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ABSTRACT

TITLE: Language Policy and National Unity in Nigeria: A Comparative Analysis
[bookmark: _Toc214615210]RESEARCH_QUESTION:
The thesis investigates how language policy in Nigeria influences national unity, identity formation, and experiences of inclusion or exclusion. It examines the paradoxical role of language as both a unifying and divisive force and seeks to understand how these dynamics compare to multilingual policy frameworks in India, South Africa, and Switzerland.
[bookmark: _Toc214615211]METHODOLOGY:
The study adopts a comparative mixed-methods research design, incorporating:
Desk-based document analysis of Nigerian and international language policies
Quantitative survey data (descriptive statistics)
Qualitative thematic analysis of open-ended responses
Comparative policy analysis across multilingual nations (India, South Africa, Switzerland)
Semi-structured interviews and triangulation to synthesise findings
The approach prioritises theoretical grounding, empirical depth, and participant-centred interpretation.
KEY_FINDINGS:
English remains the dominant medium in education, governance, and social mobility, reinforcing inequality and cultural disconnection.
Mother tongue is strongly associated with cultural identity and belonging but is marginalised in formal domains.
Participants demonstrated support for multilingual education but lacked institutional avenues to practice it. Current Nigerian policy is characterised as assimilationist in intent and ambivalent in implementation, leading to linguistic hierarchy and limited enforcement.
Comparative cases (India, South Africa, Switzerland) showed that institutionalised multilingualism correlates with more effective civic unity and inclusivity than Nigeria’s current approach.
A prominent pattern identified is the symbolic–practical paradox: while policy recognises Indigenous languages symbolically, practical action privileges English.
[bookmark: _Toc214615212]CONCLUSION:
The thesis concludes that Nigerian language policy contributes to national fragmentation by privileging English at the expense of indigenous languages, resulting in cultural alienation and identity dislocation. In contrast, nations with institutionalised plurilingual frameworks achieve greater unity. The study advocates for a reimagined policy that prioritises multilingualism across educational, administrative, and cultural domains. It emphasises the need to move beyond symbolic recognition toward enforceable, adequately funded, and inclusive language frameworks as a pathway to national cohesion.
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Chapter One: Introduction
[bookmark: _Toc214615215]1.1 Introduction to the Study
This study, entitled ‘Language Policy and National Unity in Nigeria: A Comparative Analysis’, investigates the relationship between state language policy and the construction, or erosion, of national cohesion in Nigeria, a country of immense linguistic diversity, with over 500 languages spoken across its territory (Ethnologue, 2022). While English has been promoted as a neutral unifying language, this policy orientation has simultaneously reinforced inequality, accelerated the decline of Indigenous languages, and perpetuated cultural alienation (Bamgbose, 1991; Adegbija, 2004). Nigeria’s approach fits within what Bourhis (2021) classifies as assimilationism, privileging linguistic uniformity at the cost of cultural diversity. In parallel, Wiley’s (1996) typology highlights the contradictions of Nigeria’s stance: while the National Policy on Education (Federal Republic of Nigeria, 2013) appears promotion-oriented by endorsing mother-tongue education in early schooling, in practice, it is restrictionist, as English dominates examinations, employment and governance (Igboanusi and Peter, 2005). Alemneh’s (2011) dimensions of assimilation further illustrate how Nigeria’s language policy engenders cultural assimilation (erosion of heritage languages), attitude-receptional assimilation (internalised colonial mentality that stigmatises “vernaculars”), and identificational assimilation (failure to construct a cohesive national identity rooted in cultural heritage). Against this backdrop, the study’s central aim is to interrogate the phenomenon of cultural alienation. It seeks to assess how Nigeria’s education system functions both as a mechanism of alienation—by entrenching English dominance—and as a potential site of transformation through “Mother-tongue-based multilingual education (MTB-MLE).” Comparative perspectives from multilingual nations such as India, South Africa, and Switzerland (Heugh, 2011; Skutnabb-Kangas, 2000) will provide a broader analytical lens while situating the analysis within Nigeria’s postcolonial realities.
[bookmark: _Toc214615216]1.2 Background to the Study
Since independence, Nigeria’s adoption of English as the sole official language has been framed as a pragmatic solution to its complex multilingualism. Yet the historical and sociolinguistic evidence suggests that this policy orientation is rooted less in pragmatism than in colonial legacies of linguistic hierarchy. Colonial authorities institutionalised English as the language of administration, commerce, and education, deliberately subordinating local languages, which were considered incapable of delivering scientific or abstract thought (Ngũgĩ, 1986; Phillipson, 1992). This legacy entrenched what Fanon, (1961) describes as a colonial mentality, wherein English was positioned as a marker of prestige, and indigenous languages dismissed as inferior. Postcolonial Nigeria has continued along this path. While the National Policy on Education formally recognises the importance of mother-tongue instruction in the first three years of primary schooling (Federal Republic of Nigeria, 2013), implementation has been minimal, undercut by lack of political will, inadequate resources, and insufficient teacher training (Emenanjo, 1990). English has dominated high-stakes examinations such as, the West African Examinations Council, WAEC and, the National Examinations Council, NECO, (West African and Nigerian examination boards respectively), entrenching its role as the language of upward mobility, and rendering indigenous languages marginal in formal and public domains (Igboanusi, 2008). Bourhis’ (2021) framework exposes this tension as an ideological contradiction: the policy rhetoric gestures toward civic pluralism, but its practice enforces assimilationism. Wiley’s (1996) typology further reveals the duplicity of Nigeria’s stance: officially promotion-oriented but functionally restrictionist. Alemneh’s (2011) dimensions map the consequences clearly: cultural assimilation manifests in declining Igbo proficiency among urban youth (Nwaozuzu, 2013); attitude-receptional assimilation is evident in school bans on speaking “vernacular” (Mustapha, 2010); and identificational assimilation persists in the absence of a rooted national identity that integrates indigenous heritage. The result, as Skutnabb-Kangas (2000) argues, approximates linguistic genocide—a structural displacement of minority languages and their attendant cultural systems. Far from unifying, English dominance has become a source of cultural dislocation, producing generations disconnected from their linguistic and cultural roots (Omoniyi, 2003).
[bookmark: _Toc214615217]1.3 The Research Trigger: A Personal and National Reflection

The trigger for this research stems from both personal observation and broader national realities. As Head of School at Strauss Preparatory School and College, I have witnessed children as young as three entering formal education conducted exclusively in English, with curricula heavily influenced by colonial legacies. This early exclusion of mother tongue instruction and indigenous cultural references contributes to the gradual erosion of linguistic and cultural identity. Over time, this disconnection appears to manifest in adults as social and emotional detachment from national identity, which may in turn perpetuate patterns of disunity and systemic dysfunction. This daily reality exemplifies what Alemneh (2011) terms ‘cultural assimilation’, where indigenous epistemologies are supplanted by colonial ones, and attitude-receptional assimilation, where the mother tongue is dismissed as irrelevant to success. The political implications of these patterns are profound. By perpetuating an elite, English-speaking identity among Nigeria’s youth, the education system fosters identificational assimilation, producing generations more attuned to global cultural flows than to the realities of their society. This dynamic reinforces the divide between the “English-speaking elite” and the grassroots majority (Igboanusi, 2008), undermining national cohesion.
[bookmark: _Toc214615218]1.4 Motivation for the Research

This research is both a personal journey and a national inquiry. As an educational leader, I am acutely aware that schools are not neutral spaces; they are sites of identity formation, cultural transmission, and political socialisation (Bourdieu, 1991), therefore language use in education is not just about pedagogy—it’s also about cultural recognition or denial. The persistence of English as the dominant medium in Nigerian education, presents an identity conundrum. In my opinion, the erosion of language equates to the erosion of culture, values, and ultimately, national unity. This study is motivated by the conviction that mother-tongue-based multilingual education is not only a pedagogical imperative but also a political and cultural strategy for reimagining national identity. By critically assessing Nigeria’s language policy through these theoretical lenses, this research seeks to illuminate the conditions under which education can either perpetuate cultural alienation or become a pathway toward inclusive unity.
[bookmark: _Toc214615219]1.5 Research Aim and Objectives

Building on the historical, theoretical, and personal reflections outlined above, this study aims to critically explore how Nigeria’s language policy affects national unity and to evaluate the potential of mother tongue instruction in early education as a tool for fostering national identity and cohesion.
Aim:
To investigate how the sociopolitical consequences of  Nigeria’s English language dominant policy affects national unity and to assess whether mother-tongue-based multilingual education (MTB-MLE) offers a viable pathway for strengthening cultural identity and national cohesion..
Objectives:
- To examine public awareness and perception of Nigeria’s current language policies.
- To investigate the relationship between language, cultural identity, and national belonging among Nigerians.
- To assess whether current language practices in early education support or hinder national unity.
- To collect public recommendations on how language policy can be reformed to enhance national cohesion.
- To conduct a comparative analysis of language policy frameworks, implementation, and outcomes in India, South Africa, and Switzerland to identify models and lessons applicable to Nigeria. 
- To synthesize findings from the national and comparative analyses to formulate evidence-based recommendations for language policy reform in Nigeria.
[bookmark: _Toc214615220]

1.6 Significance of the Study
This study is significant, not only for its potential contributions to language policy reform in Nigeria, but also for its broader implications on how postcolonial societies reconcile modern governance with cultural preservation. By situating Nigeria’s experience within Bourhis’ (2021) model of assimilationist policy, Wiley’s (1996) account of restrictionist implementation, and Alemneh’s (2011) framework of assimilation, this research brings to light how language policy simultaneously shapes identity, belonging, and exclusion. 

The theoretical foundation for this inquiry rests on the notion that language is not only a vehicle for communication but also a bank of cultural memory, as posited by sociolinguists like Joshua Fishman (1967). The absence of indigenous languages in early education disrupts the intergenerational transmission of values and traditions, a phenomenon that has long-term consequences for collective identity. This study engages with theoretical perspectives from linguistic anthropology, postcolonial studies and sociolinguistics to critically assess how the dominance of English continues to undermine national cohesion.

Countries like India have been intentional about striking a balance between the use of English and the institutional promotion of indigenous languages through their "three-language formula," allowing for both regional and national languages in early education. Similarly, South Africa recognises 11 official languages and promotes multilingualism as a tool of inclusion, while Switzerland has successfully integrated four national languages by giving linguistic autonomy to its cantons. These examples provide valuable comparative insights into how multilingual societies can manage diversity in a way that strengthens, rather than weakens, unity.

For Nigeria, where over 500 languages exist, the lack of robust implementation mechanisms and institutional support for MTB-MLE instruction continues to weaken both cultural continuity and social cohesion. By drawing lessons from comparative contexts and grounding the research in both theory and lived experience, this study seeks to inform policy conversations around the revitalisation of indigenous languages as a central pillar of national identity. 

[bookmark: _Toc214615221]Chapter Two: Literature Review 
[bookmark: _Toc214615222]2.1 Introduction
This chapter examines existing scholarly literature, legal frameworks, and national policy documents relevant to the relationship between language, culture, and national unity. It includes comparative insights from multilingual and multiethnic countries such as India, South Africa, and Switzerland, each offering distinct strategies for managing linguistic diversity. These cases provide a backdrop against which Nigeria’s policy shortcomings and prospects are evaluated. The review serves to ground the research question in an established body of knowledge and identify conceptual and empirical gaps that the study will address.
Theoretical Framework
Central to this study are, postcolonial theory and sociolinguistics.  The former provides the historical and critical foundation for how Nigeria’s linguistic hierarchy was established, while the latter offers the analytical tools to diagnose its contemporary manifestations and consequences.
Postcolonial theory critiques how colonial powers used language as an instrument of control, delegitimising local languages and cultures. Ngũgĩ wa Thiong’o (1986) argued that colonial education replaced indigenous languages with English, disconnecting people from their culture and making them dependent on foreign frameworks of knowledge. The psychological and cultural consequences of such linguistic colonisation continue into the postcolonial period, particularly where the colonial language remains dominant.
Sociolinguistic theory complements this by providing a framework to analyse how these historical power dynamics function within contemporary Nigerian society.  This study will employ several key sociolinguistic models:
The concept of diglossia, as expanded by Fishman (1967), provides a crucial lens for understanding the stable, hierarchical relationship between English (the High variety used in government, education, and media) and Nigeria's indigenous languages (the Low varieties confined to home and informal settings). This model explains the functional distribution of languages that maintains the status quo.
To analyse the ideological underpinnings of this hierarchy, the typology of Bourhis (2021) will be applied to classify Nigeria’s policy as fundamentally assimilationist in its intent, prioritising unity through a single official language at the expense of linguistic diversity.
The practical outcomes of this policy will be examined through Wiley’s typology (2007), which characterises the state’s approach as restrictionist (limiting the use of indigenous languages in public life) and tolerationist (permitting but not actively supporting them), leading to their gradual erosion.
 While Nancy Dorian’s work on language death provides a critical framework for understanding consequences of these national policies. Dorian's (1981) seminal research on East Sutherland Gaelic documented the socio-psychological mechanisms of language shift, including the phenomenon of "semi-speakers" (individuals with partial, often stigmatized, proficiency) and the critical moment of "the tip," where parents cease transmitting the heritage language to their children. Her findings on the internalized linguistic inferiority complex and the link between language loss and cultural dislocation are directly applicable to the Nigerian context, where similar patterns of intergenerational rupture are evident.
The social and psychological impact of these policies will be analysed through the lens of assimilation theory as applied by Teshome Alemneh (1990) and this study will use it to trace how Nigeria’s language policy drives cultural assimilation (anglicisation), fosters attitude receptional  assimilation (internalised prejudice against mother tongues), and ultimately hinders the formation of a genuine identificational assimilation (a cohesive national identity rooted in shared cultural values).
Finally, through the lens of, Benedict Anderson's theory of “imagined communities” (1983) we will see that language plays a vital role in creating a shared national consciousness. 


[bookmark: _Toc214615223]2.2 Organisation
The literature review will be organized thematically. 
Theme 1, explores the Nigerian landscape, situating current policy within its historical trajectory and highlighting the realities of language use and linguistic endangerment. 
Theme 2, engages with theoretical frameworks, drawing from sociolinguistics and postcolonial theory to examine how language both sustains and disrupts identity and unity, including debates on linguistic imperialism and decolonisation. 
Theme 3, focuses on the educational domain, assessing research on the cognitive, pedagogical, and cultural benefits of mother-tongue-based multilingual education (MTB-MLE), as well as the consequences of English-language dominance for Nigerian youth. 
Theme 4, adopts a comparative perspective, synthesizing lessons from India, South Africa, and Switzerland to evaluate models of multilingual policy that have attempted, with varying degrees of success, to reconcile diversity with national cohesion.
Theme 1: Nigerian Language Policy and Practice
The review of the Nigerian Language policy and practice is structured around five thematic concerns: (1) the colonial imposition of English and the subordination of indigenous languages; (2) post-independence language policy and its implementation gaps; (3) the sociolinguistic hierarchy of languages in Nigeria; (4) the dual function of language as both cultural anchor and political tool; and (5) the silent crisis of linguistic endangerment. 
1 The Colonial Legacy: Forging a Linguistic Hierarchy
The linguistic map of Nigeria was profoundly shaped by colonial rule, which institutionalised English as the language of power and relegated indigenous languages to subordinate status. Postcolonial theorists argue that the imposition of English was not merely a pragmatic choice but a deliberate ideological project to control, alienate, and “produce” colonial subjects (Ngũgĩ, 1986; Phillipson, 1992).

Ngũgĩ wa Thiong’o’s seminal text Decolonising the Mind (1986) argues that language was the most potent weapon wielded by colonial powers. By enforcing English in administration, law, and especially education, the British colonial regime disrupted the transmission of indigenous cultures and knowledge systems. The colonial school became the site where children were taught to aspire to Englishness and to perceive their mother tongues as inadequate for modern life. This process, described by Fanon (1961) as “cultural alienation,” created a hierarchy of languages where English symbolised power and progress, while indigenous languages were associated with primitiveness.

Phillipson’s (1992) theory of linguistic imperialism further illuminates how colonial language policies entrenched structural inequalities. English-medium education created a small elite literate class who could access colonial administration and economic opportunities, while the majority remained excluded. This linguistic differentiation laid the foundation for post-independence elitism, where English continues to function as a criterion for political and economic mobility (Bamgbose, 1991).

The colonial legacy instituted a paradox that continues to shape Nigeria’s language politics,  presenting English as a double edged sword, a uniform language across ethic groups on the one hand, and alienating citizens from their cultural heritage and perpetuating inequalities by privileging those with access to English-medium education, on the other hand. This double-edged role of English remains central to post-colonial debates on identity and unity in Nigeria.
2. Post Independence Constitutional and Educational Policy - Aspiration vs. Implementation
The 1999 Constitution of Nigeria recognises English as the official language of the Federation, with seemingly symbolic provisions encouraging the promotion of indigenous languages, which lack actionable enforcement. The National Policy on Education (NPE), first developed in 1977, with further revisions, states that the language of the immediate community should be used in early childhood and primary education. Despite these provisions, implementation remains minimal. Historically, language policy in Nigeria has oscillated between rhetorical commitment to multilingualism and de facto monolingualism in English. Post independence, national policy documents reiterate the value of mother tongue instruction, however, implementation remains aspirational. 
Education Policy: 
The 1977 National Policy on Education (NPE) and its revisions (1981, 2004, 2013) articulated Nigeria’s framework for language use in schools. The policy stipulated that:
1. The mother tongue or language of the immediate environment should be used as the medium of instruction in the first three years of primary education.
2. English should be introduced as a subject in early primary education and become the medium of instruction from Primary 4 onwards.
3. Pupils should learn one of the three major Nigerian languages (Hausa, Igbo, Yoruba), regardless of their ethnic background.
This framework ostensibly balances cultural identity with national integration. Yet in practice, the transition to English occurs earlier than stipulated, particularly in urban schools where parents demand immediate exposure to English as a perceived tool for upward mobility (Igboanusi & Peter, 2005).
Implementation Gaps in Practice
The gap between policy and implementation in Nigeria’s language-in-education framework is one of the most persistent challenges in educational planning. Although the National Policy on Education prescribes the use of mother tongue or language of the immediate community at early childhood and primary levels, there is minimal support for execution. Economically, educational funding does not reflect the nation’s commitment to multilingual education, with a lack of investment in instructional materials, orthographic development, and training of teachers fluent in indigenous languages. However, resistance to mother tongue education is not only economic—it is also sociocultural and despite policy ambition, several systemic obstacles persist. Nancy C. Dorian’s research (2007), on language death provides a useful lens for understanding Nigeria’s persistent resistance to mother-tongue education. In her long-term study of East Sutherland Gaelic, Dorian (2007) demonstrated that language decline stems not only from economic or institutional pressures but also from sociocultural ideologies that attach prestige to dominant languages. This is the Nigerian situation, where local languages are often perceived as barriers to socioeconomic mobility. Dorian’s (2007), findings highlight that such resistance is rooted in attitudes toward identity and modernity, not simply in policy failure. Consequently, despite Nigeria’s policy ambition to promote indigenous-language instruction, systemic obstacles persist because language choice reflects deeply ingrained beliefs about status and opportunity rather than the absence of linguistic resources. The following examples highlight this phenomenon.
Status:
· Urban private schools in cities such as, Lagos, Abuja, and Port Harcourt, ban mother tongue use, with penalties for students caught “speaking vernacular.” The “vernacular rule,” a remnant of colonial education, undermines official policy and reflects societal preference for English as a status marker.
· Rural public schools in Kano or Enugu, have teachers often default to Hausa or Igbo respectively, but inconsistencies arise because not all teachers share the same mother tongue as pupils. In multilingual rural communities (e.g., Plateau or Taraba states), there is no consensus on which local language should serve as the medium.
· Minority languages in states such as Cross River or Adamawa, where multiple minority languages occur, indigenous language-based policies, appear impractical to implement, thus teachers default to English or regional lingua francas such as Hausa or Pidgin.
Opportunity: 
· The Ife Six-Year Primary Project (1970-1978), Evidence ignored! This project led by Professor Babs Fafunwa, remains Nigeria’s most successful experiment in mother-tongue education. Pupils were taught in Yoruba for six years, with English introduced gradually as a subject. Results showed higher performance in literacy and cognitive development compared to peers in English-only environments (Fafunwa et al., 1989). Despite strong evidence, the project was never institutionalised nationally. Political leaders resisted expansion, partly due to concerns about privileging Yoruba over other languages, and partly due to elite parents’ insistence on English-medium education. The failure to scale the Ife project illustrates the tension between evidence-based policy and politically convenient practice. 
· Examination Boards and Language Choice: National examinations further entrench English dominance:
· The West African Examinations Council (WAEC) and the National Examinations Council (NECO) require English Language as a compulsory subject, while indigenous languages are optional electives. 
· Failure in English can deny university admission, whereas proficiency in an indigenous language does not carry equivalent weight.
· Minority languages are largely absent from the examination curriculum, relegating them to informal or cultural contexts. 
This creates a hierarchy of linguistic value, where English is essential for socio-economic advancement, while indigenous languages are marginalised in formal education.
Media and Language Policy:
Broadcast media reflects similar contradictions. Despite official policy mandates, such as the Nigerian Broadcasting Commission's requirement for indigenous language content, broadcast media in Nigeria remains dominated by English due to commercial pressures and audience reach. Private stations prioritise English, while indigenous languages—receive limited and uneven coverage. Adegbija (2004) identifies this as the "symbolic–practical paradox," where mother-tongue promotion exists in rhetoric but not in meaningful investment or enforcement.
These examples demonstrate that implementation varies widely, reflecting not only policy but also socio-economic and political pressures.
3. The sociolinguistic hierarchy of languages in Nigeria.
English in Nigeria exemplifies Fishman’s (1967) theory of diglossia, occupying the “high” status domain of education, governance, and prestige, while indigenous languages are confined to informal use. This status hierarchy contributes to resistance against non-native indigenous languages, complicating efforts to establish a standardised mother tongue for instruction. As Baker (1993) argues in his work on language and education, language cannot be separated from social life and must be analysed in its social context. Language policy must, therefore, consider how language hierarchies shape identity and social interaction. Where state policy fails to legitimise indigenous languages in public domains like education, these languages face decline. 
The absence of a comprehensive national language policy that addresses the sociocultural, economic, and political dimensions of language use means that indigenous languages are not empowered to thrive. Without consistent use in educational settings, these languages face a loss of vitality. According to Conklin and Lourie (1983), language vitality depends on political support, community use, intergenerational transmission, and prestige. In the Nigerian context, many of these factors are in decline. Consequently, language shift becomes inevitable, particularly as children are socialised exclusively in English, which leads to the loss of cultural knowledge, traditional institutions, and indigenous worldviews. As languages die, so too does the cultural fabric that binds communities. In nation-states like Nigeria, where unity is fragile, the suppression of linguistic diversity undermines the very cohesion the state seeks to promote.  Therefore, implementing mother tongue education is not simply an educational reform—it is a cultural and political imperative. It affirms identity, fosters inclusive citizenship, and resists the colonial legacy of linguistic assimilation that continues to shape Nigeria’s national psyche.
A review of studies (Bamgbose, 1991; Adegbija, 2004) reveals systemic issues obstructing the implementation of mother tongue education, which are political, economic and structural. Bambgose (2006), highlighted the prevalence of "implementation failure" in Nigeria’s language planning, exacerbated by a societal bias that perceives English as superior. Additionally, for many Nigerian languages, written orthographies and instructional materials are underdeveloped or non-existent.
4. The dual function of language as both cultural anchor and political tool: Cultural Identity vs. National Unity
The paradox at the heart of Nigeria’s language politics lies in the simultaneous demand for cultural identity preservation and national unity consolidation. Language is deeply entwined with both: it anchors ethnic belonging while also serving as a potential bridge across difference, often rendering it politically divisive in a multi-ethnic state.
Indigenous Languages as Cultural Anchors
Indigenous languages embody the histories, worldviews, and cultural heritage of Nigeria’s diverse peoples. Adegbija (2004) stresses that they are “repositories of cultural knowledge,” encapsulating oral traditions, proverbs, and ecological wisdom. For instance:
· Yoruba proverbs, poetry, and Ifá divination texts encode spiritual and moral knowledge, and is sustained through popular culture — Nollywood Yoruba films and Yoruba-language radio in Lagos (e.g., Faaji FM) keep the language in circulation. Yet, surveys in Lagos reveal many urban Yoruba parents increasingly raise children in English, believing it enhances future prospects (Oyetade, 2003). 
· Igbo, proverbs, described by Achebe, (1958) as “the palm oil with which words are eaten,” are central to Igbo identity. However, UNESCO (2006) has warned of Igbo’s potential endangerment by 2050 if trends in intergenerational transmission continue. In urban areas, many middle-class families prioritise English at home, with Igbo relegated to grandparents’ speech. 
· Hausa is more resilient due to its use as a lingua franca in Northern Nigeria and its institutionalisation in Islamic education. Qur’anic schools, Ajami literature, and Hausa-language media (BBC Hausa, Arewa24) reinforce both identity and transmission. However, Hausa dominance is sometimes perceived by minority groups in the North as threatening their own linguistic heritage (Blench, 2019).
These examples show how indigenous languages serve as cultural anchors and reflects the tension between cultural preservation and socio-economic aspirations.
English as a Neutral Lingua Franca
English is perceived as a “neutral” lingua franca and serves as the de facto unifying language in Nigeria. Unaffiliated with any single ethnic group, it is often presented as a pragmatic response to the country’s linguistic diversity, and functions as the default national administrative and communicative code. Scholars such as Bamgbose (1991) and Adegbija (2004) argue that elevating Hausa, Yoruba, or Igbo to national status could trigger accusations of ethnic bias and heighten political tensions. In this sense, English serves as a political compromise: it enables communication across ethnic lines without privileging one indigenous group over others. However, this neutrality is superficial. As Ngũgĩ (1986) and Phillipson (1992) argue, English also carries the baggage of colonial domination and cultural alienation, separating Nigerians from their indigenous epistemologies and creating an elite-versus-masses divide.
The Politics of Exclusion and Inclusion
The paradoxical function of language in Nigeria is most evident in political and conflict settings, where it operates as both a unifying and divisive tool. During the Biafran War (1967–1970), Igbo served as a marker of resistance while English was used by the federal government for propaganda, reinforcing English as a medium of national cohesion. In northern Sharia debates, Hausa and Arabic were mobilised to defend regional identity, contrasting with English constitutional discourse and highlighting linguistic division. Electoral candidates similarly engage in strategic code-switching, using English for national appeal, Hausa/Yoruba/Igbo for ethnic mobilisation, and Pidgin to engage urban youth. Although the national anthem and pledge are officially in English, their translations into Hausa, Igbo, and Yoruba aim at inclusivity; however, the exclusion of minority languages perpetuates marginalisation. As Omoniyi (2003) describes in the identity–unity paradox, promoting indigenous languages can boost cultural pride yet deepen ethnic division, while prioritising English may support national cohesion but alienate local cultures and reinforce elitism. The rise of Pidgin offers linguistic accessibility, though its lack of institutional recognition limits its role in education and governance. This paradox is not merely academic but lived in everyday struggles, with profound implications for national unity and identity. 
The Silent Crisis of linguistic Endangerment
While debates about English and the “big three” (Hausa, Yoruba, Igbo) dominate Nigeria’s language discourse, the most urgent challenge to cultural identity, is the endangerment of minority languages. With over 500 languags, Nigeria is rich in linguistic diversity and, simultaneously, at risk for linguistic extinction (UNESCO, 2010). The erosion of the smaller languages not only diminishes cultural diversity but also threatens indigenous knowledge systems, social cohesion, and intergenerational identity.  The scale of endangerment is such that many Nigerian minority languages now face language death, with some spoken by fewer than 10,000 people and no longer transmitted to younger generations. Njerep in Taraba State, Northern Nigeria, for instance, has fewer than ten elderly speakers, as younger people have shifted to dominant local languages like Mambilla or Fulfulde (Blench, 2019), while Defaka in Rivers State, Southern Nigeria, has under 200 speakers and is used only in ritual settings, indicating near extinction. Even languages that remain regionally influential, such as Efik in Cross River, contribute to the displacement of smaller tongues, particularly in urban areas where education and media favour Efik and English. These examples illustrate a “trickle-down” pattern in which English applies pressure from above, while major national and regional lingua francas, such as Hausa, Yoruba, Igbo, and Efik, apply lateral pressure, jointly limiting the survival of smaller indigenous languages.
The consequences of language loss and the implications of linguistic decline are far-reaching. Identity weakens when minority languages assimilate linguistically into dominant groups. Intangible heritage is erased as oral traditions vanish, and indigenous knowledge erodes, with the last speakers. Folktales, songs, lexicons for agriculture or traditional ecological classifications are all lost when language disappears.
Youth attitudes exacerbate this decline. Surveys in Plateau and Rivers (Oyetade, 2003) show young people often dismiss minority tongues as “village languages” of little utility, preferring English, or other dominant codes as languages of “progress.”
Policy and Scholarly Responses
Policy and scholarly efforts to address language endangerment in Nigeria are limited and largely ineffective. While the Nigerian Educational Research and Development Council, (NERDC), has created orthographies for some minority languages, these are rarely implemented in schools. Community-led initiatives, such as Mwaghavul literacy programmes in Plateau State, have attempted language preservation through Bible translations and radio broadcasts, and academics have developed grammars and dictionaries of endangered languages like Defaka (Blench, 2019; Emenanjo, 1990). However, these efforts are fragmented, underfunded, and often confined to research archives rather than influencing policy. This situation highlights that neither English nor dominant indigenous languages can independently reconcile the dual demands of national unity and cultural identity, emphasising the need for plurilingual strategies that accommodate both.

5. Language, Cultural Identity and National Unity: Towards a Plurilingual Framework
In Nigeria language is more than a communicative tool—it is the vessel through which communities transmit cultural memory, ethical values, worldviews, and civic identity. Each indigenous language encapsulates a people’s collective philosophy and serves as the medium through which social hierarchies, taboos, and oral traditions are preserved. The marginalisation of these languages, particularly through the dominance of English in education and media, has contributed to a steady erosion of cultural identity. Among urban youth, who often communicate exclusively in English or hybridised forms such as Nigerian Pidgin, there is a growing detachment from community stories, rituals, and values. This linguistic disconnection weakens cultural pride and diminishes the sense of civic responsibility that local languages once nurtured.
Social media has intensified this cultural drift. Digital platforms overwhelmingly prioritise English and Western content, promoting foreign ideals and aesthetics that shape youth aspirations. What began as an urban pattern has now extended to rural areas, where young people adopt digital personas This process of digital assimilation mirrors what Dorian (1981, 2007) observed in the decline of East Sutherland Gaelic: the loss of language was not solely economic but deeply tied to sociocultural perceptions of prestige and progress. In both contexts, dominant languages come to symbolise opportunity, while heritage languages are associated with marginality.
A plurilingual approach which recognises the dynamic interplay between languages within an individual’s repertoire offers a transformative framework to address this dual erosion of language and identity. It promotes the idea that Nigerian citizens can engage the world through English while simultaneously sustaining meaningful connections to their indigenous languages. Such an approach also has positive implications for national unity, where in Nigeria, the politics of language have long mirrored broader struggles over inclusion and belonging. As Bamgbose (1991) and Adegbija (2004) argue, communities whose languages are excluded from public and educational recognition often experience political alienation and diminished trust in the state. Conversely, inclusive language practices have been shown to foster cooperation and interethnic understanding (Laitin & Ramachandran, 2016). 
From Dorian’s (1981, 2007) perspective, language vitality depends on social value as much as institutional support. Thus, a successful plurilingual policy must elevate the symbolic prestige of indigenous languages while embedding them in everyday life and digital spaces. 
 Theme 2, Theoretical frameworks: The Nigerian Sociolinguistic Landscape: Diglossia, Scales, and Power

Nigeria’s linguistic landscape is one of the most diverse in the world, with over 500 languages spoken across its regions (Ethnologue, 2022) which serve as key expressions of identity, culture, and belonging. At the community level, indigenous languages carry histories, values, and traditions that foster in-group solidarity, while at the national level English operates as the de facto lingua franca. It is the official language of governance, law, education, and the military, and is widely used in national media and administration. Thus, English provides a shared platform for communication across ethnic divides and is closely tied to national identity and upward mobility.
To understand the structure of Nigeria’s language use, scholars refer to sociolinguistic frameworks. Fishman’s (1967) theory of diglossia describes how societies assign different functions to “high” and “low” languages. In Nigeria, English functions as the “high” language used in formal domains, while indigenous languages function as “low” varieties used in informal spaces. However, Nigeria does not follow a simple high–low pattern. As Hudson (2002) and Hornberger (2003) suggest, Nigeria’s situation is more accurately described as a layered hierarchy: English at the top, major indigenous languages in the middle, and minority languages at the bottom. This hierarchy influences access to power, education, and visibility.
These frameworks help explain why English remains dominant, even as indigenous languages are valued for cultural preservation. The result is a dynamic but unequal language environment shaped by both historical and sociopolitical factors.


Diglossic Hierarchy’s 
English as the H-Variety of Power (Top H)
In Nigeria, English is the top H-variety and functions as the gatekeeper of social mobility. It dominates:
· Government, Law and Politics: All official documents, court proceedings, and parliamentary debates are conducted in English.
· Education: From upper primary onwards, English is the mandated medium of instruction, and performance in English determines access to higher education through, the West African Examinations Council, (WAEC), the National Examinations Council, (NECO) and the Joint Admission and Matriculation Board, (JAMB), elevating English from being a subject to a “make-or-break” credential (Igboanusi, 2003).
· Economic Mobility: English proficiency is a prerequisite for most white-collar jobs, international business, and migration opportunities. Fluency often signals not just education but class background, since elite families can afford private schools where English is taught at a higher standard.
This symbolic association of English with modernity, class, and global connectivity reinforces its elite status (Bamgbose, 1991; Igboanusi, 2003).
Major Indigenous Languages: Intermediate Status (H2)
Hausa, Yoruba, and Igbo, the “big three” occupy a middle tier of prestige and functionality. Each serves as a regional lingua franca and as discussed previously is promoted to some extent in local education and media, and has developed its own linguistic ecology:
· Hausa is widely used across northern Nigeria and the middle belt, including in print and broadcast media, and operates as both a regional lingua franca and a medium for Islamisation. Hausa serves as the transactional lingua franca even among non-Hausa minorities.
· Yoruba is dominant in the South-West, and has developed extensive literature and orthography, enjoying robust cultural production through literature, music, and theatre. The Yoruba travelling theatre movement of the 1960s–80s (led by Hubert Ogunde) established Yoruba as a medium of popular performance, while newspapers like Aláròyé sustain Yoruba literacy. Yoruba-medium churches also reinforce the language’s vitality in religious contexts.
· Igbo, though widely spoken across the South-East, faces intergenerational transmission challenges. Many Igbo urban families prefer raising children in English, fearing that Igbo hinders economic mobility. UNESCO has warned of Igbo’s potential endangerment by 2050 if this trend continues (UNESCO, 2006) and illustrates Hornberger’s (2003) continuum of strong oral transmission but weakening written and educational support.
These regional cases show how the “big three” enjoy power within their territories but lack legitimacy at the national scale, preventing any from serving as a unifying national language. 
Minority Languages: Marginalisation and Vulnerability. Lower status (L)
Beyond the “big three,” and a few other dominant codes such as “Efik”, hundreds of minority languages face restricted domains of use, occupying the Lower status (L). For example, multilingual villages in regions such as, the South South - Cross River, and the North Central - Plateau, Taraba, and Benue states, often rely on Efik and Hausa respectively, or Pidgin, and English for intergroup communication, instead of their indigenous code, reducing intergenerational transmission of minority tongues. Emenanjo (1990) terms this the “triglossic squeeze”: where these “L” status, minority languages are pressured simultaneously by English from above and by Hausa, Yoruba, or Igbo from the side. 
Blommaert’s Sociolinguistic Scales
Blommaert (2007) conceptualises language practices along scales of value and mobility which may be viewed from a Nigerian lens as follows:
· Global scale: English, a high-value resource globally and nationally, providing access to international markets and networks.
· National scale: Hausa, Yoruba, and Igbo dominating at the level of national politics and regional administration.
· Local scale: Minority languages having high value for cultural identity at village or community level but little mobility beyond.
· Translocal scale: Pidgin cuts across these layers, operating trans locally as a low prestige but highly mobile code.
This scaled perspective explains strategic code-swapping in Nigeria. For example, English in exams, Hausa in markets, Yoruba at home, and Pidgin among peers. Socioeconomic mobility is closely linked to English proficiency, as those who speak only minority languages remain confined to local relevance. English serves as a “scale-jumping” tool, enabling access to national discourse, elite education, and professional opportunities, thereby reinforcing the divide between the English-speaking elite and the wider population.
Hornberger’s Continua of Biliteracy in Nigeria
Hornberger’s (2003) continua framework situates literacy across multiple dimensions (oral–written, monolingual–bilingual, minority–majority). Nigeria illustrates the tension across these continua:
· Oral–written: Indigenous languages thrive orally but remain underdeveloped in written domains.
· Monolingual–bilingual: Nigerians are often functionally multilingual, yet educational systems push toward English monolingualism.
· Majority–minority: Literacy in Hausa, Yoruba, or Igbo is more institutionally supported than literacy in minority tongues.
This reinforces what Bamgbose (2000) calls Nigeria’s “mother-tongue dilemma”—a mismatch between linguistic realities (multilingualism) and state policies (English-dominant).
Language as Symbolic Capital
Building on Bourdieu’s (1991) concept of symbolic capital, English in Nigeria functions as a valued resource that grants access to education, employment, and social status. In contrast, indigenous languages, though central to cultural identity, hold limited market value at both national and global levels. Consequently, linguistic choice becomes a key determinant of socio-economic opportunity and reinforces structural inequality.

The above socio – linguistic hierarchies underscore the paradox of Nigerian multilingualism, where language acts as a simultaneous force for unity and fragmentation, producing tensions between cultural diversity and political cohesion.



Theme 3, Benefits of mother-tongue-based multilingual education (MTB-MLE), as well as the consequences of English-language dominance for Nigerian youth. 

The Benefits of Mother-Tongue-Based Multilingual Education (MTB-MLE) in Nigeria

Cognitive and Academic Benefits

Empirical research in Nigeria consistently demonstrates that literacy skills develop more rapidly and effectively when children begin schooling in their mother tongue. The landmark Ife Six-Year Primary Project (1970–1978), Fafunwa et al (1989) is often cited as the most rigorous demonstration of this principle, with pupils taught entirely in Yoruba for the first six years of primary schooling, and English introduced as a subject. Results showed that children in the Yoruba-medium program, not only outperformed their peers in literacy and numeracy but also demonstrated stronger proficiency in English by the end of primary school compared to children taught through English-only methods.
Subsequent studies by the Nigerian Educational Research and Development Council (NERDC) in the 1990s and 2000s reinforced these findings. Evaluations of pilot MTB-MLE programmes in minority language communities (such as Tiv and Efik) revealed improved attendance, lower dropout rates, and greater classroom participation when instruction began in the language of the immediate environment (NERDC, 2005). NGOs such as UNESCO Nigeria and ActionAid have similarly supported small-scale MTB-MLE projects in northern Nigeria, reporting enhanced comprehension and retention rates when children were taught in Hausa before transitioning to English.
Socio-Cultural and Psychological Benefits
Beyond academics, MTB-MLE fosters positive cultural identity and psychological well-being. Adegbija (2004) notes that the inclusion of indigenous languages in education validates children’s home environments and promotes self-esteem. In Yoruba-medium schools in the 1970s, pupils expressed pride in seeing their language used in textbooks and examinations, countering the “vernacular shame” experienced in English-only schools.
Similarly, Igbo revitalisation programs in southeastern Nigeria — such as Saturday schools supported by community associations — have demonstrated how MTB-MLE strengthens intergenerational bonds by integrating proverbs, folktales, and oral histories into the curriculum (Emenanjo, 1990). For minority languages like Efik, Mwaghavul, and Jju, classroom use has been shown to slow the process of language shift and preserve oral traditions at risk of extinction.
Potential for National Unity
Scholars argue that MTB-MLE carries implications for equity and national cohesion. By recognising the linguistic rights of Nigeria’s hundreds of ethnic groups, MTB-MLE could spread legitimacy across communities while retaining English as a neutral connecting code, thus  reducing feelings of exclusion that fuel ethnic tension. According to Emenanjo (1990), minority groups often experience symbolic marginalisation because their languages are absent from both education and governance. Introducing their languages into schools would signal inclusivity and foster a sense of belonging, embodying a more balanced national identity.
Consequences of English-Language Dominance for Nigerian Youth
Educational and Cognitive Consequences

Despite the proven benefits of MTB-MLE, English remains the dominant medium in Nigerian schools, with serious implications. According to Igboanusi, (2008) children unfamiliar with English enter school into submersion education, learning concepts in an unfamiliar language which leads to poor comprehension, repetition, and dropout rates. Similarly, Bamgbose (1991) warned of semilingualism, when neither English nor the mother tongue is fully developed. This double deficit constrains cognitive development and contributes to Nigeria’s poor performance in literacy and numeracy benchmarks.
Cultural and Identity Consequences

The dominance of English has intensified language shift among youth. In Igbo-speaking cities, many middle-class families raise children in English, leading to declining Igbo proficiency (Nwaozuzu, 2013). Similar trends are visible in Yoruba-speaking Lagos and among minority groups in Plateau and Cross River States, contributing to hybrid identities, urban youth straddling local culture and global English-speaking modernity. While this can be adaptive, scholars like Omoniyi (2003) argue it signals cultural rupture, weakening ties to elders, proverbs, and indigenous values.
Social Stratification and National Cohesion

English proficiency now serves as a key class marker. Igboanusi (2008) describes a divide between English-speaking elites and the non-English-speaking majority, with language mapping directly onto access to jobs, power, and prestige. Egbokhare (2003) and Oyetade (2007) note that eroding mother tongue education undermines civic identity. Unity, in this context, is aspirational, not experiential.
Thus, English rather than unifying, often alienates citizens excluded from its elite linguistic economy. 
Theme 4:  Comparative Analysis — Language Policy and National Unity in Nigeria, India, South Africa, and Switzerland

A view from the lens of India, South Africa, and Switzerland, countries with similar linguistic landscape as Nigeria offers the opportunity to compare and analyse language policy models and evaluate how different frameworks for managing linguistic diversity influence cultural identity, public perception, and national unity. Building upon the Nigerian case outlined earlier, the analysis explores how the experiences of these other multilingual states can illuminate potential pathways toward a more cohesive and culturally sustainable language policy in Nigeria. The discussion employs established sociolinguistic theories such as Bourhis’s (2021) typology of language policy ideologies, Fishman’s concept of diglossia, and Alemneh’s dimensions of assimilation to interpret each country’s linguistic trajectory.

The Nigerian Baseline
Nigeria’s current language policy, while nominally pluralist, operates de facto as an English-centric and assimilationist system. The National Policy on Education formally advocates the use of the mother tongue or language of the immediate community in early schooling, but implementation remains negligible. English dominates education, governance, and public life, functioning as both a unifying lingua franca and a gatekeeper to socioeconomic mobility. This dynamic reflects what Alemneh (1987) characterises as Attitude Receptional Assimilation, where communities internalise linguistic hierarchies that privilege the colonial language as a marker of prestige and progress. Consequently, indigenous languages are devalued, producing cultural alienation among younger generations and weakening ties to local identity while limiting Nigeria’s ability to build a robust, participatory national identity.
India
India provides a compelling parallel due to its colonial history, multiethnic composition, and large linguistic diversity. With over 1,600 spoken languages, India officially recognises 22 scheduled languages in its constitution. English and Hindi are used at the union level, but states are constitutionally empowered to choose their administrative and educational languages. This structure enables local linguistic pride while preserving national coherence.
Policy Architecture and Sociolinguistic Context

India’s Three-Language Formula (1968, revised 1986) represents one of the world’s most studied attempts at balancing linguistic diversity with national cohesion. Under this policy, students learn (1) the regional or state language, (2) Hindi (or another Indian language in non-Hindi states), and (3) English. The model reflects the pragmatic recognition of India’s linguistic pluralism, encompassing 22 constitutionally scheduled languages and hundreds of regional varieties.
Historically, this framework emerged from political compromise following anti-Hindi agitations in the 1950s and 1960s. Its sociolinguistic rationale rests on civic pluralism—as per Bourhis’s typology—where unity is pursued through linguistic inclusion rather than enforced assimilation. Yet, as scholars note, the formula is also hierarchical: English retains elite prestige, while Hindi occupies a symbolic role of pan-Indian identity. Diglossia persists between high (English/Hindi) and low (regional) varieties, illustrating the enduring tension between policy pluralism and societal hierarchies.
Implementation and Public Perception
Implementation is highly uneven across India’s states. Southern and northeastern regions resist Hindi imposition, while urban elites increasingly prefer English-medium education. Public awareness of language policy is widespread, with language debates frequently reaching national politics—demonstrating the importance of policy visibility in shaping public consciousness.
The policy sustains multilayered identities: individuals can simultaneously identify with their regional language, a pan-Indian identity, and the global English sphere. However, in practice, attitudinal assimilation to English persists among urban youth, mirroring Nigeria’s urban linguistic shift, though mitigated by regional pride and linguistic activism.
India’s model achieves a managed pluralism rather than full linguistic equity. It has maintained political unity despite immense diversity, largely because the federal structure permits local linguistic autonomy. The visibility of linguistic debate, though contentious keeps the pluralist ethos alive.
South Africa
South Africa’s post-apartheid Constitution recognises 12 official languages, including all major South African languages and South African Sign Language (added in 2023). The Language in Education Policy (1997) promotes multilingualism and mother tongue education, especially in foundational learning. While challenges persist, particularly in rural implementation, the symbolic inclusion of all languages has contributed to a sense of restored dignity for marginalised communities.
Policy Architecture and Sociolinguistic Context

The post – apartheid policy’s underpinning ideology aligns with Bourhis’s civic pluralist model, designed to dismantle the linguistic hierarchies of apartheid, where English and Afrikaans dominated. The Language-in-Education Policy (1997) promotes additive bilingualism, encouraging home-language instruction alongside English or Afrikaans.
This multilingual framework emerged from the politics of reconciliation, aiming to symbolically and practically affirm linguistic diversity as a cornerstone of democracy. In sociolinguistic terms, South Africa institutionalized a highly visible multilingualism, combining pluralism with elements of linguistic empowerment for marginalized groups.
Implementation and Public Perception
Despite progressive legislation, implementation remains partial. Most schools transition to English by Grade 4 due to teacher shortages, inadequate materials, and parental preference for English-medium education. Public awareness of language rights is high, and language continues to be a political and cultural discourse, unlike Nigeria’s muted public engagement.
Identity and belonging: Symbolically, the recognition of all major languages has fostered inclusivity, affirming that to be South African is to belong regardless of linguistic heritage. However, as Dorian’s (2007) framework would suggest, vitality depends on use, not merely status: the persistence of English dominance still threatens long-term linguistic maintenance. South Africa’s identity thus reflects multicultural belonging within a persistent economic-linguistic hierarchy.
Outcome for National Unity: The policy successfully institutionalized diversity at the constitutional level, embedding language rights as citizenship rights. Yet unity remains aspirational rather than fully realized in practice—dependent on resource redistribution and institutional follow-through. Compared to Nigeria, however, South Africa’s public commitment to multilingualism offers a far stronger symbolic foundation for inclusive nationhood.
Switzerland
Switzerland’s governance of its four national languages, German, French, Italian, and Romansh is an example of decentralised language federalism and despite its diversity, enjoys high levels of civic trust and political cohesion. Scholars attribute this to transparent language rights, well-funded local education policies, and institutional respect for minority languages.
Policy Architecture and Sociolinguistic Context

Switzerland’s model represents territorial multilingualism, enshrined in its Federal Constitution, Each canton determines its official language(s), and the federal government guarantees equal status to the four within their territories. 
Historically, this arrangement reflects centuries of negotiated coexistence, reinforced by federalism, direct democracy, and mutual non-interference in linguistic domains. Sociolinguistically, Switzerland exhibits stable multilingualism without diglossia, achieved through territorial compartmentalization and sustained state investment.
Implementation and Public Perception.
Education in each canton begins in the canton’s dominant language, with a second national language introduced in later primary years and English often added in secondary school. Implementation is strong due to well-trained teachers, standardized materials, and public acceptance of linguistic decentralization.
Identity and belonging: Swiss citizens hold layered identities, linguistic, cantonal, and national, embodying non-assimilative unity. Unlike Nigeria, where English is viewed as essential for cohesion, Switzerland institutionalises pluralism, enabling each language to serve as a valid route to national belonging.
Outcome for national unity: Switzerland’s model achieves high stability through a consociational framework, aligning with Bourhis’s pluralist and consociational ideology, where linguistic communities enjoy institutional autonomy and equal representation, turning diversity into a unifying structure. Its success rests on three pillars: (1) equal institutional recognition, (2) clear territorial application, and (3) sustained investment in multilingual education.

Synthesis: A Comparative Lens for Nigeria
Looking at Nigeria’s language policy framework through the lens of India, South Africa, and Switzerland, multilingual states that have adopted distinct pathways to national unity through linguistic governance, this study assess how their differing constitutional, educational, and ideological approaches to language planning can illuminate Nigeria’s own trajectory. 
Conceptual Framework
Language policy functions simultaneously as a symbolic instrument of identity and a structural mechanism of governance (Spolsky, 2004). It shapes access to education, citizenship, and power, while expressing how a state negotiates diversity within unity. Following comparative sociolinguistic traditions (Ricento, 2006; Wiley, 2013), we assess Nigeria’s case through three key analytical dimensions: 
1. Policy Ideology – the extent to which language planning promotes assimilation or pluralism.
2. Implementation Modality – the degree of decentralisation and policy fidelity in practice.
3. Language–Power Relationship – how language mediates political participation and economic mobility.
These are examined through the cross-cutting variables of education, constitutional visibility, and sociocultural attitudes, which together determine the experiential reality of national unity.
Nigeria’s Policy Trajectory in Comparative Perspective
Nigeria’s National Policy on Education, NPE (Federal Republic of Nigeria, 2014) ostensibly promotes linguistic pluralism, mandating the mother tongue or language of the immediate environment for the first three years of primary education, and English thereafter. Despite this, practice remains overwhelmingly English-centric. The divergence between policy rhetoric and lived reality reveals an ideological–implementation gap.
By contrast, India operationalises multilingualism through the Three-Language Formula, supported by the constitutional recognition of 22 scheduled languages and state-level autonomy in language choice (Annamalai, 2001). South Africa’s 1996 Constitution and Language-in-Education Policy (1997) institutionalise equality among 12 official languages, embedding linguistic inclusion within its democratic ethos (Heugh, 2015). Switzerland, meanwhile, secures linguistic equilibrium through territorial multilingualism, granting German, French, Italian, and Romansh federal recognition and enabling cantons to select official languages for administration and schooling (Grin, 1999).
Nigeria’s model—nominally pluralist yet de facto assimilationist—lacks legal enforceability or constitutional mechanisms for accountability. English, framed as an ethnically neutral lingua franca, functions as a unifying symbol but in practice entrenches a hierarchy of linguistic value and access (Bamgbose, 1991).
Education as the Primary Mechanism of Linguistic Integration
Education is the primary channel through which language policy shapes identity and opportunity. In India, multilingual schooling seeks accommodation (Annamalai, 2001); South Africa’s additive bilingual model supports both home language and second-language development (Heugh, 2006); and Switzerland introduces education in the cantonal language before structured exposure to national and foreign languages (Grin, 1999). In contrast, Nigerian education operates as a linguistic filter reinforcing monolingual bias, creating what Bamgbose (2011) terms a “linguistic hierarchy of opportunity.” As a result, schooling perpetuates inequality, favouring urban elites and excluding the majority whose linguistic repertoires fall outside formal domains
[bookmark: _Toc214615224]2.4 Gaps in the Literature
Although the academic literature on language policy in Nigeria is robust, much of it remains normative or theoretical. There is limited empirical evidence on how everyday Nigerians perceive the relationship between language and national unity. Furthermore, the role of early education in shaping identity and citizenship is underexplored in Nigerian research. Comparative literature on India and South Africa is often referenced but rarely synthesised with Nigeria’s federal and educational structure. This study seeks to fill these gaps by collecting perceptions from diverse regions and evaluating them through a framework grounded in both policy and pedagogy.
There is also a notable absence of studies on how digital platforms influence linguistic and cultural disconnection in Nigeria’s rural youth. As social media becomes a primary vehicle for identity expression, its role in reshaping cultural consciousness should be investigated as part of a broader language and identity discourse.
[bookmark: _Toc214615225]2.5 Conclusion
This chapter has reviewed critical literature and global policy frameworks concerning language policy, cultural identity, and national unity. Nigeria’s experience reflects a postcolonial contradiction—officially promoting multilingualism while practically privileging English. In contrast, India, South Africa, and Switzerland offer models for balancing diversity and cohesion through structured language inclusion. These insights reinforce the need for a national strategy that empowers indigenous languages, especially at the foundational stage of education. The next chapter outlines the methodology for gathering and analysing data to further understand these dynamics within the Nigerian context. The contribution of this dissertation lies in synthesizing these diverse strands of scholarship to address a critical gap. While much of the existing literature either critiques Nigeria’s reliance on English or advocates for MTB-MLE in isolation, few studies bring together historical, theoretical, empirical, and comparative insights to articulate a holistic framework for language policy reform. By situating Nigeria’s challenges within a global landscape of multilingual policy-making, this study advances a novel argument: that a pluralistic, mother-tongue-based approach can foster not only educational equity but also a more cohesive and inclusive sense of Nigerian nationhood.


[bookmark: _Toc214615226]Chapter Three: Methodology
[bookmark: _Toc214615227]3.1 Introduction
This chapter details the methodological framework underpinning this study on Language Policy and National Unity in Nigeria: A Comparative Analysis. The research investigates how Nigeria's language policy has influenced national identity, unity, and cultural preservation, particularly through early education. It also compares Nigeria’s approach with that of multilingual nations namely, India, South Africa, and Switzerland.
Ethical approval for this research was granted by Dr. Hywel Glyn Lewis. A full copy of the ethics approval form is provided in Appendix A.
The study adopts a mixed-methods research design, combining desk-based comparative analysis with empirical data collection through questionnaires. The aim is to capture both the structural and lived dimensions of language policy: how laws and frameworks are constructed, and how citizens experience their consequences.
This chapter covers the research philosophy, design, sampling methods, data collection and analysis, ethical considerations, and data security procedures—all in compliance with the ethical and legal expectations of the University of Wales Trinity Saint David (UWTSD), the UK Data Protection Act (2018), the UK General Data Protection Regulation (UK GDPR), and Nigeria's Data Protection Act (NDPA) of 2023.
[bookmark: _Toc214615228]3.2 Research Philosophy
This research is anchored in pragmatism, a philosophical stance that prioritises real-world problem-solving through methodologically plural approaches. Pragmatism, as articulated by Creswell and Plano Clark (2011) and further refined by Tashakkori and Teddlie (2003), allows researchers to draw from both quantitative and qualitative methods when a single lens is inadequate to address complex sociopolitical phenomena.
From a theoretical perspective, this study draws on a range of sociolinguistic frameworks to interpret the social functions and perceptions of language in Nigeria and comparable multilingual countries.
The concept of diglossia, initially proposed by Fishman (1967), provides a foundational lens. Fishman defined diglossia as a stable language situation where two or more varieties coexist, with one (the “High” variety) used in formal domains and the other (the “Low” variety) confined to informal or domestic settings. However, more recent work by Hudson (2002), Hornberger (2003), and Blommaert (2007) expand this concept, recognising that multilingual individuals often navigate complex “language regimes” influenced by indexical meanings, power structures, and institutional histories.
These frameworks inform this study's examination of how policy, identity, and cultural legitimacy are constructed and contested in Nigeria's multilingual context.
[bookmark: _Toc214615229]3.3 Research Design
This study adopts comparative mixed-methods research design. It integrates:
1. Comparative Policy Analysis – exploring the legal and educational language policies of India, South Africa, and Switzerland.
2. Empirical Survey Research – a questionnaire administered to diverse Nigerian adults.
This combination allows macro-level policy evaluation and micro-level experience gathering. As Bray, Adamson, and Mason (2007) assert, comparative education helps identify transferable principles from one national context to another.
The mixed-methods approach is justified through the work of Greene (2007), Creswell (2014), and Tashakkori and Teddlie (2010), who highlight that integration of quantitative and qualitative data enables richer understanding, methodological triangulation, and contextual depth.
Research questions are addressed through:
-Document review and thematic analysis (for comparative insights).
- Survey-based statistical and narrative analysis (for public perception).
The combination ensures theoretical and empirical grounding of findings.
[bookmark: _Toc214615230]3.4 Study Population and Sampling
The target population comprises Nigerian adults (18+) from the six geopolitical zones. Participants are selected across ethnic, linguistic, and socioeconomic spectra using stratified random sampling.
This sampling strategy ensures fair representation and is particularly suited to complex, diverse populations. The sample includes educators, parents, students, and professionals with insight into education and language policy.
Approximately 200 participants were recruited using both physical (in Abuja) and digital channels, using questionnaires in English and the three main Nigerian languages,  Hausa, Yoruba, and Igbo to ensure inclusivity. This structure ensures broad coverage, aligned with ethical principles of representational justice and the BERA (2018) guidelines.
[bookmark: _Toc214615231]3.5 Data Collection Methods
Two forms of data collection were employed:
1. Desk-based Comparative Policy Analysis – reviewing legal texts, education policies, and reports from India, South Africa, and Switzerland.
2. Semi-structured Questionnaire, administered in English and the three main
Nigerian languages, Hausa, Yoruba and Igbo, spoken in the different regions of Nigeria . 
However, the survey discovered that 99% of respondents preferred to respond in English language.  The questionnaire was divided into five sections: demographics, policy awareness, identity, unity perception, and reform suggestions. See Appendix 1.
Prior to widespread dissemination, the questionnaire underwent a pilot study to assess its validity, reliability, and cultural appropriateness. A purposive sampling technique was employed to select a small, demographically diverse cohort of three participants, ensuring the questionnaire was evaluated across key demographic variables present in the broader population. This cohort comprised a 27-year-old female of Yoruba ethnicity, a 55-year-old Hausa female of Muslim faith, and a 61-year-old male of Igbo ethnicity and Christian faith. The primary objectives of the pilot were to evaluate the instrument's clarity, comprehensibility, and logical flow; to identify any ambiguous, leading, or culturally insensitive phrasing; and to estimate the average completion time. Feedback was gathered through structured debriefing sessions, which focused on the participants' experience with the questionnaire's length, the ease of responding to the items, and the overall relevance of the questions. Insights from this process were used to refine the wording of several items, eliminate redundant questions, and confirm the instrument's cultural fit and functional adequacy for full-scale deployment. Open-ended and closed-ended questions allowed for both statistical trends and deeper narrative expression. Respondents were randomly selected via a call for respondents posted online via social media to groups representing the six geopolitical regions of Nigeria. Distribution was digital via Microsoft Forms and physical in Abuja via hard copies.
The questionnaire design was based on the approach of Dillman et al. (2014), in their Tailored Design Method (TDM) focusing on accessibility, neutrality, and cultural adaptation. This approach gave a holistic system for survey construction and administration designed to minimize survey error (e.g., coverage, sampling, measurement, nonresponse) and maximize both the quantity and quality of responses. The application of TDM focused on three core areas critical to this study's context:
1. Accessibility: Reducing Barriers to Participation
Accessibility ensured that the survey was easy to understand, complete, for every potential respondent, regardless of their educational background or technical proficiency.
· Implementation in this study:
· User-Friendly Format: The questionnaire was designed with a clear, uncluttered layout. It used a logical flow, grouping similar questions together to create a coherent narrative for the respondent.
· Simplified Language: All items were phrased in clear, simple, and concise language, avoiding complex jargon, technical terms, or double-barrelled questions. This was especially important giving Nigeria's multilingual context, where English was a second or third language for many.
· Multi-Mode Consideration: Following TDM, the questionnaire was pre-tested across different administration modes (e.g., online via  Microsoft forms, and a printed version for populations in Abuja) to ensure visual and functional consistency. Instructions were clear and concise.
2. Neutrality: Minimizing Question Bias and Leading Respondents
Neutrality was paramount to obtaining unbiased and valid data. Questions were worded to avoid leading the respondent toward a particular answer or imposing the researcher's assumptions.
· Implementation in this study:
· Balanced Response Options: For scaled questions (e.g., Likert scales), the scales offered a balanced set of options (e.g., from Strongly Agree to Strongly Disagree) without omitting neutral or negative choices.
· Neutral Wording: Questions were framed neutrally. For example, instead of asking, "Don't you agree that English is better for Nigeria's unity?" (which leads to 'yes'), the question was phrased as, "To what extent do you believe the use of English promotes national unity in Nigeria?"
· Avoiding Loaded Terms: The questionnaire avoided emotionally or politically charged words that could trigger a biased response based on ethnic or political identity.
3. Cultural Adaptation: Ensuring Relevance and Respect
This was the most critical adaptation for the Nigerian context. Cultural adaptation involved tailoring the survey's content, examples, and sensibilities to the local context to ensure questions were meaningful, respectful, and accurately measure what they intend to.
· Implementation in this study:
· Sensitivity to Ethnic and Linguistic Diversity: The questionnaire was meticulously designed to avoid any phrasing that could be perceived as favoring one ethnic group over another. Pre-testing was essential with individuals from different ethnic backgrounds to identify and eliminate unintended biases or offensive phrasing.
· Translation and Back-Translation: The questionnaire was administered in the three major Nigerian language (e.g., Hausa, Yoruba, Igbo), and English and the TDM process of translation and back-translation by independent translators was followed to ensure conceptual equivalence, not just literal translation.
· Respect for Respondents: The introduction to the questionnaire clearly stated the academic purpose of the research, ensured anonymity, and expressed respect for the respondent's time and perspective. This built trust and was crucial for encouraging participation in a context where people were wary of how data would be used.
[bookmark: _Toc214615232]3.6 Data Analysis
[bookmark: _Hlk208789246]This section outlines the analytical techniques employed to examine the relationship between language policy and national unity within the framework of a cross-national comparative study of Nigeria, India, South Africa, and Switzerland. The purpose of this section was to describe, justify, and integrate the quantitative and qualitative methods used to generate empirical insights, and to demonstrate how these approaches collectively contribute to answering the research questions guiding this dissertation.
Quantitative data analysis was conducted using Microsoft Excel, which was selected for its accessibility, wide availability, and robust functionality for the statistical needs of this project. Excel was used to compute measures of central tendency and variability, and to conduct basic correlational analyses on survey data. These procedures provided a descriptive and inferential foundation for understanding broad patterns in respondents’ perspectives on language policy and its perceived impact on unity. In parallel, qualitative data analysis was carried out using QDA Miner Lite. This software was employed to conduct systematic thematic analysis of unstructured textual data, from questionnaire responses. The program enabled the coding of recurrent concepts and the identification of patterns across the responses to the questionnaire. 
To move beyond descriptive comparison, QCA was employed to identify configurations of policy conditions associated with high national unity. Each case was calibrated on five causal conditions—constitutional visibility, decentralisation, educational implementation fidelity, assessment alignment, and policy salience—scored from 0 (absent) to 1 (fully present). The analysis revealed multiple sufficient pathways to unity, showing that inclusive constitutional design combined with consistent educational policy tends to produce stronger experiential unity, while its absence, as in Nigeria, aligns with elite-centred cohesion and cultural alienation
The final stage of analysis employed triangulation to integrate results from the quantitative analyses in Excel and the qualitative analyses in QDA Miner Lite, with QCA serving as the bridge between them. Triangulation was used to cross-validate findings, mitigate the limitations of any single method, and ensure that the conclusions drawn rest on converging lines of evidence. By combining these complementary approaches, the chapter advances a comprehensive and multi-faceted understanding of how language policies influence cultural identity and national unity.
[bookmark: _Toc214615233]3.7 Data Protection and Storage
The study complied with the UK GDPR, DPA (2018), Nigeria’s NDPA (2023), and UWTSD’s Code of Practice. No personal identifiers were collected. Sensitive data such as ethnic affiliation were also not collected.
Data was stored securely using:
· BitLocker encryption (local),
· Google Drive (cloud, MFA-enabled), 
· External hard drive backups.
Only the researcher and supervisor have access. 
[bookmark: _Toc214615234]3.8 Conclusion
This chapter has outlined a methodology grounded in both theoretical depth and practical applicability. The mixed-methods design—complemented by comparative policy analysis, empirical survey tools, and rigorous ethical safeguards—provided a robust framework for investigating the relationship between language policy and national unity in Nigeria.
By combining insights from international models and grassroots Nigerian perspectives, the study positioned itself to make academically sound and socially relevant contributions to language planning, national identity formation, and educational reform.


Table 1: Research Phases and Methodological Overview
	Research Phase
	Method
	Purpose

	Phase 1
	Comparative Policy Analysis
	Review multilingual policies in India, South Africa, and Switzerland

	Phase 2
	Empirical Survey Research
	Capture Nigerian public perspectives on language, identity, and unity

	Phase 3
	Thematic and Statistical Analysis
	Integrate findings for triangulation and policy reflection




[bookmark: _Toc214615235]Chapter Four: Results
[bookmark: _Toc214615236]4.1 Introduction
This chapter reports the results addressing three Research Questions, (RQ):
RQ1: How does the prioritisation of English over indigenous languages relate to national cohesion in Nigeria?
RQ2: What is the relationship between preferred language-of-instruction in early childhood and respondents’ reported identity and belonging?
RQ3: What comparative regularities emerge across India, South Africa, and Switzerland that are relevant to national unity?
Methods informing this chapter included a survey of Nigerian participants using a digital questionnaire via online platforms, Nigerian Digital, ND, where number of participants were 190 (ND = 190), and semi-structured interviews, Nigerian Interviews, NI, were number of participants were 6 (NI = 6). Results were presented in four sections: (i) quantitative findings, (ii) qualitative findings, (iii) cross-national comparative analysis (QCA framing), and (iv) a brief chapter summary. 
[bookmark: _Toc214615237]4.2 Quantitative Findings
Participants Profile
The survey captured a diverse Nigerian sample with demographic profile of the study participants reflecting a diverse sample across gender, age, education level, regional distribution, and language use. Females slightly outnumbered males, representing 56.63% of respondents. Age-wise, participants were well distributed, with the largest group aged 18–24, (31.63%). In terms of educational background, the majority had tertiary (42.86%) qualifications, while only a small fraction had only primary or secondary education. Regionally, the North Central zone had the highest representation (28.72%), Ethnically, the largest single group sampled were Igbo, 25.51%. A large proportion of respondents (80.0%) reported speaking an indigenous language at home, although only 4.62% indicated exclusive use of such languages, See Table 2, Participants Profile.

Table 2. Participants Profile 
	VARIABLE
	Category
	N (number)
	% (percentage)
	NOTES

	Sex
	Female/ Male
	111/85
	56.63%/ 43.37%
	

	Age
	18–24
/25–34
/35–44
/45–54
/55+
	62
/48
/24
/22
/40
	31.63%
/24.49%
/12.24%
/11.22%
/20.41%
	

	Education
	Primary
/Secondary
/Tertiary
/Postgraduate
	4
/34
/84
/74
	2.04%
/17.34%
/42.86%
/37.75%
	Includes both 'Primary' and 'primary'

	Region North
	North Central
/North West
/ North East
	56
/32
/8
	28.72%
/16.41%
/4.10%
	Largest single region

	Region South
	South East
/ South West
/ South South
	7
/32
/11
	3.59%
/16.41%
/5.64%
	

	Region
	Other
	16
	8.21%
	Nigerians in diaspora

	Region
	Unclean
	30
	16.92%
	Did not state place of residence

	Ethnicity
	Hausa/ 
Yoruba/ 
Igbo/ 
Others Respectively
	40/ 
36/ 
50/ 
70
Respectively.
	20.41% 
/18.50% /25.51% /35.71%, Respectively.
	* “Others” represent multiple ethnicities in nominal numbers.

	Indigenous language at home
	Yes (any)
	156
	80.00%
	Includes use alongside English

	Indigenous language at home
	Exclusive use
	9
	4.62%
	Indigenous only




Figure 1: Languages spoken fluently

[image: Forms response chart. Question title: Languages you speak fluently (Tick all that apply). Number of responses: 194 responses.]

Attitudes Toward English, Indigenous Languages and National Unity
Table 3 below presents respondents’ attitudes toward the relationship between language use, cultural identity, and national unity in Nigeria. The findings capture how participants perceive the roles of English and indigenous languages within the broader national framework, reflecting both functional and symbolic dimensions of linguistic practice. Using responses to six key attitudinal variables, the analysis distinguishes between areas of consensus—such as the strong belief that language fosters unity—and points of tension, including perceptions of marginalisation and unequal policy implementation.

Figure 2: Attitudes towards language policy
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AI-generated content may be incorrect.][image: Forms response chart. Question title: Do you believe that the use of English as the official language unites Nigerians?. Number of responses: 191 responses.]
Figure 3: Attitudes towards English

Table 3. Attitude to English Language, Indigenous Languages and Unity (Descriptive Statistics)
	VARIABLE
	MEAN/AGREE (%)
	MEAN/ DISAGREE (D) (%)
	NOTES 
“MEAN” refers to the average count of respondents Agree and Strongly agree and average count of respondents Disagree and Strongly Disagree. “N” refers to count

	Which language best expresses your cultural identity?
	0.00
	0.00
	Not an Agree/Disagree item; recorded as language choice only.

	Do you believe that Nigeria's language policy promotes equality among ethnic groups?
	59.20
	17.35
	N=150 (Agree=116; D=34).

	Does language play a role in promoting national unity?
	90.45
	9.55
	N=178 (Agree=161; SD=17).

	Do you believe that the use of English as the official language unites Nigerians?
	82.63
	17.37
	N=167 (Agree=138; SD=29).

	Does retaining indigenous language contribute to Nigeria's disunity?
	29.41
	70.59
	N=153 (Agree=45; SD=108).

	Do you think Nigeria's language policy marginalises indigenous languages?
	64.63
	35.37
	N=147 (Agree=95; SD=52).





Early Education: Preferences and Feasibility
Respondents generally favoured inclusion of indigenous languages alongside English in early schooling. Suggestions included localised instruction, bilingual teaching, and the development of early learning resources in indigenous languages; concerns focused on feasibility and consistency of implementation.
Table 4. Preferred Language-of-Instruction by Stage 
	Stage
	MT-only %
	MT+ English %
	English-only %
	Notes
“MT” – Mother Tongue 

	Early Education
		81.48%





	14.81%
		3.70%



	Strong preference for Mother Tongue (MT) only (81%), reflecting belief in the cognitive and cultural value of early learning in the child’s first language.
A smaller share (15%) support bilingual instruction (MT + English), while English-only preference is almost negligible (4%).

	Primary
		70.00%





		30.00%



	0.00%

	Continued emphasis on indigenous language (70%) with some openness (30%) to bilingual teaching (MT + English).
No responses supported English-only instruction at this stage.

	Secondary
	0.00%
	40.00%
	60.00%
	Higher emphasis on an English language teaching, (60%) with openness to bilingual teaching (40%) inferred from this stage.



[bookmark: _Toc214615238]4.3 Qualitative Findings
Interview quotes are paraphrased for anonymity; pseudonyms are used. Themes are reported without interpretation, focusing on recurring patterns and illustrative evidence.
Theme 1: English as Economic Instrument and Prestige Marker

Participants described English as the language of opportunity, linked to schooling, professional mobility, and perceived status. References to colonial legacy and examination requirements recurred as background conditions. Several respondents called for stronger policy visibility.
Theme 2: Mother-Tongue in Early Childhood Education (MTB-MLE Preferences)
Interviewees converged on the view that early instruction language influences identity and comprehension. Suggested strategies included at least one compulsory indigenous language, translating/producing textbooks in local languages, and introducing bilingual curricula (including science) from the early years.
Theme 3: Identity, Belonging, and Cultural Grounding
Respondents linked language to identity and belonging. Narratives described rediscovery or loss of mother tongue, the cultural work of greetings and honorifics, and the role of language in shaping social relations.
Theme 4: Institutional and Policy Gaps
Participants pointed to low public visibility of language policy, the dominance of English in national examinations, and uneven capacity (teacher training, materials) as barriers to consistent implementation.
Theme 5: Streamlined Proposals for Integration
Respondent proposals coalesced around five strands: (1) policy and governance (oversight and funding), (2) curriculum and materials (localised textbooks), (3) teacher preparation (bilingual training), (4) home–school link (parent/community involvement), and (5) public communication (modern tools to normalise indigenous language use).
[bookmark: _Toc214615239]4.4 Cross-National Comparative Analysis (QCA Framing)
To move beyond descriptive comparison, Qualitative Comparative Analysis (QCA) was applied to identify combinations of policy conditions associated with high national unity. Following Ragin (1987), QCA was used to detect necessary and sufficient conditions, specific configurations of constitutional, educational, and policy features, that explain variation in the achievement of national unity across the four multilingual states examined. This approach captured causal complexities and allowed multiple pathways to similar outcomes.
The following conditions reflect the study’s comparative lens:
C1 Constitutional visibility (low ↔ high)
C2 Territorial guarantees/decentralisation (low ↔ high)
C3 Education pathway fidelity (MTB-MLE) (low ↔ high)
C4 Assessment alignment (bilingual or English-dominant) (aligned ↔ misaligned)
C5 Policy salience/public contestation (low ↔ high)
QCA Truth Table 
Table 5 below summarises the calibrated conditions for each case. Each condition was assigned a value from 0 (absent) to 1 (fully present), based on documentary evidence and prior thematic analysis. The outcome—Experiential National Unity—captured the degree to which multilingualism is institutionally recognised and socially realised.
Table 5. Truth Table: Calibrated Conditions and Outcome
	Country
	C1: Constitutional Visibility
	C2: Decentralisation / Territorial Guarantees
	C3: Education Policy Fidelity
	C4: Assessment Alignment
	C5: Policy Salience
	Outcome: Experiential Unity

	Nigeria
	0.0
	0.0
	0.0
	0.0
	0.0
	0.0

	India
	1.0
	1.0
	0.5
	0.5
	1.0
	1.0

	South Africa
	1.0
	0.5
	0.5
	0.5
	1.0
	1.0

	Switzerland
	1.0
	1.0
	1.0
	1.0
	1.0
	1.0


Calibration rationale: C1 scored 1 when language rights are constitutionally enshrined (India, South Africa, Switzerland). C2 scored 1 when regional units control language choice in education/administration (India, Switzerland). C3 scored 1 when mother-tongue-based multilingual education is implemented beyond early grades (Switzerland). C4 scored 1 when assessment systems reflect bilingual or multilingual parity (Switzerland). C5 scored 1 when language policy attracts public debate and visibility (India, South Africa, Switzerland). The outcome was coded 1 when unity was grounded in lived multilingual practice rather than elite symbolism.
Logical Reduction and Identified Pathways
The QCA minimisation process produced the following sufficient combinations of conditions leading to high national unity (Unity = 1):
Pathway 1 (Switzerland type – Institutional Pluralism): C1*C2*C3*C4*C5 → Unity
Pathway 2 (India / South Africa type – Symbolic Pluralism): C1*C5*(~C3 + ~C4) → Unity
Pathway 3 (Nigeria type – Assimilationist Drift): ~C1*~C2*~C3*~C4*~C5 → No Unity
Note: ‘~’ denotes the absence of a condition.
Interpretation of Results
The analysis reveals multiple sufficient pathways to national unity:
· Pathway 1 – Institutional Pluralism (Switzerland): Found where strong constitutional guarantees (C1) combine with decentralisation (C2) and high implementation fidelity (C3–C4), supported by consistent public commitment (C5). This configuration yields experiential unity, where citizens experience equal linguistic recognition in education, governance, and daily life.
· Pathway 2 – Symbolic Pluralism (India, South Africa): Unity arises when language rights are constitutionally recognised (C1) and publicly salient (C5), even where implementation is partial (C3–C4 moderate). Here, cohesion is sustained by visibility and contestation rather than full institutionalisation.
· Pathway 3 – Assimilationist Drift (Nigeria): Characterised by the absence of all enabling conditions. The lack of constitutional anchoring, decentralisation, and education-policy fidelity produces elite-centred cohesion—a superficial unity mediated through English but detached from cultural identity.
These findings confirmed that no single condition alone guarantees unity; rather, different combinations can lead to similar outcomes. Strong constitutional and educational anchors (Pathway 1) produce the most durable cohesion, while symbolic recognition  alone (Pathway 2) provides partial but fragile unity. The complete absence of such conditions (Pathway 3) aligns with linguistic inequality and cultural alienation.
[bookmark: _Toc214615240]4.5 Chapter Summary (Descriptive)
Quantitative: The sample is multilingual with high educational attainment; English was most widely used and associated with opportunity and prestige. A large majority spoke at least one indigenous language at home; a minority used it exclusively. Broad support existed for bilingual/MTB-MLE education and indigenous-language materials, with feasibility concerns.
Qualitative: Interviews emphasised English as economic gatekeeper; mother-tongue instruction was viewed as beneficial for identity and comprehension. Narratives illustrate reinforcement (home learning, cultural greetings) and discouragement (school bans). Participants highlighted low policy visibility, exam dominance of English, and capacity gaps, and proposed a consolidated set of integration strategies.
Comparative/QCA framing: The intended cross-national analysis focused on configurations of constitutional visibility, territorial guarantees, education fidelity, assessment alignment, and policy salience as pathways to experiential unity. Additional data was required to report calibrated configurations and solution terms.


[bookmark: _Toc214615241]CHAPTER 5 DISCUSSIONS OF RESULTS 
[bookmark: _Toc214615242]5.1 Summary of Key Findings
This section synthesises the recurrent findings that emerged across both the survey and interview data. Analysis revealed five dominant themes that collectively characterise public perceptions and lived experiences concerning language, identity, and national unity in Nigeria. These are: (1) the socio-economic power of English, (2) calls for policy and educational reform, (3) home and early-childhood transmission, (4) language, identity, and belonging, and (5) institutional accountability and visibility. Each theme represents an area of recurring consensus, with supporting excerpts illustrating how participants articulated these dynamics in everyday life.
Theme 1: The Socio-Economic Power of English
Across respondents, English was consistently portrayed as the language of economic and social mobility. Participants associated English proficiency with education, employment, and prestige, often describing it as a tool for advancement in a system that continues to reward colonial linguistic hierarchies. Common code clusters, economic advantage, education system, perception of prestige, and colonial legacy, converged around the same sentiment: that English remains a gatekeeper to success. As one participant remarked, “English opens doors to jobs and higher education; most official processes assume it.” Others described English as “convenient and universal,” linking its dominance to historical privilege and institutional reinforcement through examinations and professional standards. This theme highlights how English functions as both a unifying medium and a mechanism of exclusion, reinforcing status and access disparities among Nigerians.
Theme 2: Calls for Policy and Educational Reform
A significant number of participants advocated stronger policy frameworks to enhance the visibility and functionality of indigenous languages in education. Respondents proposed a wide range of reforms, including making one indigenous language compulsory from primary to tertiary levels, translating textbooks, and teaching science and other subjects in local languages. Illustrative comments included: “Textbooks should be translated into indigenous languages,” and “It should be compulsory to learn one Nigerian language at all levels.” Several participants also drew inspiration from other multilingual countries, suggesting the adoption of “four official languages like South Africa” to symbolically represent national diversity. This theme reflects a pragmatic optimism, participants recognised the feasibility challenges but emphasised that reforming the education system is central to achieving meaningful linguistic equity and unity.
Theme 3: Home and Early-Childhood Transmission
Participants underscored the foundational role of family and early childhood in sustaining linguistic identity. Several narratives recounted rediscovering mother tongues through family engagement, emphasising the importance of intergenerational transmission. One respondent shared a vivid recollection:
“I became conscious of my language Tiv when I was six years old during a visit to my father’s village. We greeted someone in English and he scolded our parents. When we returned home, our family helped us to learn Tiv through stories, songs, and reading the Bible in Tiv.”
This experience reflects a broader consensus that language learning begins at home and that parents and local communities are crucial agents of linguistic continuity. Participants further suggested that early education should “infuse indigenous languages from the start” and that teachers should adopt “modern and appealing methods” to make local language learning engaging for younger generations.
Theme 4: Language, Identity, and Belonging
Language was widely regarded as a powerful expression of cultural belonging and a key element in fostering unity. While some participants recalled negative experiences, such as being prohibited from using their mother tongue in school (“I was raised in Ibadan but not allowed to speak Yoruba in school”)—others described language as a bridge across ethnic divides. One respondent stated, “I see language as a tool for national unity because I was surrounded by people from every part of Nigeria. It’s one of the easiest ways to connect with people.” In particular, Hausa/Fulani participants highlighted how Hausa and Fulfulde carry shared values and cultural ethics, such as pulaaku, which emphasises dignity, patience, and community. As one noted, “Hausa is more than just a language; it’s a unifying symbol across West Africa.” Collectively, this theme demonstrates that participants view language not merely as communication but as a vessel of cultural memory and a foundation for national cohesion.
Theme 5: Institutional Accountability and Visibility
Many participants voiced frustration over the perceived disconnect between language policy rhetoric and implementation. The phrase “implement the existing policy” appeared repeatedly, signalling an awareness that the National Policy on Education (NPE) formally endorses multilingual instruction but remains poorly enforced. Participants called for the establishment of a “well-funded agency responsible for language planning, teacher training, and policy monitoring,” while others recommended a broader national campaign to elevate the status of indigenous languages in media, governance, and education. As summarised by one respondent:
“Nigeria’s language policy could be improved by promoting multilingualism, starting education in children’s native languages, standardising major Nigerian languages, and giving them more recognition in official settings.”
This theme reveals a collective demand for accountability and structural support to transform symbolic policy statements into measurable practice.
Synthesis
Taken together, these five themes illuminate a dual reality in the Nigerian linguistic landscape. On one hand, English retains unchallenged dominance as the language of aspiration and modernity; on the other, there is a strong public desire for the preservation and institutional empowerment of indigenous languages. The findings suggest widespread awareness of the imbalance between official policy and practice, coupled with pragmatic proposals for reform that span the household, school, and state. 
Interpretation of Findings
The findings indicate that while English continues to function as the dominant language of access to education, governance and socioeconomic advancement in Nigeria, it simultaneously contributes to cultural disconnection and perceived marginalisation. Respondents consistently associated their mother tongue with identity and belonging, yet institutional structures prioritise English, reinforcing unequal opportunity. Comparative analysis further showed that nations with formally integrated multilingual policies (such as South Africa and Switzerland) achieved stronger unity outcomes, suggesting that Nigeria’s current approach—largely symbolic in recognition but assimilationist in practice—limits the potential for inclusive national cohesion. These results demonstrate a clear gap between policy intentions and enacted linguistic realities, highlighting the need for systemic, multilingual reform to align identity, equity and unity objectives. The above insights lend themselves to synthesising how these patterns intersect with theoretical frameworks and comparative evidence from India, South Africa, and Switzerland to explain the relationship between language policy and national unity.
[bookmark: _Toc214615243]5.2 Limitations
The study’s findings must be interpreted in light of several limitations. The sample size, although sufficient for descriptive thematic insights, does not provide full national representativeness. Participants were largely university graduates or individuals with higher levels of formal education, which may have biased responses toward more academically informed perspectives on language policy and multilingualism. Additionally, urban-based respondents were disproportionately represented, with limited inclusion of rural populations where linguistic practices and educational access differ significantly. As such, the demographic composition does not accurately reflect the broader linguistic, educational, and socioeconomic diversity of Nigeria. These constraints restrict generalisability, though the study offers valuable analytical insights into language policy dynamics among educated young Nigerians.


[bookmark: _Toc214615244]CHAPTER 6: CONCLUSION AND RECOMMENDATIONS 
[bookmark: _Toc214615245]6.1 Introduction
This chapter presents the conclusions of the study and outlines recommendations for policy, practice, and further research. It draws together the findings discussed in the previous chapters, highlights the overall contributions of the study, and provides practical guidance on how Nigeria might reimagine its language policy to strengthen national unity.
[bookmark: _Toc214615246]6.2 Summary of the Study
This study investigated the interplay between language policy and national unity in Nigeria, using comparative and empirical methods. It was grounded in the premise that Nigeria’s multilingual context presents both opportunities and challenges for national integration. The core research problem articulated was the disjuncture between symbolic policy recognition of indigenous languages and the practical dominance of English, a situation described as the “symbolic–practical paradox” (Adegbija, 2004).
The study was guided by the following objectives:
1. To examine the relationship between language policy and national unity in Nigeria.
2. To compare Nigeria’s language policy architecture and outcomes with those of India, South Africa, and Switzerland.
3. To evaluate public attitudes, especially among Nigerian youth, towards English and indigenous languages in relation to identity and unity.
4. To explore possibilities for reconciling English dominance with multilingual inclusion.
To achieve these goals, the study adopted a mixed-methods design, combining quantitative and qualitative data. The data sources included a national survey administered across Nigeria’s six geopolitical zones, semi-structured interviews, and a comparative policy analysis. 
The quantitative component involved descriptive statistical analysis of questionnaire responses using Excel and QDA Miner Lite. The qualitative component based on responses coded for thematic patterns using QDA Miner Lite. Further synthesis was achieved through Qualitative Comparative Analysis (QCA), as framed by Ragin (1987), to identify necessary and sufficient conditions for national unity across four case-study countries, Nigeria, India, South Africa, and Switzerland, selected for their multilingual histories and contrasting policy approaches. Nigeria’s empirical data was analysed through a framework informed by Fishman’s (1967) theory of diglossia, Blommaert’s (2007) sociolinguistic scales, and Hornberger’s (2003) continua of biliteracy.
The scope of research was limited to publicly available policy documents, secondary literature, and primary field data from Nigerian respondents. The delimitations include the focus on youth perceptions, the selection of only four comparative countries, and reliance on non-random sampling for some qualitative data. The study avoids claims of national representativeness but seeks analytical generalisability.
[bookmark: _Toc214615247]6.3 Key Conclusions
English as a Dominant but Problematic Unifier
The research concluded that English remains the dominant medium in governance, education, and media, and was widely perceived as a neutral lingua franca. This was supported by survey data showing that a majority of respondents associated English with opportunity and national cohesion. However, the same dominance perpetuates inequality, marginalises non-English speakers, and weakens local languages. Interview narratives highlighted alienation among youth who lacked fluency in English, as well as a loss of cultural grounding.
Mother Tongue-Based Education is Valued but Unsupported
There is strong empirical support for mother tongue-based multilingual education (MTB-MLE), with high levels of agreement across variables such as early education in local languages, textbooks in indigenous languages, and the inclusion of local languages in science instruction. However, the study notes a systemic lack of policy implementation, training, and investment. Respondents voiced support for compulsory indigenous language learning but pointed to poor infrastructure and political will as barriers.
Language and identity are deeply interlinked
The study finds that youth strongly associate language with cultural identity. Indigenous languages were seen as carriers of values, memory, and community belonging. This was drawn from thematic analysis of responses where respondents described how language loss undermines intergenerational connection and cultural depth.
Comparative Lessons Emphasise Pluralism and Decentralisation
From the comparison with India, South Africa, and Switzerland, the study concluded that Nigeria lacks the constitutional and institutional mechanisms to enforce multilingual inclusion. Switzerland’s territorial multilingualism and South Africa’s symbolic pluralism are contrasted with Nigeria’s centralised and inconsistent approach. QCA revealed that countries with either territorial guarantees or strong federal commitments to multilingualism show better unity outcomes.
Youth Voices Reflect Desire for Reform
The study concludes that Nigerian youth are not opposed to multilingualism but require policy clarity, curricular reform, and media representation. Several interviewees advocated for modernising language instruction and removing the stigma associated with indigenous languages. The desire to learn and preserve these languages was evident, but so was the lack of opportunity to do so within current structures.
Collectively, these findings answer the research questions by illustrating how Nigeria’s current language policy framework contributes to both national cohesion and disconnection, depending on the level of implementation, the domains involved, and the languages privileged.
[bookmark: _Toc214615248]6.4 Contributions of the Study
Theoretical Contributions
The study contributes to sociolinguistic theory by extending Fishman’s (1967) model of diglossia beyond the binary of High and Low languages. It operationalises Hudson’s (2002) reconceptualisation of diglossia in a multi-layered system, demonstrating how English, major indigenous languages, and minority languages form a hierarchical language ecology. It also applies Blommaert’s (2007) concept of sociolinguistic scales to Nigerian youth, showing how language mediates mobility and visibility.

Practical and Applied Contributions
The study proposes concrete recommendations, including integrating indigenous languages into early education, translating textbooks, making local languages compulsory in curriculum design, and implementing a four-language national model. It calls for national campaigns, curriculum reform, and institutional investment in language promotion. These suggestions are directly informed by both survey data and interview responses.

Methodological Contributions
By combining qualitative thematic analysis, descriptive statistics, and Qualitative Comparative Analysis (QCA), the study demonstrates an innovative mixed-methods approach suited for medium-N cross-national comparisons. This methodological triangulation enhances credibility and offers a replicable framework for future research in multilingual policy environments.

Contributions to Future Research
The study identifies significant gaps in the existing literature, including the absence of longitudinal studies on MTB-MLE, minimal research on identifying further minority language use beyond Nigeria’s "big three," and institutionalising a framework that recognises language expansion to create a benchmark for potential inclusion in the national language policy framework. The study recognises a lack of youth-centred analyses and recommends deeper inquiry into youth attitudes, intergenerational transmission of language, and regional disparities in implementation. The dissertation positions itself as an empirical and conceptual bridge for these future investigations.
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Towards a Plurilingual Future
Nigeria can benefit from this body of work by moving beyond binary debates about English versus indigenous languages to embrace plurilingualism:
Strengthening Mother-Tongue-Based Multilingual Education (MTB-MLE): Evidence from the Ife Six-Year Primary Project shows that sustained mother-tongue instruction improves literacy and cognitive development (Fafunwa et al., 1989). Expanding such models across diverse languages is critical.
Revitalising Minority Languages: Community-led documentation of Njerep, Defaka, and similar tongues — through primers, radio broadcasts, and school clubs — could preserve endangered knowledge. Academic efforts should be integrated into policy, not confined to archives.
Valorising Indigenous Languages through Media and Arts: Nollywood films, Afrobeats, and local radio already normalise Yoruba, Hausa, Igbo, and Pidgin. Similar cultural promotion could elevate smaller tongues, making them relevant in youth culture.
Recognising Nigerian Pidgin’s Cross-Ethnic Role: While not a solution to minority endangerment, Pidgin demonstrates how bottom-up lingua francas can foster inclusivity. Recognising Pidgin in informal education and broadcasting could democratise communication.
Policy Reform and Rights Framework: Revising the National Policy on Education and the Constitution to reflect Nigeria’s true plurilingualism — rather than privileging English and the big three — would align with Skutnabb-Kangas’s (2000) call for linguistic human rights.
Harnessing Digital Tools: Mobile apps, YouTube tutorials, and social media campaigns can revitalise languages among tech-savvy youth. Igbo and Yoruba language apps provide promising models

Actionable Recommendations for Nigeria
Adopt a Structured Multilingual Formula (India-inspired): Establish a Three-Tier Model—(i) local mother tongue or community language, (ii) one major Nigerian lingua franca (Hausa, Yoruba, or Igbo), and (iii) English as an additive language for national and global mobility.
Constitutional and Legal Recognition (South Africa-inspired): Enshrine a defined set of national languages within the constitution, guaranteeing language rights as citizenship rights and allocating budgetary resources accordingly.
Territorial and Resource Equity (Switzerland-inspired): Apply a territorial principle in which states governments determine priority indigenous languages for schooling, supported by equitable federal funding.
Teacher and Curriculum Reform: Establish multilingual teacher training colleges; develop bilingual teaching materials; integrate translanguaging pedagogies to bridge home and school languages.
Public Awareness and Advocacy: Launch national campaigns emphasizing that multilingualism enhances learning and unity. Periodic public reviews should assess language policy implementation, ensuring it remains visible and participatory.

[bookmark: _Toc214615250]6.6 Final Reflection
This study set out to examine the intersections between language policy and national unity in Nigeria within a comparative and youth-centered framework. What emerged through the course of this research is the layered complexity of language as both a sociopolitical instrument and a deeply personal marker of identity. While Nigeria’s multilingual reality is often framed as a challenge to unity, this research reveals that the problem lies not in the multiplicity of languages, but in the policy ambivalence and structural inequalities that shape their use.

The fieldwork illuminated a profound disconnect between official rhetoric and lived experience. Respondents consistently affirmed the cultural and educational value of indigenous languages, yet also underscored the socioeconomic imperatives tied to English. This ambivalence was not confusion—it was clarity. Nigerian youth are not rejecting their heritage languages; they are navigating a terrain where power, opportunity, and access are overwhelmingly mediated through English. Their multilingual realities are adaptive, not deficient. They reflect both strategic code-switching and emotional attachments that defy simplistic binaries.

The comparative cases served as a mirror, highlighting what is possible when multilingualism is institutionally embedded rather than merely symbolically acknowledged. India’s language reorganization, South Africa’s post-apartheid pluralism, and Switzerland’s territorial guarantees offer diverse models of accommodation. Yet, each also exposes the tensions inherent in balancing unity with diversity. These cases underscore the need for Nigeria to move beyond policy tokenism and toward enforceable, adequately funded language frameworks.

Methodologically, this study has reinforced the value of mixed-methods research in capturing both the breadth and depth of sociolinguistic experience. The triangulation of surveys, interviews, and comparative synthesis not only deepened the validity of the findings but also ensured that the voices of the youth, too often spoken about rather than listened to, were placed at the center of the analysis.

Ultimately, this study is a call to reimagine language policy not as a technical problem to be solved, but as a cultural contract to be honoured. If Nigeria is to forge a unified future, it must begin by valuing all the voices that constitute its present.
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APPENDICES
Appendix A, Ethics Form 




The full ethics approval form for this study is provided as a separate electronic file titled “Ethics_Approval_Form Document.pdf” and should be read in conjunction with Chapter 3 (Methodology).
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Appendix B, Language Policy Questionnaire English

 
The full language policy questionnaire is provided as a separate electronic file titled  “Language Policy Questionnaire” The form can also be viewed by clicking the link above. Below is a screen capture of the first page of the questionnaire.
[image: A paper with text on it
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Appendix C: Language Policy Questionnaire Hausa


The full language policy questionnaire Hausa is provided as a separate electronic file titled “Language Policy Questionnaire Hausa”.  The questionnaire can also be viewed by clicking the link above. Below is a screen capture of the first page of the questionnaire.
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Appendices D: Raw Dataset
The complete anonymised dataset used in this research is provided as a supplementary electronic files titled:
1. "201125 Final Regional Language Policy Questionnaire spread sheet English.xlsx".
2. "Language Policy Questionnaire Hausa Responses”.xlsx".
The above files contain responses from 195 and 1 participants respectively and was used directly for the quantitative and thematic analyses presented in Chapter 4. Due to the size and structure of the dataset, it has not been embedded within this document and is instead supplied as a separate digital appendix.
The dataset includes key variables such as ethnic group, language preference, and indicators of cultural belonging. All respondent data has been anonymised to ensure anonimity and processed in alignment with institutional ethical guidelines.
For clarity, the dataset structure is summarised below (sample description):
- Timestamp of response
- Demographic information (Age Group, Gender, State of Origin, etc.)
- Preferred language indicators
- Ethnic categorisation
- Cultural identity language and belonging response items
- Open-ended qualitative comments
The full dataset is available as a separate file:
File name: "201125 Final Regional Language Policy Questionnaire spread sheet English.xlsx"
Access to the dataset should be granted alongside this dissertation submission. In cases where the dissertation is printed, the file may be supplied electronically via USB, CD, or secure cloud link. For digital submissions, the file should be uploaded as a supplementary attachment.



Researchers wishing to consult or reproduce the dataset for academic purposes must do so in accordance with institutional data protection and ethics protocols.
Click on spreadsheet to view “Language Policy Questionnaire Hausa Responses.
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APPLICATION FOR ETHICAL APPROVAL





		RESEARCH STUDENTS

This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 



Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).



This document is also available in Welsh.





		RESEARCH STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.





		STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.









In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.



The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.



The individual undertaking the research activity is known as the “principal researcher”.



Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.



Please read the notes for guidance before completing ALL sections of the form.



This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  



SECTION A: About You (Principal Researcher)

		1

		Full Name:

		GOLDA CHIOMA OBI



		2

		Tick all boxes that apply:

		Member of staff:

		☐

		Honorary research fellow:

		☐



		

		Undergraduate Student

		☐

		Taught Postgraduate Student

		☒

		Postgraduate Research Student

		☐







		3

		Institute/Academic Discipline/Centre:

		

Institute of Education and Humanities



		4

		Campus:

		

CARMARTHEN



		5

		E-mail address:

		2119982@student.uwtsd.ac.uk



		6

		Contact Telephone Number:

		

+2348090264444



		

		For students:



		7

		Student Number:

		2119982



		8

		Programme of Study:

		MA Bilingualism & Multilingualism



		9

		Director of Studies/Supervisor:

		Dr Hywel Glyn Lewis











SECTION B: Approval for Research Activity

		1

		Has the research activity received approval in principle?

(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)

		YES

		☒

		NO

		☐



		

		

		Date



		2

		If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval

		Research Degrees Committee

		☐

		



		

		

		Institute Research Committee

		☐

		



		

		

		Other (write in):

Dr Hywel Glyn Lewis (Programme Manager)



		☐

		December 2024







SECTION C:  Internal and External Ethical Guidance Materials

		

		Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.



		1

		UWTSD Research Ethics & Integrity Code of Practice

		☒



		2

		UWTSD Research Data Management Policy

		☒



		3

		BERA Ethical Guidelines for Educational Research (2018) 



		 ☒    







SECTION D: External Collaborative Research Activity

If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.

		1

		Institution

		





		2

		Contact person name

		





		3

		Contact person e-mail address



		



		4

		Is your research externally funded?

		YES

		☐

		NO

		☐



		5

		Are you in receipt of a KESS scholarship?

		YES

		☐

		NO

		☐



		6

		Are you specifically employed to undertake this research in either a paid or voluntary capacity?

		Voluntary

		YES

		☐

		NO

		☐



		7

		

		Employed

		YES

		☐

		NO

		☐



		8

		Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?

		If YES then the permission question below does not need to be answered.

		YES

		☐

		NO

		☐



		9

		Has permission to undertake the research has been provided by the partner organisation?

		(If YES attach copy)

If NO the application cannot continue

		YES

		☐

		NO

		☐









Where research activity is carried out in collaboration with an external organisation

		10

		Does this organisation have its own ethics approval system?

		YES

		☐

		NO

		☐



		

		

If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).









SECTION E: Details of Research Activity

		1

		Indicative title:

		Language Policy and National Unity in Nigeria: A Comparative Analysis



		2

		Proposed start date:

		May, 2025

		Proposed end date:

		November, 2025



		

		Introduction to the Research (maximum 300 words per section)

Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:

· Purpose of Research Activity

· Proposed Research Question

· Aims of Research Activity

· Objectives of Research Activity

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain

· What the research activity will add to the body of knowledge 

· How it addresses an area of importance. 



		3

		Purpose of Research Activity



To provide insights into the relationship between language, cultural identity and unity in Nigeria in order to contribute to the discussion on the adoption of mother tongue in the early education setting to foster national identity.



(this box should expand as you type)



		4

		Research Question



How do Nigeria's language policies compare to those of other multilingual countries in fostering national unity, and what role do these policies play in shaping cultural cohesion and interethnic relations?



(this box should expand as you type)



		5

		Aims of Research Activity



The aim of this research is to determine how the current language policies in Nigeria compare to those of other multilingual nations and how these policies have shaped cultural identity and impacted national unity.



(this box should expand as you type)



		6

		Objectives of Research Activity

1. To compare the language policies of other multilingual countries with similar demographics

2. To survey various ethnic groups in the country and have insights to how the language policies have affected their cultural identity.

3. To survey various ethnic groups and get insights on their opinion as to whether language policies have any impact on national unity





(this box should expand as you type)



		

		Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.



		 

		 Research Methodology:

This research employs a mixed-methods approach that combines both online research and empirical data collection via questionnaires to investigate the impact of language policies in multilingual nations, with regards to its impact on national unity, with a specific focus on Nigeria. The two components—comparative analysis of multilingual language policies and an empirical study of Nigerian language policy and its impact on national unity —are designed to yield a comprehensive understanding of the relationship between language policy and national unity.



Online Research: 



Comparative Analysis of Multilingual Language Policies:
The first component of this research involves a detailed online investigation of language policies in other multilingual nations. The primary goal of this phase is to analyze how language policies in countries with significant linguistic diversity contribute to or hinder national unity. This phase will seek to identify best practices, challenges and outcomes associated with different language frameworks in countries diverse in linguistic landscapes similar to Nigeria. Countries such as India, Canada, and South Africa are selected for this comparative analysis due to their multicultural societies and official multilingualism.  The process begins with a review of secondary sources, such as academic journals, academic databases, policy documents, government reports and credible international reports.



The analysis covers the following themes:

1. Policy Frameworks: Exploring constitutional provisions, educational policies, and official language designations.

2. Implementation Strategies: Assessing how governments balance local. regional and national linguistic identities.

3. Impact Analysis: Evaluating the role of language policies in promoting unity, mitigating ethnic tensions or exacerbating divisions.

4. The comparison between the policies of the various nations will identify patterns and lessons applicable to Nigeria’s multilingual context. Additionally, the research will highlight how cultural, historical and socio-political factors influence policy effectiveness.



Empirical Research



This aspect of the research investigates the Nigerian situation through the use of questionnaires as the primary form of data collection to gather perspectives on language policy and national unity from diverse respondents.



Target Populations and Sampling



The study targets a diverse group of Nigerians from various demographics, including policy makers, educators, students and citizens from different ethnic, linguistic and socio-economic backgrounds. The population is strategically selected to reflect the country’s linguistic and cultural diversity, ensuring a balanced representation of the dominant languages in the nation’s 6 geo-political zones.



The sample is drawn using stratified random sampling, dividing the population into strata based on zones and linguistic groups. This approach ensures that the findings are inclusive and representative of Nigeria’s linguistic and political complexities.



Questionnaire Design: The questionnaire will be structured as follows:  

1. Demographic information: capturing respondents' age, gender, linguistic background and zone.

2. Perception of Current Language Policy:  gauging awareness of and attitudes toward Nigeria’s existing language policies.

3. Language and Identity: Exploring the relationship between language, ethnicity, cultural identity and national identity.

4. Impact on National Unity: Investigating whether respondents perceive language policies as a unifying or divisive factor.

5. Recommendations: Collecting suggestions on how language policy can be improved to enhance unity.



Data Collection: The questionnaires will be distributed both physically and digitally in the three major languages and English, leveraging online survey platforms to reach participants in remote and urban locations. 



Data Analysis: The data collected through both online research and the questionnaire will be analysed to derive meaningful conclusions.

1. Comparative Analysis:  
The findings from the online research will be analysed to identify recurring themes and effective practices across multilingual nations.

2. Quantitative Analysis: Responses from closed-ended questions will be analysed using statistical tools to identify trends.

3. Qualitative Analysis: Open ended responses will be coded and thematically analysed to capture nuanced perspectives and recommendations.





Ethical Considerations

The research will adhere to ethical guidelines to enable credibility and integrity. Participants will be informed about the purpose of the study, their right to anonymity, and their freedom to decline to participate; or, should they agree initially to participate, their right to later withdraw at any point



Limitation:

While the methodology is robust, potential limitations include reliance on self-reported data which may be influenced by social desirability bias, and the challenge of accessing up-to-date policy documents from some nations.  These limitations will be mitigated by cross referencing multiple sources and ensuring diverse respondent representation.



Conclusion:

This methodology will ensure a balanced approach by combining global insights with localised empirical evidence.  By examining best practices in multilingual nations and analysing the Nigerian situation through primary data, the study will provide actionable recommendations for fostering cultural identity and national unity through language policy.







		

		Location of research activity

Identify all locations where research activity will take place.



		8

		Research will take place in Nigeria. Survey activities will cover the six geo-political zones of Nigeria, using Microsoft forms via email and WhatsApp; namely, North Central – Abuja, North East – Gombe state, North West – Adamawa state, South East – Anambra State, South West- Lagos state, South South – Crossriver state.



(this box should expand as you type)



		

		Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.



		9

		The only local guideline that this research will need to conform with is the Nigeria Data Protection Act (NDPA) of 2023 which establishes a comprehensive legal framework to safeguard personal data within Nigeria.  The NDPA law provides ethical stipulations and guidelines that are similar to that of the UK. 



Key Provisions of the NDPA are as follows:

1. Data Protection Principles: The NDPA outlines principles for lawful data processing, including:

· Fair, lawful, and transparent processing.

· Collection for specified, legitimate purposes.

· Data minimization—ensuring data is adequate and relevant.

· Accuracy and up-to-date maintenance of data.

· Storage limitation—retaining data only as necessary.

· Integrity and confidentiality through appropriate security measures.


2. Rights of Data Subjects: Individuals are granted specific rights under the Act, such as:

· Right to be informed about data collection and processing.

· Right to access personal data held by controllers.

· Right to rectification of inaccurate data.

· Right to erasure ("right to be forgotten").

· Right to restrict or object to processing.

· Right to data portability.


3. Obligations of Data Controllers and Processors: Entities handling personal data must:

· Ensure compliance with data protection principles.

· Implement appropriate technical and organizational measures for data security.

· Maintain records of data processing activities.

· Conduct Data Protection Impact Assessments when necessary.

· Report data breaches to the NDPC within a specified timeframe.

4. Cross-Border Data Transfers: The Act regulates the transfer of personal data outside Nigeria, permitting it only to countries with adequate data protection laws or where sufficient safeguards are in place.



This research will adhere to the NDPA's provisions when handling personal data. This includes obtaining informed consent from participants, ensuring data is used solely for specified research purposes, implementing robust data security measures, and being cautious with cross-border data transfers. 







		10

		Use of documentation not in the public domain: Are any documents NOT publicly available? 



		NO

		☒



		

		

		YES

		☐



		11

		If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.







(this box should expand as you type)







		

		Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?

		

YES

		

NO



		12

		A prosperous Wales

		☐

		☒



		13

		A resilient Wales

		☐

		☒



		14

		A healthier Wales

		☐

		☒



		15

		A more equal Wales

		☐

		☒



		16

		A Wales of cohesive communities

		☐

		☒



		17

		A Wales of vibrant culture and thriving Welsh language

		☐

		☒



		18

		A globally responsible Wales

		☐

		☒



		19

		If YES to any of the above, please give details:



		

		





(this box should expand as you type)







SECTION F: Scope of Research Activity

		

		Will the research activity include:

		YES

		NO



		1

		Use of a questionnaire or similar research instrument?

		☒

		☐



		2

		Use of interviews?

		☒

		☐



		3

		Use of focus groups?

		☐

		☒



		4

		Use of participant diaries? 

		☐

		☒



		5

		Use of video or audio recording?

		☒   

		 



		6

		Use of computer-generated log files?

		☐

		☒



		7

		Participant observation with their knowledge?

		☐

		☒



		8

		Participant observation without their knowledge?

		☐

		☒



		9

		Access to personal or confidential information without the participants’ specific consent?

		☐

		☒



		10

		Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?

		☐

		☒



		11

		Performance of any acts which may cause embarrassment or affect self-esteem?

		☐

		☒



		12

		Investigation of participants involved in illegal activities?

		☐

		☒



		13

		Use of procedures that involve deception?

		☐

		☒



		14

		Administration of any substance, agent or placebo?

		☐

		☒



		15

		Working with live vertebrate animals?

		☐

		☒



		16

		Procedures that may have a negative impact on the environment?

		☐

		☒



		17

		Other primary data collection methods. Please indicate the type of data collection method(s) below.

		☐

		☒



		

		Details of any other primary data collection method:







(this box should expand as you type)

		

		





If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).



If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.



		

		Who are the intended participants:

		

YES

		

NO



		1

		Students or staff at the University?

		☐

		☒



		2

		Adults (over the age of 18 and competent to give consent)?

		☒

		☐



		3

		Vulnerable adults?

		☐

		☒



		4

		Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)

		☐

		☒



		5

		Prisoners?

		☐

		☒



		6

		Young offenders?

		☐

		☒



		7

		Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?

		☐

		☒



		8

		People engaged in illegal activities?

		☐

		☒



		9

		Others. Please indicate the participants below, and specifically any group who may be unable to give consent.



		☐

		☒



		

		Details of any other participant groups:







(this box should expand as you type)

		

		







		

		Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 



		10

		How many participants are expected?



		

200 participants



(this box should expand as you type)



		11

		Who will the participants be?



		

Adults over the age of 18 residing in the six geo-political regions of Nigeria



(this box should expand as you type)



		12

		How will you identify the participants?

		By stratified random selection.





(this box should expand as you type)









		

		Information for participants:

		

YES

		NO

		

N/A



		13

		Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?

		☒

		☐

		☐



		14

		Will you tell participants that their participation is voluntary?

		☒

		☐

		☐



		15

		Will you obtain written consent for participation?

		☒

		☐

		☐



		16

		Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?

		☒

		☐

		☐



		17

		If the research is observational, will you ask participants for their consent to being observed?

		☐

		☐

		☒



		18

		Will you tell participants that they may withdraw from the research at any time and for any reason?

		☒

		☐

		☐



		19

		With questionnaires, will you give participants the option of omitting questions they do not want to answer?

		☒

		☐

		☐



		20

		Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?

		☒

		☐

		☐



		21

		Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?

		☒

		☐

		☐



		22

		If NO to any of above questions, please give an explanation 



		

		





(this box should expand as you type)







		

		Information for participants:

		

YES

		NO

		

N/A



		24

		Will participants be paid?

		☐

		☒

		☐



		25

		Is specialist electrical or other equipment to be used with participants?

		☒

		☐

		☐



		26

		Are there any financial or other interests to the investigator or University arising from this study?

		☐

		☒

		☐



		27

		Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?

		☐

		☒

		☐



		28

		If YES to any question, please provide full details 



		

		

Physical interviews may be recorded using a digital voice recorder.



(this box should expand as you type)







SECTION H: Anticipated Risks



		

		Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 



If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  



		1

		Full risk assessment completed and appended? 

		Yes 

		☐



		

		

		No

		☒



		2

		Risks to participants

For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information



		

		Risk to participants:

1. Political and Social Sensitivities



Language is deeply tied to identity and ethnicity in Nigeria. Discussions on linguistic unity and division may trigger political or ethnic tensions.





2. Psychological and Emotional Distress



Participants may feel uncomfortable discussing personal or historical experiences related to language discrimination or marginalization.





3. Confidentiality and Privacy Risks



Participants may express opinions that could be controversial or unpopular, exposing them to potential backlash if their identity is disclosed.







(this box should expand as you type)

		How you will mitigate the risk to participants:




Mitigation: I will use neutral and inclusive language, frame questions carefully, and avoid discussions that may incite conflict or reinforce negative stereotypes.



2. Psychological and Emotional Distress 



Mitigation: Provide participants with the option to skip sensitive questions and offer psychological support or referrals if distress arises.



3. Confidentiality and Privacy Risks



Mitigation: Ensure anonymity through coded responses, remove identifying information, and use encrypted data storage. Clearly state in the consent form how data will be protected. (this box should expand as you type)



		3

		If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities



		

		In the event that any data collected will reveal criminal activity, for example, or anything else suspected as being illegal, details will be passed on to the appropriate authority.





(this box should expand as you type)



		4

		Risks to the investigator

For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest



		

		Risk to the investigator:



1. Political and Security Risks

Discussing language and national unity can be politically sensitive, especially in countries with ethnic tensions. The investigator may face backlash from authorities or groups that perceive the research as divisive or threatening.



2. Legal and Ethical Risks

It is possible that discussions on ethnicity, language, and national unity may be regulated; as such, there may be risk of unknowingly violating local laws or ethical guidelines.



3. Physical Safety Risks

The investigator may face threats or violence if the research is perceived as controversial or if certain groups feel misrepresented.




4. Reputational Risks

Misinterpretation or misrepresentation of findings could harm the researcher’s credibility and academic reputation.



5. Data Security and Cyber Risks

There may be risk of data breaches, hacking, or unauthorized access or loss of data due to system malfunction



(this box should expand as you type)

		How you will mitigate the risk to the investigator:



1. Political and Security Risks

Mitigation: By conducting a thorough risk assessment before beginning the study. Engaging with local authorities or community leaders where necessary and avoiding politically charged language.  Also, by presenting the research as an academic inquiry rather than activism.

2. Legal and Ethical Risks

Mitigation: By Obtain all necessary research approvals from the relevant authorities. and becoming familiar with national research regulations before starting fieldwork.


3. Physical Safety Risks

Mitigation: I will restrict physical interviews to my hometown and will endeavour to arrange secure meeting locations, use online interviews where possible. I will always inform a trusted contact of whereabouts when conducting field research.

4. Reputational Risks

Mitigation: Investigator will ensure rigorous data analysis and peer review before publishing results. Be transparent about research methods and acknowledge limitations to avoid misrepresentation.

5. Data Security and Cyber Risks

Mitigation: During the research I will store data on securely, on my laptop, using passwords and simultaneously backup on my google drive which comes with secure encryption. 

(this box should expand as you type)



		5

		University/institutional risks

For example: adverse publicity, financial loss, data protection



		

		Risk to the University:

1. Reputational Risks

If the research touches on politically sensitive topics or is misinterpreted as promoting division rather than unity, it could attract negative attention to the university.




2. Legal and Ethical Risks

Research conducted in Nigeria must comply with both UK and Nigerian ethical guidelines. If local research laws (e.g.Nigerian Data Protection Act) are violated, the university could face legal challenges or restrictions on future research collaborations.




3. Potential Diplomatic Concerns

If the research findings suggest issues with language policies in Nigeria, government officials or institutions may question the university’s role in influencing discourse on national unity.





(this box should expand as you type)

		How you will mitigate the risk to the University:

1. Reputational Risks

Mitigation: In carrying out this research I will ensure that the research is framed as an academic exploration, avoiding politically charged language and will put a disclaimer  stating that the views expressed are mine, not the university.



2. Legal and Ethical Risks

Mitigation: I will obtain ethical approval from the university’s ethics board as well as abide by the conditions of the Nigerian Data Protection Act 2023 regulations regarding personal data.








3. Potential Diplomatic Concerns

Mitigation: The research will be presented objectively, using academic rigor rather than opinion-based arguments. Clear documentation will be maintained to show compliance with ethical and legal standards.





(this box should expand as you type)



		6

		Environmental risks

For example: accidental spillage of pollutants, damage to local ecosystems



		

		Risk to the environment:



1. Carbon Footprint from Travel

If the research requires traveling to multiple locations for interviews or data collection, it contributes to carbon emissions.



2. Paper and Resource Wastage

Printing questionnaires, transcripts, or reports can lead to excessive paper use, contributing to deforestation and waste.





3. Electronic Waste and Energy Consumption

Recording devices, computers, and other electronic equipment used in the research consume energy and may contribute to electronic waste if not properly managed.



4. Impact of Data Storage and Digital Infrastructure

Large amounts of data storage on cloud servers contribute to energy consumption in data centres.



(this box should expand as you type)

		How you will mitigate the risk to environment:



1. Carbon Footprint from Travel

Mitigation: Where possible I will opt for virtual interviews and plan travel efficiently to reduce unnecessary trips. 



2. Paper and Resource Wastage



Mitigation: Use digital tools for surveys, notes, and data storage. Encourage participants to fill out forms electronically rather than on paper.





3. Electronic Waste and Energy Consumption

Mitigation: I will use energy-efficient devices and rechargeable batteries and recycle electronics responsibly after the research.



4. Impact of Data Storage and Digital Infrastructure

Mitigation: I will store only essential data and delete unnecessary files. 

(this box should expand as you type)







		

		Disclosure and Barring Service



		

		If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.

		YES



		NO



		N/A





		7

		Does your research require you to hold a current DBS Certificate?

		☐

		☐

		☒



		8

		If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.

		







SECTION I: Feedback, Consent and Confidentiality



		1

		Feedback

What de-briefing and feedback will be provided to participants, how will this be done and when? 



		

		A project page will be created and, in the questionnaire, a statement will be included stating that the outcome of the research will be published and a link to the project page given.  (this box should expand as you type)



		2

		Informed consent

Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.



		

		

A high- level overview and purpose of the research will be included as an introduction at the top of the questionnaire, and a statement of assumed consent will be made following the introduction at the top of the questionnaire for participants who fill the questionnaire,



(this box should expand as you type)



		3

		Confidentiality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 



		

		

Anonymity is ensured because participants personal identity details will not be collected.



(this box should expand as you type)







SECTION J: Data Protection and Storage



		

		Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?

		YES

		NO



		1

		“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.

		☒ 

		



		

		If YES, provide a description of the data and explain why this data needs to be collected:



		2

		The research will involve audio recordings of participants which is considered to be personal data according to the General Data Protection Regulation 2016 and the Data Protection Act 2018. 







(this box should expand as you type)



		

		Does it involve special category data (as defined by the GDPR)?

		YES

		NO



		3

		“Special category data” means sensitive personal data consisting of information as to the data subjects’ –

(a) racial or ethnic origin,

(b) political opinions,

(c ) religious beliefs or other beliefs of a similar nature,

(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),

(e) physical or mental health or condition,

(f) sexual life,

(g) genetics,

(h) biometric data (as used for ID purposes),

		☐

		☒



		

		If YES, provide a description of the special category data and explain why this data needs to be collected:



		4

		





(this box should expand as you type)







		

		Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?

		YES

		NO



		5

		Manual files (i.e. in paper form)?

		☒

		☐



		6

		University computers?

		☐

		☒



		7

		Private company computers?

		☐

		☒



		8

		Home or other personal computers?

		☐

		☒



		9

		Laptop computers/ CDs/ Portable disk-drives/ memory sticks?

		☒

		☐



		10

		“Cloud” storage or websites?

		☒

		☐



		11

		Other – specify:



		☐

		☒



		12

		For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:



		

		To ensure the security of my research data, the following data protection methods are in place:

[bookmark: _heading=h.wz73it8sle5f]1. Encryption

· At Rest: Data on my laptop is encrypted using BitLocker while I use Google drive which has built in encryption features.

· In Transit: Files that are being transferred will use SSL (Secure Socket Layer) to protect data during transmission over the internet.

[bookmark: _heading=h.j30goke9tkn4]2. Password Protection

· The password used for data storage will be long and unique.

· I have Multi-Factor Authentication (MFA) for cloud services and applications if required. .


[bookmark: _heading=h.wvuoipq2k721]3. Backup Procedures

· Automated Backups are set up for my local files using windows backup. 

· Cloud Backup: Where required, my cloud data is stored on Google Drive to ensure multiple physical locations.

· Encryption of Backup Data: backup data is also encrypted, to protect sensitive information.


[bookmark: _heading=h.mknuh1apkr2t]4. Anonymisation and Pseudonymisation

· Anonymisation: Personal names or ID will not be used for data sets when storing.

· Pseudonymisation: For identification, data sets will be stored using hash functions instead of real names where required.

[bookmark: _heading=h.dbw8u1v33how]5.  Firewalls and Antivirus Protection

Both hardware and software protections are in place to safeguard against viruses and malware using Firewalls and Antivirus 





(this box should expand as you type)







		

		Data Protection



		

		Will the research activity involve any of the following activities:

		YES

		NO



		13

		Electronic transfer of data in any form?

		☐

		☒



		14

		Sharing of data with others at the University outside of the immediate research team?

		☐

		☒



		15

		Sharing of data with other organisations?

		☐

		☒



		16

		Export of data outside the UK or importing of data from outside the UK?

		☐

		☒



		17

		Use of personal addresses, postcodes, faxes, emails or telephone numbers?

		☐

		☒



		18

		Publication of data that might allow identification of individuals?

		☐

		☒



		19

		Use of data management system?

		☐

		☒



		20

		Data archiving?

		☐

		☒



		21

		If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):



		

		





(this box should expand as you type)



		22

		List all who will have access to the data generated by the research activity:



		

		

The researcher.

The research supervisor (Dr Hywel Glyn Lewis) for assessment purposes only.

(this box should expand as you type)



		23

		List who will have control of, and act as custodian(s) for, data generated by the research activity:



		

		

The researcher only.(this box should expand as you type)



		24

		Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  



		

		



The data will consist of survey responses, demographic information, stored in Excel formats.

Data will be stored securely on my internal laptop hard drive with password protection using excel format and backed up to my google drive with secure encryption activated. I will perform weekly backups of data to an external hard drive to ensure redundancy.

All data will be encrypted using university-approved encryption tools. Access to data will be restricted to authorized personnel only through password protection and multi-factor authentication.

Upon completion of the research, the data will be uploaded to the UWTSD Research Repository. 

The data will be archived in UWTSD Research Repository platform that supports the storage and sharing of research data and ensures long-term availability.

The data will be accompanied by detailed metadata, including a data dictionary to describe variables, units of measurement, and the methodology used. This will allow other researchers to replicate the study or use the data in future research.

The data will be preserved in the university’s repository for a minimum of 5 years, in accordance with UWTSD requirements 



(this box should expand as you type)



		25

		Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 



		

		



No, but archived.

(this box should expand as you type)



		26

		Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

		YES

		☒



		27

		Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding

		YES

		☒










SECTION K: Declaration

		

		The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.



In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 



		1

		Signature of applicant:

		Golda C. Obi  

		Date: 15-05-2025









For STUDENT Submissions:

		2

		Director of Studies/Supervisor:

		Dr Hywel Glyn Lewis

		Date:

16/ 05/ 25



		3

		Signature:

		

[image: A close-up of a signature

AI-generated content may be incorrect.]

		







For STAFF Submissions:

		4

		Academic Director/ Assistant Dean:

		

		Date:



		5

		Signature:

		



		







Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

		☒

		I have read the guidance notes supplied before completing the form.



		☒

		I have completed ALL RELEVANT sections of the form in full.



		☒

		I confirm that the research activity has received approval in principle



		☐

		I have attached a copy of final/interim approval from external organisation (where appropriate)



		☐

		I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT



		☒

		I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.



		☒

		I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.







		RESEARCH STUDENTS ONLY

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).





		RESEARCH STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.





		STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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PG2 / E1 FORM   APPLICATION FOR ETHICAL APPROVAL      

RESEARCH STUDENTS   This form is to be completed by the student within  SIX   months for full - time students and  TWELVE  months  for part time students, after the commencement of the research degree or following progression to Part  Two of your course.      Once complete, submit this form via the  MyTSD Doctoral College Portal   at ( https://mytsd.uwtsd.ac.uk ).     This document is also available in Welsh.    

RESEARCH STAFF ONLY   All communications relating to this application during its processing must be in writing and emailed to  pgresearch@uwtsd.ac.uk   , with the title ‘Ethical Approval’ followed by your name.    

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES  should submit this form  (and receive the outcome) via systems explained to you by the supervisor/module leader.  

    In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A  researcher may not be covered by the University’s insurance if ethical approval has not been obtained  prior to commencement.     The University follows the OECD Frascati manual definition of  research activity : “creative work undertaken  on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and  society, and the use of this stock of knowledge to devise new applications”. As such this covers activities  undertaken by   members of staff, postgraduate research students, and both taught postgraduate and  undergraduate students working on dissertations/projects.     The individual undertaking the research activity is known as the “principal researcher”.     Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing  within normal educational requirements, and literary or artistic criticism.     Please read the notes for guidance before completing ALL sections of the form.     This form   must be completed and approved prior to undertaking any research activity.   Please see  Checklist for details of process for different categories of application.       SECTION A: About You (Principal Researcher)  

1  Full Name:  GOLDA CHIOMA OBI  

2  Tick all boxes that apply:  Member of staff:  ☐  Honorary research  fellow:  ☐  

 Undergraduate Student  ☐  Taught Postgraduate  Student  ☒  Postgraduate  Research Student  ☐  

 

3  Institute/Academic  Discipline/Centre:    Institute of Education and Humanities  

4  Campus:    CARMARTHEN  

5  E - mail address:  2119982@student.uwtsd.ac.uk  

6  Contact Telephone Number:    +2348090264444  

 For students:  


Microsoft_Word_Document1.docx
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APPLICATION FOR ETHICAL APPROVAL





		RESEARCH STUDENTS

This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 



Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).



This document is also available in Welsh.





		RESEARCH STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.





		STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.









In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.



The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.



The individual undertaking the research activity is known as the “principal researcher”.



Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.



Please read the notes for guidance before completing ALL sections of the form.



This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  



SECTION A: About You (Principal Researcher)

		1

		Full Name:

		GOLDA CHIOMA OBI



		2

		Tick all boxes that apply:

		Member of staff:

		☐

		Honorary research fellow:

		☐



		

		Undergraduate Student

		☐

		Taught Postgraduate Student

		☒

		Postgraduate Research Student

		☐







		3

		Institute/Academic Discipline/Centre:

		

Institute of Education and Humanities



		4

		Campus:

		

CARMARTHEN



		5

		E-mail address:

		2119982@student.uwtsd.ac.uk



		6

		Contact Telephone Number:

		

+2348090264444



		

		For students:



		7

		Student Number:

		2119982



		8

		Programme of Study:

		MA Bilingualism & Multilingualism



		9

		Director of Studies/Supervisor:

		Dr Hywel Glyn Lewis











SECTION B: Approval for Research Activity

		1

		Has the research activity received approval in principle?

(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)

		YES

		☒

		NO

		☐



		

		

		Date



		2

		If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval

		Research Degrees Committee

		☐

		



		

		

		Institute Research Committee

		☐

		



		

		

		Other (write in):

Dr Hywel Glyn Lewis (Programme Manager)



		☐

		December 2024







SECTION C:  Internal and External Ethical Guidance Materials

		

		Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.



		1

		UWTSD Research Ethics & Integrity Code of Practice

		☒



		2

		UWTSD Research Data Management Policy

		☒



		3

		BERA Ethical Guidelines for Educational Research (2018) 



		 ☒    







SECTION D: External Collaborative Research Activity

If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.

		1

		Institution

		





		2

		Contact person name

		





		3

		Contact person e-mail address



		



		4

		Is your research externally funded?

		YES

		☐

		NO

		☐



		5

		Are you in receipt of a KESS scholarship?

		YES

		☐

		NO

		☐



		6

		Are you specifically employed to undertake this research in either a paid or voluntary capacity?

		Voluntary

		YES

		☐

		NO

		☐



		7

		

		Employed

		YES

		☐

		NO

		☐



		8

		Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?

		If YES then the permission question below does not need to be answered.

		YES

		☐

		NO

		☐



		9

		Has permission to undertake the research has been provided by the partner organisation?

		(If YES attach copy)

If NO the application cannot continue

		YES

		☐

		NO

		☐









Where research activity is carried out in collaboration with an external organisation

		10

		Does this organisation have its own ethics approval system?

		YES

		☐

		NO

		☐



		

		

If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).









SECTION E: Details of Research Activity

		1

		Indicative title:

		Language Policy and National Unity in Nigeria: A Comparative Analysis



		2

		Proposed start date:

		May, 2025

		Proposed end date:

		November, 2025



		

		Introduction to the Research (maximum 300 words per section)

Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:

· Purpose of Research Activity

· Proposed Research Question

· Aims of Research Activity

· Objectives of Research Activity

Demonstrate, briefly, how Existing Research has informed the proposed activity and explain

· What the research activity will add to the body of knowledge 

· How it addresses an area of importance. 



		3

		Purpose of Research Activity



To provide insights into the relationship between language, cultural identity and unity in Nigeria in order to contribute to the discussion on the adoption of mother tongue in the early education setting to foster national identity.



(this box should expand as you type)



		4

		Research Question



How do Nigeria's language policies compare to those of other multilingual countries in fostering national unity, and what role do these policies play in shaping cultural cohesion and interethnic relations?



(this box should expand as you type)



		5

		Aims of Research Activity



The aim of this research is to determine how the current language policies in Nigeria compare to those of other multilingual nations and how these policies have shaped cultural identity and impacted national unity.



(this box should expand as you type)



		6

		Objectives of Research Activity

1. To compare the language policies of other multilingual countries with similar demographics

2. To survey various ethnic groups in the country and have insights to how the language policies have affected their cultural identity.

3. To survey various ethnic groups and get insights on their opinion as to whether language policies have any impact on national unity





(this box should expand as you type)



		

		Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.



		 

		 Research Methodology:

This research employs a mixed-methods approach that combines both online research and empirical data collection via questionnaires to investigate the impact of language policies in multilingual nations, with regards to its impact on national unity, with a specific focus on Nigeria. The two components—comparative analysis of multilingual language policies and an empirical study of Nigerian language policy and its impact on national unity —are designed to yield a comprehensive understanding of the relationship between language policy and national unity.



Online Research: 



Comparative Analysis of Multilingual Language Policies:
The first component of this research involves a detailed online investigation of language policies in other multilingual nations. The primary goal of this phase is to analyze how language policies in countries with significant linguistic diversity contribute to or hinder national unity. This phase will seek to identify best practices, challenges and outcomes associated with different language frameworks in countries diverse in linguistic landscapes similar to Nigeria. Countries such as India, Canada, and South Africa are selected for this comparative analysis due to their multicultural societies and official multilingualism.  The process begins with a review of secondary sources, such as academic journals, academic databases, policy documents, government reports and credible international reports.



The analysis covers the following themes:

1. Policy Frameworks: Exploring constitutional provisions, educational policies, and official language designations.

2. Implementation Strategies: Assessing how governments balance local. regional and national linguistic identities.

3. Impact Analysis: Evaluating the role of language policies in promoting unity, mitigating ethnic tensions or exacerbating divisions.

4. The comparison between the policies of the various nations will identify patterns and lessons applicable to Nigeria’s multilingual context. Additionally, the research will highlight how cultural, historical and socio-political factors influence policy effectiveness.



Empirical Research



This aspect of the research investigates the Nigerian situation through the use of questionnaires as the primary form of data collection to gather perspectives on language policy and national unity from diverse respondents.



Target Populations and Sampling



The study targets a diverse group of Nigerians from various demographics, including policy makers, educators, students and citizens from different ethnic, linguistic and socio-economic backgrounds. The population is strategically selected to reflect the country’s linguistic and cultural diversity, ensuring a balanced representation of the dominant languages in the nation’s 6 geo-political zones.



The sample is drawn using stratified random sampling, dividing the population into strata based on zones and linguistic groups. This approach ensures that the findings are inclusive and representative of Nigeria’s linguistic and political complexities.



Questionnaire Design: The questionnaire will be structured as follows:  

1. Demographic information: capturing respondents' age, gender, linguistic background and zone.

2. Perception of Current Language Policy:  gauging awareness of and attitudes toward Nigeria’s existing language policies.

3. Language and Identity: Exploring the relationship between language, ethnicity, cultural identity and national identity.

4. Impact on National Unity: Investigating whether respondents perceive language policies as a unifying or divisive factor.

5. Recommendations: Collecting suggestions on how language policy can be improved to enhance unity.



Data Collection: The questionnaires will be distributed both physically and digitally in the three major languages and English, leveraging online survey platforms to reach participants in remote and urban locations. 



Data Analysis: The data collected through both online research and the questionnaire will be analysed to derive meaningful conclusions.

1. Comparative Analysis:  
The findings from the online research will be analysed to identify recurring themes and effective practices across multilingual nations.

2. Quantitative Analysis: Responses from closed-ended questions will be analysed using statistical tools to identify trends.

3. Qualitative Analysis: Open ended responses will be coded and thematically analysed to capture nuanced perspectives and recommendations.





Ethical Considerations

The research will adhere to ethical guidelines to enable credibility and integrity. Participants will be informed about the purpose of the study, their right to anonymity, and their freedom to decline to participate; or, should they agree initially to participate, their right to later withdraw at any point



Limitation:

While the methodology is robust, potential limitations include reliance on self-reported data which may be influenced by social desirability bias, and the challenge of accessing up-to-date policy documents from some nations.  These limitations will be mitigated by cross referencing multiple sources and ensuring diverse respondent representation.



Conclusion:

This methodology will ensure a balanced approach by combining global insights with localised empirical evidence.  By examining best practices in multilingual nations and analysing the Nigerian situation through primary data, the study will provide actionable recommendations for fostering cultural identity and national unity through language policy.







		

		Location of research activity

Identify all locations where research activity will take place.



		8

		Research will take place in Nigeria. Survey activities will cover the six geo-political zones of Nigeria, using Microsoft forms via email and WhatsApp; namely, North Central – Abuja, North East – Gombe state, North West – Adamawa state, South East – Anambra State, South West- Lagos state, South South – Crossriver state.



(this box should expand as you type)



		

		Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.



		9

		The only local guideline that this research will need to conform with is the Nigeria Data Protection Act (NDPA) of 2023 which establishes a comprehensive legal framework to safeguard personal data within Nigeria.  The NDPA law provides ethical stipulations and guidelines that are similar to that of the UK. 



Key Provisions of the NDPA are as follows:

1. Data Protection Principles: The NDPA outlines principles for lawful data processing, including:

· Fair, lawful, and transparent processing.

· Collection for specified, legitimate purposes.

· Data minimization—ensuring data is adequate and relevant.

· Accuracy and up-to-date maintenance of data.

· Storage limitation—retaining data only as necessary.

· Integrity and confidentiality through appropriate security measures.


2. Rights of Data Subjects: Individuals are granted specific rights under the Act, such as:

· Right to be informed about data collection and processing.

· Right to access personal data held by controllers.

· Right to rectification of inaccurate data.

· Right to erasure ("right to be forgotten").

· Right to restrict or object to processing.

· Right to data portability.


3. Obligations of Data Controllers and Processors: Entities handling personal data must:

· Ensure compliance with data protection principles.

· Implement appropriate technical and organizational measures for data security.

· Maintain records of data processing activities.

· Conduct Data Protection Impact Assessments when necessary.

· Report data breaches to the NDPC within a specified timeframe.

4. Cross-Border Data Transfers: The Act regulates the transfer of personal data outside Nigeria, permitting it only to countries with adequate data protection laws or where sufficient safeguards are in place.



This research will adhere to the NDPA's provisions when handling personal data. This includes obtaining informed consent from participants, ensuring data is used solely for specified research purposes, implementing robust data security measures, and being cautious with cross-border data transfers. 







		10

		Use of documentation not in the public domain: Are any documents NOT publicly available? 



		NO

		☒



		

		

		YES

		☐



		11

		If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales.







(this box should expand as you type)







		

		Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?

		

YES

		

NO



		12

		A prosperous Wales

		☐

		☒



		13

		A resilient Wales

		☐

		☒



		14

		A healthier Wales

		☐

		☒



		15

		A more equal Wales

		☐

		☒



		16

		A Wales of cohesive communities

		☐

		☒



		17

		A Wales of vibrant culture and thriving Welsh language

		☐

		☒



		18

		A globally responsible Wales

		☐

		☒



		19

		If YES to any of the above, please give details:



		

		





(this box should expand as you type)







SECTION F: Scope of Research Activity

		

		Will the research activity include:

		YES

		NO



		1

		Use of a questionnaire or similar research instrument?

		☒

		☐



		2

		Use of interviews?

		☒

		☐



		3

		Use of focus groups?

		☐

		☒



		4

		Use of participant diaries? 

		☐

		☒



		5

		Use of video or audio recording?

		☒   

		 



		6

		Use of computer-generated log files?

		☐

		☒



		7

		Participant observation with their knowledge?

		☐

		☒



		8

		Participant observation without their knowledge?

		☐

		☒



		9

		Access to personal or confidential information without the participants’ specific consent?

		☐

		☒



		10

		Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?

		☐

		☒



		11

		Performance of any acts which may cause embarrassment or affect self-esteem?

		☐

		☒



		12

		Investigation of participants involved in illegal activities?

		☐

		☒



		13

		Use of procedures that involve deception?

		☐

		☒



		14

		Administration of any substance, agent or placebo?

		☐

		☒



		15

		Working with live vertebrate animals?

		☐

		☒



		16

		Procedures that may have a negative impact on the environment?

		☐

		☒



		17

		Other primary data collection methods. Please indicate the type of data collection method(s) below.

		☐

		☒



		

		Details of any other primary data collection method:







(this box should expand as you type)

		

		





If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).



If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants

If there are no participants then do not complete this section, but go directly to section H.



		

		Who are the intended participants:

		

YES

		

NO



		1

		Students or staff at the University?

		☐

		☒



		2

		Adults (over the age of 18 and competent to give consent)?

		☒

		☐



		3

		Vulnerable adults?

		☐

		☒



		4

		Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)

		☐

		☒



		5

		Prisoners?

		☐

		☒



		6

		Young offenders?

		☐

		☒



		7

		Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?

		☐

		☒



		8

		People engaged in illegal activities?

		☐

		☒



		9

		Others. Please indicate the participants below, and specifically any group who may be unable to give consent.



		☐

		☒



		

		Details of any other participant groups:







(this box should expand as you type)

		

		







		

		Participant numbers and source

Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 



		10

		How many participants are expected?



		

200 participants



(this box should expand as you type)



		11

		Who will the participants be?



		

Adults over the age of 18 residing in the six geo-political regions of Nigeria



(this box should expand as you type)



		12

		How will you identify the participants?

		By stratified random selection.





(this box should expand as you type)









		

		Information for participants:

		

YES

		NO

		

N/A



		13

		Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?

		☒

		☐

		☐



		14

		Will you tell participants that their participation is voluntary?

		☒

		☐

		☐



		15

		Will you obtain written consent for participation?

		☒

		☐

		☐



		16

		Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?

		☒

		☐

		☐



		17

		If the research is observational, will you ask participants for their consent to being observed?

		☐

		☐

		☒



		18

		Will you tell participants that they may withdraw from the research at any time and for any reason?

		☒

		☐

		☐



		19

		With questionnaires, will you give participants the option of omitting questions they do not want to answer?

		☒

		☐

		☐



		20

		Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?

		☒

		☐

		☐



		21

		Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?

		☒

		☐

		☐



		22

		If NO to any of above questions, please give an explanation 



		

		





(this box should expand as you type)







		

		Information for participants:

		

YES

		NO

		

N/A



		24

		Will participants be paid?

		☐

		☒

		☐



		25

		Is specialist electrical or other equipment to be used with participants?

		☒

		☐

		☐



		26

		Are there any financial or other interests to the investigator or University arising from this study?

		☐

		☒

		☐



		27

		Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?

		☐

		☒

		☐



		28

		If YES to any question, please provide full details 



		

		

Physical interviews may be recorded using a digital voice recorder.



(this box should expand as you type)







SECTION H: Anticipated Risks



		

		Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 



If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  



		1

		Full risk assessment completed and appended? 

		Yes 

		☐



		

		

		No

		☒



		2

		Risks to participants

For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information



		

		Risk to participants:

1. Political and Social Sensitivities



Language is deeply tied to identity and ethnicity in Nigeria. Discussions on linguistic unity and division may trigger political or ethnic tensions.





2. Psychological and Emotional Distress



Participants may feel uncomfortable discussing personal or historical experiences related to language discrimination or marginalization.





3. Confidentiality and Privacy Risks



Participants may express opinions that could be controversial or unpopular, exposing them to potential backlash if their identity is disclosed.







(this box should expand as you type)

		How you will mitigate the risk to participants:




Mitigation: I will use neutral and inclusive language, frame questions carefully, and avoid discussions that may incite conflict or reinforce negative stereotypes.



2. Psychological and Emotional Distress 



Mitigation: Provide participants with the option to skip sensitive questions and offer psychological support or referrals if distress arises.



3. Confidentiality and Privacy Risks



Mitigation: Ensure anonymity through coded responses, remove identifying information, and use encrypted data storage. Clearly state in the consent form how data will be protected. (this box should expand as you type)



		3

		If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities



		

		In the event that any data collected will reveal criminal activity, for example, or anything else suspected as being illegal, details will be passed on to the appropriate authority.





(this box should expand as you type)



		4

		Risks to the investigator

For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest



		

		Risk to the investigator:



1. Political and Security Risks

Discussing language and national unity can be politically sensitive, especially in countries with ethnic tensions. The investigator may face backlash from authorities or groups that perceive the research as divisive or threatening.



2. Legal and Ethical Risks

It is possible that discussions on ethnicity, language, and national unity may be regulated; as such, there may be risk of unknowingly violating local laws or ethical guidelines.



3. Physical Safety Risks

The investigator may face threats or violence if the research is perceived as controversial or if certain groups feel misrepresented.




4. Reputational Risks

Misinterpretation or misrepresentation of findings could harm the researcher’s credibility and academic reputation.



5. Data Security and Cyber Risks

There may be risk of data breaches, hacking, or unauthorized access or loss of data due to system malfunction



(this box should expand as you type)

		How you will mitigate the risk to the investigator:



1. Political and Security Risks

Mitigation: By conducting a thorough risk assessment before beginning the study. Engaging with local authorities or community leaders where necessary and avoiding politically charged language.  Also, by presenting the research as an academic inquiry rather than activism.

2. Legal and Ethical Risks

Mitigation: By Obtain all necessary research approvals from the relevant authorities. and becoming familiar with national research regulations before starting fieldwork.


3. Physical Safety Risks

Mitigation: I will restrict physical interviews to my hometown and will endeavour to arrange secure meeting locations, use online interviews where possible. I will always inform a trusted contact of whereabouts when conducting field research.

4. Reputational Risks

Mitigation: Investigator will ensure rigorous data analysis and peer review before publishing results. Be transparent about research methods and acknowledge limitations to avoid misrepresentation.

5. Data Security and Cyber Risks

Mitigation: During the research I will store data on securely, on my laptop, using passwords and simultaneously backup on my google drive which comes with secure encryption. 

(this box should expand as you type)



		5

		University/institutional risks

For example: adverse publicity, financial loss, data protection



		

		Risk to the University:

1. Reputational Risks

If the research touches on politically sensitive topics or is misinterpreted as promoting division rather than unity, it could attract negative attention to the university.




2. Legal and Ethical Risks

Research conducted in Nigeria must comply with both UK and Nigerian ethical guidelines. If local research laws (e.g.Nigerian Data Protection Act) are violated, the university could face legal challenges or restrictions on future research collaborations.




3. Potential Diplomatic Concerns

If the research findings suggest issues with language policies in Nigeria, government officials or institutions may question the university’s role in influencing discourse on national unity.





(this box should expand as you type)

		How you will mitigate the risk to the University:

1. Reputational Risks

Mitigation: In carrying out this research I will ensure that the research is framed as an academic exploration, avoiding politically charged language and will put a disclaimer  stating that the views expressed are mine, not the university.



2. Legal and Ethical Risks

Mitigation: I will obtain ethical approval from the university’s ethics board as well as abide by the conditions of the Nigerian Data Protection Act 2023 regulations regarding personal data.








3. Potential Diplomatic Concerns

Mitigation: The research will be presented objectively, using academic rigor rather than opinion-based arguments. Clear documentation will be maintained to show compliance with ethical and legal standards.





(this box should expand as you type)



		6

		Environmental risks

For example: accidental spillage of pollutants, damage to local ecosystems



		

		Risk to the environment:



1. Carbon Footprint from Travel

If the research requires traveling to multiple locations for interviews or data collection, it contributes to carbon emissions.



2. Paper and Resource Wastage

Printing questionnaires, transcripts, or reports can lead to excessive paper use, contributing to deforestation and waste.





3. Electronic Waste and Energy Consumption

Recording devices, computers, and other electronic equipment used in the research consume energy and may contribute to electronic waste if not properly managed.



4. Impact of Data Storage and Digital Infrastructure

Large amounts of data storage on cloud servers contribute to energy consumption in data centres.



(this box should expand as you type)

		How you will mitigate the risk to environment:



1. Carbon Footprint from Travel

Mitigation: Where possible I will opt for virtual interviews and plan travel efficiently to reduce unnecessary trips. 



2. Paper and Resource Wastage



Mitigation: Use digital tools for surveys, notes, and data storage. Encourage participants to fill out forms electronically rather than on paper.





3. Electronic Waste and Energy Consumption

Mitigation: I will use energy-efficient devices and rechargeable batteries and recycle electronics responsibly after the research.



4. Impact of Data Storage and Digital Infrastructure

Mitigation: I will store only essential data and delete unnecessary files. 

(this box should expand as you type)







		

		Disclosure and Barring Service



		

		If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.

		YES



		NO



		N/A





		7

		Does your research require you to hold a current DBS Certificate?

		☐

		☐

		☒



		8

		If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.

		







SECTION I: Feedback, Consent and Confidentiality



		1

		Feedback

What de-briefing and feedback will be provided to participants, how will this be done and when? 



		

		A project page will be created and, in the questionnaire, a statement will be included stating that the outcome of the research will be published and a link to the project page given.  (this box should expand as you type)



		2

		Informed consent

Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.



		

		

A high- level overview and purpose of the research will be included as an introduction at the top of the questionnaire, and a statement of assumed consent will be made following the introduction at the top of the questionnaire for participants who fill the questionnaire,



(this box should expand as you type)



		3

		Confidentiality / Anonymity

Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 



		

		

Anonymity is ensured because participants personal identity details will not be collected.



(this box should expand as you type)







SECTION J: Data Protection and Storage



		

		Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?

		YES

		NO



		1

		“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.

		☒ 

		



		

		If YES, provide a description of the data and explain why this data needs to be collected:



		2

		The research will involve audio recordings of participants which is considered to be personal data according to the General Data Protection Regulation 2016 and the Data Protection Act 2018. 







(this box should expand as you type)



		

		Does it involve special category data (as defined by the GDPR)?

		YES

		NO



		3

		“Special category data” means sensitive personal data consisting of information as to the data subjects’ –

(a) racial or ethnic origin,

(b) political opinions,

(c ) religious beliefs or other beliefs of a similar nature,

(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),

(e) physical or mental health or condition,

(f) sexual life,

(g) genetics,

(h) biometric data (as used for ID purposes),

		☐

		☒



		

		If YES, provide a description of the special category data and explain why this data needs to be collected:



		4

		





(this box should expand as you type)







		

		Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?

		YES

		NO



		5

		Manual files (i.e. in paper form)?

		☒

		☐



		6

		University computers?

		☐

		☒



		7

		Private company computers?

		☐

		☒



		8

		Home or other personal computers?

		☐

		☒



		9

		Laptop computers/ CDs/ Portable disk-drives/ memory sticks?

		☒

		☐



		10

		“Cloud” storage or websites?

		☒

		☐



		11

		Other – specify:



		☐

		☒



		12

		For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:



		

		To ensure the security of my research data, the following data protection methods are in place:

[bookmark: _heading=h.wz73it8sle5f]1. Encryption

· At Rest: Data on my laptop is encrypted using BitLocker while I use Google drive which has built in encryption features.

· In Transit: Files that are being transferred will use SSL (Secure Socket Layer) to protect data during transmission over the internet.

[bookmark: _heading=h.j30goke9tkn4]2. Password Protection

· The password used for data storage will be long and unique.

· I have Multi-Factor Authentication (MFA) for cloud services and applications if required. .


[bookmark: _heading=h.wvuoipq2k721]3. Backup Procedures

· Automated Backups are set up for my local files using windows backup. 

· Cloud Backup: Where required, my cloud data is stored on Google Drive to ensure multiple physical locations.

· Encryption of Backup Data: backup data is also encrypted, to protect sensitive information.


[bookmark: _heading=h.mknuh1apkr2t]4. Anonymisation and Pseudonymisation

· Anonymisation: Personal names or ID will not be used for data sets when storing.

· Pseudonymisation: For identification, data sets will be stored using hash functions instead of real names where required.

[bookmark: _heading=h.dbw8u1v33how]5.  Firewalls and Antivirus Protection

Both hardware and software protections are in place to safeguard against viruses and malware using Firewalls and Antivirus 





(this box should expand as you type)







		

		Data Protection



		

		Will the research activity involve any of the following activities:

		YES

		NO



		13

		Electronic transfer of data in any form?

		☐

		☒



		14

		Sharing of data with others at the University outside of the immediate research team?

		☐

		☒



		15

		Sharing of data with other organisations?

		☐

		☒



		16

		Export of data outside the UK or importing of data from outside the UK?

		☐

		☒



		17

		Use of personal addresses, postcodes, faxes, emails or telephone numbers?

		☐

		☒



		18

		Publication of data that might allow identification of individuals?

		☐

		☒



		19

		Use of data management system?

		☐

		☒



		20

		Data archiving?

		☐

		☒



		21

		If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):



		

		





(this box should expand as you type)



		22

		List all who will have access to the data generated by the research activity:



		

		

The researcher.

The research supervisor (Dr Hywel Glyn Lewis) for assessment purposes only.

(this box should expand as you type)



		23

		List who will have control of, and act as custodian(s) for, data generated by the research activity:



		

		

The researcher only.(this box should expand as you type)



		24

		Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  



		

		



The data will consist of survey responses, demographic information, stored in Excel formats.

Data will be stored securely on my internal laptop hard drive with password protection using excel format and backed up to my google drive with secure encryption activated. I will perform weekly backups of data to an external hard drive to ensure redundancy.

All data will be encrypted using university-approved encryption tools. Access to data will be restricted to authorized personnel only through password protection and multi-factor authentication.

Upon completion of the research, the data will be uploaded to the UWTSD Research Repository. 

The data will be archived in UWTSD Research Repository platform that supports the storage and sharing of research data and ensures long-term availability.

The data will be accompanied by detailed metadata, including a data dictionary to describe variables, units of measurement, and the methodology used. This will allow other researchers to replicate the study or use the data in future research.

The data will be preserved in the university’s repository for a minimum of 5 years, in accordance with UWTSD requirements 



(this box should expand as you type)
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		Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 



		

		



No, but archived.

(this box should expand as you type)
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		Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

		YES

		☒



		27

		Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding

		YES

		☒










SECTION K: Declaration

		

		The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.



In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 



		1

		Signature of applicant:

		Golda C. Obi  

		Date: 15-05-2025









For STUDENT Submissions:

		2

		Director of Studies/Supervisor:

		Dr Hywel Glyn Lewis

		Date:

16/ 05/ 25



		3

		Signature:

		

[image: A close-up of a signature

AI-generated content may be incorrect.]

		







For STAFF Submissions:

		4

		Academic Director/ Assistant Dean:

		

		Date:



		5

		Signature:

		



		







Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:

		☒

		I have read the guidance notes supplied before completing the form.



		☒

		I have completed ALL RELEVANT sections of the form in full.



		☒

		I confirm that the research activity has received approval in principle



		☐

		I have attached a copy of final/interim approval from external organisation (where appropriate)



		☐

		I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT



		☒

		I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.



		☒

		I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.







		RESEARCH STUDENTS ONLY

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).





		RESEARCH STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.





		STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.
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obligations and the rights of the participants.

In submiting this application | hereby confinn that | undertake to ensure that the above named
research actviy will meet the Universit’s Research Ethics and Interity Code of Practice which is
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® | 1 have read the guidance notes supplied before completing the form
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& | 1 confim that the research actvty has received approval in principle

o | 1 have attached a copy of finalinterim approval fom extemal organisation (where appropriate)
& | have attached a fullisk assessment (where zppropriate) ONLY TICK IF YOU HAVE

ATTACHED A FULL RISK ASSESSMENT

= | |understand that tis my responsibilly to ensure that the above named research actity wil meet
the University's Research Ethics and Integrity Code of Practce.

| understand that before commencing data colection all documents aimed at respondents
| (including information sheets, consent forms, questionnaires, interview schedules eic.) must be.
‘canfimed by the DoS/Supenvisor, module futor or Academic Director.

RESEARCH STUDENTS ONLY
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All communications relating to this application during its processing must be in writing and emailed o
Daresearch@usd.ac uk, with the it Ethical Approval followed by your name.
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Language Policy Questionnaire

Language Policy, Identity, and National Unity in Nigeria
Participant Information and Consent Notice

Study Title:

Language Policy and National Unity in Nigeria: A Comparative Analysis

Purpose of the Study:
This research explores how language policy in Nigeria affects national unity, identity, and
cultural preservation, particularly in the context of early education. It also draws

comparisons with multilingual countries such as India, South Africa, and Switzerland to
identify policy models that support linguistic and cultural integration.

Your Participation:
Your participation is entirely voluntary.

You have the right to:

Refuse to participate or withdraw at any time before submitting your responses.
Avoid any question you are not comfortable in answering.

Remain anonymous. No names, addresses, or contact information will be collected.

By proceeding with this questionnaire, you are providing your informed consent to take part
in the study.

Data Protection and Confidentiality:

Your data will be processed in full compliance with:
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Language Policy Questionnaire

Manufar Harshe, Shaidar Kai, da Hadin Kan Kasa a Najeriya
Sanarwar Bayanin Mahalli da Amincewa

Sunan Binciken:

Manufar Harshe da Hadin Kan Kasa a Najeriya: Bincike Mai Kwatantawa

Manufar Binciken:
Wannan binciken yana nazarin yadda manufar harshe a Najeriya ke shafar hadin kan kasa,
shaidar kai, da kuma kare al’adu, musamman a fannin ilimi tun daga matakin farko.

Hakanan, ana kwatanta Najeriya da wasu kasashe masu yawan harsuna kamar Indiya, Afirka
ta Kudu, da Switzerland domin gano manufofin da ke tallafawa hadin kan harshe da al’adu.

Halartar ku:
Halartar ku gaba daya na son rai ne.

Kuna da ‘yancin:

Kin amincewa da shiga ko janyewa a kowane lokaci kafin ku mika amsoshinku.
Tsallake kowace tambaya da ba ku shirya amsawa ba.

Zama ba tare da an san ku ba. Ba za a tattara sunaye, adireshi, ko bayanan tuntuba ba.
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