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	LOCATION: CARMARTHEN 

	LEVEL 4



MODULE CODE: SHSS4062
PROFESSIONAL DEVELOPMENT AND PRACTICE
ASSESSMENT component 1 - COURSEWORK

COMPONENT WEIGHTING: 50 % 

WORD COUNT: 1500 WORDS 

MODULE TUTOR: Daniel Martin


As part of this PDP module, students are required to complete 40 hours of work experience across both semesters. In Sports Therapy – you have been offered the opportunity to work as Pitchside First Aiders for the university sports teams and in the Sports Massage Clinic. 

For this assignment, you are required to reflect on a ‘significant learning experience/event’ that has occurred in your professional work. This may be a specific sports massage or an injury that took place whilst you were working as a Pitchside First Aider. Using the reflective practice template set out by the Society of Sports Therapists you will ask yourself the following questions regarding the ‘significant learning experience/event’:- 
A) Describe a recent ‘significant learning experience’ in your professional life 
B) What did you do and why? 
C) What went well? 
D) What could have been better? 
E) What, (if anything) would you now do differently, faced with a similar situation? 
F) Describe what you learnt from this experience




School of Sport, Health & Outdoor Education

Assessment Feedback Sheet
[bookmark: _GoBack]Student No./Name:	
Module:		Professional Development and Practice
Module Code: 		SHSS4062


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	An in-depth explanation of what happened and how teams differed.

	Which aspects do you consider could have been improved in this piece of work?
	More research into the psychological reasoning for the different reactions when joining teams. 

	What have you found most satisfying whilst undertaking this submission?
	Reflecting on how much has changed since starting with the teams last year. 

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE (%)

	
	
	Very Poor

< 20
	Poor

20-29
	Inadequate

30-39
	Adequate

40 – 49
	Satisfactory

50–59
	 Good

60-69
	Very Good

70 – 84
	Excellent

85– 100
	
  %

	Description of incident 
	

	
	
	
	
	
	
	
	
	20

	Appropriate Reflections 
	
	
	
	
	
	
	
	
	
	30

	Linking with professional competencies
	

	
	
	
	
	
	
	
	
	25

	Ability to determine action plans post reflections
	
	
	
	
	
	
	
	
	
	25

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:


	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 





This submission is a reflective assignment and as such may be written in the FIRST person (I, my, etc). 
The assignment should be word processed according to the University Assignment Checklist guidelines
Where appropriate, reference support can be provided in accordance with the Harvard Reference format

SUBMISSION DETAILS: 
Submission via Turnitin on the Module Moodle pages. 
Your submission must be made BEFORE 3pm on 6th April 2018
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	Percentage
	0-19
	20-29
	30-39
	40-49
	50-59
	60-69
	70-79
	80-89
	90-100

	Overall Descriptor
	Very Poor
	Poor
	Inadequate
	Acceptable
	Satisfactory
	Good
	Very Good
	Excellent
	Outstanding 

	Subject Specific Skills 
	
	
	
	
	
	
	
	
	

	Description of the Incident (20%)
	Little or no ability to convey information and/or grammatical errors
	Insufficient ability to convey information and/or grammatical errors
	Some relevant ability to convey information and/or limited grammatical errors
	Some relevant ability to convey information and no grammatical errors
	Relevant with a satisfactory ability to convey information 
	Substantial ability to convey information no grammatical errors 
	Comprehensive ability to convey information no grammatical errors
	Extensive ability to convey information with publishing level grammar
	Full depth ability to convey information with publishing level grammar

	Reflections (30%)
	Little or no understanding of reflection and its place in life scenario 
	Insufficient understanding of reflection and its place in life scenario
	Some relevant knowledge but significant omissions of reflection and its place in life scenario
	Some relevant knowledge and adequate understanding of reflection and its place in life scenario
	Relevant with a satisfactory level of reflection and its place in life scenario
	Substantial ability to reflect and find its place in life scenario with some reference support
	Comprehensive ability to reflect and find its place in life scenario with full reference support
	Extensive ability to reflect and find its place in life scenario with full reference support
	Full depth ability to reflect and find its place in life scenario with full reference support

	Linking with professional competencies (25%)
	Little or no understanding of professional competence 
	Insufficient understanding of professional competence
	Some relevant knowledge of professional competence but significant omissions 
	Some relevant knowledge and adequate understanding of professional competence but some omissions
	Relevant with a satisfactory level of understanding of professional competence with some reference support
	Substantial understanding of professional competence with full reference support
	Comprehensive understanding of professional competence with full reference support
	Extensive knowledge and understanding of professional competence with full reference support
	Full depth and understanding of professional competence with full reference support

	Action Plans (25%)
	Little or no link of reflection to production of action plan  
	Insufficient link of reflection to production of action plan  
	Some relevant link reflection to production of action plan with significant errors 
	Adequate link of reflection to production of action plan  
	Good level achieved with link of reflection to production of action plan  
	Good level achieved with link of reflection to production of action plan and some reference support
	Good level achieved with link of reflection to production of action plan, and extensive reference support
	Excellent level achieved with link of reflection to production of action plan, and extensive reference support
	Outstanding level achieved with link of reflection to production of action plan, and full reference support



Reflection of a significant learning experience occurring through professional work

In November, I was given the opportunity to work with a female football team. Having only worked with male teams previously, I was excited and interested to see if it differed at all. I anticipated it would be a communal yet competitive environment but didn’t know what to expect. One of my primary findings was how different the team dynamic and social behaviours in the changing room were. With male teams, the changing room was very boisterous with open interactions which you naturally became involved with, whereas the female players kept themselves to separated groups and conversations. Not wanting to show favouritism between any groups, I didn’t know how to integrate myself or promote open interactions. Apprehensive of how to approach the players I felt isolated and conscious that the team didn’t understand my role. When I began working with a male team the month before, I hadn’t felt the need to formally introduce myself or explain why I was there. Walking in with a pitch-side bag the players recognised my role and approached me without hesitation. Even though I hadn’t met the team before, I was busy from arrival and felt a valued part of the team, despite only meeting them a few hours prior.

   I approached my first game with the female team in the same manner as the male team, expecting them to recognise my role immediately. However, the players seemed hesitant towards me and uncertain as to why I was there. Knowing some of the players had strapping regularly; I approached them and volunteered myself to do this. As I had never had to initiate treatments in this manner previously I felt nervous, conscious that I didn’t want to do anything to further affect the player’s confidence in me (The Society of Sports Therapists, 2012). With only a few of the team requiring treatments pre-match, I felt light on work. I wanted to make a good impression on the players and management; I became self-conscious, aware I wasn’t busy I found myself waiting for the warm-up, so I could be stood pitch-side. I feared my competency may be questioned and recognised that I could be doing more to communicate my abilities effectively (The Society of Sports Therapists, 2012). I assumed this reaction was because it was the first game and that next time the team would be more familiar with me and the pace would pick up. The following week was similar, the players still seemed hesitant to approach me and I felt I wasn’t fulfilling the role as best I could. 

   The team seemed unclear as to why I had been recruited. Males are known to show more initiative than females (Vasyura, 2008) and had always been upfront and questioned my role. I hadn’t taken into account the females may not be as comfortable confronting me and my role hadn’t been established. I was introduced by the manager however neither of us explained the purpose of my role or reason for my recruitment. Communication and interpersonal relations are emphasised more between females (Vasyura, 2008), perhaps the team were hesitant because this wasn’t clear. When I started with the male team, I was introduced by their previous pitch-side first aider, someone whom they trusted. This could have influenced their confidence in me allowing a smooth integration and team acceptance. I hoped the female team would naturally become more comfortable with me and that the working relationship would adapt but I had to change my approach and the way I presented myself to understand the culture of an already interconnected group and acclimatise to their environment (Benson etal., 2016).

   To help my relationship with the tem develop I met with them before one of their training sessions to properly introduce myself, welcoming interactions to show my approachability (Van Muller and Croft, 2015). As the team hadn’t had a pitch-side first aider before, perhaps they didn’t know why I was introduced. I used this opportunity to explain the purpose of my role, so the team understood when they could utilise me with the hope this would make them more willing to accept my help. I stated how primarily I was there to look after the player’s safety on the pitch (The Society of Sports Therapists, 2012) and that if a player needed to be removed from the field, I’d have their best interests in mind and this would be an unbiased decision. I gave the team a background about my degree and explained that being a student I may need to refer them on to another professional or the hospital following incidents as I can only work within my current scope of practise (The Society of Sports Therapists, 2012). Consciously reassuring them that if this was required, they would know why and it would be their choice whether or not to take the referral. 

   Understanding emotions can help build successful interpersonal relationships during a period of change (Wagstaff etal., 2013), as I was new and interactions had been limited until this point, I was conscious the team may be sceptical about trusting me (Benson etal., 2016). To help alleviate this uncertainty, I emphasised the importance of confidentiality within my role (The Society of Sports Therapists, 2012) and how I would always respect this. I informed the players that no treatment would be undertaken without their consent (with the exception of emergencies) and any treatments would be explained to them beforehand (The Society of Sports Therapists, 2012). I clarified their right to decline treatment and encouraged them to ask me questions if there was anything they were unsure of. This helped when I introduced keeping records for them soon after, I related back to what had been discussed about confidentiality ensuring the team were aware of what would be documented, that this would be up to date, stored securely (The Society of Sports Therapists, 2012) and that they could access their own records upon request at any time. Which the team trusted having an understanding of my level of competency (Van Mullem and Croft, 2015). 

   The meeting was informal, had I entered with a set agenda I could have made sure everything I wanted to relay was covered. I also could have provided the team with my contact details, so they had a way of contacting me if they had questions or concerns relating to injuries. This is something I have followed-up since enabling the players update me if their symptoms have worsened following injury. Though I could have pre-planned the meeting better, this initiated interactions with the players and gave them an understanding of my role within the team, a primary part of socialisation (Benson etal., 2016). Prior to my first game, the coach and I had spoken and discussed how I was capable of helping the team. I should have informed the players also and the necessity for a meeting of this sort could have been avoided. If I wasn’t assumptive initially, prompted interactions and approached the new setting with confidence, the team may not have been as distant with me. I should have appreciated the importance of interpersonal and effective communications (The Society of Sports Therapists, 2012), particularly in comparison to working with a male team as this has more of an influence with females (Vasyura, 2008).

   The players were more receptive towards me as soon as the next game. I began to see appreciation from them and mutual respect building (Van Mullem and Croft, 2015). I became more complimentary towards players commenting on performance and actively kept up to date with their fixtures, both known to influence the quality of relationships (Jowett etal., 2012). I still find there is an element of shyness, so I tend to lead conversation and engage with players individually. This helps them feel valued and they’re more likely to approve of me as a result (Vella etal., 2013; Van Mullem and Croft, 2015). Each week more players began approaching me and I could see this transmit through the team, influencing other players perception (Jowett etal., 2012). I was now being utilised throughout the pre-match period which transitioned onto the pitch. Whereas initially the team were still approaching their coach and manager for pitch-side requirements, I soon became their first point of contact.

   Although the principles of my work are similar with both teams, I was naive to assume all team environments would be alike and that a new team would naturally accept me and know my purpose. I have learnt the importance of interpersonal skills, especially when entering an already formed team. People will not always be comfortable with you and being pro-active can help build relationships sooner (Van Mullem and Croft, 2015) having a positive influence (Benson etal., 2016). I learnt that to socialise with a group I need to integrate myself whilst still maintaining my professional conduct (The Society of Sports Therapists, 2012). Introducing myself, my role and duties opens up important communication channels early and helps me understand players expectations (Benson etal., 2016). I realised you won’t always enter a team and have your place, you may need to adapt your approach and accustom yourself to the team’s dynamic (Benson etal., 2016). Fortunately, this was recognised early and hasn’t had any lasting effects.

   Being introduced to the male team by someone whom they trusted was likely to influence the team’s impression of me and allow an easier integration. As I wasn’t inducted into the female team, it had a negative effect resulting in me having to take a more formal approach. From this experience, I would always make a point of formally introducing myself when joining a new team and where possible utilise the coaches, captains or even other members of the multi-disciplinary team to initiate team acceptance. This worked well with my male team but was not trialled with the females.

Word count: 1635
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