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What I have done in this assignment...
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	Try to be less repetitive whilst writing.
	I decided to write this assignment in English as I have a broader repertoire of formal language in comparison to Welsh.

Use of an online thesaurus. 
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	Write in a less descriptive manner.
	I have attempted to be critical rather than descriptive.
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	Research thoroughly.
	I have used most of the academic sources on the Padlet, as well as doing my own research using the library’s website.
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In this report I will discuss how a school develops its School Development Plant (Cynllun Datblygu Ysgol) by critically reflecting on the actions undertaken, the impact of the actions and the evidence base which inform school’s decisions. For the purpose of this report, I will be focusing on my second placement school’s School Development Plan. There will also be a heavy focus the Modern Foreign Language (MFL) Department Development Plan (Cynllun Datblygu Adran) as this provides a useful and interesting insight into how the school manages its whole school approach as the priorities for the School and Department Development Plans are the same. The aim of this report is to explore one area within each of the plans.  The priority that will form the basis of this report is to improve standards within specific subjects and Areas of Learning and Experiences. Within the MFL Department’s Development Plan, this includes increasing the number of learners taking a foreign language at GCSE and AS Level. 

Firstly, this report will give a brief review of relevant literature on school and department development plans as well as discussing literature surrounding raising standards. I will then move on to discuss the school and department’s plan in more detail, with a focus on the process to create a School Development Plan, such as self-evaluation, data analysis and measuring impact. Following on from this there will be a section of reflection and evaluation which will focus on what the school has done, before concluding. 

Considerable literature exists surrounding School Development Plans and the process which schools undertake to create their own School Development Plans. The process of creating a School Development Plan involves many different stakeholders and it is a document which sets out what the school intends to do in order to improve learner outcomes (Welsh Government, 2014, p.3). School Development Plans also include how national priorities will be addressed by the school. National priorities usually involve aspects of education such as literacy, numeracy, reducing the impact social deprivation has on attainment within education and the implementation of new policies and laws such as Curriculum for Wales and the ALN Act (Welsh Government, 2014, p.3).

The creation and undertaking of a School Development Plan has four stages. Before the planning cycle can begin, schools must have a vision which is clear and sets out the context and purpose of the school’s intentions for the year to come (Welsh Government, 2014, p.7). Below is a flow chart showing the stages of the planning cycle: 
-School’s performance
-Areas of strength
-Priorities for improvement 
-Actions needed to facilitate improvement
(Welsh Government, 2014, p.8) 





-A focus on learner progress and well-being (Welsh Government, 2022, p.3).  

-Milestones and planned support (Welsh Government, 2022, p.4)
-Involves stakeholders (Welsh Government, 2014, p.10).
-“Critical friend” (Brighthouse and Wood, 1999, p.107).



Figure 1: A diagram showing the stages of the planning cycle. Author’s own diagram. Information about the 4 steps was taken from the Welsh Government (2014, p.7).


As mentioned above, the process of creating and undertaking the actions within a School Development Plan involves many stakeholders. The Welsh Government (2014, 2022), Estyn (2018), Brighthouse and Woods (1999) and McAleavy, Riggall and Fitzpatrick, 2016) all highlight the importance of different stakeholders and their roles within the School Development Plan. These stakeholders vary from the headteacher, teaching and support staff, parents, learners, the local community, the governing body, the government, the local education authority, regional consortia, to other schools within the region. These stakeholders all have varying roles and different levels of power within the creation of a School Development Plan. In the Welsh Government’s guidance on School Development Plans it states that the governing body have to “prepare, monitor, review and revise” (Welsh Government, 2014, p.4) and agree to the School Development Plan. Other stakeholders and key partners are vital in ensuring collaboration to carry out the activities and intentions set out in the School Development Plan. Including other schools to work with and collaborate with is important for improving schools (McAleavy, Riggall and Fitzpatrick, 2016, p.57). These could be schools in the same Local Education Authority, primary schools within the school’s catchment area and schools within the area which may offer different courses at Key Stage 4 and 5. 

Brighthouse and Woods (1999, p.107) believe there is a need for what they call a “critical friend” when planning, creating, and undertaking a School Development Plan. Stakeholders should understand the school and its context, and these critical friends should understand the circumstances of the school (Brighthouse and Wood, 1999, p.107). 

However, School Development Plans should not only be critical and focus on weaknesses. The Welsh Government (2014, pp.5-8; 2022, p.4) and Estyn (2018) both state that is it equally important to recognise and note strengths as part of the self-evaluation process and the School Development Plan should not only be a document to note failures and areas of improvement. 

The area that the school has prioritised this year in its School Development Plan is standards and their first priority is to increase standards within subjects and areas of learning and experience. The school has also made this a priority for the Modern Foreign Languages department. This section of the literature review will focus on raising standards and its importance. 

In recent Welsh Government guidance form March 2023, it says that “Curriculum for Wales, implemented since September 2022, sets high standards for all, combining knowledge, skills and experiences” (Welsh Government, 2023, p.3). Raising standards and ensuring a continuation of high standards has long been a trend within School and Departmental Plans (Sammons, 2010; O’Hanlon, 2000; Greany and Rodd, 2003). Curriculum for Wales sets out the Welsh Government’s intentions for raising standards, expanding opportunities, and narrowing inequalities within education (Welsh Government, 2023, p.3). 

Ensuring that the whole school and departments have high standards increases levels of accountability within the school and amongst staff as well as learners who know what is expected of them (Sammons, 2010, p.85). These high standards and high expectations can motivate learners and staff alike. The expectation of high standards creates a “zero tolerance of failure” (Sammons, 2010, p.90). However, this zero tolerance must be supportive encouraging and should not hinder and put learners off education. Learner well-being should be central to any attempts at raising standards (Welsh Government, 2023, p.5; Greany and Rodd, 2003, p.19). Raising standards should not only include academic content and cognitive IQ; emotional intelligence must be focused on too (O’Hanlon, 2000, p.23).  According to O’Hanlon (2000, p.23), if intellectual ability, emotional literacy/intelligence, and wellbeing is treated with equal balance then overall standards will increase. Raising standards is effective if schools, departments and individual staff members adopt the “learning to learn approach” (Greany and Rodd, 2003, p.12). This approach can raise standards of achievement as it ensures that teaching does not merely focus on doing the bare minimum to get by. It sets high standards for learners, and teachers have high expectations of their learners. This approach which has creating an interest in the subject at its heart “is potentially the most powerful approach any teacher can use to unleash the potential of his or her pupils” (Greany and Rodd, 2003, p.19). 

As previously mentioned, the school and MFL department set raising high standards in specific subjects and AoLEs as one of their priorities for the academic year 2022-23. For this part of the report, the focus will be on the MFL department’s decision to include this priority in the Department Development Plan. The head of department began by evaluating past successes and areas that needed improving and there is evidence that a thorough self-evaluation took place as the Department Development Plan highlights successes as well as areas for improvement. Successes include excellent academic results within the department and most learners achieved their target or surpassed their target. Another strength of the department is that the achievement gap between boys and girls is relatively small. To undertake this self-evaluation, the department used quantitively data, such as exam and assessment results and qualitative data taken from student questionnaires. Other stakeholders that were involved included teaching staff who work within other departments but teach some French and Spanish classes as well members of the senior leadership team and the exam officer. 

The next step undertaken by the head of department was strategic planning for the year ahead. This step proved difficult at times, especially when allocating tasks and rolls as the head of department is the only teacher who teaches solely within the MFL department, meaning they are responsible for most, if not all of the action steps that need to be undertaken. This inevitably hinders the number of resources that can be dedicated to developing and improving the department as there is only one member of staff who can fully commit to this, as well as teaching a full timetable. In comparison, the whole School Development Plan appoints many members off staff to tasks which will play a role in raising standards. 

Despite the lack of staff within the department, the head of department has set realistic and achievable action points during the strategic planning stage. For the 2022/23 academic year, the department aims to encourage learners and promote languages in year seven to nine by introducing a new language to the school, Spanish. The opportunity to study two languages (French and Spanish) in key stage three was introduced in a hope to increase interest in foreign languages and to encourage more learners to take one or even two foreign languages at GCSE level. As it stands, the number of learners opting to take a foreign language at GCSE in Wales is decreasing and if this decrease continues, the British Council estimates that by 2030, “there will be less than 100 entries for both languages [French and German]” (British Council, 2021, p.12). Another way in which the department is trying to reverse this decrease in uptake is by adapting the themes studied during key stage three to make to course more relevant, interesting and useful for learners. Also, the department is part of a foreign language mentor scheme, whereby year nine students who have shown an interest in languages but are unsure about taking a foreign language for GCSE are given the opportunity to attend mentoring sessions and visit events such as the languages’ ambassadors conference. 

As this plan is still in action and these action points are currently being undertaken, the full extent of the impact of these actions is still unknown. However, the head of department has been measuring impact during the year at different “milestones” (Welsh Government, 2022, p.4). This year, the department has made good progress in terms of the Department Development Plan. According to learner questionnaires and discussions with parents and carers during parents evening, most learners like having the possibility of two foreign languages at GCSE and adding Spanish to the curriculum has been positive. Year nine learners have chosen their options for year 10 and more opted to study Spanish than French, and numbers have not seen a considerable drop. Positive feedback has also been had from parents and learners about the mentoring scheme. 

Evidently from the stages of measuring impact, the department has made positive progress and development has been made in terms of ensuring learners gain an interest in Modern Foreign Languages. Despite this, the number of learners choosing to study a language at GCSE level still is low, however this is a national trend, and the Welsh Government is attempting to target this problem with their policy and strategy document ‘Global Futures: A plan to improve and promote modern foreign languages in Wales 2020 to 2022’. 

Despite the effort made by the department, it has been difficult to fully implement a department development plan as there is only one member of staff in the department and as government policies and academic literature states, development plans, whether they are on a whole school level or on a department level, require a team approach with multiple stakeholders playing a role to ensure their effectiveness and success. In order to have a fully practical and achievable Department Development Plan, more needs to be done at a higher level, above the school, headteacher and governors. To be able to successfully raise standards and the number of learners opting to take a language, and create a multilingual nation, the Welsh Government needs to do more and provide more funding for modern foreign languages/international languages (Welsh Government, 2020, p.3). The Curriculum for Wales states that one international language must be taught at primary level, but it seems as if no extra funding, resources, or teaching staff is being provided for this, and many heads of departments are having to provide resources to primary schools. It seems as if schools are having to rely on expertise that may already exist within the school, but unfortunately, not all schools have access to staff members who speak an international language. 
Even though multilingualism is something the government wishes to achieve, less schools are offering more than one foreign language at GCSE level, and many learners must now travel to another school in the Local Authority if they wish to study French and/or Spanish at A Level. Unfortunately, this comes down to school, local authority and government budget restrictions which do not allocate enough money for departments and schools to be able to truly raise standards and the number of learners choosing to take a foreign language at GCSE. Despite the fact that the Welsh Government has introduced a policy and strategy to improve and promote modern foreign languages in Wales, many of the strategic actions outlined in the document are things that have existed prior to the introduction of Curriculum for Wales and there is no clear evidence of the allocation of more funding specifically for schools in relation to Modern Foreign Languages (Welsh Government, 2020). This creates a difficult task for heads of departments when it comes to the whole process of creating and undertaking the action points within Department Development Plans, especially if they must tie in with school development plans. There is now, more than ever, a need for heads of departments to try and raise standards and increase the number of learners taking a foreign language at GCSE, but they must be frugal when it comes to budgeting and try to think of new and exciting initiatives to inspire the future linguists of Wales  without very much in terms of financial support from schools, Local Authorities and the government. 

To conclude, this report has looked at School Development Plans and explored how schools and stakeholders design and create their own SDPs. An overview of the process was given with information given on each step of the process. Ideas surrounding improving and raising standards were studied and the Modern Foreign Language Department’s plan was looked at in detail. The successes, the action points and the success made thus far were discussed, as well as the challenges many MFL departments face. 

This report, the discussions I have had with staff members at my placement school and the research I have done to write this report have influenced me and will continue to influence me professionally in the future. Given that the nature of School Development Plans and Department Development Plans as a team effort with multiple stakeholders, I will use what I have learnt for this report as background knowledge to guide my professional decisions and to aid with me any roles I may have in the future. This report has taught me that a School Development Plan can give an important and useful insight into a school’s unique situation, therefore I will ensure I am au courant with the School Development Plan and Department Development Plan of whichever school I will work in in the future.
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