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A Fact File of the work placement identifying the aims, objectives, vision and background of the organisation, to include a mapping exercise of other services in the communities, along with the roles and responsibilities of the trainee youth worker whilst on placement.
Barod is an organisation that provides support for individuals affected by drug and alcohol use across South and West Wales. The organisation offers free, confidential, and non-judgmental services to individuals, families, and professionals. This Fact File will explore Barod’s background, vision, aims, objectives, and the key values that guide its work.
Barod was originally founded in 1972 under the name South Wales Action to Prevent Addiction (SWAPA) by Reverend Peter Keward in Cardiff. It began as a volunteer-led helpline aimed at addressing drug-related issues at the time. During the 1980s, the organisation expanded and appointed its first paid coordinator. In the early 1990s, it was renamed Drugaid as it began operating across a wider area of South Wales, particularly focusing on valleys and rural communities.
By the mid-2000s, Drugaid had developed several services and became a founding member of a consortium of charities aimed at improving health and wellbeing across Wales. The organisation continued to expand, merging with other services including Cwsllt Contact in 2015 and SANDS in 2016. In 2017, following feedback from staff and service users, the organisation was renamed Barod, this translating to ‘ready’ in Welsh. Today, Barod operates across multiple regions and employs over 200 staff, along with many volunteers with lived experience, providing a wide range of support services. Barod has been successful in recent commissioning and has expanded utilising an alliance model working in collaboration with other agencies across Cardiff and The Vale of Glamorgan, in addition to Swansea and Neath Port Talbot.
Barod’s vision is to be recognised by its key stakeholders as the leading provider of innovative and high-quality services within the drug and alcohol field. The main aim of Barod is to provide support, information, and advocacy to individuals who are vulnerable or marginalised due to their own or someone else’s substance use. The organisation seeks to improve the physical, social, and emotional wellbeing of those it supports and aims to meet the needs of individuals who are geographically more difficult to reach via outreach provisions such as rural areas and street homelessness. 
Additionally, Barod aims to increase awareness and understanding of the relationship between substance use, vulnerability, and social exclusion, such as mental health, housing and exploitation. By doing so, it works to overcome barriers that can increase vulnerabilities for individuals in addition to challenging the stigma attached to substance users.
Barod works towards its aims through several key objectives:
· To provide free, confidential, and non-judgmental support services. 
· To support both adults and young people affected by substance use. 
· To offer advice, training, and policy development support for professionals. 
· To raise awareness and educate communities about substance use. 
· To work in partnership with other organisations to improve outcomes. 
· To continuously improve services through learning and innovation. 
· To follow national strategies, such as the Welsh Government Substance Use Strategy. 
The ethos of Barod is centred on harm reduction and the belief that small changes can lead to significant improvements in people’s lives. The organisation values everyone’s unique experiences and promotes respect and dignity for all.
The organisation also believes in learning from service users, empowering individuals to achieve their goals, and working collaboratively with both service users and partner organisations.
Gathered from the Brod website information page it’s clear this harm reduction, substance use work is guided by four main values: (Barod.cymru)
· Integrity – being honest, fair, and reliable in all actions. 
· Empathy – understanding and respecting the feelings and experiences of others. 
· Positive Attitude – embracing change and focusing on solutions. 
· Adaptability – responding flexibly to changing needs and circumstances. 
In addition to supporting individuals affected by drug and alcohol use, the organisation also offers advice, training, and resources to external professionals. This helps other organisations better understand substance use and improve the support they provide to their service users and reduces barriers for individuals accessing support.
In conclusion, Barod is a highly developed organisation with a strong history of supporting individuals affected by substance use and raising awareness of the challenges with policies, stigma and the criminal justice system for personal use. Through its clear vision, strong values, and wide range of services, it continues to make a significant impact on individuals and communities across Wales. Its focus on compassion, partnership, and continuous improvement ensures that it remains a leading provider in its field. 
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A trainee youth worker completing placement at Barod would play an important supporting role in delivering services to young people affected by drug and alcohol use. Their work would reflect Barod’s values of empathy, respect, and harm reduction, while helping young people make positive changes in their lives.
The key role of a trainee youth worker is to support qualified staff in engaging with young people and helping them access appropriate services such as direct one to one work, group work, PHSE workshops, school drop ins and outreach provisions such as youth club presence and detached youth work. This includes building trusting relationships, encouraging participation, and promoting wellbeing along with its offering of confidentiality where appropriate and in line with safeguarding procedures.
A trainee youth worker would act as a supportive and approachable figure guiding young people to make informed choices, help young people feel safe, listened to, and understood and mirror it’s aims of a harm reduction approach through educational, informative awareness. Young people accessing a provision such as Barod, can be vulnerable, at risk, or experiencing challenges related to substance use and developing a holistic relationship is key for effective youth work on placement.


Placement Report drawing on examples and observations of good Youth Work practice linked to theory and policy, and the cornerstones of Youth Work.
This report reflects on my placement within Barod across their young persons service Choices in Swansea. During my placement I was given opportunities to engage with young people in classroom settings, events, youth groups and one to one sessions all with identified different needs and with different focus, each with a core aim of Barod values in harm reduction, education, early intervention and wellbeing support offering confidentiality where appropriate throughout. 
The placement strongly reflected the harm reduction model focusing on reducing risks rather than insisting abstinence. Honest, accurate information relating to substances in addition to education and early intervention was witnessed and observed throughout my placement and knowledge gained of the importance of harm reduction approaches meeting the needs of all individuals during their stages of change. Additionally, I observed the importance of safeguarding practice throughout my placement ensuring young people were protected from harm with clear procedures and guidance in reporting concerns. (Global State Harm Reduction 2020)
The young persons service within the organisation is co-located within a youth hub called Info-Nation working in collaboration with other youth organisations across Swansea. Observing the youth hub located within the centre of Swansea provided a youth identity with each service working collaboratively in supporting young people. Barod delivering targeted, solution focused interventions to young people at risk of, or currently experiencing substance use provided engagement opportunities with young people in a range of sessions such as outreach, group work and one to one support. This allowed me to observe and deliver a young person-centred, engagement approach with voluntary participation for young people throughout and permitted me to develop and build trusting relationships with young people to allow positive engagement and support throughout their care plans. (United Nations (1989). Convention on the Rights of the Child (UNCRC))
Throughout placement I observed opportunities for young people to express their own views and make informed decisions, promoting critical thinking and empowerment. This observation was witnessed throughout the placement from PHSE workshops and direct group work allowing young people to share their experiences and have a voice. Allowing young people to show honesty in reasons for their use allowed the youth workers aim in empowering change rather than impose behaviour change. Gaining a deeper understanding in the core reasons of a young person’s substance use allowed participation and the opportunity of self-led engagement in motivation to change. This method allows young people to be referred to appropriate services where necessary addressing underlying mental health concerns, housing barriers or historic trauma. (Trauma Informed Wales 2022)
Voluntary participation is a key principle in youth work and Barod offering a confidential youth consensual support service allowed young people to manage, develop and attend sessions on their terms. During my observations I reflected the positive impact this had on young people showing consistent appointments attended, engagement in group sessions and independent decision making amongst community outreach provisions. By encouraging and educating young people to participate using engaging tools, youth language and age-appropriate interventions, this supported the ongoing development of trust with youth workers and a reduction in resistance which allowed mutual respect to be developed over time. As stated by Young “Engaging with young people in their social education is a privilege and luxury. You stand a better chance working effectively from your value base without imposing your views on young people”. Barod have implemented this into their practice understanding the nature of topics of discussion and its sensitivity, such as substance use amongst young people, an honest educational harm reduction approach was evident in success following returning voluntary participation such as presence in group discussions and reflections of self-learning following interventions and support tools. 
Youth workers within Barod consistently provided strong, trusting relationships using informal conversations, active listening and engagement tools to build rapport before addressing identified needs. The organisations ethos of a trauma informed approach such as, appropriate environment facilitates, reduction in duplication of support and ensuring the needs of young people were at the centre of service delivery and design was observed throughout my placement. Providing a person-centred approach to young people accessing support emphasised the organisations values of empathy, positive attitude and the authenticity of youth workers engaging with young people. 
Under observation young people were more engaged, willing to disclose any challenges or barriers and seek support when they felt understood of the reasons of their substance use reducing barriers of stigmatising language and responses. This allowed young people to participate in a safe, non-judgemental environment understanding the role of a youth worker focusing on the young person’s needs and goals not the expectations of what they should achieve. This relationship-based practice allowed young people to feel heard and understood and allowed actions to outcome their support. (Youth Work in Wales 2022)
Amongst the relationship-based practice youth workers within the organisation facilitated key messages ensuring equality and inclusion for young people accessing support was promoted throughout. I witnessed and observed communication through teaching staff and youth workers adapting workshops for students, to ensure the content was appropriate and inclusive throughout. Understanding barriers of stigmatising language and respected diverse backgrounds allowed prevention of individuals accessing support. Addressing the needs of each young person as an individual instead of a cohort of youths was evident in Barod’s approach of ‘no wrong door’ in allowing any young person to access a provision of support and address any potential barriers. Jeffs says “Equality and equity are paramount and that we are on the side of young people who want to inhabit their own space” This allowed youth workers to adapt their approach in avoiding a one size fits all method but apply goals and support depending on a young person’s readiness ensuring empathy and positivity was maintained throughout. (Youth Work Practice 2010)
This placement highlighted the importance of relationship-based, voluntary and empowering approaches in youth work in line with the organisations approach of harm reduction and allowed me to learn the importance of patience, consistency, empathy and building trust with young people is key to successful engagement.

A Macro Reflective Account which summarises your own learning and development based on the successful completion of 250 hours on placement, identifying ways in which your learning can be applied to your future placement practice. Your summary should be linked to your professional development plan and your 6 reflective accounts, and underpinned to examples from your practice and appropriate literature including the Youth Work National Occupational Standards.
This reflective account explores my placement within Barod’s Young Persons Service, Choices, based in Swansea. The service provides targeted support to young people affected by their own or someone else’s substance use. Throughout the placement, I engaged with young people across a range of settings including classroom-based PHSE workshops, youth groups, community outreach, one‑to‑one sessions and diversionary activities. These varied environments enabled me to observe and participate in youth work practice grounded in harm reduction, early intervention, safeguarding, and voluntary engagement utilising the core principles that underpin Barod’s organisational ethos.
A key learning opportunity amongst my placement at Barod was the commitment to a harm reduction approach for young people and educating external agencies of it’s importance. Rather than promoting abstinence, the service focuses on reducing risks and supporting young people at their individual stage of change. This meets the standards as set in the Substance Use Treatment Framework for children and young people ensuring their accessibility to the right support. I observed youth workers providing honest, non‑judgemental, and evidence‑based information about substances, enabling young people to make informed decisions. This aligns with the harm reduction model which emphasises meeting individuals “where they are at” and supporting safer choices rather than enforcing behavioural expectations. (Substance use treatment framework CYP 2014)
This harm reduction approach was consistently embedded in practice and taught throughout. Whether through informal conversations, structured interventions, or group activities, the emphasis remained on education, empowerment, and realistic goal‑setting. I gained a deeper understanding of how harm reduction supports young people’s autonomy and encourages engagement by reducing fear of judgement or stigmatised responses. The approach wasn’t only embedded working with young people, but also in promotion and education to other agencies working with young people to highlight the importance of clearer understanding of reasons of use and how to address underlying, core issues.(CLD Standards Council, Scotland 2019 YW13)
Safeguarding was a visible and integral part of the service. I observed clear procedures for identifying and reporting concerns, and youth workers demonstrated confidence in navigating disclosures, risk assessments, and multi‑agency communication. This reinforced my understanding of safeguarding as a shared responsibility and a core professional duty within youth work practice. The balance between confidentiality and safeguarding was modelled effectively, ensuring young people felt safe while also being appropriately supported. I observed many challenges with safeguarding reports within the third sector organisation. It appeared the organisation needed to address issues which felt more appropriate to be managed by statutory services, however felt at times the threshold was set higher than the organisations policy and procedures. With this I witnessed youth workers not normalising substance use for young people but taking a contextual safeguarding approach and implementing and circulating appropriate safety plans where necessary. 
Voluntary participation is a foundational principle of youth work, and Barod’s service model strongly reflected this. Young people chose whether to attend sessions, engage in group work, or participate in outreach conversations. I observed how this autonomy fostered trust, reduced resistance, and encouraged consistent engagement. The youth workers’ use of age‑appropriate tools, informal language, and creative activities further supported this process. This principle allowed young people to feel empowered accessing Barod support. (Youth Work in Wales Principles and Purpose 2022) 
Relationship‑based practice was central to the service. Youth workers prioritised rapport‑building through active listening, informal conversation, and a trauma‑informed approach. This aligns with the view that meaningful relationships are the foundation of effective youth work, enabling young people to feel heard, respected, and understood. I witnessed how young people became more open, reflective, and willing to disclose challenges once trust had been established. This was evident and reflected in their engagement and attendance reports following sessions and surveys. (Working with Young People 2001) 
This approach also reduced the impact of stigma associated amongst substance use. By avoiding judgemental language and focusing on the young person’s goals rather than expectations imposed by adults, youth workers created a safe environment for honest dialogue, but also factored individual lived experience from others and respected their choice of language. This observation was key in witnessing the concept of values and beliefs with young people and the potential effects negative comments and language could have on their or others self esteem and self-image as noted in NOS. (CLD Standards Council, Scotland 2019 YW06)
Throughout my placement, I observed strong commitments to equality and inclusion. Youth workers adapted PHSE workshops for students with additional learning needs, ensuring content was accessible and relevant in addition to ensuring resources and information was appropriate for it’s youth audience. This demonstrated an understanding that inclusive practice requires flexibility, creativity, and sensitivity to diverse backgrounds. Barod’s “no wrong door” ethos reinforced this, ensuring that any young person could access support regardless of their circumstances. This approach aligns with youth work values of respect, participation, and empowerment, and challenges the “one size fits all” model that can exclude those with complex needs. (Youth Work in Wales Principles and Purpose 2022) 
Informal education was a key component of Barod’s practice. Learning was facilitated through discussion, activities, quizzes, scenarios, and lived experience rather than formal teaching. This aligns with Kolb’s Experiential Learning Cycle (1984), where young people learn through experience, reflection, conceptualisation, and application. I observed young people engaging confidently in interactive sessions, sharing their own experiences, and reflecting on their choices. This method supported critical thinking and empowered young people to take ownership of their learning and decision‑making.
Despite strong practice, several challenges were evident. External influences such as peer pressure, unstable home environments, and mental health difficulties affected some young people’s engagement. Some were reluctant to disclose substance use due to previous negative experiences with professionals or fear of judgement in addition to the ongoing challenge amongst society that substance users are defined into a negative category of humanity.
Time constraints were also limited in the depths of interventions, particularly when young people were awaiting referrals to external services such as CAMHS. These challenges highlighted the importance of patience and consistency in youth work and where appropriate advocating for young people. They also reinforced the need for trauma‑informed, relationship‑centred practice to overcome barriers and support meaningful engagement.
This placement provided an opportunity to observe and participate in youth work grounded in harm reduction, voluntary engagement, safeguarding, and informal education. I developed a deeper understanding of how youth workers build trust, empower young people, and adapt practice to meet individual needs. The experience reinforced the importance of empathy, and patience in supporting young people affected by substance use. It also highlighted the value of collaborative, multi‑agency environments and the central role of relationship‑based practice in achieving positive outcomes.
Overall, the placement strengthened my confidence in applying youth work values in practice, applying theories to practice and deepened my understanding of the complexities and rewards of supporting young people through challenging circumstances. Placement within such a targeted solution-focused organisation emphasised on the importance of using NOS within youth provisions how the content of these standards can support the positive outcome goals of young people.  
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6 Placement reflective accounts using Kolb and Gibbs reflective models. 

Reflection 1 - Homeless at 2.
At 11am I was informed by an external service, Llamau, that a young person I am supporting was being made homeless at 2pm following a breach of tenancy. This decision was due to violence, anti-social behaviour and substance use within the property. As the lead practitioner for her case, I was informed due to the nature of the eviction and her previous history; the Police and current housing organisation would attend at 2pm to change the locks and issue notice for her to vacate the premises. I was asked to attend in person and support the young person prior to the eviction due to her current mental health needs and the professional relationship I had established, enabling me to assist with her immediate emotional and practical needs.
I needed to manage this difficult situation within a short space of time, communicate the message sensitively, and prepare for the reality of homelessness at 2pm. There was also the possibility that she would be homeless over the weekend period and, as services would be closed and decisions could potentially be out of my control. I had to highlight the importance of packing essential belongings, communicate available support services, and discuss housing arrangements for her dog. I also informed her of Police attendance due to previous incidents involving violence, in order to minimise the risk of escalation on arrival.
It was evident that the concerns raised by housing were ongoing, as there were multiple individuals attending the property, ringing the buzzer and contacting her mobile phone, alongside the poor condition of the premises. I advised her to prioritise essential belongings and reassured her that support could be arranged for remaining items, such as appliances, at a later stage. I remained mindful of the likelihood that she may struggle to organise collection of non-essential items and what this could mean for her longer term stability. 
At 2pm, when the Police and housing organisation attended, she accepted the eviction notice. I supported her to attend housing options to present as homeless. Discussions took place with a housing caseworker, and her case was prioritised due to her status as a care-experienced leaver. It was explained that she had received multiple written and verbal warnings prior to the eviction notice and that there were no vacancies available over the weekend, with instruction for her to return on Monday morning. I advised her to contact friends to explore temporary accommodation for the weekend. 
My initial feelings were stress due to the immediacy and seriousness of the situation, alongside concerns about how I would manage my time effectively for the remainder of the day. I also experienced natural anxiety regarding how the young person would respond to the information. The possibility of her rough sleeping, particularly given her vulnerabilities, caused significant worry. I felt anxious, upset and under pressure, particularly as I was responsible for communicating such distressing news.
As I observed her distress, panic, anger and inability to manage under pressure, I recognised how vital my communication and emotional regulation were. I was aware that any escalation, such as violence or refusal to leave, could result in arrest and further consequences for her. I also questioned internally why the eviction was scheduled for 2pm on a Friday, and whether greater notice could have allowed for more proactive planning. 
Positively, I remained calm, direct and supportive during the interaction. I ensured she understood the situation, prioritised her belongings, and accessed housing options immediately. I was able to de-escalate heightened emotions and support her to accept the notice without incident. Her case being prioritised at housing options was also a constructive outcome.
However, there were limitations. Due to the short notice and the timing of the eviction, I was unable to liaise with housing options in advance or explore emergency funding for temporary accommodation. The timing significantly increased the risk of weekend homelessness. I also reflected on whether there was scope within my role to challenge the timing of the decision or advocate further from a rights-based or human rights perspective, particularly considering her vulnerabilities as a care-experienced young person. 
This situation highlights the complexity of multi-agency working and the tension between housing enforcement procedures and safeguarding responsibilities. While the housing provider acted on documented breaches and prior warnings, the timing of the eviction limited preventative interventions. From a rights-based perspective, considerations around the young person’s vulnerability, mental health and care-experienced status are significant.
My role required balancing empathy with clear boundaries. Effective communication, emotional regulation and de-escalation skills were essential to prevent further harm. The incident also demonstrated the importance of advocacy, forward planning and exploring systemic challenges, including how eviction processes can disproportionately impact vulnerable young people. 
This was a highly challenging and emotionally demanding situation. I demonstrated professionalism, clear communication and de-escalation skills under pressure. However, the experience has led me to reflect on the importance of earlier multi-agency communication, advocacy around timing, and consideration of a human rights perspective when supporting vulnerable young people facing eviction. 
If faced with a similar situation again, I would continue to prioritise calm communication and immediate practical support. I would aim to liaise with housing options at the earliest opportunity to reduce the risk of street homelessness and explore emergency funding where possible. I would also consider more assertively challenging the timing of such decisions where appropriate and advocate from a safeguarding and rights-based perspective. 
Reflection 2 – Christmas Meal 
I arranged a diversionary activity of a Christmas meal for young people accessing our provision, following feedback from young people they have not experienced such an event and wanted to participate with team members during this time of year. I agreed following consultation to arrange an event.
During the activity, everyone participated and reported that they were enjoying themselves and thoroughly enjoyed the food. Following the meal, we began playing team games such as charades and trending games found on YouTube. After the event, a member of staff informed me that one young person had complained about the food, was grateful the event was over, did not enjoy any of the games, and found the other young people in attendance childish.
When I first heard this feedback, I felt angry because the effort put in by myself and the team to facilitate such an event would be appreciated, particularly as the feedback during the session had been positive. I then began to feel concerned and questioned whether I had adequately considered potential dietary requirements, social anxieties, or the impact of age differences among those accessing the provision.
Afterwards, I felt frustrated, as though my efforts had been taken for granted. I also reflected on how I might have responded had I heard these comments directly at the time, and whether my response would have been professional or influenced by personal feelings. 
A positive aspect of the activity was that young people had the opportunity to socialise and engage in an event that young people may find emotionally challenging at Christmas. It provided a space where they could recognise, they are not alone in their feelings during the festive period. Additionally, the young person voiced her views, which she is entitled to do, and this offers an opportunity for reflection and potential improvement in future planning.
However, a challenge is the possibility that these views may have been shared with other young people during the event, potentially creating barriers to engagement without staff being aware. This raises questions about how feedback is gathered and how group dynamics are monitored during activities. 
On reflection, I feel the young person’s comments may have stemmed from her individual experiences and expectations. Christmas is a particularly challenging time for her due to bereavement, and it is possible that her negative comments were a way of distancing herself from managing complex emotions associated with the festive period. And although my intentions were positive of asking if she would like to participate as she shared, she finds the time of year difficult, whether it was appropriate and for her unmet needs.
This experience has highlighted the importance of recognising that not all young people will experience group activities in the same way. While my intention was to create a joyful and inclusive experience, I must remain aware that my own positive perception does not automatically translate to others. It reinforces the need for a trauma-informed and youth-centred approach, ensuring that participation is meaningful and sensitive to individual circumstances. 
I have learned that even when an activity appears successful and receives positive feedback, it is essential to remain open to differing perspectives. This situation reminded me not to internalise feedback personally, but instead to view it as an opportunity to reflect and improve practice. It also emphasised the importance of understanding that young people’s behaviours and comments may reflect deeper emotional experiences. 
In future, I will ensure that information is gathered beforehand regarding potential triggers or sensitivities that may impact a young person’s participation. I will also create structured opportunities for anonymous feedback to encourage open and honest reflection. Additionally, I will support staff to feel confident in exploring comments in a constructive manner during activities, enabling us to better understand underlying concerns and adapt provision where appropriate.
Reflection 3 – Winter Wonderland
As part of our service Christmas programme, I prepared, organised and completed a full risk assessment for a diversionary activity involving 10 young people attending Winter Wonderland. This seasonal trip has been successfully delivered in previous years and is inclusive of a wide age range of young people between 11–25 years.
The planning process involved assessing potential risks, including safeguarding concerns, vulnerability indicators and risks relating to exploitation. Particular attention was given to ensuring no increased vulnerabilities were identified for any young person attending. All young people under 18 provided parental/carer consent, and a full activity schedule was shared to ensure transparency and informed participation.
The young people took part in ice skating and were allocated free time to experience the rides and attractions. During the trip, I actively participated in activities alongside the young people to promote engagement and relationship building. 
During the event, an incident occurred involving a young person and an event staff member. The young person was unable to access one of the activities due to a restriction, and the way this was communicated lacked sensitivity. This resulted in visible frustration and upset from the young person and drew attention from members of the public due to the disagreement.
I initially felt proud of the organisation and preparation involved in facilitating the trip, particularly ensuring safeguarding and risk management processes were thorough. I was pleased to see the young people enjoying themselves and engaging positively.
However, during the incident, I felt embarrassed and anxious due to the public nature of the disagreement and the crowd that began to gather. I also felt uncertain about how the event staff member would respond to my professional challenge regarding how the matter had been handled. At the same time, I felt protective of the young person and concerned that they had experienced discrimination and exclusion.
Positively, the activity was well organised, risk assessed and enjoyed by the majority of young people. Feedback indicated they valued the opportunity to participate in ice skating and the wider festive activities. My active participation supported relationship building, strengthened trust and demonstrated an alternative dynamic beyond the practitioner role. This aligns with youth work principles around empowerment, inclusion and belonging.
The activity also supports statutory guidance under the Education and Inspections Act 2006, which states that local authorities must secure, “so far as reasonably practicable”, access to sufficient educational and recreational leisure activities to improve wellbeing.
However, the negative aspect was the incident regarding accessibility and communication. The restriction itself may have been unavoidable, but the manner in which it was vocalised lacked sensitivity and contributed to the young person feeling discriminated against. Although the matter was resolved through discussion and apology, the situation could have escalated further.
Participation in activities alongside young people can positively impact professional relationships. It supports rehabilitation, reduces hierarchical barriers and fosters authentic engagement. By engaging directly, I modelled positive behaviour and demonstrated shared experience, which can enhance young people’s sense of empowerment and value.
The incident highlighted the importance of anticipating accessibility barriers within risk assessments, particularly for young people who may already experience vulnerability. While general safeguarding risks were thoroughly considered, this situation demonstrated that environmental and organisational discrimination risks must also be explicitly reviewed.
Managing the incident required balancing advocacy for the young person with maintaining professional communication with event staff. Ensuring the young person was moved to a safe and private space for discussion helped de-escalate emotions and reduce further public distress. Offering both an explanation and an apology supported restorative practice principles and acknowledged the emotional impact of the experience.
This situation reinforced the importance of anti-discriminatory practice, particularly in public community settings where young people may already feel exposed or marginalised.
Overall, the trip was successful in promoting wellbeing, engagement and positive experiences for young people. The planning and safeguarding processes were effective in mitigating many identified risks. However, the incident highlighted a gap in anticipating accessibility challenges and the need for clearer pre-event communication with venue staff regarding inclusion expectations. I recognise the importance of confidently advocating for young people while remaining composed in public situations. I also learned that offering a direct apology, even where I was not solely responsible, can be powerful in rebuilding trust.
Moving forward, I will strengthen future risk assessments to include explicit consideration of accessibility and potential discriminatory barriers. Liaise with event providers in advance to clarify inclusion policies and reasonable adjustments. Prepare contingency plans for restricted activities to prevent exclusion. Continue to promote young person voice and participation in planning diversionary activities and reflect further on developing confidence in professionally challenging external agencies when required.
This experience has reinforced the importance of inclusive practice, advocacy and reflective learning to continually improve outcomes for young people.
Reflection 4 – PSE Workshop 
Within my current role I have observed and gathered appropriate evidence to support the facilitation of Ketamine awareness to Year 9 pupils across educational settings. This is following a significant rise in referrals, queries and concerns raised across the media. Prior to this facilitation the format I used to gather information appropriate for young people was through consultations and assessments to gather and deliver appropriate, understanding information and educational language for the young people I was facilitating to. Following this I designed and developed a Ketamine PSE with interactive slides, videos and in person discussions to support young people with educational tools and to minimize any potential barriers with the topic of discussion. I facilitated this for the first time with Year 9 pupils in a school in Swansea and was excited to see and review how this would be received, not only by the pupils but also the educational staff due to previous historic barriers of substance discussions. 
Reflecting on my experience, I naturally felt nervous to begin, standing in an assembly hall with 60 pupils looking at me in preparation for what I’d be discussing in addition to observations from teaching staff due to language differences in the context of a substance harm reduction approach. Once I started my presentation, I felt confident and enthusiastic in my approach, observing engagement throughout however still cautious of the material and if my knowledge mirrored the content of the information. 
In addition to this during one group session as I bent down to navigate the laptop through the slides, a pupil chose to make an inappropriate noise in which I ignored, however a teaching staff member targeted this pupil by shouting and highlighting this incident which led to disruption to the remaining group. This made me feel uncomfortable but also reflected should I have challenged this incident and highlighted the importance of respect. I reviewed my decision of ignoring this incident as I was mindful of the age group I was facilitating to, understanding maturity and peer pressures in addition to the incident not impacting the remaining audience. This then led to a slight distraction for me in facilitating due to the presentation coming to a pause and being unaware when was appropriate to continue the session. 
After this group facilitation, I again needed to facilitate the same discussion to a different group and with different teaching staff. Prior to this I decided to speak with the school staff and asked what their expectations was with behaviour from pupils and how this would be managed. They shared their zero tolerance for behaviour and highlighted the importance of respecting guest speakers. I asked if any behaviours needed to be challenged that they did this away from the assembly and asked to take that pupil out for discussion as I didn’t want the remaining of the group to be impacted through their engagement. Teaching staff stated they would do this moving forward. Sharing my opinion with school staff naturally made me feel anxious as understandably I was a guest speaker within their environment however after reflecting from the previous group I felt this was necessary in ensuring young people heard and participated in the delivery of the session due to its core messages. 
After my final facilitation and reflecting on my experience I learnt the engagement from each group was successful due to its approach from youth consultations in addition to engaging tools throughout and the feedback from young people. In addition to this I felt after discussing educational expectations prior to facilitation this allowed an opportunity to prepare myself more for potential incidents and responses from teaching staff. 
I also used this opportunity to feedback to the remaining of the team that a suggestion of discussing staff and school staff expectations relating to behaviours should be discussed prior to reduce any potential distractions and engagement during the facilitation.
Reflection 5 – Group session 
This reflection examines my facilitation of a youth voice activity with young people from South-West Wales, exploring themes of mental health, education, community, and social media. I decided to lead this session following communication with the director of service suggesting more youth participation work across the organisation to raise awareness of the prevention and early education work being completed. I decided to develop a 5-day social media campaign launching in April capturing the topic ‘everything and anything’ for young people. Preparation involved collaboration with colleagues to ensure voluntary participation and appropriate engagement, research for youth relevant questions and design tools in promoting a circulating the information that would be captured. The initial session was delivered online to a group in Gwent due to geographical distance. I experienced initial anxiety regarding facilitation online to begin with due to managing engagement, behaviour, and reliance on staff present to support the session. Early responses from participants were initially negative. 
I reflected on the nature of these responses and my role in facilitating them. While I aimed to avoid influencing young people’s perspectives, I found the absence of positive feedback disheartening and questioned the effectiveness of our organisational trauma-informed approaches. I also recognised that my questioning style may have limited the range of responses, encouraging immediate, experience-based reactions rather than reflective or solution-focused. Additionally, I became aware of my own assumptions regarding young people’s knowledge of broader social and political issues.
This experience highlighted the importance of facilitation techniques and question framing in supporting meaningful youth participation. Adapting questions to include solution-focused prompts (e.g., suggested changes within educational settings) enabled participants to move beyond recounting negative experiences and engage in constructive discussion. Following this I completed research in participation models, and identified the Lundy Model of Child Participation (space, voice, audience, influence) provided a theoretical framework to better structure participatory practice moving forward and ensuring young people’s contributions are meaningful and valued.
I applied this learning to the next youth group facilitating a in-person session with a group in Swansea. While using similar themed questions, I adopted a more flexible, youth-led approach, allowing discussion to develop naturally. I incorporated principles from the Lundy Model to create a supportive environment for participation, while maintaining safeguarding responsibilities. This resulted in more balanced and reflective contributions. I further reflected that the method of delivery (online vs. in-person) may significantly impact engagement and outcomes, highlighting the importance of context in participatory work.
Reflection 6 One to one Session 
My final reflection reports shares a direct one to one session within a school setting. 
I met with an 11-year-old young person to complete an alcohol awareness session. Prior to the session, I considered her age, the need to follow safeguarding procedures, and her previous exposure to alcohol. I also adapted the session to ensure it was age-appropriate while still delivering accurate information.
The young person had previously shared her interest in art, so I incorporated this into the session by inviting her to create her own alcohol awareness poster. She engaged positively, appeared excited, and participated fully. I used open-ended questions to explore her understanding of alcohol-related risks and effects.
During the session, I suggested that her work could later be transferred onto canvas and displayed, which appeared to make her feel proud. Toward the end of the session, she disclosed a personal experience involving a friend who had been intoxicated. She reported her friend who is also 11 years old was intoxicated in the community and her phone battery was low. This resulted in the young person needing to call her friends mother to inform her of the worry and vulnerability. She expressed stress to me about potentially not being allowed to see this friend again. I reassured her, praised her decision to seek help, and reinforced positive decision-making. She appeared calmer and more relaxed following this.
Initially, I felt uncertain about whether the creative approach might be perceived as too childlike for her. However, as the session progressed and she engaged enthusiastically, I felt more confident in my approach.
When she disclosed concerns about her friend, I felt sad and empathetic, particularly given the wider safeguarding context and restrictions in place. At the same time, I felt a strong sense of responsibility to respond appropriately and supportively. By the end of the session, I felt pleased that she trusted me enough to share personal information and that I was able to provide reassurance.
A key strength of the session was the level of engagement achieved through adapting the activity to her interests. The creative element appeared to enhance her willingness to participate and express her understanding. Building rapport enabled her to feel comfortable enough to disclose sensitive information to me within a school setting understanding the likelihood of information being shared.
However, a challenge was managing time effectively, particularly given her reduced school timetable and ensuring the session remained voluntary. Additionally, while I responded supportively to her disclosure, reflecting afterwards highlights the importance of ensuring all safeguarding considerations are consistent.
I felt the success of the session can be linked to a person-centred approach, tailoring the intervention to the young person’s interests and developmental stage. Incorporating art allowed her to process and communicate information in a way that felt accessible and engaging. Her disclosure suggests that a trusting relationship had begun to form, which is essential when working with young people, particularly those exposed to risk factors such as substance use and exploitation. My use of open-ended questions and positive reinforcement helped reassure her actions and encouraged safer decision-making.
This also highlights the importance of balancing educational content with emotional support. The young person’s concern about losing contact with her friend reflects the complexity of peer relationships and risk, particularly in safeguarding contexts. Overall, the session was effective in engaging the young person and promoting awareness of alcohol-related risks. I successfully adapted my approach to meet her needs and created an environment where she felt safe to share personal experiences.
Additionally, I could further strengthen the session by planning more structured time management and ensuring a clear plan for responding to disclosures, including follow-up actions where necessary.
In future sessions, I will continue to adapt interventions to individual interests to maximize engagement. I will also plan session timings more carefully to ensure all objectives are met without rushing. Furthermore, I will develop skills in responding to disclosures while maintaining safeguarding responsibilities and ensure the importance of relationship building is consistent and offered to support ongoing trust and communication. 







Supervisor Reports 
Supervision Recording Format

	SUPERVISION RECORDING 1

	DATE: 15/11/25

	TIME: 10.30-12.00

	PEOPLE PRESENT: AW/AG

	DURATION OF THE MEETING: 1.5 hours 

	AGENDA/ DISCUSSION POINTS

	1. To discuss what is expected from these sessions
2. Arrange the dates for the 6 sessions
3. Discuss what I will need from my student 
4. Discuss how each supervision session will run 
5. Complete Placement Contract
 

	NOTES/ ACTION OF EACH ITEM
1. Please see Placement Contract for further details 
2. Dates and times arranged until April 2026 & each session will run as follows –
1. Well-Being Check-in
2. Placement catch up
3. Explore submitted reflection and reflect
5. AOB
6. Next date
3. See Contract 
4. We have agreed that Angharad will email me a supervision a few days prior to our session so we can explore that when we meet 
5. Contract completed 

	

	PROBLEMS ENCOUNTERED 

	No issues identified as of yet

	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	This was explained to Angharad that where possible links between theory and practice will be made in line with her level of study 

	QUESTIONS ARISING

	Angharad to explore the Bursary QR code for supervisor payment as the student must complete this task 

	DATE OF NEXT MEETING: Thurs Dec 18th 6-7.30pm

	SIGNED: Angharad Williams 

	STUDENT: Angharad Williams 

	SUPERVISOR: Anna Griffiths



Supervision Recording Format

	SUPERVISION RECORDING 2

	DATE: 22/12/25

	TIME: 10.30-12.00

	PEOPLE PRESENT: AW/AG

	DURATION OF THE MEETING: 1.5 hours 

	AGENDA/ DISCUSSION POINTS

	6. Well-Being – how are you keeping?
7. Reflective Recording 
8. What else can we write about? 
9. How else can I help? 
10. DONM
 

	NOTES/ ACTION OF EACH ITEM
6. All is well and good, work has been really busy however Angharad is keeping up to speed with Uni, work and homelife and feeling ok
7. We discussed the reflection and how I felt that there were parts of the narrative missing and I had to ask Qs to explore further detail. Angharad felt that what she found difficult to write was what had been said to the YP as it was offensive so we discussed how we would support staff to do this in the workplace and apply that here also. 
I asked her to go back and read the reflection as I felt that she had written it and submitted it without second look.
We also discussed how I would like to see the Kolb cycle being used and that would help categorise her writing and we are pulling out the main points rather than just adding lots of detail 
8. We discussed here how I need to see what Angharad struggles with in the reflections rather than the situations that she does well at, we need to see learning and progress. Also we need to see how what Angharad shares link to the Supervisors Report aswell. One of the areas discussed was our thoughts on safeguarding and what some may feel is safeguarding but as both Angharad and myself had been face to face practitioners for a very long time, hose situations to us may not seem to be, however we felt that this may be a good source of discussion for a reflection at some point.
9. I offered to look over any pieces of work that Angharad felt she needed and she agreed to send me some pieces on to look at 

	

	PROBLEMS ENCOUNTERED 

	No issues identified as of yet

	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	This was explained to Angharad that where possible links between theory and practice will be made in line with her level of study 

	QUESTIONS ARISING

	None identified

	DATE OF NEXT MEETING: Tues Dec 22nd 2025

	SIGNED: Angharad Williams 

	STUDENT: Angharad Williams 

	SUPERVISOR: Anna Griffiths



Supervision Recording Format

	SUPERVISION RECORDING 3

	DATE: 15/01/2026

	TIME: 17:30 – 18:30pm

	PEOPLE PRESENT: Angharad & Anna

	DURATION OF THE MEETING: 1hour

	AGENDA/ DISCUSSION POINTS

	1. Well-Being Check-in
2. Placement catch up
3. Explore submitted reflection and reflect
4. Discuss lay-out for reflective recordings moving forward
5. AOB
6. Next date 

	NOTES/ ACTION OF EACH ITEM
1. Well-Being Check-in
Angharad as always is good and managing well with homelife, work and Uni 
2. Placement catch up
Placement is ok just different for Angharad and far removed from her daily role of managing a team and dealing with safeguarding issues daily. This goes completely back to basics using reflective tools to think about situations and reflective sessions
3. Explore submitted reflection and reflect
The main point that was discussed with this reflection was that I felt that it lacked emotion and that the reflective cycle headings hadn’t been used which would have helped draw out the main points that we needed. Through reflection Angharad felt that it lacked emotion because her daily write ups have to be unbiased and emotionless
Also I said that I would have spoken to the YP myself if it was my activity, but the worker had heard the YP’s voice and emotion around this situation 
4. Discuss lay-out for reflective recordings moving forward
I’ve asked Angharad to use the reflective cycle headings to write to so we can draw out all the detail required.
5. AOB
6. Next date
Friday 20th Feb 4.30pm

	

	PROBLEMS ENCOUNTERED 

	NA

	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	I feel that Angharad uses supervision well and asks appropriate Qs and comments effectively. 

	QUESTIONS ARISING

	NA

	DATE OF NEXT MEETING: Friday 20th Feb 4.30pm

	SIGNED: Angharad Williams 

	STUDENT: Angharad Williams

	SUPERVISOR: Anna Griffiths



Supervision Recording Format

	SUPERVISION RECORDING 4

	DATE: 20/02/2026

	TIME: 16:30 – 17:30pm

	PEOPLE PRESENT: Angharad & Anna

	DURATION OF THE MEETING: 1hour

	AGENDA/ DISCUSSION POINTS

	1. Well-Being Check-in
2. Placement catch up
3. Explore submitted reflection and reflect
4. Discuss lay-out for reflective recordings moving forward
5. AOB
6. Next date 

	NOTES/ ACTION OF EACH ITEM
1. Well-Being Check-in
No issues here, managing life, work and Uni and doing well 
2. Placement catch up
No issues here again, Angharad manages the service so having placement there aswell is good for her as she has to slow down but does this well with no issues 
3. Explore submitted reflection and reflect
The reflection explored a piece of work delivered to a group of YP at a local Comprehensive and the issues encountered there
However whilst Angharad always brings different issue based reflections to supervision what I felt this lacked was the discussion around YW on YP territory and YW in educational settings such as this school. We discussed why the YP acted in such a manner towards her, why he did this, would he have done this if he was on the streets or in a YC? We briefly talked about Jeffs and Smith and their focus on informal education and what that means 
We discussed whose agenda was it when BAROD get invited into schools to talk substances? Was it schools? Or YP’s? Or were schools ticking a box?
4. Discuss lay-out for reflective recordings moving forward
I’ve had Angharad to use the reflective cycle headings to write to so we can draw out all the detail required and this worked well for this reflection
5. AOB – NA 
6. Next date
Sunday 22nd March 10am

	

	PROBLEMS ENCOUNTERED 

	NA

	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	I feel that Angharad uses supervision well and asks appropriate Qs and comments effectively. As much as she is very experienced she is always open to new conversations and being reflective of her own practice 

	QUESTIONS ARISING

	NA

	DATE OF NEXT MEETING: Sunday 22nd March 10am

	SIGNED: Angharad Williams

	STUDENT: Angharad Williams

	SUPERVISOR: Anna Griffiths



Supervision Recording Format

	SUPERVISION RECORDING 5

	DATE: 08/04/2026

	TIME: 17:15 – 18:15pm

	PEOPLE PRESENT: Angharad & Anna

	DURATION OF THE MEETING: 1hour

	AGENDA/ DISCUSSION POINTS

	1. Well-Being Check-in
2. Placement catch up
3. Explore submitted reflection and reflect
4. Discuss lay-out for reflective recordings moving forward
5. AOB
6. Next date 

	NOTES/ ACTION OF EACH ITEM
1. Well-Being Check-in
No issues, Angharad is managing a busy work life, busy homelife and planning a wedding! So all in all she is managing to keep things ticking over
2. Placement catch up
No issues with placement and in comparison to other BAROD Managers Angharad does a lot of face to face work so placement for her comes naturally. 
3. Explore submitted reflection and reflect
With Angharad’s reflections I always comment on the style of narrative used every month and recognise that they are written in a particular style for case noting. What I liked about this reflection was the use of Lundy’s model and the narrative around how her own style may have impacted the situation, being reflective naturally is key to growth and development wihtin our practice.
4. Discuss lay-out for reflective recordings moving forward
Lay out was used and I feel this is effective and helps Angharad structure her writing more effectively than when we initially started out 
5. AOB
6. Next date


	

	PROBLEMS ENCOUNTERED 

	NA

	REFLECTION ANALYSIS AND LEARNING Links between theory and practice can be made here and referenced in the usual way.  Also reflection on effectiveness of supervision.

	I feel that Angharad uses supervision well and asks appropriate Qs and comments effectively. I like the way Angharad has been reflective in this recording and can see the development within her writing from our first session and how she confidently questions herself and the outcomes achieved 

	QUESTIONS ARISING

	NA

	DATE OF NEXT MEETING: TBA as we are near to submission date

	SIGNED: Angharad Williams 

	STUDENT: Angharad Williams

	SUPERVISOR: Anna Griffiths












Angharad Williams
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Professional Development Plan  
	
	1. Work in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (YWWRG, 2022) (Educative, Expressive, Participative, Inclusive, Empowering).
	2. Facilitate the personal, social and educational development of young people
	3. Promote inclusion, equality and young people’s interests and wellbeing
	4. Work with young people and others

	What do you need to learn?
	A clear understanding of the 5 pillars of youth work and how to apply them in practice 
	Support young people effected by substance use through personal, social and educational development 
	Ensure all young people feel supported, respected and following the inclusion and equality policy within the organization throughout support provided 
	Develop skills of engagement, communication and relationship building to work collaboratively in line with professional boundaries and safeguarding 

	Activities you will learn from (how will you learn, what will you learn from)
	Shadow experiences staff 
Learn how the 5 pillars of youth work applies in sessions such as 1-1, drop ins and PHSE workshops 




	Gain knowledge and understanding through training sessions and shadowing 
	Ensure all sessions are inclusive throughout in addition to following Barod’s wellbeing policy 
	Read policies and procedures 
Attend team meetings and case discussions 
Develop practical skills with young people 


	Student
	Angharad Williams 

	Supervisor
	[image: ]


	Date
	3.11.2025




Risk Assessment 
[bookmark: _Toc1901708719]Risk Assessment Table
	Area of Concern (Hazard / Task / Activity)
	Person(s) at Risk
	Existing Controls
	RA Score

	Additional Actions / Protective Measures
	Actions by Whom
	Actions by When
	Updated RA Score

	[bookmark: _Hlk122434508][bookmark: _Hlk122434602][bookmark: _Hlk122434574]
Outreach/detached community youth work 
	Young People
	x
	No lone working 
Managing exposure to illicit substance use 
Managing disclosures by young people not known to service 

	12
	Check in and out procedure in addition to calendar whereabouts alongside assessment for location attending 
Risk management in assessing exposure to illicit substance use in community settings. Individual risk assess and first aid where needed 
Record and report where appropriate with information gathered. 
	Placement supervisor and Angharad
	Ongoing
	9

	
	Employees
	x
	
	
	
	
	
	

	
	Public/Visitors
	x
	
	
	
	
	
	

	
	Other:
	
	
	
	
	
	

	[bookmark: _Hlk122434589]
Managing behaviours while intoxicated 

	Young People
	x
	All staff to be first aid and overdose and naloxone trained. 
Risk assessment to be followed for individual premises working from ie, community, youth provision, school. 
Follow up with young person and where appropriate parent/carer 
	12
	Ensuring training is renewed and naloxone carried in date 
Regularly review external space risk assessments
Record and report on safeguarding log in addition to sharing information where appropriate. 
	Placement supervisor and Angharad 
	Ongoing
	9

	
	Employees
	x
	
	
	
	
	
	

	
	Public/Visitors
	
	
	
	
	
	
	

	
	Other:
	
	
	
	
	
	

	
Lone working/home visits 
	Young People
	x
	Lone working policy in place 
	20
	Use of check in and out system. 
Individual risk assessments where appropriate. 
Joint visits for first initial contact 

	Placement supervisor and Angharad
	Ongoing 
	10

	
	Employees
	x
	
	
	
	
	
	

	
	Public/Visitors
	
	
	
	
	
	
	

	
	Other:
	
	
	
	
	
	

	

	Young People
	
	
	
	
	
	
	

	
	Employees
	
	
	
	
	
	
	

	
	Public/Visitors
	
	
	
	
	
	
	

	
	Other:
	
	
	
	
	
	

	

	
	
	
	
	
	
	






Placement Hours log 
	Student Name: Angharad Williams                                                                           Level: 4

	Learning Mentor Name:        Jamie Harris                                                                Placement Provider: Barod

	Date
	Time/Hours Completed
	Learning Mentor’s Signature
	Brief outline of Session/Experiences/Outcomes

	11.11.25
	8 hours
(4 hours face to face and 4 planning) 
	
	2x1 hour meetings to discuss facilitation of activity amongst multi-agency young persons event. 1hour to gather resources and 3 hours present with the young people. Event focus of supporting young people within the City centre and to share information of what the service can offer. This was facilitated using games and activities such as the drugs wheel, beer goggles and electronic cars. 

	12.11.25
	8 (5hours face to face and 3 hours planning)
	
	Info-Nation drop in. Open access provision within premises to support young people accessing services. Activity focused of current trends within substance use at present and opportunity to discuss referrals. Activity focus of beer goggles, drug boxes and information leaflets. 1x hour session planning, 5xhours delivering 

	18.11.25
	12 (8 face to face and 4 hours planning)
	
	World Children’s Day Event – Engagement with young people across Swansea within Collaboration station. Focus of sharing with young people how we incorporate their views into our delivery of youth work activities. Activity focus of selfie pod, what is harm reduction and snakes and ladders. 8hours face to face 2 session planning 

	7.11.25
	20 (12 hours face to face and 8 hours planning)
	
	Art therapy group session – over 6 weeks

	26.11.25
	14 hours (8 face to face and 6 hours planning)
	
	Detached multi agency county line awareness 8hours f2f 6 hour prep including risk assessments, planning meetings and staffing prep 

	15.12.25
	6 hours (3 hours face to face and 3 hours planning)
	
	Home visits and 1-1 

	PSE’s 9.12.25
	3 hours (1hours face to face and 2 hour planning)
	
	PSE Workshop Y12 pupils, drug discussion. 60 attended 

	18.12.25
	12 hours (6hours face to face and 6 hours planning)
	
	Christmas dinner for young people. Prep shopping, creating promotion material, risk assessments, resources, consent forms 

	11.12.25
	8 hours (4 hours face to face and 4 hours planning/preparation)
	
	Winter Wonderland diversionary activity trip 



	Student Name: Angharad Williams                                                                           Level: 4

	Learning Mentor Name:        Jamie Harris                                                                Placement Provider: Barod

	Date
	Time/Hours Completed
	Learning Mentor’s Signature
	Brief outline of Session/Experiences/Outcomes

	22.12.25
	4 hours (2 hours face to face, 2 hours planning) 
	
	2x1 hour face to face appointments offering ongoing substance support. 

	2.1.26
	8 hours (4hours face to face and 4 hours planing)
	
	4x 1 hour face to face appointments offering substance support.  

	5.1.26
	2 hours (1 hour face to face, 1hour prep)
	
	One to one support session following hospital admission 

	13.1.26
	14 hours (6 hours face to face and 8 hours planning)
	
	Ketamine podcast 

	14.1.26
	5 hours (2.5 hours face to face, 2.5 hours prep)
	
	Breakfast support club – Outreach 

	21.1.26
	4 hours (1 hour face to face, 3 hours prep)
	
	1-1 session arranged following safeguarding concerns and strategy meeting

	30.1.26
	3 hours (1.5 hours face to face, 1.5 hours prep)
	
	1-1 support session 

	2.2.26
	5 hours (3 hours face to face, 2 hours prep)
	
	Youth panel 

	4.2.26
	13 hours (5 hours face to face, 8 hours prep
	
	Ketamine detox feedback from young people and communication with paediatrics team. Comms with research in appropriate questions, contact details, youth led participation and consultation – feedback to health following intervention  



	Student Name: Angharad Williams                                                                           Level: 4

	Learning Mentor Name:        Jamie Harris                                                                Placement Provider: Barod

	Date
	Time/Hours Completed
	Learning Mentor’s Signature
	Brief outline of Session/Experiences/Outcomes

	9.2.26
	8.5 hours (2.5 hours face to face, 6 hours prep)
	
	Facilitation of new Ketamine workshop. Preparation in gathering information and young person feedback including videos. 

	11.2.26
	6 (3hours face to face 3 hours prep)
	
	Facilitation to Swansea University substance awareness  

	17.2.26
	4 hours (2 hours face to face 2 hour prep)
	
	Pottery painting with young people (Half term activity)

	19.2.26
	4 hours (2 hours face to face, 2 hours prep)
	
	Graffiti workshop with young people  

	20.2.26
	5 hours (3 hours face to face 2 hour prep)
	
	Young person group walk and talk

	23.2.26
	2 hours (1 hour face to face, 1 hour prep)
	
	PSE workshop Year 13 pupils 

	25.2.26
	3 hours (1 hour face to face, 2 hours admin)
	
	1-1 session requiring prescribing referral. 

	26.2.26
	2 hours (1 hour face to face, 1 hour admin)
	
	1-1 session 

	27.2.26
	2 hours (1 hour face to face, 1 hour admin)
	
	1-1 session Home visit  

	2.3.26
	7 hours (4 hours face to face, 3 hours planning and preparing)
	
	Info-Nation drop in. Risk assessments, paperwork, engaging activity. Research and evaluation forms 

	4.3.26
	2 hours (1 hour face to face, 1 hour planning)
	
	1-1 Session 

	5.3.26
	8 hours (4 hours face to face, 4 hours planning)
	
	Several 1-1 sessions 

	16.3.26
	15 hours (1.5 hours face to face, 13.5 hours preparation)
	
	Content material development for social media of youth voice week. Material needed for research liaising with staff for young person attendance, communication with design creator. 

	19.3.26
	9 hours (5.5 hours face to face, 3.5 hours prep)
	
	PSE workshop and community outreach 

	23.3.26
	5 hours (3 hours face to face, 2 hours prep)
	
	Youth panel group discussion 

	24.3.26
	3 hours (1.5 face to face, 1.5 admin)
	
	One to one session 

	1.4.26
	6 hours (4 hours f2f and 2 hours admin) 
	
	One to one support and admin. Gathering appropriate material for each individual session 

	1.4.26
	6 hours 
	
	Developing resource material for school drop in sessions 

	2.4.26
	4 hours (1 hour f2f, 3 hours prep and comms)
	
	One to one session following safeguarding referral. Communication with external agencies for appropriate information to be gathered prior to visit and assessment 

	9.4.26
	8 hours (6hours f2f 2 hours prep)
	
	One to one sessions via outreach and door knocks. 

	10.4.26
	8 hours (3 hours f2f 5 hours prep
	
	Preparing finalisation of youth voice campaign and linking with communications lead ensuring all material is appropriate for social platforms and sharing with young people before launch 

	15.4.26
	2.5 hours
	
	Launch of youth voice week. Gathering posts for scheduled days with content agreed
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