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How a school develops one aspects of its SDP: a report that critically reflects on the actions, impact and evidence base
This essay will explore how my placement school (referred to as school X from this point) has developed one aspect of its school development plan and how it critically reflects on its actions, impact and evidence. The target from the school development plan, this essay will focus on is how the school ensures it provides high quality wellbeing to all of its pupils to ensure that attitudes to learning are positive, allowing for all students to achieve to the best of their abilities whilst feeling happy/ positive about the school. The school development plan is taken from a school within Merthyr Tydfil County. School X was formed in 2014, when one of the local primary schools and infant schools amalgamated. There are approximately 379 pupils who attend the school, which is organised into 13 classes, of which are mixed ages. Estyn (2015) state that school X identifies 20% of its learners as having additional learning needs. Within school X, there are very few learners who have a statement of special educational needs. A small number of learners who attend school X come from ethnic minority backgrounds or speak English as an additional language. Around 14% of learners are eligible for free school meals, which is below the national average for Wales. 

Literature Review
Javed et al. (2019) describes “a school improvement plan as the “road map” that sets of the changes a school needs to make to improve the level of student achievement, and shows how and when these changes will be made.” This “road map” sets out all the targets the school intends to meet, when it intends to meet it by and who takes lead on each target. The timeframe for a school development plan is normally set at three years, and within this three-year plan, it will be made clear when each target is intended to be met (Welsh Government, 2014).  Meyers and VanGronigen (2019) state that the basic concept behind the school’s improvement planning is for headteachers to develop a plan in which there are measurable outcomes, that when implemented in the school will result in improvements throughout the school. A school development plan, is an electronic/ physical document that states the following information; the school’s goals to be achieved, the time period in which the goals are to be met; the action steps needed to achieve the goals and measurable outcomes to determine how the plan was implemented and the results in achieving the schools’ goals (Meyers and VanGronigen, 2019, p. 216).  As stated by the Welsh Government (2014) a school development plan should be accessible to all staff and governors, so they are able to monitor development, and so they can improve and reflect on their work to fulfil its purpose. 

For a school development plan to work effectively, all staff should be included in the planning and implementation of the plan. Research carried out by Dunaway, Do-Hong and Szad (2012) showed that teachers and headteachers had the largest input of developing a school development plan and implementing the plan into practice. It is paramount that all staff have an input into the planning and implementation of the school development plan, so they are aware of the intended goals and implementation steps. It also allows staff to share their feedback on different aspects of the school development plan. In agreement with this Edmonds (1982) states “clearly, change must be schoolwide and include both principals and teachers”.  To evaluate the progress of the school development plan, regular evaluations are carried out. Welsh Government (2014) state that as the school development plan is a live document, the progress should be monitored regularly. Frequent monitoring will allow the school to ensure that the plan and strategies are reflecting an up-to-date context of the school. 

The focus for this essay identified that school X developed a target to provide high quality wellbeing to all learners that attend the school. When monitoring the wellbeing of learners and how to develop this, there is a lot that schools need to take into account. Noble et al. (2008) state that a learner’s wellbeing is strongly linked to their learning. A learner’s level of wellbeing at school is shown by how satisfied they are with school life, their engagement with school learning and their social-emotional behaviour. Research caried out by Noble and McGrath (2016, p.2) shows that “a core concern for all schools around the world needs to be how they can best develop their student’s sense of wellbeing, not just their academic performance so they can thrive and prosper”. Ensuring the wellbeing of all learners is met at a high standard will support the learners in thriving as they feel more confident and comfortable, allowing them to feel that they will do well in the school setting. 

Hargreaves and Shirley (2021) state that wellbeing of all children and young people is paramount in all of their lives but especially in their development. Anderson and Graham (2015) state that it makes sense the wellbeing of learners is improved in school as this is where learners spend most of their time. Ensuring that a learner’s wellbeing is improving through school can allow the learner to take this feeling with them outside of school. “We know that young people feel well when they enjoy their learning, look forward to coming to school, and feel valued by their families and friends” (Hargreaves and Shirley, 2021, p.1). When it is made clear that learners look forward to attending school and seeing their friends, it is clearer to see how they can flourish and achieve more in school. 

The Welsh Government (2018) states that wellbeing should not just be confined to PSE lessons, that it should be embedded through all aspects of school life. Edwards (2009) argues that a learner’s wellbeing can improve by simply being social included in all aspects of school life. Edwards (2009) describes social inclusion as having the access to resources as well as direct help, and it includes the learners right to make contributions to social conditions and experiences. The research shows that if the learner feels included in all aspects of school life, the wellbeing of that learner will improve. 

Developing an Action Point
Welsh Government (2014) argue that there are four essential stages that a school needs to follow throughout the planning cycle. 

The first stage of developing the action plan, as identified by Welsh Government is self-evaluation. In this first stage, the school will reflect upon its performance taking into account how it can be taken forward and improved on in the future. Masters (2016) claims that for a school to plan how to improve, they first need to gain a better understanding of their practice and student outcomes now. This information should act as the baseline the school’s improvement plan. To gain a better understanding of their practice and student outcomes, school X sent out questionnaires to all staff, parents and learners. From these questionnaires school X wanted to gain a better understanding on how staff and pupils viewed the wellbeing of learners. I feel that this is an important part of the process as it allows school X to gain a deeper understanding of the views of those who work more closely with the learners. Durlak et al. (2011) state that learners do not typically work alone but in collaboration with their teachers, thus evidencing how school teachers work closely with their students and will have a better understanding of their wellbeing levels. The use of questionnaires worked effectively in gaining information for school X, however, I feel they could have used another strategy in gaining this information as questionnaires are not always reliable.  

Welsh Government (2014) state that the second stage of the process is strategic planning. “For school development planning to be most effective, it should involve all school partners and stakeholders.” (Welsh Government, 2014, p. 10).  In the education sector a stakeholder includes; teachers, parents, students, educational and non-educational staff and governors (Hooge, Burns, and Wilkoszewski, 2012). Working effectively with stakeholders allows all involved in the planning stage to contribute key information they feel will be beneficial to improving the targets of the development plan e.g., wellbeing. School X gathered information out on this stage by asking teachers to fill out questionnaires on how they felt wellbeing was delivered throughout the school and how confident they felt in delivering wellbeing sessions to learners. However, school X did not send questionnaires to the parents to gain a deeper understanding of how they felt the school were meeting the wellbeing needs of their children. Kirby and Sanders (2011) state that involving parents can lead to a more detailed opinion on how they feel certain things are going.  Another way in which school X carried out this stage of the process was deciding on and setting out the targets they intended to meet over the three-year process. The school also set out how they intended to meet these goals and the expected outcomes. School X also planned inset days in which school staff could develop their understanding and knowledge further on implementing and delivering wellbeing sessions/ activities. 

Welsh Government (2014) state that the third stage in this process is to put the actions and strategies outlined in the school development plan into action. During this stage of the process, school staff will be aware of their responsibilities of implementing the school development plan in to practice. Welsh Government (2014) explain that it is paramount the school development plan states clearly the details of the responsibilities, accountability and actions and timescales to ensure there is no confusion, and to ensure the plan is implemented effectively. Before setting the responsibilities for the school staff, the headteacher of school X asked staff who were leading targets where they felt most confident/ comfortable in working. Once this information had been gathered, the headteacher set school staff as leads on the targets that they felt most confident in ensuring the target would be met. Once all information had been gathered, the headteacher of school X held a meeting for all staff to discuss the school development plan and made all staff aware of who was lead on which targets. The headteacher also discussed the steps and strategies the school intend to follow to meet the targets and goals of the school development plan. However, within the school X’s development plan, there is no mention of the intended actions to take if they are not on track to meeting the intended target by a certain time frame. To ensure targets are on track to being met, school X holds regular meetings to discuss development and areas to improve on to meet intended goals. 

The final stage of the school development plan is reviewing impact (Welsh Government, 2014).  As stated above, school X carries out this stage of the process, regular meetings are held to discuss development and to identify which areas of the intended target need to be improved on. Hagan and Houchens (2017) state that any school-wide issues are best addressed and resolved through open conversations with all staff. Through regular meetings school X’s staff will be able to work collaboratively to ensure the intended targets are met and what steps they need to take to ensuring the targets will be met. 

Reflection and Evaluation (500)
School X identified there was a need to improve the wellbeing of all its learners that attend the school. One way in which school X wanted to improve the wellbeing of learners, was to train staff on different wellbeing sessions and activities. To do this, school X dedicated an inset day to staff training on wellbeing. Heikinaro-Johansson et al. (2018) state that when teachers feel they have gained the theoretical knowledge behind wellbeing, they feel more equipped to promoting wellbeing in a school setting.  Due to all staff attending the same course, the whole school share resources and activities that can be carried out throughout the whole school. As resources are shared, teachers are able to differentiate tasks to meet the needs of their learners. For example, when using a wellbeing story in circle time, the whole school are able to use the same story but the class teacher will change the wording of the discussion questions to meet the needs of the learners of that age class. The circle times also allow for students to share their successes and achievements. Research carried out by Bergman and Hupka-Brunner (2012) experiencing and sharing an accomplishment can help increase a child’s wellbeing. Activities such as circle time where the learners can share their success and achievements with the class can help improve the wellbeing of learners.

Sharing resources as a whole school can be beneficial, as staff are able to work collaboratively in creating resources. The sharing of resources also ensures that all learners are receiving the same wellbeing sessions as each other throughout the different year groups. School X runs the risk of activities and tasks being repeated to learners through their progression throughout different school groups. To minimise the risk of this happening, school X could carry out research into how other schools in surrounding areas teach and implement wellbeing into their school. Welsh Government (2014) state that schools have access to other schools’ data, which can support them in making decisions on implementing different strategies into the school setting. This information can be beneficial to school X in researching other wellbeing tasks and lesson ideas into their school.

Conclusion (200)
To conclude, this essay explored how school X followed Welsh Government policy and legislation to create a school development plan. The chosen aspect to focus on for this essay was how school X intends to improve the wellbeing of all its learners. This essay explored how school X ensured all staff were aware of their responsibilities, the intended targets, the time frame for the targets and how they would make improvement/ action on reviewing the impact. However, school X did not mention within their school development plan what actions they would take if they were not on track to meeting the intended target by the set time. On the other hand, this could be something that would be brought up in the regular meetings school X has, but this was not made clear. Through completing this essay, I have developed my knowledge and understanding of how a school development plan is written and implemented within schools. I feel more confident in my understanding of how school’s come to choosing their chosen targets and how the staff have responsibility in implementing these throughout practice. This essay has also developed my understanding of how I can ensure I contribute to the school’s development plan, which in turn will develop my skills in supporting formal leaderships roles throughout my NQT year. 
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