the final performances. My answers piqued his curiosity and, if not for the teacher instructing him to re-join his performance group, I believe he would have continued to question me about my ability to help him. This links back to my research on additional learning needs (ALN).
	The next piece of literature I will be reviewing is an article entitled Children’s Wellbeing at School: A Multi-dimensional and Multi-informant Approach, written by Valentina Tobia, Andrea Greco, Patrizia Steca and Gian Marco Marzocchi in 2018. The introduction of this article states that this topic has become a ‘significant, relevant research issue across disciplines’ (Tobia, Greco, Steca, Marzocchi: 1). They go on to say that there is an increase in demand for research that focusses on the positive strengths of children instead of the negatives that come with some disorders and deficits. The introduction also states that there is a lack of a definition of what children’s wellbeing is, and that the concept of child wellbeing is context specific (Tobia, Greco, Steca, Marzocchi: 1). Children spend almost a third of their time at school, implying that the school would have a significant impact upon the student’s health and wellbeing. So many emotional and social experiences happen at school, as well as contact with negative events, such as learning struggles, rejection, bullying, lack of relationships with teachers. Tobia et al quotes Pollard and Lee (2003), saying 
I their review of the literature, Pollard and Lee (2003) distinguished among five distinct domains of children’s wellbeing- physical, psychological, cognitive, social, and economic- and showed that only 2.3% of the articles that they reviewed assessed child wellbeing by considering more than three domains, while most of them (80%) measured only one. Taking into account this observation, the model of school wellbeing used in the present study is multi-dimensional, and includes psychological, cognitive and social domains. (Tobia et al: (2018)
This links to my belief that health and wellbeing are so important within schools. There is no way to predict what will happen in a student’s home life, so it is up to the school and the staff to make sure the student stays healthy, happy and safe while in school. There are many things that can be done to promote wellbeing in schools, from a teacher simply talking to a student, to the set up of clubs or groups that can help. Schools have been proven to have had a profound effect on student’s wellbeing, whether in a positive or negative way. The well being of students in an educational facility should be the priority.

Reflection, Evaluation and Next Steps
Through reflecting on my observed critical incident, I have decided to evaluate using the Brooksfield lenses method. The first of Brooksfield’s lenses is the autobiographical lens. This is the first of the models of reflections and also where an educator can find pedagogical aspects to strengthen or adjust. This lens also helps educators to think about their own experiences with the education and learning of students. By looking through the autobiographical lens, I believe that my initial thought of Student A (Appendix 1), that he is on the autistic spectrum is correct. Through my own Personal experiences of ADHD and with people with the same affliction, I saw many symptoms of the disorder. The student had trouble focusing and was constantly getting distracted. Another symptom is excessive talking and constant fidgeting, a fact I can personally attest to, as I saw these symptoms while observing the lesson.
	The second od the lenses is the student’s eyes. According to Brookfield, it is essential that teachers understand their student’s experiences. They can do this by evaluating the effectiveness of teaching styles, tests and focus groups, making the teaching more responsive. By looking through this lens, it could just be that the student was excited to see a new face and simply wanted to make me fell welcome, being a new member of the school. While the actions I saw Student A do corollate with ADHD symptoms, that does not necessarily mean that he does actually have this disorder. As mentioned above, I believe Student A saw me as a potential MKO and was simply asking me questions to gauge my ability to teach him.
	Student A came across as a show-off, but by evaluating his behaviour through these lenses, I have come to conclude that I do not know enough about him to diagnose anything. As I am currently on placement in the same school, and regularly observe and help this class, I hopefully will be able to begin to gain a rapport with this student. It is my hope that I do become an MKO for Student A, so that I am able to help him with any issues he might have withing the school environment. It is my hope to be able to use my current knowledge and any knowledge I may gain in the future to engage with Donaldson’s four principles and help this student to become a happy, healthy, adult.

Conclusion

	In this essay I looked at the different ways a researcher can evaluate a school environment. I looked at four different critical incidents that I observed while in a school setting. The first was of Student A (Appendix 1) who was distracted by my presence in the classroom. The second was of a student who took on a director’s role in her performance group. The third observation was that the students seemed to have gained their teachers trust, enabling them to use their phones while in class. The final critical incident I observed was of an incident where a student exited the room and slammed the door into the wall behind it. By doing research, I came to the conclusion that the best way for me to evaluate these incident’s with as little bias as possible, was to use Brooksfields Lenses to ensure I could see from as many points of view as possible so my reflection was not biased. I hope to use my current and future knowledge to improve my ability to adhere to the professional standards. This links back to the professional standards that state that ‘teachers and trainers are reflective and enquiring practitioners who think critically about their own educational assumptions, values and practices’ (E&TF: Online). The professional standards, as written about by the Education and Training Foundation, are as follows: Professional values and attributes, professional knowledge and understanding, and professional skills. I hope to use the research, knowledge and information I have gathered throughout this process to bring the professional standards further into my teaching. 
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APPENDIX 1

OBSERVATION / FIELD NOTES   				Researcher: Laura Humphries
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

28/09/2020
10-11AM
Year 11


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).


Middle of a unit. They were devising plays for their assessment. 3 groups of students. Group 1 left the room to go to the library to work on their script. Both other groups remained in the room, working on scenes. Both groups used Theatre Alibi as their inspiration. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)


Positive attitudes all around. Each group knew what they were doing and were very well behaved for the most part. It was obvious that the students had their teachers trust, as they were allowed to leave the studio, under the assumption that they worked on their scripts. Students were also allowed to use their phones in class to access scripts that hadn’t been physically printed off. All students seemed to enjoy the task as they set aside their bags and immediately got to work. One student was distracted by my presence and attempted to draw me into conversation numerous times. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The purpose of the lesson was to allow the students to continue the devising process for their assessed performances. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


There are numerous posters around the space. Each poster indicated and explained an aspect of drama and theatre, often giving examples to show how the aspect works. 
For example, there are boards set up around the studio explaining different types of staging, different ways to show physicality, different ways to use your voice etc. 
There are also KS3 Key/Buzz Words on the wall: Levels, voice, emotion, eye contact, gesture etc.





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

On the wall is a selection of posters going from Level 2 to Level 8, with explanations and analysis of each levels. The levels indicate the level to which the students are working. KS3 students should be aiming for Level 6-8. Having these on the wall for easy access by students, gives the students objectives to strive towards.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Each student used their knowledge of Theatre Alibi to devise scenes for their final performances. They used their existing knowledge of staging, voice and physicality to produce adequate scenes for their performances. Some students took on multiple roles, i.e, actor and director, using the skills they have learned in the last 4 years of drama.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

A young male student was distracted by my presence in the classroom, constantly trying to engage me in conversation not relevant to the classroom context. He was loud and confident, telling me about his social life and asking about mine. He appeared, to me, to have additional learning needs, potentially on the autistic spectrum.






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	

28/09/2020 11AM
Age range: GCSE (15/16)
4 groups of GCSE students, devising their exam performance, using Theatre Alibi as their inspiration.
Student A- 15 or 16 years old.
School X, in the county of Bridgend, a seaside town in south Wales



	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	While sat at my desk making notes on my observations, a young male student, possibly 15 or 16 years old, began to engage me in conversation about his own and my personal life. He began to tell me about his home life; how he was adopted and that his family is quite well off financially. He also bragged about how his father would buy him anything he wanted and the fact he had a state of the art gaming computer. Despite me trying to get him back on track with his rehearsal, he continued to engage with me, asking questions about my personal life. While he was talking to me, I noticed that the rest of his performance group were sat down and playing with their phones, presumably waiting for Student A to get back to work. Having intimate personal knowledge of the symptoms of ADHD, some of the symptoms I observed from Student A match those seen in people with ADHD. After a few minutes, the teacher got his attention and sent him back to work with his group. He continued to work well for the next ten minutes, until the teacher called for quiet, so some of the groups could show what they had devised during this time. During this time, Student A became distracted and could not hold attention to his classmates as they performed. After these performances, Student A once again tried to engage me in conversation before being instructed by the teacher to join his group and continue devising. He then remained with his group for the rest of the lesson, joining in with the devising process and contributing his own ideas. Because of this, I have become interested in the research towards ALN and how to encourage those students to work confidently at school and in the wider world.








APPENDIX 2
OBSERVATION / FIELD NOTES   				Researcher: Laura Humphries
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

28/09/2020
10-11AM
Year 11


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).


Middle of a unit. They were devising plays for their assessment. 3 groups of students. Group 1 left the room to go to the library to work on their script. Both other groups remained in the room, working on scenes. Both groups used Theatre Alibi as their inspiration. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)


Positive attitudes all around. Each group knew what they were doing and were very well behaved for the most part. It was obvious that the students had their teachers trust, as they were allowed to leave the studio, under the assumption that they worked on their scripts. Students were also allowed to use their phones in class to access scripts that hadn’t been physically printed off. All students seemed to enjoy the task as they set aside their bags and immediately got to work. One student was distracted by my presence and attempted to draw me into conversation numerous times. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The purpose of the lesson was to allow the students to continue the devising process for their assessed performances. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


There are numerous posters around the space. Each poster indicated and explained an aspect of drama and theatre, often giving examples to show how the aspect works. 
For example, there are boards set up around the studio explaining different types of staging, different ways to show physicality, different ways to use your voice etc. 
There are also KS3 Key/Buzz Words on the wall: Levels, voice, emotion, eye contact, gesture etc.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

On the wall is a selection of posters going from Level 2 to Level 8, with explanations and analysis of each levels. The levels indicate the level to which the students are working. KS3 students should be aiming for Level 6-8. Having these on the wall for easy access by students, gives the students objectives to strive towards.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Each student used their knowledge of Theatre Alibi to devise scenes for their final performances. They used their existing knowledge of staging, voice and physicality to produce adequate scenes for their performances. Some students took on multiple roles, i.e, actor and director, using the skills they have learned in the last 4 years of drama.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One of the performance groups contained a young female student, who took on a directing role in the devising process. She was confident and mature, with the rest of her performance group engaging with the direction. 






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



28/09/2020 11AM
Age range: GCSE (15/16)
4 groups of GCSE students, devising their exam performance, using Theatre Alibi as their inspiration.
Student B- 15 or 16 years old.
School X, in the county of Bridgend, a seaside town in south Wales






	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
While completing my observations, I noticed a young female student, Student B, taking on a directorial role within her performance group. She engaged with this role, and the rest of her performance group seemed content to continue with this process. Student B spoke to her fellows clearly and concisely, explaining the ideas accurately so her performance group could understand. It is important to note that she was not given this role, but due to her ideas and unique way of seeing the performance, it naturally became hers. While she did begin directing, she was not only using her own ideas. Each group member came up with ideas that Student B helped to put into practice. Because of observing this incident, I have become interested in the research pertaining to helping gifted students reach their potential in school.




APPENDIX 3
OBSERVATION / FIELD NOTES   				Researcher: Laura Humphries
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

28/09/2020
10-11AM
Year 11


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).


Middle of a unit. They were devising plays for their assessment. 3 groups of students. Group 1 left the room to go to the library to work on their script. Both other groups remained in the room, working on scenes. Both groups used Theatre Alibi as their inspiration. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)


Positive attitudes all around. Each group knew what they were doing and were very well behaved for the most part. It was obvious that the students had their teachers trust, as they were allowed to leave the studio, under the assumption that they worked on their scripts. Students were also allowed to use their phones in class to access scripts that hadn’t been physically printed off. All students seemed to enjoy the task as they set aside their bags and immediately got to work. One student was distracted by my presence and attempted to draw me into conversation numerous times. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The purpose of the lesson was to allow the students to continue the devising process for their assessed performances. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


There are numerous posters around the space. Each poster indicated and explained an aspect of drama and theatre, often giving examples to show how the aspect works. 
For example, there are boards set up around the studio explaining different types of staging, different ways to show physicality, different ways to use your voice etc. 
There are also KS3 Key/Buzz Words on the wall: Levels, voice, emotion, eye contact, gesture etc.





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

On the wall is a selection of posters going from Level 2 to Level 8, with explanations and analysis of each levels. The levels indicate the level to which the students are working. KS3 students should be aiming for Level 6-8. Having these on the wall for easy access by students, gives the students objectives to strive towards.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Each student used their knowledge of Theatre Alibi to devise scenes for their final performances. They used their existing knowledge of staging, voice and physicality to produce adequate scenes for their performances. Some students took on multiple roles, i.e, actor and director, using the skills they have learned in the last 4 years of drama.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

I observed that many students were on their phones during the class, reading scripts or doing research. It occurred to me that their teacher must trust them a lot to allow such a thing in class.





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



28/09/2020 11AM
Age range: GCSE (15/16)
4 groups of GCSE students, devising their exam performance, using Theatre Alibi as their inspiration.
15 or 16 years old.
School X, in the county of Bridgend, a seaside town in south Wales


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
During the class, I observed that the majority of the students were using their phones to read scripts or do research. I had never observed or heard of a teacher in a school allowing this before. While observing, it became evident that the students and teacher had a relationship that allowed the teacher to trust the students with this. As these students were GCSE students, the teacher had known them for four years already and had forged a relationship with them. By giving the students this trust, the teacher had gained the respect of her students. By having this respect for their teacher, the students didn’t seem to want to take advantage of the trust by playing games or using social media on their phones, instead strictly using them for what they said they would; scripts or research.



APPENDIX 4
OBSERVATION / FIELD NOTES   				Researcher: Laura Humphries
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

28/09/2020
10-11AM
Year 11


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).


Middle of a unit. They were devising plays for their assessment. 3 groups of students. Group 1 left the room to go to the library to work on their script. Both other groups remained in the room, working on scenes. Both groups used Theatre Alibi as their inspiration. 



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)


Positive attitudes all around. Each group knew what they were doing and were very well behaved for the most part. It was obvious that the students had their teachers trust, as they were allowed to leave the studio, under the assumption that they worked on their scripts. Students were also allowed to use their phones in class to access scripts that hadn’t been physically printed off. All students seemed to enjoy the task as they set aside their bags and immediately got to work. One student was distracted by my presence and attempted to draw me into conversation numerous times. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


The purpose of the lesson was to allow the students to continue the devising process for their assessed performances. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


There are numerous posters around the space. Each poster indicated and explained an aspect of drama and theatre, often giving examples to show how the aspect works. 
For example, there are boards set up around the studio explaining different types of staging, different ways to show physicality, different ways to use your voice etc. 
There are also KS3 Key/Buzz Words on the wall: Levels, voice, emotion, eye contact, gesture etc.





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

On the wall is a selection of posters going from Level 2 to Level 8, with explanations and analysis of each levels. The levels indicate the level to which the students are working. KS3 students should be aiming for Level 6-8. Having these on the wall for easy access by students, gives the students objectives to strive towards.



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?


Each student used their knowledge of Theatre Alibi to devise scenes for their final performances. They used their existing knowledge of staging, voice and physicality to produce adequate scenes for their performances. Some students took on multiple roles, i.e, actor and director, using the skills they have learned in the last 4 years of drama.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

At one point during the lesson, a student exited the room by slamming through a door, making a loud banging noise. This caused a distraction, unfocusing the students who were devising their work. 



CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	



28/09/2020 11AM
Age range: GCSE (15/16)
4 groups of GCSE students, devising their exam performance, using Theatre Alibi as their inspiration.
Student C- 15 or 16 years old.
School X, in the county of Bridgend, a seaside town in south Wales


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
During the lesson, a student from another class, Student C, to ask the teacher a question. Upon exiting, the student pushed the door hard enough to cause it to hit the wall behind it and make a loud banging noise. It is important to note that this student was not a member of the class, but someone who had come to ask the teacher a question. This caused a distraction to the students in the class, unfocusing them from their work. Not only was this an example of health and safety issues in the classroom, but also an example of a student potentially having behavioural issues, potentially stemming from having additional learning needs. This incident has encouraged me to research more into ALN and how to help students with these needs be confident and succeed at school and in the world.



