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Element 1



Reflection is a process that involves a practitioner evaluating their experiences, through their skills and practice helping the practitioner to grow and improve. Just because a practitioner has an experience does not mean they are learning form it. By being reflective turns the experience in to more meaningful learning, (KUP Learning Centres. 2018). Models or frameworks of reflective practice are a structed guide in which helps practitioners reflect fully on their experience. There is no right model, practitioners are advised to use the model that they feel most comfortable using (University of Nottingham. no date).  This essay will be about Gibbs and Schon and how they are different but also how effective they are. 
The first way in which Gibbs and Schon differ is the structure and make up of their models. Gibbs model is set out in a cycle, which encourages a practitioner to think about their reflection in a more systematic way, six different phases that enables practitioners to think more deeply about the experience they are reflecting on (Mulder, P. 2018). Forrest .M (2008) suggests that using a reflective cycle has its advantages as it offers the practitioner particular questions which entails them to think deeply in each section and following in a more meaningful order. However, Schon’s Reflective model has two levels, ‘Reflection in action’ and ‘reflection on action’. Sellars, M (2017), tells us how the concept of ‘reflection-in-action’ allows practitioners to have continual understanding examination and reflecting on their practice while the experience is happing and changing their practice. It is suggested by Foth, T, et al (2017) that Schon was prompting for a simpler way to be a retrospective thinker about practice, rarely mentioning ‘reflection-on-practice’ in seminal books. However, Schon (1983) also implied that practitioners can find they become progressively more impulsive and respond automatically, this can make the practitioner in danger of ‘parochial narrowness of vision, making it paramount for practitioner to also use ‘Reflection-on-action’. ‘Reflection-on-action’ is similar to Gibbs, as it a model in which the practitioner looks back on the experience and evaluates it. However, Schon’s model is not set out in a cycle but is structured differently and is not essentially a step by step method (University of Bradford,2020).this means there is no real order in which a practitioner follows Schon model, this could lead to confusion for less experienced practitioner by not fully understanding how to get the most out of Schon’s model. 
Gibbs and Schon also differ by how easy the reflection models are for new practitioners or less experienced practitioners to use,  Expert programme management (2019), tells us how Gibbs model works better when it is completed by a expert manger, this suggests that  it will takes more time to complete a full reflection cycle and can be difficult to understand what each section is asking of the practitioner, Barcksby, J (2015) describes how Gibbs model can be unclear and may even see to repeat its self in place. Gibb’s cycle can also take time to complete, as well as needing time to find and develop  the skills the practitioner has  recognised  they need to improve on  as well as  having the to record everything carefully (Barksby, J, 2015). Schon’s ‘reflective-in-action’ is also associated to  have a more fulfilled reflection with a more experienced practitioner (Schon 1983). According to Ferreira 
(no date) a practitioner with more experience, their level and training can have an effect on how advanced their cognitive skills and how they can quickly reflection on the situation in hand, especially if they are experiencing it for the first time. However, as Schon’s reflective model is reflecting while in the experience or as  described by Edwards, J (2007) “think on their feet’ in response to an unusual event and take appropriate action”,  it doesn’t take as much time to for a practitioner to reach full reflation laid out in Schon’s model as it does to reach the full protentional of  Gibb’s cycle model.
 With this said Schon’s ‘reflection-in-action’ is a quicker way to reflect, but it does not provide the practitioner a deep reflect or how to consider how the change can impact their practice and development  in the future , Edwards, J (2007), describes this reflection model  as being a small-scale way of reflecting on ones practice. Whereas Gibb’s model gives the practitioner a more in depth thought process and have more consideration on how their practice can be adapted to help them develop and improve, this will enables the practitioner not to jump to conclusions to quickly (Brown, N, 2017). However, Uk Essay’s (2018) points out how Gibbs Cycle is more descriptive and could potentially not give the practitioner the analytical firmness that is necessary to fully understand the effects of several courses of action , as well as not necessarily realising or going through the activity of underpinning them, not giving the practitioner the full picture of how the their reflection can help change their practice. Schon also have the reflective model that is also used after the experience ‘Reflection-on-action’ but the model does not really give practitioners any extra guidance on how to carry out the model (MSC student, 2016). 
As demonstrated within this essay Gibbs and Schon both have advantages and disadvantages to their reflective models, such as the time it takes to complete the model and to how much of a deep reflection is achieved. No reflection model is the right model and every practitioner has a model that they prefer to use.



Element 2
Practitioners and ReflectivionWhy should a practitioner be reflective?

Practitioners who are reflective on their practices will continue to support, maintain, and improve on their own practice. Practitioners who developing their reflective skills can ensures children within the setting are accessing the quality childcare. Pacey (2016) tells us how becoming a reflective will also aid the relationship with the children’s cares or parents, as they will see the  changes within the practitioners practice and will feel assured their child is receiving high quality care.  According to Musgrave. J (2017) by ” embracing reflective practice as a core way of being enables you to value your existing professional qualities.” She also tells us how developing good reflective skills can aid with developing the practice of the practitioner. 


What does it mean to be reflective?

Reflection is defined by vocabulary.com (2020) as
 “Reflective is an adjective that can describe a person who thinks things through”
“A reflective practitioner is someone who looks back on their own work and consider how they work in both a positive and negative way”. (sharpy.dircon.co.uk, no date).
 Pacey (2016) suggest that being reflective is a way for practitioners to take responsibility for their own development and the quality of their practice, as well as the practitioner considering how their practice impacts on the children and families within their care. Pacey also goes on to tell us by reflecting a practitioner can work in new ways and consider how they suit themselves and the children they care for. 
Reflection can be a very personal experience, however, it can also be used within a team Saberr (2018) suggests by working as a team reflection can aid the effectiveness for the practitioners practice  and help settings adapt to changes. 
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What are the benefits of becoming a reflective practitioner?

It can be a challenge to become a reflective practitioner, however by being reflective can make a practitioner feel more empowered because it can help build resilience when dealing with face to face experiences and help overcome previous difficulties, also by becoming reflective can aid and support the thinking and learning of what does and doesn’t work within the practitioners practice (Musgrave, 2017). Another benefit of becoming a reflective practitioner will be able to help create a more confident person, helping problem solve by asking themselves questions and entering deep thought on their practice. Another way reflective practice can benefit a practitioner is supporting the practitioner identifying their strengths and weaknesses, which will in turn aid their professional development and their practice. Bleach (2014) also states, by reflecting and assessing their role as a practitioner, the practitioner gained knowledge about their practice.  Skills for you (2020) also tells us how being reflective can have a vast benefit to the practitioner’s self-awareness and emotional intellect, helping them develop a greater understanding of others.  




John Dewey (2020)
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Modules of reflection.

There are many kinds of models of reflection that practitioners use. However, all models share the same outcome and that is help practitioners gain an understanding as well as develop within their own practice. This difference is pointed out by Cambridge libraries (2020), they tell us how the main differences with reflective models are the  number of steps involved with the models and how in-depth the creator has want the model to be. Dawn,T(2001) suggest an effective reflection can only occur when the practitioner has fulfilled the previous stage of the cycle, an example of this is a practitioner need to have the experience before they can begin to reflect also a practitioner cannot conclude or take action on the experience without reflecting. 
Not all modules of reflection come in cycles, some reflective models come in a line which is known as ‘Linear’ Fowler, J (2007) describes linear reflection modules as, “A linear model of reflective writing which offers a more pragmatic perspective on reflection is developed”.

(Google Images, 2020)
[bookmark: _Hlk42341423][bookmark: _Hlk42341424][bookmark: _Hlk42341425][bookmark: _Hlk42341426][bookmark: _Hlk42341427][bookmark: _Hlk42341428][bookmark: _Hlk42341429][bookmark: _Hlk42341430][bookmark: _Hlk42341431][bookmark: _Hlk42341432]Kolb has a similia cycle to Gibbs, however Kolb only uses four stages. Kolb’s module is known as ‘experiential learning’ the idea behind the cycle is to review, analyses and evaluate own experiences, once the practitioner has completed the cycle Kolb’s cycle enables the practitioner to reflect on the outcome of the last reflective cycle (Nicole-brown.2017)
David Kolb


Graham Gibbs developed his reflective cycle in 1988, the cycle was designed to give organization to learning from experiences and examining the experience at different levels. As the framework is a cycle, practitioners will continue to learn and develop. (The University of Edinburgh,2019)
Graham Gibbs
Graham Gibbs (2020)
What are barriers to reflective practice?

Reflective practice has many positive effects on practitioners; however, it can also come with barriers. One of these barriers are might be the practitioner not having the time and space to have a meaningful and deep reflection. This barrier might be overcome by a practitioner setting up a time and space every day in which they can go and fulfill a deep reflection (University of Cambridge, 2020). Manthorpe (2015) also tells us how psychological barriers might contribute when a practitioner is reflection. Psychological factors are the fear of being judged by others, the fear of criticism but also professional arrogance. According to Campbell (2015) a way to overcome psychological facts is to acknowledge that mistakes are the first step in learning and developing. Musgrave (2017) tells us how there could be a danger of a practitioner not using the knowledge from reflecting in the most effect way, she goes on to tell us how practitioners need to act upon their reflection so they can learn as well as being able to justify their practice. 








Element 3

	Brief description of the activity

	

	The activity is called Monkey music. This is a whole setting activity, 28 children and 6 staff members, that is an interactive music session that takes place on the carpet. All children and staff are given an instrument to play along with the monkey music. The activity should last no longer than 10 minutes. 


	

	Aim/Objective of the activity

	To develop and improve upon the children’s co-ordination, comprehension of music and body movement.  


	Your role

	I am leading the circle time. This means I need to ensure the mp3 and the speaker is fully charged, and the connection lead is with the mp3. My role includes, myself hiding Martha monkey, giving out musical instruments, ensuring the one to ones have the sensory toys ready for their child. I need to ensure I have enough musical instruments to go around all children and staff. As I oversee the activity, I much ensure children are fully engaged and staff members are participating. 


	Positive aspects – why?  How could these be developed further?

	I engaged all the children from start to end, this includes the children with ALN. The use of small sensory blocks helped; I will develop this idea by ensuring the ALN children are sat with their one to one who will have a sensory ready for the start of the activity. The hiding of Martha money at the start of the activity helped keep the children motivated at the very beginning, I will develop this by ensuring Martha is sat somewhere at the start of the  session so children are aware it is monkey music that day. I will also develop by hiding Martha is different places around the nursery as children now know were, she will be hidden and ensuring all children have a go at finding Martha. 


	Challenging aspects – why?  Link to your own practice.

	The most challenging aspect of the activity was encouraging staff members to participate, rather than just talking over the activity, this shows me I need to become more assertive with other staff members during my activities and get them to understand they need to respect what I am doing. If this does not improve the situation I will talk to the leader of the setting. Another challenging aspect was collecting the instruments back in, children all got up at once to put their instrument back in the basket, I need to ensure I explain to the children they need to come once their name is called, maybe I confused the children or children were ready to go play. I will work on making the activity shorter and be clearer in my instruction and ask for help from other staff members to demonstrate to the children only to bring back the instrument when asked. I also found it took too long to switch to next song, this is lack of preparation on my part so I will make a playlist on the devise we use in setting, this will help cut the time down and will play the songs in the order in which I need. Another lack of preparation was not collecting the instruments up 10 minutes before the activity started rather than when I have called the children to tidy up before circle time, this not only distracted the children from their task but also made collection the instruments a lot more difficult. 


	                            
What knowledge did you demonstrate?

	Within this activity I demonstrated the knowledge I have in the children’s age and where they are in their development, by choosing easy to follow songs and making the activity as interactive as possible this helped keep the children engaged. I also used the knowledge I have on the children within my setting tailoring the activity to their likes and needs, for example, their favourite monkey music song, handing out their favourite instruments. Additionally I showed the knowledge I have for the children in setting who have ALN, by providing them with a sensory blocks to keep their attention but also as a distraction, to help the child to not become overwound by activity its self, but if a child did get overwound they will go off with a member of staff to another part of the nursery, ensuring the child does not get too upset as we as the child upsetting other children, unintentionally. 
 


	
What skills did you demonstrate?

	I demonstrated the skills I have developed though training and past experiences. These are skills such as engaging all the children even when staff members are being disruptive during activities and keeping their attention on me, I did this by moulding the movements of the songs while being a bit silly, also singing over the disruption helped. I also demonstrated the skill of being patient with others and not losing my temper, this also show self-control. I also kept the activity within its time frame of 10 minutes, this shows the skill of good time keeping. 


	                            
Which values did you demonstrate?

	I demonstrated the values I hold by giving the children their voice by asking them questions, for example what their favourite instruments are. I also demonstrated how I feel by being a bit silly can have a positive effect on keeping children engaged, especially at a young age. I feel we must make activities fun and exciting. In addition, I showed that I value all the children within setting by including every child and not discriminating against any child with ALN or English as their second language. Furthermore I am aware of how children with ALN or ESL may become overwound with the activity so I would not make them stay on the carpet but let them go off with a member of staff.


	
What could be done differently in future?  Why?

	I will ensure I am prepared completely before the activity so I can ensure the children are focused on tidy up time and not myself, also by being prepared will make me feel less stressed as I wont be rushing around just before the activity begins. I will also ask all staff members to respect the activity I am doing and join in accordingly so the I don’t have to work so hard keeping the children engaged and enjoy the activity more. Another thing I will change is ensuring the children do not see me hide Martha, so it is more exciting for the children when they find her independently. I will also keep a list of children who have found Martha this will ensure all children will get a turn in finding her.









Element 4




	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Progress to deputy leader within the company I work for.
	To further myself within my career. Have more responsibility within my role. Work my way up within the company I work for.
	I will approach my leader and owner and ask them to make me aware of any new deputy job opportunities with in all the company’s settings. I could also ask to spend a day shadowing my settings deputy, to gain experience of what the deputy does daily.
	My leader, deputy, and companies’ owner. I will be within my current work setting
	Once lockdown is over

	Forest school training 
	I really enjoy being outdoors with children and would like to gain new knowledge on how I can use the outdoor environment to its full potential. While also learning about different species and habitats within the local area.
	I will contact the flying start team within my local area. I can also do my own research online to find out what this training entails and how long the courses last. 
	I will ask my setting Flying Starts teacher as well as looking more closely at these websites.

https://www.forestschoolwales.org.uk/accessing-forest-school/training-your-own-staff-as-fs-leaders/

https://igniteup.co.uk/forest-school-wales-training/

	Within the next year.

	Look in to how to become a social worker.
	I am interested in being able to provide more support for children and their families within the community. I feel it would be a rewarding job and help me gain more experience in different environments.
	I could visit the universities career office to find out what I would need to become a social worker, education wise. I could also contact my local social services and find out exactly what the job entails. I can also do my own research online and I could ask one of my lectures,
	I will visit the career compartment at the university in which I am enrolled with. I will also email my lectures. I will also visit web pages that are pacific to social working in wales.
https://socialcare.wales/learning-and-development/social-work-qualifications

	Once I have finished the degree I am currently doing.

	Gain a greater understanding of children with ALN.
	I only have a basic knowledge and understanding of how complexed a child with ALN can be. I would like to expand on the knowledge I already have and learn how I can support children with ALN more affectively.  
	I will approach my leader at work to find out if there any courses on offer within Flying Start or on workplace development. If there are no courses available, I will do some online research and see if there are any online courses. That way I can stay in work while gaining more knowledge. I could also research some articles and read up on the latest information.
	The leader within my setting as well as online research and my local library.
	Before next September.

	Get higher marks on my current assignments.
	I want to achieve higher makes and work to full potential so I can pass my degree to a high standard.  
	I am going to approach all my lectures to receive a greater fed back and ask if they can point out my biggest weaknesses. I will also ask for some one to one lecture, so I can ask questions I may not have the confidence to ask when in a group setting. I will need to source software that also helps me read though articles and other research, tom help with my understanding but also to have help reading larger words, I cant always read due to dyslexia. I am going to ensure I also reread all my work and spell check many times.
	The lectures who are involved within my degree.
	From today 
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