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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction.

In the context of education and teaching, the definition of critical incidents has been adapting over time. Tripp (1993) states that “…a critical incident is an interpretation of the significance of an event” (p.8). Correspondingly, Richards and Farrell (2011) add that a critical incident triggers the thinking, learning and teaching of those monitoring the event. However, not all critical incidents are as dramatic as they may sound (Tripp, 2012; Joshi, 2018). This is confirmed by incidents tending to be ‘typical’ instead of ‘critical’ (Tripp, 2012:25). Gremler (2004) believes that critical incidents have made a powerful contribution to research in this field, be it negative or positive (McGarr and McCormack, 2016). There are various examples of critical incidents that take place in an educational setting. These include positive and negative behaviour (Barth et al., 2019), involvement of the staff in the school, communication, the use of questioning, the environment and the more able and talented children.

Critical incidents can be used in research in different reasons and used in different ways, however, it has had a significant impact on the way teacher’s use reflective practice in their learning and teaching. Ghaye (2010) describes reflective practice as ‘meaningful’ and ‘purposeful’ as it allows deeper thought and understanding of the critical incident to be made. Similarly, Moon (2006) highlights the importance of a more in-depth reflection as it brings to light alternative explanations, which allows the teacher to gather a holistic view on the critical incident. This coincides and agrees with what Mohammed (2016) found. This led to further considerations being made by teachers about future practice. In contrast, this can be challenged by Zeichner and Liston (2013) as they suggest reflective practice can be unrealistic as teachers have high demands with heavy workload including planning lessons and marking work as well as other pressures. Walshe and Driver (2019) also found that many teachers find it difficult to evaluate their own teaching practice. The downfall to this is that not all teachers will find reflecting on their own practice difficult, as some teacher’s may have less pressures than others (Dunne et al., 2007). Reflective practice can therefore be very beneficial in invoking teacher’s thinking and raising questions about their current practice and how this could be improved in order to provide the best education to children (McGarr and McCormack, 2016).

Furthermore, this essay will critically evaluate further areas of research linked to the critical incident observed. This will enable reflection and evaluation of next steps for personal and professional development to be considered. 


Observation.

This essay will follow the BERA (2018) guidelines in order to ensure anonymity, respect and safety of the schools and the pupils participating within the critical incident observation. Due to the current situation with Coronavirus (COVID 19), it’s essential to consider that these are not normal circumstances (Welsh Government, 2020). Instead of using the actual name of the school involved, it will be referred to as School A. In the same instance, any pupil involved will be referred to as pupil A. School A is situated on the Gower Peninsula (West of Swansea) in a socially and economically affluent area. There are approximately 300 pupils between the ages of three to eleven in the school, with 11 mixed-aged classes. School A also includes two specialist teaching provisions for pupils who have language and speech difficulties. The foundation phase speech and language specialist teaching provision have no pupils there at this current time. In addition to this, there is a part-time nursery within the school. There are very few pupils with English as an Additional Language within school A. Additionally, there are no pupils that are first language Welsh speakers. The Estyn report reveals that around 5% of the pupils of School A are entitled to free school meals. This is notably lower than the ordinary figure for Wales which is 21%. Around 18% of the pupils within the school have additional learning needs which is slightly below the National average of 21% (Estyn, 2019).


Methodology.

A qualitative research method was appropriate for gathering data and information corresponding to the critical incident identified in school A. In an educational context, qualitative research allows the observer to explore individuals or groups of individuals experiences in their natural environment (Delamont, 2012). Having also considered a variety of qualitative research methods, observations methods were most appropriate for this task. An exploration into different observation methods was necessary in order to gain wider information on which method would be best to use in an educational setting. Observation methods can be structured or unstructured (Bell, 2005 cited in Hendry, Bell and Thomson, 2014; Hennink, Hutter and Bailey, 2020). Ciesielska, Boström and Öhlander (2018) emphasises the importance of observation methods used within research strategies such as case studies. Case studies are very common within qualitative research allowing an in-depth investigation to be carried out by the researcher (Stake, 2005). This includes identifying any relevant and significant incidents that occur within a classroom when researching critical incidents (Joshi, 2018). Ridder (2017) expands on this by stating that case studies can also develop different ideas and therefore create space for further research to be conducted. However, (Siggelkow, 2007) argues that case studies produce unreliable results with possible input of the researcher’s bias. A previous study has however, proven that bias can be avoided by ensuring thorough understanding of the term ‘bias’ and its possible effects on the results of a study are understood by all researchers (Pannucci and Wilkins, 2010).

Cohen (2000) outlines within a case study that there are two forms of observation methods that can be used: non-participant and participant observations. Participation observations allows the observer to obtain direct knowledge and experience of being within the educational setting being observed, this being the classroom (Musante and DeWalt, 2010; Gillham ,2000). Conversely, Kumar (2014) found that non-participant observations does not involve the participation of the observer in any classroom activities. In this instance, the observer must remain passive by simply listening and watching the classroom activities. There are many strengths and limitations of these two observation methods that needed to be considered before forming decisions on which observation method would be best to use. In relation to an educational setting, a strength of participant observations is that they are known to create vivid pictures of how the participants truly behave in their natural environment, a classroom. This strengthens the validity of the results gathered as the researcher can witness the incidents for themselves (Cohen, Manion and Morrison, 2013). Correspondingly, Atkinson and Coffey (2003) and Roberts-Holmes (2018) all reveal that researchers can gain further insight to the participants personal experiences and meanings which creates authentic data. Despite this, Cohen, Manion and Morrison (2013) noted a drawback of this could be that the researcher may allow themselves to become too involved within the activity and lose sight of the objectives. There is a possibility this could cause bias opinions, reducing the validity of the research.

According to Cooper, Lewis and Urquhart (2004) non-participant observations be a disadvantage as the researcher has a limited amount of time with the participants. In an educational setting, the observer may not collect enough evidence or enough critical incidents in order to complete the task and this may affect the results. Walliman (2011) argues that non-participant observations can be too informative, where a lot is happening at once. For example, in a classroom environment there may be a carrousel of tasks taking place and the researcher may not be able to observe and take not of everything. On the contrary, Green and Thorogood (2014) believes that it is easier to record information as the observer is not participating, allowing more time to record in-depth and informative results. The non-participant structured observation method was the most appropriate for identifying the critical incidents within the classroom environment in this task. Due to the current situation with COVID 19, an observation collecting relevant information with no involvement was needed. This is highlighted by Punch (2009) as they described it to be a “pure or direct” observational method.




Four Purposes.

Within this section, the critical incident used can be found in Appendix D. The critical incident took place in an afternoon session with a mixed ability class of year five and six. The lesson began in the sports hall, where the children were asked by the teacher to help set up the apparatus ready for the gymnastics lesson. This was done very promptly by all. As soon as the apparatus was set up, the class sat down on the floor waiting for the lesson to begin. However, there was one pupil (pupil A) who was very excited and decided to jump on a particular set of apparatus without permission. Pupil A performed some movements they had previously practiced in a lesson like this before (e.g. tuck jump). The teacher noticed this immediately and said “great work (pupil A’s name), I’d love to see you practice that routine after we’ve done the warmup! Would that be ok with you?”. Pupil A responded positively to this and agreed whilst sitting back down with the rest of their peers. The critical incident identified is the use of positive reinforcement given to the pupil by the teacher which redirected the pupil's undesirable behaviour at that current time.

The ‘Successful Futures’ aims to form successful and stimulating futures for children and young people in Wales which involves the application of the four purposes embedded throughout the curriculum. The four purposes allow children and young people to become ambitious, capable learners, enterprising, creative contributors, healthy, confident individuals and ethical, informed citizens (Welsh Government, 2015). As mentioned in the draft curriculum for Wales, the new curriculum sets out to enable children and young learners to immerse themselves within range of experiences including creativity, adaptability and digital skills. Therefore, it is desired that all learners guided and can realise these four purposes (Welsh Government, 2019).  

The four purposes can play clear roles within education. More specifically, having considered all the four purposes with the critical incident, the one that seems most applicable for this critical incident is that learners should become healthy, confident individuals (Welsh Government, 2015). Teachers play a crucial role in developing the children’s confidence which includes supporting their emotional and mental well-being. Another important factor to consider is that overcoming challenges can be assisted by forming positive relationships between the teacher and pupil which is built upon mutual respect and trust.


Literature review. 

In this literature review, there are two main areas that will be discussed further. As the critical incident involved a teacher redirecting undesirable behaviour at that current time, the use of positive verbal communication was significant, providing areas to further research. One area that the critical incident has led to further research is behaviourism. More specifically, the use of positive reinforcement implemented by a teacher to a pupil within a classroom environment. Secondly, well-being will be evaluated further, including the effects positive reinforcement has on primary aged children.

Positive Reinforcement. 

The term ‘behaviourism’ branches back to the nineteenth century and has been developed further ever since. Its meaning is that learning occurs when there is a change in behaviour (Braddon-Mitchell, 2019). One of the main influencers of behaviourism was American psychologist Burrhus Frederic Skinner (B.F. Skinner). Skinner (1953) added value to research within the field of psychology. More specifically, Skinner (1953) carried out research looking at the concept of ‘reinforcement’ which included two types: positive and negative reinforcement. Skinner based a lot of his work and research on Thorndike’s (1898) Law of Effect, and that is where he developed his theory of Operant Conditioning (Leary, 2004; Skinner, 1953). Operant conditioning is where behaviour is learnt through rewards and punishments (Skinner, 1938). This was explored further when Skinner (1953) conducted an experiment by placing a hungry rat in what he called his ‘Skinner’ box, which included a lever on the side of the box which the rat pressed unknowingly. As the level dropped, food appeared in the container. This is where the rats learnt that going to the lever constantly, meant receiving food on repeat. This is also known as positive reinforcement.

Positive reinforcement is used widely throughout education in Wales (Estyn, 2020). There are many types of positive reinforcement that can be used by teachers including praise, which can be verbal or non-verbal. Conroy et al. (2009) states that teacher’s providing praise to children has a positive impact on their well-being. Expanding on this, praise from a teacher to a pupil also shows some sign of improved academic achievement (Conroy et al., 2009). For this to be effective, Mather and Goldstein (2001) notes that the teacher should be aware of the behaviour of the pupil and follow this up with the appropriate behaviour strategy. In addition to this, teachers play a significant role in understanding a pupil's basic needs mentioned in Maslow’s hierarchy of needs theory (Maslow and Lewis, 1987). Nevertheless, Skinner (1953) insists that this is a very complex matter, uncovering the relationship between the stimulus and response within human behaviour therefore extra considerations should be taken.

One possible issue of using positive reinforcement in the classroom was mentioned by Infantino and Little (2005). They suggest that different children prefer praise in different ways, for example, some prefer private praise, and some may enjoy praise being vocalised in front of their peers.  They argued that some pupils felt embarrassed having received praise in front of the whole class, therefore some suggested the use of rewards or receiving private praise. This highlights the importance of the teacher getting to know the child properly for them to be able to provide positive reinforcement when applicable in the appropriate way (Welsh Government, 2012). Similarly, Mather and Goldstein (2001) believe that teachers usually focus on the misbehaviour of the child rather than dealing with it. This can have a negative impact on the child’s well-being and cause possible disruption to the class and hinder their learning. Martin Seligman’s PERMA model in 2011 has been recognised for its valuable opportunities allowing individuals to live a life of fulfilment and content. It focuses on five aspects such as relationships, engagement, achievement, meaning and positive relationships (Slavin et al., 2012; Seligman, 2018). This could be a potential strategy for teachers to implement in their classroom in order to increase level of self-esteem and well-being. However, Goodman et al. (2018) argues that subjective well-being which focuses on an individual's search for contentment and an enjoyable life is more effective than the suggestions of the PERMA model. 

In summary, although many child theorists are thought to believe that praise has a positive impact on children’s well-being (Brummelman et al., 2014), much of the research above recognises the difficulties of teacher’s using praise appropriately for it to be effective.

Wellbeing.

The definition of well-being can be quite broad; however, it is typically known for individuals being content, healthy, comfortable and have a sense of purpose (Welsh Government, 2019). Within education, the Welsh Government (2020) provides insight into the involvement of health and well-being within the new curriculum. The draft curriculum for Wales 2022 strives to incorporate health and well-being within the new curriculum, including it within the six Areas of Learning Experience (AoLE). This also can create links involving and supporting the four purposes within the curriculum (Welsh Government, 2019).

Carol Dweck (1999) has played an influential role within education, as she introduced the two mindsets: a growth and fixed mindset. In an educational setting, growth mindset is where behaviour can be changed in time as children make more of an effort within the school environment and therefore, they are more likely to work harder, approve learning outcomes and increase levels of wellbeing (Good, Aronson and Inzlicht, 2003; Blackwell, Trzesniewski  and Dweck,  2007; Yeager and Dweck., 2012). Additionally, individual’s with growth mindsets tend to use feedback given to them as a challenge and are eager to work and improve on this (Saunders, 2013). In another manner, fixed mindset is known to be quite harmful as individuals with a fixed mindset believe that they are either good or not good enough at something (Dweck, 2000). Saunders (2013) also adds that they can feel threatened by witnessing another pupil’s achievement and dismiss any form of feedback they are given.

Dweck’s theory of growth mindset has sparked opportunities for research to be made, especially within education. Research indicates that children having a growth mindset can have a positive effect on their well-being as they have a better and broader outlook within an educational setting (Zeng, Hou and Peng, 2016; Peterson, 2006). Zeng et al. (2019) supports this as they conducted a study on primary and secondary pupil’s in China exploring the role of growth and fixed mindsets of pupil’s and how it affected their well-being. Results portrayed a positive relationship between those having growth mindsets which increased their levels of well-being. Although this study is recent and up to date, there are issues regarding its generalisability. A limitation of this study is that as the research was conducted in China, this makes it less generalisable to the UK, but more specifically Wales due to the different education systems across the different countries. Therefore, it would be difficult to compare the results of this study. Blackwell, Trzesniewski and Dweck (2007) adds that children with a growth mindset are more likely to have increased motivation, which also has a positive impact on their well-being. King, McInerney and Watkins (2012) supports this as they found that children with fixed mindsets had negative emotions towards learning, for example feelings of anxiety, boredom or anger. Whereas, children with growth mindset had positive emotions and outlooks on learning.

Another aspect to consider is the role the teacher and schools play in supporting children’s well-being in school. Howard, Burton and Levermore (2019) makes an important point that teacher’s implementing positive reinforcement to deal with behaviour supports the pupil in not only understanding their behaviour but doing so in way that is does not cause any damage to their well-being. Seaton (2018) supports Howard, Burton and Levermore (2019) as she notes that pupil and teachers' beliefs are intertwined and those teachers who encourage the implementation of growth mindsets in pupils will get positive responses from the pupils. However, Stewart et al. (2012) argues that there are some dangers of praising a child’s intelligence, as it may cause that child to acquire a fixed mindset where they may not feel challenged enough. This can also add aspects of fear in the child where they may feel afraid to answer and make a mistake. This can be supported by evidence from the BBC News (2011) disclosing evidence that praising intelligence may harm children’s motivation, intelligence and well-being. However, this highlights the importance of using positive reinforcements in the correct and appropriate way for that individuals. On the other hand, Hewitt et al. (2019) showed results of around 71% of pupils feeling accepted by their teachers in comparison to 4% strongly disagreeing with this. This highlights the importance of positive relationships between teachers and pupils. 

 Rogers (2002) adds the important use of positive language used by a teacher such as praise and the use of direct choice which gives pupil’s a feeling of importance. This can be seen in the critical incident mentioned in Appendix D. additionally, evidence displays a higher level of self-esteem experienced by pupil’s who receive positive feedback (Mruk, 1999 cited in Zafar, Saleem and Mahmood, 2012). In addition to teachers, Kern et al. (2015) highlights the importance of school's contribution to supporting pupil's well-being as the school is where pupils spend most of their time. However, due to Covid19, children have been studying remotely from home for around 6 months. This has had an enormous impact on every aspect of their lives, including their well-being. The Welsh Government has provided additional mental health and well-being support for children who may have or still be experiencing difficulties. This is to ensure they don’t miss out on their education and are able to seek support for their wellbeing (Welsh Government, 2020).


Reflection and next steps.

With exciting changes across the curriculum coming into place in Wales (Welsh Government, 2020), reflection is playing a more significant role now more than ever within teaching and education. Using the Brookfield Reflective Model, the critical incident in this essay will be discussed further using the model (Brookfield 2000; Brookfield, 2017).

The critical incident identified can occur regularly within the classroom, however it is the behaviour management strategy the teacher decides to use that will decide on whether the behaviour reoccurs or comes to a halt. Within this critical incident, positive reinforcement was used and proved to have a positive impact on the pupil as their undesirable behaviour at that moment changed. The pupil was also asked if they were able to carry on with their gymnastic routine after the warmup. As an observer, the effect of this was positive as the teacher gave the pupil a chance to decide independently.  Therefore, it is essential that teachers are fully supported and given. The observation was recorded in written form using Fletcher-Woods (2016) field notes model. This allowed me to write in detail about the environment, objectives, assessment and discuss the critical incidents further in detail. A benefit of this is that I was able to read back and reflect on the observation notes and look further into teaching strategies that I may like to implement in my teaching practice in the future. These field notes and observation forms can be found in the appendices. 

The learner received positive reinforcement in front of the class by the teacher. Although this pupil had no issues with receiving praise in front of the entire class, alternative strategies should be considered by the teacher if this happens with another pupil as they may not feel as comfortable receiving public praise. One possible strategy is to provide private praise, so that the pupil is not exposed to any embarrassment or negative feelings. This could enhance their self-esteem, confidence and attitude towards their learning. Although the critical incident involved a teacher and one pupil, it is essential to consider the implications this may have had on the entire class, as it took place in front of them all. For instance, as the rest of the class were sitting down in the sports hall ready to begin, the teacher's attention was taken by the pupil who was practicing their routine on the apparatus. As the pupil was receiving positive reinforcement for practising the right routine, at the wrong time, the class sat down watched this. This could have sparked some confusion between the pupils sat down as they were not given praise for waiting patiently for the lesson to begin, but the other pupil was. To avoid this, the teacher could have praised the class also for waiting for the lesson to begin to avoid any upset or confusion. 
 
The research mentioned in the literature review has provoked my thinking. For instance, in an educational setting, for teachers to create appropriate behaviour strategies, it is crucial that the teacher fully understands the pupa's behaviour and personal circumstances (Welsh Government, 2012). For example, Little and Infantino (2005) found that some children are more comfortable receiving private praise as it does not cause any harm to their emotional well-being. Whereas, some pupils found receiving praise in front of their peers embarrassing. 

Having discussed the critical incident above, when this appears in my teaching practice my aim will be to ensure that using positive reinforcement is the suitable behaviour strategy to use for this situation. Before praising the pupil, I will assure that I am providing the praise in the appropriate way to suit the individual's needs, for example provide praise privately. Having discussed this, I will ensure all pupils are treated fairly whilst personalising the praise they are given in order to give them a sense of achievement that they celebrate in their own way. Reflecting on this will be essential, allowing myself to see what went well and what could be done to improve my practice even more. 


Conclusion. 

To conclude, reflective practice has shown to play a crucial role within teaching and education in Wales. The observation proved vital as it laid down a foundation for further research to be made. Due to the current circumstances with Covid19, extra measures were put in place to ensure the safety of the school, staff and pupils involved. Therefore, the observation method of non-participant structed observation was appropriate. Having considered the different areas of research the critical incident provided; the literature review helped gather worthwhile research that showed not all researchers and theories agreed with strategies such as positive reinforcement. Alternative strategies were identified. This then allowed reflections to be made and considered. Reflective practice also shares a clear link with the Professional Teaching Standards in Wales and the new curriculum. In particular, the aspects focused on are collaboration and innovation. Whilst identifying the critical incidents within the classroom, this not only provoked my learning and possible considerations for future teaching practice but allowed further research to be done on the variety of strategies that can be used to improve teaching practices in Wales in the future. From this essay, observations, research and reflections are playing a valuable part within teaching and learning. Further considerations and improvements can be made in future teaching practices which will support and coincide with the new curriculum in Wales. 
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OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)
+

Date: 28/09/20. Time: 9am-9:30am. Year group: 5/6.

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study?
Indoors/outdoors? Ability range? Any particularly relevant information).

- Atthe start of the day, the pupils were asked to complete different activities on each
table/ station. There were five tables in the classroom and three activities for them to
complete.

- The teacher decided which table would do what activity, for example table 1 were asked
to practice their handwriting in their books. Whereas tables 2 and 4 were asked to
practice their ‘fancy writing’ and upper/ lower cases in their books. Tables 3 and 5 were
asked to use their digitial devices (ipads/ chromebooks) to either practice their spelling
using games on ‘SeeSaw’ or practice reading.

- The class understood the tasks that needed to be completed as they were familiar with
the routine activities. This activity was conducted indoors and was used to support and
develop their existing literacy skills.

- They were a mixed ability class (some MAT) and this activity was conducted indoors.

Classroom culture
(What is the classroom ‘vibe.”? What do attitudes, dispositions, behaviors towards learning seem
like at this point in time?)

- Whilst the teacher was explaining the task to the large year group, there were a number
of pupils still talking and not very focused on the task itself. This could have been due to
the excitement of seeing their friends after the weekend.

- The teacher used two different communication techniques to ensure all pupils were
focusing and listening to the briefing of the task. Firstly, the non-verbal technique used
by the teacher was clapping three times to ensure silence whilst trying to explain the
task. The pupils had to mirror the clapping, as this showed the teacher that they were
listening and knew that they had to be quiet afterwards. Secondly, the use of verbal
communication was used by the teacher to get pupils to stop talking whilst the task was
being explained, “shh” was repeated multiple times by the teacher to the pupils.

- Whilst on task, pupils continued to talk amongst themselves, were quite restless but still
completed what they were asked to do. The teacher walked around the classroom to
check that the pupils understood what they were doing and that they were completing
the tasks.

Objectives
(What happens in the environment that communicates the purpose of the experiences? What
can be observed regarding the way lesson activities relate to these purposes?

- The purpose of this lesson was not explained to the pupils as there were no learning
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objectives for them to listen, understand or write down. However, it was all very relevant
and helped them develop some literacy and digital competency skills. Therefore, this
lesson links in with some of the 4 purposes.

- Anexample of this is that the pupils were able to become healthy, confident individuals
as they were given praise by the teacher regularly, were able to collaborate with peers
and had a secure and warm environment to work within.

- On the other hand, some pupils were also able to become enterprising and creative
contributors as they were able to think creatively and solve problems using the digital
devices and activities within that.

Direction
(What can be observed that helps learners understand what they are engaging in? What in the
environment helps them understand how to achieve well)?

- With the briefing at the beginning of the lesson being quite self-explanatory, the majority
of the pupils understood what they were doing on each station.

- There was a great deal of collaboration and communication flowing back and forth
between the individuals in each group, where they were checking in on each other to see
that everyone understood what they were doing.

- If any pupils were unsure, they felt confident enough to ask a member of their group to
explain and ask the teacher who was in the classroom and available to help out.

Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be
observed regarding levels of challenge?

- During the lesson, all pupils were able to access the different materials and therefore
engage in the activities. However, the groups that were practicing their handwriting,
‘fancy writing’ and lower and upper cases lost interest towards the end of the activities
and wanted to have a go on the iPad.

- They were encouraged to remain at their tables and talk with their peers about the task
given to them and help anyone on their table that needed help. Some felt as though they
weren’t challenged enough.

- Although, the groups using the digital devices to complete either reading or spelling
games on SeeSaw, were really enjoying as the majority decided to play the spelling game
and were able to connect and play against other pupils in the classroom.

- There were different levels of challenge for the spelling games (which were categorised
in year groups, for example Y.5, Y.6 and advanced) in which the pupils could decide on
which one to engage in. A lot chose the Y.6 level spelling game, with a couple challenging
themselves by choosing the advanced levels. Therefore, some pupils were challenged but
others weren'’t given the opportunity to do so in this task in today’s session.

Assessment
(Can anything be observed about how student’s existing knowledge is used? Can anything be
observed regarding the development of knowledge during or after the experience)?
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- To assess the understanding of pupils at the beginning of the lesson, pupils were asked
by the teacher “does everyone understand” and most pupils replied with either a nod or
others shouting out “yes”.

- During the lesson, the teacher went around each group and complimented their work
and encouraged those doing the handwriting tasks to take their time and not rush.

- All pupils found the teacher checking in on them and their work quite comforting and
gave them a chance to ask any questions that they had.

- After the lesson, the teacher checked the pupil’s books to ensure they understood what
they needed to do and complete.

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across
them in future teaching)?

- One example of a critical incident that may have occurred is that some pupils may not
have had the opportunity to showcase their particular set of skills due to the fact that
pupils were expected to stay on the same task (e.g. handwriting) and not experience the
other tasks (e.g. digital task). This could have an effect of their learning as they are
unable to practice their skills in other areas.

- Abehaviour management technique that seemed successful was the use of non-verbal
communication (e.g. the three claps to get attention and for the class to settle down).
This gave the pupils clear direction and a chance to stop what they were doing and listen
to the teacher.

- Another critical incident which took place in the classroom is that some pupils were not
challenged enough (handwriting groups) and weren’t given any extension tasks that
could have stretched and challenged them further within that particular are of learning.
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CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant
to the research
context.

Monday 28th of September 2020, 9am.
Year 5/6 mixed ability (some MAT).
Class teacher and children.

result, looking
towards your
research.

Date/time.

Age/Stage of At the beginning of the lesson, the pupils were asked to complete different

group. activities on each table/ station. There were five tables in the classroom and

People involved. | three activities for them to complete. The teacher decided which table would

Contextual complete what activity, for example; table 1- practice their handwriting in

information from | their books. Tables 2 and 4- were asked to practice their ‘fancy writing’ and

field notes. lower/ upper cases in their books. Tables 3 and 5 were asked to use their
digital devices (iPad or chrome books) to either practice their spelling or
reading on the ‘SeeSaw’ app. The teacher walked around the classroom
checking that the pupils were on task.

What happened?

A detailed During this lesson, it was observed that the pupils were not given the

description of opportunity to experience and undertake the activities on the different tables,

what you meaning that some only practiced their handwriting in their books and didn’t

observed and get the opportunity to use the digital devices to read or practice spelling.

what thoughts Some pupils were practicing handwriting. Others were practicing their ‘fancy

on pedagogy and | writing’ and upper/lower cases, whilst other were using the digital devices to

practice occurred | practice their spelling or reading.

to you as a This critical incident highlights the inequality of learning opportunities. To

expand on this, some pupils may not have had the opportunity to showcase
their particular set of skills due to the fact that pupils were expected to stay
on the same task and not experience the other tasks. This could have an
effect on their learning as they are unable to practice their skills in other
areas.
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OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: 28/09/20. Time: 09:35am-10:30am. Year group: 5/6.

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study?
Indoors/outdoors? Ability range? Any particularly relevant information).

- The main focus for the next session in the morning was ‘Literacy’ and more specifically
the structure of text.

- The teacher asked pupils to remember back to last week’s session about reading,
understanding and creating movements to go with the ‘Things to do in Swansea Bay’
poster.

- They were a mixed ability group, with pupils preferred friendship groups on each table.

- Pupils were given five minutes to practice reciting and acting out the poster and its
information (that had been created in last week’s session).

- After that time, pupils were told to stand behind their chairs and face the front of the
class.

- The teacher was positioned at the front of the classroom facing the pupils and said that
were going to act and recite it altogether as a class.

- They all took part in the same activity which they all enjoyed acting out.

- Then, after that the pupils were asked to sit back down and were explained the learning
objectives (LO) of the lesson by the teacher.

- They were then given instructions to write the date and learning objectives into their
literacy books and start the activity by cutting out the different sections for a structure of
the poster, then stick it in their books and label each section by giving examples (e.g.
title; eye catching, use big font, include a relevant picture/s).

Classroom culture
(What is the classroom ‘vibe.”? What do attitudes, dispositions, behaviors towards learning seem
like at this point in time?)

- During this activity, most pupils were working at the same pace and were focused on the
learning.

- However, there were some individuals that were getting very distracted by talking with
their peers and meant that they weren’t completing the work at a similar pace to others
and were not paying attention to the detail of the work.

- Asthere was only one teacher for the classroom, this wasn’t picked up on until the
teacher had been around each group to ensure they all understood the task and were
completing it.

- Also, there were a couple of children that had finished the work earlier and were told to
do some drawing or coloring in. Some of these pupils lost interest and restless and
distracted other members of their group who hadn’t finished the task.
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Objectives
(What happens in the environment that communicates the purpose of the experiences? What
can be observed regarding the way lesson activities relate to these purposes?

- There was a clear focus to this lesson.

- Whilst literacy was the area of learning, the topic was ‘the structure of text’.

- They had previously read and understood the poster about Swansea Bay and were
putting the information they had learnt into structuring a poster which they will be able
to use in further learning.

- This lesson was able to link in with some of the 4 purposes. The first example is that they
were becoming enterprising, creative contributors as they apply their knowledge about
the Swansea Bay poster to create a movements and acts to go with each word and
paragraph. They were also becoming ethical, informed citizens as they were using their
knowledge and learning about Swansea Bay.

Direction
(What can be observed that helps learners understand what they are engaging in? What in the
environment helps them understand how to achieve well)?

- The pupils understood and were clear with what the learning objectives of the lesson
were as they were explained thoroughly by the teacher at the start of the lesson.

- The learners remembered the poster content well as they had previously created actions
to go with each word amongst the sentences. As they were able to choose as a class
what actions would go well with the different words, this made it more memorable.

- It was pleasant to see all pupils being creative and acting out the content of the poster.

- Whilst understanding the structure of a text, they communicated with their peers and
commented on what they liked about each other’s work (e.g. the pictures used in the
title) and also gave some feedback on what could be improved on their posters (e.g.
more detail to explain the title).

Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be
observed regarding levels of challenge?

- For the majority of the lesson, most pupils were able to engage and access all the
necessary materials.

- However, some pupils felt that they weren’t challenged enough, and were amongst a
table that were still on task when they had completed it. This resulted in the pupils who
had finished to distract other members of their group who had not completed the task.

- Then were asked by the teacher to draw some pictures and colour them in in their books.

Assessment
(Can anything be observed about how student’s existing knowledge is used? Can anything be
observed regarding the development of knowledge during or after the experience)?

- To ensure pupils understood the learning objectives, the teacher asked the class what
the different structures of text were relating to the poster. Some pupils raised their
hands, and some shouted out the answer. The teacher was able to see that those who
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shouted out or raised their hand to answer understood. However, some pupils did not
contribute, therefore it would have been difficult to assess their understanding of the
task.

- The teacher set out instructions for the activity, which included that once pupils had
their structure cut out and in the correct format to wait at the table and raise their hand
for her to check it was correct before they could glue it into their books. This allowed the
pupils time to look over their work to make sure it is right, and for teacher to check the
pupils understanding of what a structure of text should look like and include.

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across
them in future teaching)?

- During this lesson, one example of a critical incident which took place in the classroom
was that some pupils (MAT learners) were not pushed to the greatest of their
capabilities. When a couple of the pupils finished their task, they were asked to finish
some drawings/ colouring in. Once this was completed, they became bored and a bit
restless and distracted some members of their group who hadn’t finished the task.
Therefore, the learning and progress of the MAT pupils would come to an end once
finished, as they weren’t challenged further.

- The environment of the classroom included very colourful and informative walls which
could have engaged learners further within the activity.

- The use of verbal and non-verbal communication used within the task itself seemed very
successful. For example, all pupils were asked to recite and act out the poster which
included a high volume of relevant information about ‘Things to do in Swansea Bay’
(which they had created in the previous week). This way of learning, putting actions to
words in order to remember a high volume of information was made fun and all pupils
were able to access and engage. This promoted some AoLE such as: expressive arts,
languages, literacy and communication.
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CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant
to the research
context.

Date/time.
Age/Stage of
group.

People involved.
Contextual
information from
field notes.

Monday 28th of September 2020, 09:35am.
Year 5/6 mixed ability class (some MAT).
Class teacher and children.

At the start of the lesson, the pupils sat at their desks and were asked to think
back to the work they had previously completed on ‘Things to do in Swansea
Bay’ poster. They were given some time to practice reciting the poster with
actions in their groups. Then, the class performed it altogether with the
teacher at the front of the class facing the pupils. There was a lot of laughter
and pupils seemed to be enjoying this activity. After this, pupils were asked to
sit back down at their desks. Clear instructions were given to the pupils by the
teacher of what the next task would entail and the learning objectives. The
pupils were able to stay in their chosen groups (friendship groups) but were
asked to work independently. They were all doing the same work. The task
was to cut out the structure of text and put it in the correct format on their
books. Once this was checked with by the teacher, pupils were able to glue it
in their books, label each section (e.g. title) and make it look colourful and
include pictures.

What happened?
A detailed
description of
what you
observed and
what thoughts
on pedagogy and
practice occurred
toyouasa
result, looking
towards your
research.

Towards the end of the lesson, it was observed that a couple of pupils had
finished the task early and asked the teacher what they should do next. The
teacher instructed them to finish drawing some pictures and colouring in that
they had already started in their books for another lesson. These pupils began
the drawings and finished within a short period of time. They then became
bored and somewhat restless and were starting to distract members of their
group that hadn'’t finished the original task.

This critical incident highlighted that the More Able and Talented (MAT)
learners were not pushed to the greatest of their capabilities and therefore
the learning and progress of the MAT pupils would come to an end once the
tasks finished as they weren’t challenged further. This shows that each pupils
ability level should be considered within planning and extra resources or
relevant tasks should be prepared for the MAT pupils.
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OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: 28/09/20. Time: 11am. Year group: 5/6.

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study?
Indoors/outdoors? Ability range? Any particularly relevant information).

- The focus of the session was numeracy linked with outdoor learning.

- This was during the middle of the unit with a mixed ability class (some MAT).

- Theyear 5/6 class were told to sort themselves out into groups of 3-5 people, leaving
nobody out and to wait outside.

- Volunteers from the group handed out a clipboard, pen and one plain piece of paper and
one with pictures of 12 different leaves.

- The teacher briefed all pupils about the task.

- They needed to look at the 12 different leaves (pictures) given on the paper and note
down what sort of tress they fell from if they could.

- They then had to make a tally chart of how many of these leaves they could find around
the school, taking into consideration whether they found the leaves at the front or back
of the school.

- They were also learning about nature.

- After about 30 minutes, the teacher asked to see everyone’s tally chart and gave praise.

- Then pupils went back inside and took pictures of their work and posted it on ‘SeeSaw’.

Classroom culture
(What is the classroom ‘vibe.”? What do attitudes, dispositions, behaviors towards learning seem
like at this point in time?)

- The pupils were all excited and had a lot of energy, this could have been due to the fact
that they had just come back in from break time.

- The task set for the pupils was quite fitting as they were able to run, walk and be
outdoors.

- Most pupils were on task, although there was a lot of excitement choosing their groups
for themselves.

- There was a group of disruptive pupils during the briefing and were called out by the
teacher and were told to sit on the floor until briefing was over. No conversations were
had afterwards.

Objectives
(What happens in the environment that communicates the purpose of the experiences? What
can be observed regarding the way lesson activities relate to these purposes?

- The purpose of this lesson was highlighted in the briefing, and pupils seemed clear with
what they had to do. The purpose made clear to the pupils was for them to notice
differences in the different kind of leaves (appearance, shape, size), what sort of trees
they were on and whether they were found at the front or back of the school. But
mainly, they were asked to focus on the mathematic side to this, so counting as many as
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they could, putting it into a tally chart and comparing results.

- The activity of finding and identifying different leaves promoted their learning as they
were able to compare the pictures to the leaves that they found around the school. Able
to use their senses (e.g. see, feel and touch the leaves).

Direction
(What can be observed that helps learners understand what they are engaging in? What in the
environment helps them understand how to achieve well)?

- Worksheets were handed out at the beginning of the lesson. This included pictures and
names of the different leaves which helped pupils identify what they were looking for
around the school.

- They had a lot of freedom during this task- able to communicate with their peers and
look for and pick out the leaves they were looking for instead of searching them up on
the computer. They were able to be hands on and get involved in the learning.

Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be
observed regarding levels of challenge?

- All the work was the same for this year group (Y5/6) and therefore no differentiation.

- It was accessible for everyone.

- However, some pupils in one group had finished the tally chart and created an extra grid
to show where they found the leaves (back or front of school). They weren’t asked to do
this but went thought on their feet and did it. They were able to discuss their results at
the end of the session.

Assessment
(Can anything be observed about how student’s existing knowledge is used? Can anything be
observed regarding the development of knowledge during or after the experience)?

- The teacher asked for every group to present their tally charts at the end of the lesson-
teacher was able to see that they completed the work.

- Also, the pupils were asked to upload a picture of their tally charts online to ‘SeeSaw’ so
that they could peer assess each other’s work.

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across
them in future teaching)?

- During the outdoor task, being in a different environment, some pupils were extremely
excited which made the behaviour change from what it is like in the classroom. The
learning was impacted and therefore made a critical incident.

- Asmall group of pupils were misbehaving and were told to come and sit on the floor at
the front whilst all other pupils were stood up. To tackle the behaviours of these pupils,
they were ignored once they sat down and when the activity commenced they were told
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to go and start the task with no explanation of why they were put to sit in the front, or
why that behaviour may have been inappropriate.

Another critical incident in the lesson was the choice of the groups by pupils and no
structure to the roles involved within the groups. Not all pupils had the chance to write/
fill out the tally chart, others just watched the other group members fill it in. This could
have affected the learning of some pupils as they weren’t all given the opportunity to be
in the different roles (e.g. take in turns filling out the tally chart to ensure they
understand how to do it).

Another critical incident is the use of pictures and visual examples of the leaves. This is a
great teaching method that has been considered whilst planning this lesson. The majority
of children are usually receptive to visual lessons and learning as they are able to relate
to the situations in real life scenarios. This method is very useful in capturing the
attention of pupils. The teacher created a page of 12 pictures of leaves (all labelled with
the name of each leaf). These pictures allowed the pupils to match the pictures of leaves
on the paper to ones that had found themselves in real life. This was used to create a link
between the learning.
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CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant
to the research
context.

Monday 28th of September 2020, 11am.
Year 5/6 mixed ability class (some MAT).
Class teacher and children.

Date/time.

Age/Stage of At the start of the lesson, all year 5/6 pupils gathered outside and got

group. themselves into groups which they would be working in for the rest of the

People involved. | lesson. They were handed out worksheets, clipboards and pens for each

Contextual group. The teacher then briefed the class on what they would be doing. The

information from | class went off in their small groups to commence on the activity of finding the

field notes. different leaves and identifying them whilst creating a tally chart. At the end
of the lesson, further considerations were made by getting the pupils to think
about what trees certain leaves grown on, whether there were any links
between certain/more or less trees growing at the front or back of the school
and why that may be.

What happened?

A detailed The pupils started the activity after morning break time, and still had a lot of

description of energy. They were given worksheets with 12 pictures of different leaves which

what you were labelled. The pupils were scanning through the pictures and starting to

observed and think and collaborate with their groups about the detail of the leaves and

what thoughts what to look for when trying to identify them around the school. As soon as

on pedagogy and | they were told to start the activity, the pupils all ran with their groups around

practice occurred | the outdoor area of the school and started to find leaves and identify them

to you as a using the worksheet provided by the teacher.

result, looking
towards your
research.

The critical incident that took place is the use of pictures and visual examples
of the leaves. This is a great teaching method that has been considered whilst
planning this lesson. The majority of children are usually receptive to visual
lessons and learning as they are able to relate to the situations in real life
scenarios. This method is very useful in capturing the attention of pupils. The
teacher created a page of 12 pictures of leaves (all labelled with the name of
each leaf). These pictures allowed the pupils to match the pictures of leaves
on the paper to ones that had found themselves in real life. This was used to
create a link between the learning.





image13.png
OBSERVATION / FIELD NOTES

(Questions adapted from Fletcher Wood (2016)

Date: 28/09/20. Time: 13:30pm (afternoon session). Year group: 5/6.

Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study?
Indoors/outdoors? Ability range? Any particularly relevant information).

- The focus of this Physical Education (PE) lesson was on gymnastics and more specifically
movement.

- This lesson was held by another teacher who usually teaches the PE lesson with this
class; therefore, they were familiar with the routine.

- The afternoon session was held inside and the ability range was mixed.

- They were in the middle of the unit of study.

- When entering the sports hall, they were all asked to help set up the gymnastic
apparatus into 6 stations. They all seemed familiar with what needed to be done,
therefore this took very little time to complete.

- The teacher then stood in front of the pupils and started the ‘warm up’ which included
the teacher shouting out a movement (e.g. tuck, pike, star) for pupils to do.

- Afterwards, the teacher asked the pupils to get into the groups they had previously
created and practice the movements on and off the apparatus.

- He prepared them by saying some groups will be showcasing their routines at the end of
the lesson.

- Teacher walked around and reminded them of the importance of the quality of
movement and to be creative.

- Ithoroughly enjoyed watching the pupils use their imagination and collaborate with their
peers to create some great gymnastic/ movement routines.

Classroom culture
(What is the classroom ‘vibe.”? What do attitudes, dispositions, behaviors towards learning seem
like at this point in time?)

- The pupils were very talkative entering the sports hall, however they helped to set up the
apparatus quite quickly.

- Some pupils were over excited and were jumping on the apparatus without permission
(this was dealt with firmly by the teacher with positive reinforcement.

- There were a couple of pupils that seemed to be uninterested, but as soon as the ‘warm
up’ began, they seemed to have engaged in the learning quite quickly.

Objectives
(What happens in the environment that communicates the purpose of the experiences? What
can be observed regarding the way lesson activities relate to these purposes?

- Inthis lesson, pupils were able to access instructions on what to do verbally and use the
apparatus that were provided in this environment.
- There are some links to the four purposes from this lesson: for example pupils were able
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to be enterprising and creative contributors as they had to think creatively in order to
create movements routine which included some of the key movements that they
practised in the ‘warm up’. They were also able to be healthy, confident individuals as
they had the confidence to participate in performance.

- This also links into the AoLE as they were able to practise their expressive arts by creating
and some acting out their routines. Also, there was a clear focus on health and well-
being as they were able to participate in PE with it being fun and looking after their
emotional and physical needs.

Direction
(What can be observed that helps learners understand what they are engaging in? What in the
environment helps them understand how to achieve well)?

- There were a lot of gymnastic apparatus which helped the pupils remember what they
had previously done in the PE lesson before. They knew that they were going to be using
the apparatus to create their own movements for their own gymnastic routine.

- Also, whilst the pupils were practicing their routines in their chosen groups, the teacher
played some upbeat music (no lyrics, but piano version of songs) that they all seemed to
recognise. This seemed to have stimulated their learning as they were all enjoying the
lesson and making great progress with their routines. Nobody was losing interest or
focus on the objectives of the lesson.

Access and challenge
(What can be observed in the environment that enables engagement of learners? What can be
observed regarding levels of challenge?

- There was one pupil in particular that wasn’t challenged as they had been doing
gymnastics to a very high-level outside of school, however, this individual wasn’t fazed
and enjoyed creating movement routines with their group. This particular individual was
asked to give an example of what the individual movements should look like having been
completed accurately.

- Asthey were able to choose their groups, this was quite beneficial as they were all able
to help one another, regardless of their ability level in gymnastics.

- All pupils were able to engage in this lesson, most were challenged (except for the one
pupil mentioned above).

Assessment
(Can anything be observed about how student’s existing knowledge is used? Can anything be
observed regarding the development of knowledge during or after the experience)?

- Inorder for the teacher to assess the understanding of the pupils before beginning the
group routines, the teacher asked all pupils to participate in the ‘warm up’ where they
were to do the movements voiced by the teacher. The teacher was able to look around
the class, provide any help with the quality of the movement and ensure all pupils
understood the movements mentioned.

- Atthe end of the session, the teacher asked a couple of groups (randomly selected) to
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CRITICAL INCIDENT IDENTIFICATION RECORD

Details relevant
to the research
context.

Monday 28th of September 2020, 13:30pm.
Year 5/6 mixed ability class (some MAT).
Class teacher and children.

Date/time.

Age/Stage of At the beginning of the lesson, the pupils gathered in the sports hall and

group. started to help the teacher set up the apparatus for the gymnastic lesson.

People involved. | They were then completed the ‘warm up’ session with the teacher giving

Contextual verbal instructions. After this, they were asked to go into their groups that

information from | they had created before to devise a movement routine using the different

field notes. apparatus and high-quality movements (practised in the ‘warm up’). At the
end of the lesson, the teacher asked a couple of groups to demonstrate their
routine to the rest of the class. Some pupils commented on the performances
with the things that they enjoyed about it (e.g. a particular movement used).
All pupils were asked to help put all of the apparatus back, this was done
quite promptly.

What happened?

A detailed The pupils were asked to help set up the apparatus in the sports hall for the

description of gymnastic lesson. This was done quite promptly. Once it was all set up, the

what you class were all sitting down on the floor waiting to start the lesson. However,

observed and one pupil decided to jump on a particular apparatus and perform some

what thoughts movements (e.g. tuck jump) without permission. The teacher noticed this

on pedagogy and | immediately and said, “great work (pupil A), Id love to see you practice that

practice occurred | routine after we have done the warmup! Would that be ok with you?” The

to you as a pupil took this in a positive manner and agreed. Pupil A sat back down with

result, looking
towards your
research.

their peers, eager to begin.

The critical incident identified is the use of positive reinforcement given to the
pupil by the teacher which redirected the pupil’s undesirable behaviour.
Instead of associating the pupil’s behaviour negatively, the teacher praised
the pupil’s skills and simply suggested for them to carry on with it later on in
the lesson. By asking the pupil if this was ok by them, their opinion was taken
into account by the teacher. This had a positive impact because it supported
the pupil’s self-esteem and confidence, instead of hindering it. The pupil took
this positive response well and was eager to follow instructions set by the
teacher for the rest of the lesson. This also links in with one of the four
purposes of becoming a healthy, confident individual as the pupil is being
praised not scrutinised.
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present their gymnastic routine to the rest of the class. It was pleasant to see all pupils
watching these routines, and some even provided some feedback on what they enjoyed
from that particular routine (not asked by teacher to provide input).

Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across
them in future teaching)?

- The music used in the gymnastics lesson helped stimulate the learning of pupils, as they
were enjoying the lesson and making more effort within their groups to create
movement routines to high standards.

- There was one pupil in particular who had already been doing gymnastics to a high-level
outside of school. There were no extra or more challenging activities for the individual to
complete, therefore this can be seen as a critical incident as the learning of that
individual was impacted.

- Behaviour management. One of the pupils was very excited and jumped up on one of the
apparatus and started to practice a movement (they had previously done before). The
teachers noticed this immediately and instead of shouting or associating this with
negative behaviour, the teacher used positive reinforcement. For example, the teacher
said, “Great work (pupil A), I'd love to see you practice that routine after we’ve done the
warmup! Would that be ok with you?”. This had a positive impact because it supported
the pupil’s self-esteem and confidence.





