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[bookmark: OLE_LINK2][bookmark: OLE_LINK3]1. Title: The Study of Chinese EFL Learners’ Incidental Vocabulary Acquisition Through Reading While Listening
2. Aims
This research focuses on one of the learning modes of vocabulary acquisition—reading while listening and investigates its influence on incidental vocabulary acquisition in Chinese EFL learners. The purpose of this research is to find out whether the mode of reading while listening of incidental vocabulary acquisition has a better influence on EFL learners’ incidental vocabulary acquisition than the other two modes and to test its relations with EFL learners’ language proficiency. Meanwhile, this research also aims to investigate EFL learners’ learning experiences and provide the proper suggestions for teaching strategies.
The research questions are as follows.
Q1: Does incidental vocabulary acquisition through reading while listening (RL) have significant advantages over that through reading only (RO) and listening only (LO)?
1.1	According to the immediate posttest after the experiment, which mode of incidental vocabulary acquisition has the best effect, RL, RO, or LO?
1.2	According to the delayed posttest after the experiment, which mode of incidental vocabulary acquisition has the best effect, RL, RO, or LO?
Q2: Is the incidental vocabulary acquisition through reading while listening significantly related to EFL learners’ reading, listening, and language proficiency?
[bookmark: OLE_LINK9]Q3: What are the EFL learners’ learning experiences and strategies in incidental vocabulary acquisition through reading while listening?
3. The Rationale and Main Conceptual Themes
The rationale of this research is as follows.
[bookmark: OLE_LINK4][bookmark: _Hlk163815380]First, Krashen’s Input Hypothesis. He stated that humans naturally learn the language through comprehensible input and if the initial letter “i” of interlanguage represents the learners’ current language proficiency, the next level of their language proficiency is “i+1”. (Krashen, 1985, p. 2). Listening and reading are two ways to input English language to language learners, which can help the vocabulary acquisition. This research will find input materials according to the Input Hypothesis and the principle of “i+1” and verify this hypothesis through the empirical study. 
[bookmark: OLE_LINK8][bookmark: _Hlk163816454][bookmark: OLE_LINK7]Second, Perfetti and Hart’s Lexical Quality Hypothesis. They proposed that a lexical entry had three elements, orthography, phonology, and semantics, and the lexical entry with both orthography and phonology had a better quality than the lexical entry with either orthography or phonology, which can be easily understood (Perfetti and Hart, 2002). According to this hypothesis, the input mode of vocabulary acquisition of reading while listening has the advantage over reading only and listening only. 
According to Laufer (2003), incidental vocabulary acquisition is defined as learners picking up new vocabulary due to reading or listening without intent.
The significant role of vocabulary in language learning is undeniable. Since the 1980s, as a significant part of second language acquisition, vocabulary acquisition has been a complex and interesting area for many scholars (Anderson and Freebody, 1981; Jenkins and Dixon, 1983; Lewis, 1993; Nation, 1990; Sternberg and Powell, 1983). Hulstijn (2003) stated that intentional and incidental were originated from the psychological field in the early 20th century and many scholars tried to clarify the concept of incidental learning and intentional learning. Jenkins and Dixon (1983) proposed a hypothesis that learners learned most vocabulary incidentally through reading. Then Nagy, Herman and Anderson (1985) conducted an empirical study, supported this hypothesis, and proposed the Incidental Vocabulary Acquisition Hypothesis, which was supported by many researchers (Huckin and Coady, 1999; Kweon and Kim, 2008). Incidental vocabulary acquisition has become popular not only in the field of second language acquisition but also in second and foreign language teaching (BRUTON, LÓPEZ and MESA, 2011). Many scholars made great achievements in incidental vocabulary acquisition (Brown, Waring and Donkaewbua, 2008; Hulstijn, 2013; Laufer, 2003; Vidal, 2011). Most research about incidental vocabulary acquisition is about the reading mode (Nation and Wang, 1999; Pigada and Schmitt, 2006; Santi, 2021). Compared with the reading mode, the relevant research on the listening mode is less (Saffran et al., 1997; Gaskell and Dumay, 2003; Zeeland and Schmitt, 2013). The relevant research on the mode of reading while listening is the least (Beers, 1998; Lionetti and Cole, 2004; Opiani, 2019).

The significance of this research is as follows.
First, fill in the gap in the research about incidental vocabulary acquisition through reading while listening. 
Second, provide empirical evidence and support for learners to find a proper input mode of learning vocabulary.
[bookmark: OLE_LINK6]Third, guide the teaching practice. To help the educators design proper curricula and choose effective teaching strategies. 
4. Description of the Evidence Intended to Collect
According to the research questions, the documents like the participants’ vocabulary scores, scores of College English Test Band 4 (CET 4) —a test to estimate college students’ English proficiency held by the Ministry of Education of the PRC, and their responses to questionnaires and interviews.
· Documents: Participants’ vocabulary scores after the experiment of this research will be collected for the first and second research questions to analyze the significance of three modes of incidental vocabulary acquisition and to test whether the learning mode of reading while listening is better than the other two. Meanwhile, participants’ scores of CET 4 will be collected through the Department of Teaching Affairs of the university for the second research question and to find whether students’ listening, reading, and language proficiency are significantly relevant to incidental vocabulary acquisition through reading while listening.
· Responses to questionnaires: A questionnaire will be arranged to investigate the third research question and to know the frequency of students’ learning mode of incidental vocabulary acquisition, their sense of difficulties in reading or listening materials, their vocabulary learning effect in three modes, their learning strategies, etc.   
· Responses to interviews: Semi-structured interviews will be conducted to study the third research question and to understand the self-evaluation of the reading and listening abilities of participants, their preferences for three modes of incidental vocabulary acquisition and the reasons, the use of learning materials with recording, etc.
5. The Methods to Collect the Evidence
The researcher will use the mixed method to do this research. Participants’ vocabulary scores can be collected through an empirical study. Before this formal experiment, a pilot study is required to test the operation of multimedia devices, the speed of recording, the time of each section, etc. The researcher will choose 20 students from a class who do not attend this experiment, and have a similar English level with the experimental participants.
[bookmark: OLE_LINK10]In the formal experiment, there are three vocabulary tests for participants, the pre-test, the immediate post-test after the experiment, and the delayed post-test—two weeks after the experiment. The aim is to help the researcher ensure that there is no difference between the experimental group and the control group before the experiment and to ensure the accuracy and reliability of the experimental results. The researcher will choose four groups of students who have similar English levels and each class has 40 students with three experimental groups and one control group. The aim is to improve the effectiveness and reliability of the research. 
[bookmark: OLE_LINK11][bookmark: OLE_LINK13][bookmark: OLE_LINK12]The researcher will conduct a pre-test of vocabulary through the Vocabulary Size Test (VST) and tests of target vocabulary through the modified version of Paribakht and Wesche’s (1997) Vocabulary Knowledge Scale (VKS). Then the researcher will input three passages with similar difficulties and length to three experimental groups in different modes of incidental vocabulary acquisition and no input to the control group. After the input of three passages, the immediate post-test will be conducted, and after two weeks, the delayed post-test will be arranged. The aim is to test the long-term and short-term effects of three modes of incidental vocabulary acquisition. Through the negotiation with the Department of Teaching Affairs of the university, participants’ scores of CET 4 will be collected. 
The researcher will do a questionnaire to investigate the learners’ preferences for the three input modes of vocabulary acquisition, and their learning experiences under these modes, etc. Semi-structured interviews will be used to find learners’ learning strategies, their preferences for the three modes, their feelings of understanding the same context in different modes, etc. The data from questionnaires and semi-structured interviews is used to answer the third research question because the combination of questionnaires and semi-structural interviews can provide a deep understanding of students’ reactions and feedback toward three modes of incidental vocabulary acquisition, which is flexible and can get immediate feedback from the participants. 
[bookmark: OLE_LINK1]6. Description of the Settings Where to Collect the Evidence
The research will be conducted at a university in Inner Mongolia in China, which is convenient for the researcher to conduct the research, collect the data, and get the ethical approval of the university’s ethics committee. Graded teaching of College English was conducted at this university. In the second semester of the first year, the students in this university will have CET 4, and all passed students will be arranged in Level-A classes. The researcher can find 4 experimental groups and 1 control group randomly in the Level-A classes, in which the students all pass CET 4 and have a similar level of English proficiency, which conforms to the participants’ selection of this research. The data collection will be conducted during regular school hours and the media facilities and teaching conditions of this university are following the standard of the requirement of this research. 
7. Ethical Issues
The researcher will follow the guidelines set forth by the British Educational Research Association (BERA, 2024) and the Research Ethics and Integrity Code of Practice of UWTSD (2022). The researcher will conduct the research after getting the approval of the university. According to the research topic, the researcher must consider the following ethical issues.
First, the informed consent of the participants. The researcher must tell the research purpose, method, and potential risks to all participants and ensure that they are willing to participate in this research and they can quit at any time if they want. 
Second, the confidentiality of data and participants’ personal information. The researcher can anonymize the identity and information of participants to protect their privacy.
Third, the security of data. The researcher must follow the UK Data Protection Act (2018) and the UWTSD Research Data Management Policy to ensure data security. For example, the researcher will encrypt the data and store it in a secure personal device. 
Fourth, to get the approval of the ethics committee of the university. The researcher will finish the PG2 form and submit it to the supervisor and university. Only by getting the approval of the university’s ethics committee, can the researcher begin the research. 
8. The Methods to Analyze the Evidence
The researcher plans to use the quantitative research method for the first research question because it is a better way to analyze differences and comparisons. SPSS will be utilized to analyze the data of the scores of the vocabulary through three different modes of incidental vocabulary acquisition. 
First, establish the null and alternative hypotheses.
H0: There are no significant advantages among the three modes of incidental vocabulary acquisition according to the immediate post-test and delayed post-test. The average effects of the three modes are the same. 
H1: There are significant advantages among the three modes of incidental vocabulary acquisition according to the immediate post-test and delayed post-test. At least, there is one mode more different than others in terms of learning effects. 
[bookmark: OLE_LINK16][bookmark: OLE_LINK17]Second, one-way ANOVA will be used. The independent variables are three modes of incidental vocabulary acquisition, and the dependent variable is the scores of the vocabulary of the immediate post-test and delayed post-test. 
[bookmark: OLE_LINK18]Third, if the result of one-way ANOVA is significant, post-hoc tests (for example, Tukey’s Honestly Significant Difference) can be used to identify the significance of the three modes.
[bookmark: OLE_LINK19]The quantitative research method will be used in the second research question because it is a better way to analyze the correlation of some variables. SPSS can be used to analyze the data. Pearson correlation coefficient can be used. The independent variable is the scores of the vocabulary of the immediate post-test and delayed post-test, and the dependent variables are participants’ CET 4 scores, reading scores of CET 4, and listening scores of CET 4.
[bookmark: _Hlk163837503]The qualitative research method will be used in the third research question. According to the questionnaires, the researcher can divide the data into some categories, such as the personal information of participants, the frequency and preference of the three modes, their learning experiences and feelings, their learning strategies, and their feedback. According to the semi-structured interview, the researcher will transfer the recording into words, get a general understanding of their opinions, and encode the data through the inductive coding in the learning experience (degree of interest, learning motivation), the learning strategies (the frequency of the mode of reading while listening, the choice of learning strategies, the evaluation of learning effects), and feedback and suggestion of teaching and learning (the evaluation of teaching methods, suggestion of teaching methods, the need of learners in the mode of reading while listening). 
9. Timetable
	[bookmark: _Hlk163835062]Planned Development
	Target Date

	Literature Review
	May. 1, 2024- Jul. 1, 2024

	Research Design
	Jul. 2, 2024- Sep. 1, 2024

	Submission of PG1
	Sep.15, 2024

	Submission of PG2 and the Approval of the University
	October, 2024

	Pilot Study
	Nov. 1, 2024- Nov. 11, 2024

	Collection of Data
	Nov. 12, 2024- Feb. 28, 2025

	Analysis of Data
	Mar. 1, 2025- Apr. 30, 2025

	Thesis Writing
	May. 1, 2025-Mar. 1, 2026

	Thesis Revision
	Mar. 2, 2026-Apr. 30, 2026

	Thesis Submission
	May. 1, 2026-September, 2026
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