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How do Year 2 students’ play experiences in the classroom contribute to the learner’s holistic development?

The aim of this research project is to explore how play-based learning nurtures the holistic development of young learners. In the context of this assignment ‘holistic development’ refers to an approach that considers the interconnectedness and integration of various dimensions of human development. It emphasises the importance of nurturing the cognitive, social, emotional, and physical aspects of individuals, recognising that these dimensions are influence one another in shaping overall well-being and growth (The Frobel Trust, 2023). 
I have a particular interest in this topic as it directly relates to the practices implemented in my placement school, where a dedicated time each afternoon is allocated for students to engage in learning through play. Moreover, the National Curriculum for Wales highlights the importance of experiential learning and the development of the learner in every aspect. I aim to explore how learning through play facilitates learners to explore concepts, develop critical thinking, problem solving, and build their social and emotional development in an authentic and enjoyable manner.
This research is in line with my Professional Learning Pathway (PLP) as it aims to equip me with the necessary skills to examine approaches critically. Understanding the role of play allows me to develop effective pedagogical approaches that engage students and facilitate their learning, aligning with the standard of employing a range of teaching strategies to meet the needs of diverse learners. This understanding enables me to design learning experiences that cater to the diverse needs of my students.
The research context is set within a school located in South Wales, where the sample was made up of of 20 pupils, consisting of 10 male and 10 female students. Within this school context, the research takes place specifically within the Year 2 classroom (7 years old), where the implementation of play-based learning is a notable aspect of the curriculum. 







Literature Review
At the core of educational philosophy lies the recognition that nurturing growth across all aspects of our learners is essential (Welsh Government, 2023). The pivotal role of play in early childhood development emerges as a fundamental principle, fostering holistic growth and laying the foundation for lifelong learning (The Frobel Trust, 2020; Welsh Government, 2023). Play is a child’s work and functions as a structure for promoting holistic development during early childhood (Montessori, 2014). Through play, children interact with their environment, facilitating exploration, experimentation, and deepens their understanding of the world around them (UNICEF, 2018).  Integrating play activities in classrooms can significantly enhance children's overall development and long-term outcomes. As children are tactile learners who thrive on hands on experiences with solid objects, play is essential in classrooms for learners to understand abstract concepts (Lillard, 2020). Through play, learners interact with their peers developing crucial life skills like collaboration, advocacy, conflict resolution, and negotiation (UNICEF, 2018; Yogman, 2018). Moreover, the collaborative nature of play helps them become effective leaders and team players teaching them how to cope as they navigate social interactions and overcome challenges (Mawson, 2010).
Decades of scientific research underscore the pivotal phase of human development from birth to eight years old (UNICEF, 2018; Newton, 2022; Tickell, 2013). The experiences encountered during the early stages of childhood, from birth to age eight, significantly shape the development of the brain's architecture, laying the foundation for future learning and behaviour (Fox, 2010; Batcheler, 2023) This critical period sees the formation of neural pathways and the establishment of foundational skills, highlighting the importance of providing enriching experiences during this time (Ball, 2019; Pretty, 2009; Fox, 2010). A strong foundation during these formative years equips children with the essential cognitive, social, and emotional skills necessary to become competent and thriving adults (Ferreira, 2021). 
When educators purposefully create playful enriching learning experiences, significant correlations arise between social-emotional skills and play. A cross sectional study was conducted by the psychologist Greta Doctoroff, she observed 171 learners aged three to five in an educational environment. The researcher explored the relationship between social-emotional competencies and mathematical learning while learning through stimulating play-based activities. It was found that children demonstrating advanced levels of social and emotional proficiency displayed heightened engagement and ability to follow instruction in classroom activities compared to their counterparts with less developed social skills (Doctoroff, 2016). Her research gains credibility through its adherence to methodological standards, reliance on validated measures, and presentation of findings grounded in empirical evidence. Further research into this area reinforces that not only does play develop the learner’s social skills, but it also develops their problem-solving abilities, creativity, and motor skills preparing them for success in school and beyond (Broadhead, 2003: Sahlberg, 2019: Tickell, 2013).
Despite the growing acknowledgment of play's educational value, often educators can encounter resistance when incorporating play-based learning into their classrooms. Some educators hesitate, fearing that unstructured play may lack educational purpose or are unsure on how to implement it in their class (Fesseha, 2016; The British Psychological Society, 2023) This scepticism prompts further inquiry into how educators can ensure that play contributes meaningfully to children's learning and development, and how these outcomes can be effectively assessed.
UNICEF's collaboration with the LEGO Foundation offers guidance for schools on making play experiences purposeful. Their model, the continuum of playful learning (see Figure 1), illustrates the critical role of adults in facilitating children's play, promoting continuity, and fostering meaningful learning experiences (UNICEF, 2018). The continuum of playful learning model depicts various levels of child-adult interaction in play, ranging from free play to structured activities with adult involvement. It emphasises the importance of adult facilitation in shaping meaningful play experiences for children. The continuum model can assist teachers in understanding the spectrum of child-adult interaction in play and guide their practice accordingly. It's essential for teachers to possess the necessary skills to facilitate play effectively, ensuring that it is both enjoyable and contributing to the learner’s development. 
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Figure 1 - Continuum of Playful Learning (UNICEF, 2018)

Through their supportive role, teachers can significantly enhance children's development within playful contexts (Kangas, 2023; UNICEF, 2018). This underscores the importance of ongoing professional development for educators to strengthen their ability to incorporate purposeful play into the curriculum, and guidance from companies like LEGO to help teachers effectively facilitate it. Professional development sessions have demonstrated their ability to elevate teachers’ confidence and competence, ultimately enhancing the quality of education and the overall learning experience for children (Sancar, 2021).
The Welsh curriculum strongly advocates for learning through play, recognising it as vital for holistic development. It prioritises experiential learning, hands on exploration, and child led experiences to prepare the learners for success in the 21st century (Welsh Government, 2023). The Welsh curriculum aligns with constructivist theory, emphasising play-based learning in schools. This approach, rooted in Piaget and Vygotsky's work, asserts that children construct knowledge through active exploration whilst developing cognitive skills through the social interactions (Piaget, 1952; Vygotsky, 1978). Play provides an ideal context for this, fostering cognitive development and social skills within meaningful experiences. By integrating play-based learning informed by constructivist principles, educators support holistic development and effective learning outcomes.
Despite the Welsh curriculum's recognition of the value of play-based learning in promoting holistic development, educators still encounter significant pressures to meet academic targets and demonstrate student progress through standardised assessments (Welsh Government, 2022).  The positive intentions of incorporating play experiences can be overshadowed by external pressures stemming from inspections, school accountability measures, and societal expectations regarding educational outcomes (Huber, 2017). Consequently, educators may find themselves torn between honouring the principles of play-based learning and meeting the high demands of standardised testing. As a result, there's a risk that play-based learning may be neglected (The British Psychological Society, 2023), undermining its potential to support learner’s holistic student development. 
To address the challenge of balancing play-based learning with academic pressures, collaboration between educators, policymakers, and parents is crucial (Zosh, 2022) . Through collaborative efforts, stakeholders can advocate for policy changes that recognise the value of play-based pedagogy and prioritise holistic student development alongside academic achievement (Parker, 2022). Additionally, exploring alternative assessment methods aligned with the principles of play-based learning to go alongside standardised testing such as notes and checklists from observation could help to provide a more comprehensive understanding of student progress. This ensures that assessment practices support rather than undermine play-based approaches (Taylor, 2020; Pyle, 2017).

Explanation of case study
Case studies commonly involve a restricted number of participants within a managed environment (Tight, 2017). In educational research, the case study methodology stands as a fundamental approach, offering a strong framework for exploring real world educational topics. It offers diverse data collection methods, which include gathering multiple viewpoints, perceptions, experiences from a wide range of individuals in the case, gathering rich data (Hamilton, 2011). It provides detailed insight into the lived experiences of participants within the specific context being studied. Through the examination of cases, a detailed understanding of complex educational phenomena’s can be gained (Miles, 2015). This method offers a unique opportunity to explore contextual details that may not be recognised when using other research approaches. Through a review of scholarly literature, it becomes evident that case studies hold significant potential for advancing our understanding of educational practices, particularly in complex and dynamic contexts (Rahman, 2021; Hamilton, 2011; Engelbrecht, 2019).
The use of a case study when investigating how learning through play develops the holistic development among Year 2 students is strategic in this context. When focusing on one class, there is a gained understanding of the value and depth of play based pedagogy within a real-world context. Moreover, the case study methodology allows for an investigation of contextual factors and individual differences, providing insight into the complex relationship of these variables (Crowe, 2011). 
When selecting participants in this case study, great care was taken to select students who offer diverse experiences and skills. Within the research, parental consent and student assent were the guiding principles, only observing and engaging with those students whose families had agreed. Additionally, when selecting which pupils to interview from the class it was ensured that a wide range of abilities in the class would make up the population sample, to ensure it would be representative of the whole class and the findings can be used to create an inclusive learning environment that supports the growth of all students (Bobbit, 2019). This careful approach ensures a comprehensive understanding of the classroom dynamics (Hamilton, 2012; Campoy, 2005).
 While case study research has many strengths, it's important to recognise it’s potential for bias to occur. In educational research there are two types of bias that fall under a category of ‘education bias.’ First is ‘confirmation bias’ where the researcher may    unintentionally look for and interpret information in a way that confirms their preconceptions about the topic being studied (Nickerson, 1998; Segal, 2023). This can result in the researcher overlooking contradictory evidence or dismissing alternative explanations, leading to skewed findings effecting the validity of the case study. The second form of bias that poses a challenge in case study research conducted by a class teacher is ‘observer bias,’ where the researchers’ expectations, favouritism towards certain learners or preconceived ideas about behaviours can cause bias in the findings (Simkus, 2023; Ingram, 2023).
 To mitigate its impact, it was ensured that diverse data collection methods, including semi structured-interviews and multiple observations were used to provide a comprehensive understanding of the topic of play. Furthermore, ongoing reflection throughout the research process, and education on the types of biases that can affect case study research enhanced awareness and recognition of biases to prevent their influence on the findings. 
Moreover, there was a transparency in data collection and analysis, documenting any potential biases that had believed to occur, while always maintaining a critical stance towards any prior assumptions, actively seeking alternative explanations and interpretations of the data. The scientific community frequently criticises the extent to which findings from case studies can be generalised (Wikfeldt, 2016; Firestone, 1993; Woodside, 2010), so while the findings of this case study may not be generalisable to the wider population, these steps to mitigate bias will enhance the external validity, trustworthiness, and credibility of the findings.


Research Method
Observation is a crucial tool to comprehend the development of play in young children (Broadhead, 2005; Neaum, 2016). It involves the researcher gaining insight into the individuals and activities under study by observing and engaging with participants in their natural environment (Goldstein, 2011). In the context of this case study, it provides researchers with a direct view of children's behaviours, interactions, and experiences, offering valuable insights into their developmental journey. Furthermore, it allows for in the moment documentation of children's play behaviours, capturing genuine interactions in natural settings and generates qualitative and quantitative data that deepens our understanding of play dynamics (Neaum, 2016).
For observation to be effective the researcher must demonstrate characteristics such as being open-minded, non-critical and must show genuine curiosity in understanding others (British Educational Research Association, 2018). This requires the researcher to be a deep observer, attentive listener, and open to encountering unexpected revelations about the topic they have chosen throughout the entire research process (DeWalt, 1998).
	The observational method that was employed is an undisguised naturalistic observation. This is where the participants were openly informed of the researcher's presence and the ongoing monitoring of their behaviour (Price, 2019). However, this raises concerns of the validity of the outcome, as participants awareness of being watched may influence their behaviour, potentially changing the dynamics of the classroom, in this case of their play. This concept that participants change their behaviour because they know they are being watched is called the Hawthorne effect (Price, 2019). As this was a concern, it was ensured that this would not impact the authenticity of the study's findings and a strategy was implemented involving gradual integration into the play environment, where the researcher would spend time alongside the learners during play sessions. This approach aimed to acclimate the participants to the researcher’s presence, reducing any sense of apprehension and ensuring it felt familiar to the participants before observation began. As the participants became accustomed to the researcher’s presence, they would naturally immerse themselves in play, forgetting about the observation being conducted, facilitating a discreet, reliable, and comfortable method of observation.
Observation is a valuable method for acquiring qualitative research (George, 2023), however as previously mentioned observer bias may distort interpretations, potentially skewing the analysis of observed behaviours (Simkus, 2023; Ingram, 2023). To mitigate these challenges further, an observation form (see Appendix 3) that was methodically structured was utilised in the study. It outlined criteria for evaluating different aspects of a student's development during play activities with predefined categories, such as emotional, social, physical, and cognitive development, each rated on a scale of 1 to 4. Each category was accompanied by a description of the expected behaviours or skills at different levels of proficiency, this structured approach ensured consistency, fair assessment of the learner’s potential skill development and comparability across all observations (Ostrov, 2013). It is important to recognise that observation is limited to observable behaviours, which may not fully capture the full context of the participants thoughts, feelings and why actions have occurred in play (Fredricks, 2022). As a result, semi-structured interviews were also employed to provide deeper insights into children's play experiences and perceptions. 
An interview is a method of data collection where the researcher asks a series of questions to the respondent (Whiting, 2008; Kvale, 1996). A series of semi structured questions (see Appendix 2) that enabled the researcher to explore multiple aspects of play, including general understanding, benefits, learning outcomes, emotional and social development, physical activities, problem-solving, and teacher support were employed. Researchers Rubin and Rubin states that successful interviews have a blend of main questions, follow-up questions and probing (Rubin, 2005 p. 171). It was ensured that these types of questions were inherent in the case study interview. The use of a semi-structured interview offered a balance between flexibility and structure as the format facilitated open-ended discussions, allowing the participants to express their thoughts and experiences in their own words while ensuring that key topics were addressed (George, 2023; Ruslin, 2022; Salomão, 2023). Participant characteristics, such as age, influenced the interview process. For example, consideration was given ensuring that the interview questions were age appropriate and could be simplified further if the participant did not understand or misinterpreted the question.
 Furthermore, young participants often rely on adults to prompt their memory recall, and they require more guidance and direction during interviews (Fivush, 1990; Docherty, 1999; DeCosta, 2023). Again, the semi structured provided direction, and guidance whilst the use of some open questions did not restrict the participants answers. The process facilitated rich qualitative data that offered valuable insights into the children's perspectives on play, contributing to a deeper understanding of play development in early childhood.
One notable limitation of the use of semi structured interviews with young children, is the formality and potential to intimidate younger participants (UNICEF, 2019; Ponizovsky-Bergelson, 2019). This is due to interviews often involving sitting face-to-face with an interviewer and being asked a series of questions which can feel unfamiliar and intimidating for children who may be more accustomed to informal interactions. This formality may hinder their initial natural responses (Oxford, 2020), as a result, researchers must be mindful of the potential impact of formality on the quality of answers obtained from children. To limit formality in this case study, steps were taken to create a supportive and comfortable environment to encourage participation and to elicit natural responses from the participants. For example, the interviews took place in their classroom to ensure they were in a familiar environment and could feel relaxed rather than using the office space within the school (Hall, 2023). Additionally, the learner and researcher were positioned side by side sitting on the carpet area to encourage open communication and participation from the learner. The interviews also began with playful casual conversation surrounding the lessons that had taken place that day to settle participants and made them feel at ease (DeCosta, 2023).


Ethical considerations
When conducting research that involves children, it needs to be a priority to adhere to British Educational Research Association (BERA) ethical guidelines to safeguard all participants (British Educational Research Association 2024). Anonymity and confidentiality are fundamental principles that ensure that participants' identities are protected, and all personal information is kept confidential (Bos, 2020). To adhere to these guidelines, all data collected has been anonymised and participants were assigned pseudonyms such as ‘Student A’ to prevent being able to identify any of the participants. Any personal information disclosed during interviews were treated with strict confidentiality, maintaining the privacy of all participants involved in the research. All data collected during the process was securely stored in a locked file on a password protected laptop. This ensured that all of the data was confidential, and it prevented unauthorised access. As a result, it maintained the privacy of all participants involved.
Gaining assent from the participants was essential to ensure the research upheld ethical standards. To obtain assent, child-friendly language was used to explain the research aims and procedures in a manner that the young participants would understand. Visual aids such as thumbs up/thumbs down were used to facilitate comprehension, allowing children to express their willingness to participate. However, relying on one way to gain consent is not always enough (UK Research and Innovation, 2023).  As a result, green stickers were employed where the learners were told to put on a green sticker if they were happy to be observed. This ensured learners did not feel pressured into taking part. 
Prior to obtaining assent, the research methods, including observation and interviews, were explained, emphasising the voluntary nature of participation and the right to withdraw at any time without consequence.
Consent forms (see Appendix 1) were sent to guardians providing detailed information about the research, including its purpose, procedures, potential risks, and benefits. Parents were assured that their child's participation was voluntary, and that their anonymity and confidentiality would be strictly maintained. Additionally, guardians were informed of their right to withdraw consent for their child's participation at any time.
Ethical concerns were consistently prioritised throughout the research process to protect the well-being, rights, and dignity of the participants. The Ethics Form (see Appendix 4) outlines the specific measures taken to uphold ethical standards in this study, including procedures for obtaining assent, ensuring confidentiality, and addressing potential risks to participants. There was no deception involved, unforeseen consequences, incentives used, or harmful procedures. These ethical considerations are crucial in conducting research involving children, reflecting a commitment to ethical practice and the protection of vulnerable participants (RDC Governing Council, 2007).


Data Analysis Methods
Thematic analysis of the qualitative interviews was selected to analyse the experiences of Year 2 students regarding play and its impact on holistic development (see Appendix 5). This methodological approach allowed for the exploration of themes, patterns, and meanings embedded within the interview transcripts (Braun & Clarke, 2006). I also complied a graph from the interview question “do you think you learn new things when you are playing?” to provide a visual aid to support my discussions and findings. By embracing thematic analysis, it aimed to reveal the complex nature of play experiences, offering insight into students' perceptions and attitudes towards play.
Thematic analysis has several strengths to offer, such as its capacity to develop new insights into topics, it’s flexibility as an approach, and its ability to sort rich data effectively (Braun & Clarke, 2006). However, it is essential to acknowledge that this method is time consuming, has the potential for interpretation bias and the researcher must decide what data is and is not important often leading to confusion (Maguire, 2017).
Complementing thematic analysis, data analysis of skill development was employed to provide quantitative evidence of how play experiences influence various dimensions of development. This methodological approach involved a systematic examination of the data gathered during participant observations. By selecting this method, it becomes straightforward to detect the trends and patterns in skill development outcomes, thereby contributing quantitative precision to the research findings (Slutsky, 2014) . Through the analysis of graphs derived from observational data, it becomes evident how each type of play fosters various dimensions of the learner, as a result revealing which types of play are most effective in growing specific aspects of development. Furthermore, it had the capacity to compare analysis across different types of play and for visually presenting data that might be complicated to fully describe in written form, especially within the constraints of space (Slutsky, 2014) . Nonetheless, when using this method, it is essential to ensure that the graphs are not manipulated so the viewer perceives the finding s as more significant than what they are (Raschke, 2008). 



Results, analysis, and discussion
Employing the research method of observation allowed for an evaluation of a spectrum of play experiences that occur within the classroom to gauge their influence on the holistic development of the learners. Each play experience underwent a systematic assessment, rated on the following scale "Not evident (0), Emerging (1), Developing (2) Proficient (3) Exemplary (4)”. This method facilitated a thorough evaluation of how each play activity contributed to the overall growth of the learners. Figure 2 provides a graphical illustration of the research findings.
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Upon initial inspection of the graph, several patterns and trends become apparent. Imaginative play has a strong impact on emotional and cognitive development, with students exhibiting higher levels of engagement and expression during this type of play. 
Significantly, teacher-led play emerged as the most effective form of play in fostering well rounded development among the learners. This aligns with literature particularly with the insights of UNICEF and LEGO's study on the continuum of playful learning, emphasising the significance of adult involvement in enriching children's play experiences (UNICEF, 2018). This underscores the important role of structured guidance and interaction in developing holistic growth across emotional, social, cognitive, and physical dimensions. A noteworthy observation was a teacher-led board game (refer to Figure 3) that remarkably enhanced students' empathy, problem-solving abilities, and social skills. Learners were observed taking turns, communicating effectively, and showing empathy towards their peers, all of which are crucial social skills. It was thoughtfully designed to elicit deep and important conversations through play. Engaging and purposeful activities led by teachers are essential for achieving exemplary levels of development in learners, as evidenced by the consistently high ratings across all aspects of development.
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Interestingly, during the interviews, when questioned about their preferences regarding teachers assisting them in play and taking the lead, over half of the participants expressed a dislike for it. They expressed reasons such as feeling that teachers could be "bossy" or "take over" the games. However, some participants mentioned that they enjoyed teachers joining in, but could not say what they liked about it. It is worth considering the possibility of social desirability bias influencing some of the learner’s responses given the interviewer's role as a teacher in their class.
Furthermore, the graph illustrates disparities in results among different play contexts, with unstructured play showing lower ratings across all dimensions. Unstructured play where the learners were able to play with no direction did present some challenges. Many learners gravitated towards areas they enjoyed, such as Lego and construction, which were identified as favourites during the interviews. However, some learners were observed engaging in conflicts over resources and having trouble sharing. Many showed proficient skills in problem solving, however some learners were struggling to solve these issues without an adult stepping in. This highlights that whilst unstructured play can be proficient at developing learners’ creativity and imagination, alone it may not effectively develop their social skills. Rather, guidance or a defined goal to work towards can provide valuable support in this regard. Additionally, after a period of time some students seemed disengaged, wandering aimlessly and engaging in disruptive behaviour. This again underscores the importance of providing meaningful activities during unstructured play to keep students engaged and focused. 
A further significant finding was that construction significantly built the learners social and physical skills. Learners were turn taking, sharing ideas and compromising. Construction using blocks also engaged their entire bodies, requiring them to balance, crouch, and manipulate objects with precision. This hands-on engagement not only improved their motor skills but also supported their spatial awareness and problem-solving abilities. Lego also demonstrated effectiveness in this regard, as four learners exhibited perseverance and imagination while constructing a marble run from the Lego pieces. 
Observations during the study underscored the role of imaginative play in building learners' schemas. Athey (2007) suggests that children possess schemas and frequently engage in play activities that align with these mental frameworks (Athey, 2007; Neaum, 2016). This has been evident through this case study. For instance, children constructed dens with scarves, used blocks to create houses for dramatic play, and explored rotational schemas through imaginative games involving cars, rolling objects, twirling their bodies, and playing with spinning tops. After further exploration in literature, it was found that Frobel's research into play supports the notion that play contributes to the development of learners' schemas (The Frobel Trust, 2023). Developing schemas plays a crucial role in fostering holistic development among learners. As children engage in play that aligns with their schemas, they strengthen cognitive structures and deepen their understanding of the world around them. 
A crucial question in the semi structured interviews addressed if the learners believed they were learning when they were playing. The results showed that while some learners were not explicitly aware that they were learning through play (refer to Figure 4), they were experiencing the development of the essential skills regardless of their awareness of the learning process. This highlights the complex interplay between play and learning, suggesting further exploration to better understand the workings of play. 
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This case study reveals that play significantly enhances all aspects of development under investigation (refer to Figure 5). Notably, play extends the furthest in developing the physical growth of the learners, emphasising the importance of play in early years education for nurturing both fine and gross motor skills. This underscores the profound impact of learning through play in laying the foundation for comprehensive development during the formative years of a child's education.

Figure 5
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Conclusions
This case study offers valuable insights into how different types of play impact the holistic development of Year 2 students. The findings from this case study show how important it is to make play a purposeful part of education. The findings underscore the importance of purposeful play activities designed to address learners' specific developmental needs, highlighting the potential of play as a pedagogical tool in education. The data collection methods and analysis were thoroughly planned, with efforts made to mitigate bias and ensure the reliability of the findings. By carefully planning how we collect data and ensuring we are not biased, we can have greater confidence in the reliability of the findings.
The study suggests lines of enquiry for further exploration, moving forward investigating the effectiveness of various teacher-led activities in learner development and examining their implementation in practice would be essential. Additionally, if this case study was replicated, the use of a voice recording during the semi-structured interviews may reduce social desirability bias meaning a full understanding of why and why not learners like teacher led play, so we as educators can adjust how we lead play to make it engaging, fun, and purposeful.  In short, this research informs educators about the use of play in the classroom, and it also provides educators with ideas for making education better. By building on these findings and asking more questions, we can keep improving how we teach and how children learn.
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Appendix 5: Thematic Analysis

General Understanding of Play:
Theme: Diversity of play activities
Play is made up of various activities such as drawing, building with blocks, playing games on laptops, and engaging in physical challenges.
Students perceive play as an opportunity for learning, socialising with friends, and having fun.

Importance of play 
Theme: Reason behind play
Play prevents boredom and allows students to spend time with friends.
It provides opportunities to engage in activities not typically covered in formal teaching time, fostering enjoyment and exploration.

Learning Through Play:
Theme: Development of skills and knowledge 
Play facilitates learning about topics of interest, improving gameplay, and acquiring new skills such as sewing and problem-solving.
Students learn from each other through play, sharing knowledge from clubs and teaching activities.

Emotional Development:
Theme: Emotional Experiences in Play
Play elicits a range of emotions, including happiness, excitement, frustration, and sadness, depending on interactions with peers and the outcome of play activities.
Students develop emotional awareness, resilience, and conflict resolution skills through play experiences.

 Social Development:
Theme: Social interaction 
Play promotes cooperative interactions among peers, involving sharing, turn-taking, and conflict resolution.
Students engage in inclusive play, inviting others to join activities and fostering positive relationships.

Physical Development:
Theme: Physical Activities and Well-being
Subthemes:
Play involves a variety of physical activities such as running, jumping, dancing, and building with blocks, contributing to students' physical fitness and coordination.
Students perceive play as a means of staying healthy and developing strength through active engagement.

 Problem-Solving and Creativity:
Theme: Cognitive Engagement and Creativity
Play encourages problem-solving, creativity, and imaginative play scenarios, allowing students to explore new possibilities and express themselves.
Students use their imagination to create stories, build structures, and engage in role-playing activities during play.

Teacher Support:
Theme: Role of teachers in play
Teachers' involvement in play varies, with some students appreciating guidance and assistance from teachers while others prefer independent play.
Students value teachers' participation in play activities when it enhances learning and provides support without being overly directive.

Favourite Play Experiences:
Theme: Enjoyment and engagement in play
Students express enjoyment in various play activities such as building with blocks, engaging in imaginative play, and teaching younger children.
Play becomes fun when shared with friends and involves opportunities for creativity, competition, and exploration.

Changes over time:
Theme: Development and growth in play skills
Students perceive improvements in their play skills over time, attributing it to practice, learning from peers, and increased confidence in expressing themselves through play.
Changes in play dynamics with friends reflect evolving social interactions and cooperation skills
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e sudy.
Alfter careful and precise analyss of he dala obtained from e abservation and inerviews, |
would be happy to provide you with a copy of the fincings at your request. The resuls of he
When completed, please return o class 6 by the ........... Of w......ceimeees research will be discussed in a university assignment that will contribute to my PGCE course.
“The results of this study ill b stored on my laptop and all aw data il be destroyed once the
assessment has been marked
Thank you.
1 thank you in advance for your time. 1f any questions do arise, eel free to contact me at your
converience.
Yours sincerely,
Isobel O'Sulivan
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