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Management of the coaching process- Freya 
 
1. Generalization in childhood sports development refers to a child participating in multiple sports such as football, swimming, and rugby. This allows the child to develop their fundamental movement patterns and their motor skills to make them a well-rounded athlete. They can then choose one sport to specialise in life. By doing multiple sports at a young age rather than limiting themselves to one, they will be able to draw on skills developed across other sports to further their performance in their chosen sport. For example, they may develop situational awareness in football to pick the most advantageous pass which can also be applied to rugby.  
1.1 Specialisation in childhood sports development refers to a child solely participating in one sport. This means they will build up their sporting hours within one sport such as football. They may be training within school, for multiple teams outside of school as well as doing individual practise. This will allow them to build up their 10,000 hours faster than a child that generalises seemly giving the impression that they may be uniquely “talented” or developmentally above their peers. However, in the long run because their developmental scope was limited to one sport, they may be overtaken by a child that generalised before specialising.  
1.2 Generalisation and specialisation can be linked to athletes Roger and Tiger. Roger is a famous tennis player who grew up participating in many different sports therefore he generalised in his childhood sports development. Roger was a keen sportsman throughout his childhood participating in as much sport as he could which allowed him to develop his all-round sporting ability before he then chose tennis to specialise in. Conversely Tiger is a famous golf player who grew up playing golf therefore he specialised in his childhood sport development. Tiger was given a golf club by his father at a very young age and when he displayed early signs of “talent” his father guided him down the route of being a professional golfer meaning he only trained golf and specialised in it through his childhood development.  
1.3 The Polgar sisters are significant to this theme because they specialised in chess. Their father wanted to prove that anyone could achieve high levels in a sport if they had enough training and put enough hours into it from a young age. As a result, he taught all his daughters how to play chess as early as possible and encouraged them to dedicate themselves to the sport throughout their childhood. This resulted in them specialising in chess and building up their 10,000 much earlier than other chess players. One of the sisters became a grandmaster at 14 which is much earlier than most players. This sole focus on chess allowed all 3 sisters to become successful chess players at a relatively young age because they had dedicated themselves to the sport all throughout their youth.  
1.4 Chunking is a method of memorisation/ learning. It involves grouping together information with a similar theme or that can be linked so that the overall information is broken down into smaller sections. For example, you might use a mnemonic as a way of remembering a group of words. This can trigger your brain to remember better than if you just looked at the words and tried to remember them. This skill can be applied to chess as one of the Polgar sisters was tested in memorising pieces on a chessboard. She did this successfully multiple times, however when the pieces were put in places on the board that are not legal within the game, she was unable to. This is because her brain used familiar patterns to memorise these pieces before, but when it was changed her brain did not have the familiar hints to trigger her memory as it was unnatural for the pieces to be where they were and wouldn't occur in a real game.
2.1 Three outcomes parents may want in addition to technical player development from my coaching session is to develop confidence, game-based knowledge and player fitness.   
2.3 If I were taking an U8s session and a child wasn't engaging and distracting other children I would assess what is causing the child to misbehave. It could be that there is too much standing around in the drill, I’m asking them to do focused practise for too long, they are finding the drill/ skill too difficult and are acting out in frustration etc. Once I have identified what the problem is either by observation or asking the child I would either adapt the drill to fix the problem, offer a drink break to allow the children to leave the drill and reset offering them a mental break and giving me time to solve the problem or move onto the next drill. Alternatively, I could give the child that is not engaging another “job” so that they are still participating but in a slightly different way. For example, if we were doing a game of football, I could ask them to help me referee e.g. it's their job to say which team gets the throw in etc. This allows them to be engaged in the same activity as the other children but participate in a different way that keeps them engaged.  
2.4 If I were taking an U5s session and the child hasn't participated in 3 weeks due to claiming they have a bad leg I would initially encourage them to stay involved in the session. I would then observe them for signs of discomfort and if I think the child is experiencing discomfort, I would let the child sit out as not to cause them further discomfort. After the session speak to the parents about their child’s discomfort to gauge whether the child has an ongoing issue or it's something they should get checked. If there seemed to be nothing wrong with the child, I would take them aside and speak to them to try and discover the route problem and find a solution to engage them based of the child’s feedback.  
2.6 If I were coaching an U21s session and an adult started swearing and shouting at players I would immediately tell them to stop as there is no place for that behaviour in a sporting environment. If they continued, I would ask them to take a break from the session to calm down e.g. go and have some water. After the session I would take them aside and explain the behaviour is not appropriate and try to ascertain whether its due to a deeper issue that the player is experiencing. If that were the case, I would then try to support the player and solve the issue.
3. The coaching process refers to a way of teaching a sport to an athlete. It differs depending on the coach and there are multiple different approaches that can be used. For example, a coach could take a democratic approach where they encourage feedback from players and include players in decisions. It involves planning a session, delivering a session and afterwards reflecting on that session.  
3.1  
Instruction and explanation: 
 
Demonstrations: 
Could be done in football by the coach taking the football and dribbling through the cones as a visual of what they have just explained.  
They could show a clip of a professional athlete correctly doing a skill in a game to show players what correct delivery of a skill within a game context would look like.  
Observation and analysis: 
 
Provide feedback: 
Feedback could be given nonverbally for example clapping when a player does something well.  
It can be given positively or negatively for example a coach may take a player aside after a game if they gave away unnecessary fouls and tell them they are not happy with the player doing so.  
 
3.2 WRU coaching process 
P= Performance 
D= Development 
R= 
  
4 Technique is defined as a way of moving in a sport. It is how you correctly perform a movement. You need correct technique to perform a skill well.  
 
4.1 An exmaple of a technique in sport is an athlete’s form when running. For example, keeping their head facing forwards, not striking the ground with their heels.  
 
4.2 A skill is defined as a specific movement pattern.  
 
4.3 An example of a skill in football is a step over.  
 
4.6 The benefits of a skill practise session are that the player can work on their sport specific movement in a self-paced environment so that they are confidence transferring them into a game situation. A player being skilful is advantageous because they will be able to perform the more difficult movements well that other players may not and it give them an edge e.g. in a 1v1. They can also be done alone or with small numbers. 

4.7 The limitations of a skill practise session are it does not practise real game like scenarios. For example, a football player may excel in a skill practise session and be able to do lots of skills but then on the pitch is not able to perform it under pressure, have good awareness to pick out passes, be able to read the game etc. 
4.8 The benefits of using a whole/part/whole approaching during a coaching session are that it allows the coach to identify weak areas within the group which can then inform their skill-based practise in the part section. They can identify team weaknesses and specifically target improving them in the session. It also allows them to track progress and their own success within the coaching drill. If the team was weak at passing in the first game and the coach then does specific passing drills, they would then want to see an improvement in passing within the game at the end. If this is the case, they will know their coaching drill was successful and the players took the information on board. The limitations are that it may not be as effective for elite players when they are technically already skilled and don't need small breakdowns or have small individual areas they need to improve.  
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Competency scale
1= Unable to perform skill
2= Performs with difficulty
3= Performs with some consistency 
4= Performs effectively and independently 
5= Performs with high level of skill and consistency
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Academic Journal Review — Sports Management

‘Student Name: Freya Marshal

ille of Work: Coach-ahlste Relationships: A Qualiaiive Study of Professional Sporl Teams in Austraiia

“Author: Andrew Bennie and Donna O'Connor

Reference: Bennie, A_and 0'connay, D. (2013) “Coach-athiete Relationships: A Qualiative Study of
Professional Sport Teams in Ausirala,” Infernational joumal of sport and health science, 10, pp. 58-64.

Date of Article: Published online September 13, 2012

PERSONAL REVIEW

Review Suggestions
= Give an overview of the article.

*  Whatare the key points in this article?
* Whos intended audience - academics/ practitioners - why do you come to that conclusion?

= Does the author define any terms? Are the definitions specific, useful, circular?

= Whatare the key findings?

* Whatdid | find striking or interesting about these key points?

= How has this aricle influenced me in thinking deeply about my values, belefs and assumptions?
* Does the author suggest areas for further research or discussion?

Personal Review (300 words)

“This research investigates perceptions of effective coaching and coach-athlete relationships in Australian
professional team sports. Draving on semi-structured interviews vith six male coaches and 25 athletes from
cricket, rugby league and rugby union, the study addresses a recognised gap in the literature regarding
interpersonal dynamics in elite sport. Using the constant comparative method, 953 raw data units were
organised into six core themes. The decision to triangulate coach and atiete perspectives strengthens the.
study's credibility by avoiding reliance on a single group's interpretation of relationship quality.

‘The article emphasises that interpersonal competence plays a key role in determining coaching
effectiveness. Across sports, mulual respect, trust and honesty were consistently highighted. These qualiies
were seen as fundamental to effective coach-athlete relationships. Athletes valued coaches who maintained
an open-door policy, demonstrated genuine interest in them as individuals, and engaged in regular dialogue-
including during challenging periods such as deselection. An important aspect of the findings is the.
identiication of two equally effective relationship styles: a close, family-oriented approach and a more
professional, am's-length dynamic. Rather than promoting one as superior, the authors argue that
effectiveness depends on shared expectations between coach and athlete.

‘The artcle appears relevant to both academics and professionals in coaching environments. While the study
is academicaly grounded, its recommendations clearly target practising coaches, particulariy through ts
emphasis on improving interpersonal and peaple-management skills in coach education.

“The research highlights that coaching effectiveness relies not just on technical and tactical expertise, but on
the quality of refationships with athletes. Whether through a family-style or professional approach, sirong
interpersonal connections, combined with lexible leadership and communication, shape athlete engagement
and satisfaction. This suggests that successful coaching requires balancing session planning vih attention to
individual needs, reinforcing the idea that relational skils are as critcal as technical abilty in professional
sport coaching
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‘Student Name: Freya Marshal

ille of Work: Netball Developing Player Game Sense

“Author: Shane il and Terry Magias

Reference: Pill_S_and Wagias, T (2014). Netball Developing player game sense. Active~ healthy
magaizine, VOL21: 1

Date of Article: 2014

PERSONAL REVIEW

Review Suggestions
= Give an overview of the article.

*  Whatare the key points in this article?
* Whos intended audience - academics/ practitioners - why do you come to that conclusion?

= Does the author define any terms? Are the definitions specific, useful, circular?

* Whatare the key findings?

*  Whatdid | find striking or interesting about these key points?

= How has this aricle influenced me in thinking deeply about my values, belefs and assumptions?
* Does the author suggest areas for further research or discussion?

Personal Review (300 words)

“The artcle examines the Game Sense approach to teaching netball and contrasts it with the traditional skill
and dril” model. The traditional method separates technique from gameplay, with skils broken into parts and
practised in isolation before being appled in  full game. In contrast, the Game Sense approach argues that
skillis not just technical execution, but the ability to apply technique effectively vithin a game context
Drawing on Den Duyn's (1997) idea that “Technique + Game Context = SKIl" and Pills (2007) definiion of
skill as decision-making combined vith execution, the arlcle promotes leaming through meaningful game
situations rather than outside them.

Hopper's (2003) game performance cycle (read, respond, react, recover) reinforces this by highiighting the
constant decision-making demands placed on players. The article demonsirates how modified and small-
sided games in netball can develop tactical understanding, awareness, and movement skills simultaneously
Examples of primary and secondary rule modifications, along with 3v2 and 31 practices, show how
techniques can be developed within purposeful, game-like environments

“The intended audience appears to be teachers and coaches, s the article provides practical examples and
assessment strategies such as peer checklists and the GPAI tool. It integrates theory and pracice rather
than focusing solely on research

What stood out most was the emphasis on developing “thinking players® with high game inteligence. It
challenged my assumption that technical mastery should precede gameplay. Instead, the aricle suggests
that understanding, decision-making, and skil execution should develop together. This prompted me to
reconsider the effectiveness of separating drills from gameplay and to reflect more criically on previous
coaching sessions. It has influenced how | il approach session planning, highiighting the importance of
designing sessions that integrate skill Gevelopment within game-realistic environments. Overall, the artcle
presents the Game Sense approach as a purposeful, structured method for developing intelligent, adaptable
players.
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ball without using the correct oversrm Amsricen footoal technique. Although smaller
balshad baen planned for youngr participant, they were stl oo large for some of
the younger and smallerplayers 1o grp comfortaby. Adapring the aciuty inthis way
‘Sllowed sl partiipants taremain involved and continue developing thirpassing and
catching il despite the ificulty with bal size. This iso helped to establish 3 positve
st xperianca with American football ather than rustation sround not being abe to
ke part.

Would you do
anyehing diferently if
Youwere

0 deiver the session
agin?

T were 1o deiver the session sgai, 1 woud 239 more team 2523 games an

ompettve ails, s some players began to lose nterest during the more repetisve

sill pracices and it became challenging to maintin ther atendon throughout.

Introducing smal

High while sl dveloping pssing and receiing skl in  more enjoyzble, game-like
15 batween partners;

sided games or relaystyle challenges would help keep engagement

Context For example,  3dded competisve race fo the pasing d
Rowever, infutura | could develop tis further by grouping the chidren inco larger
teams o craste more of 2 tesmuorkfocusad mironment. This would sncoursge
communication, cooperation, and sharad responsisity, while aso helping o educe.
repatition within the rill. Turing the passingraces into  team rlsy would make the
ctiity more angaging snd game-ik, uhile <6l daveloping ths core passing and
catching sils i 3 structurad way.

1 would siso make esrlieradjustments to equipment by ensuring 3 wide range of ball
sies i availzbl from th stat of thssesson. Th would better sUpROTE younger or
smalle partcipants and sllow averyons to use the correct techrique more consistantly.

What have you earnt
aboutyour coaching

from this sesson?)

Persons! acton pian

That 1 am good st sdapting snd thinking on my feet o tackie roblems that may arie,
such a5 children losing ntarest or iferencesin skl level. | 3m siso good 3¢ tading
control o the group while maintaining » posicive and encouraging coaching style, which
helps keep pardcpants engaged and motivated throughout thesession.

One area | could improve i my session planning, specifially by bulding n more varied
nd gameslike scsiviies from the start to maintain attenton leves for longer.




image15.png
e oI
d  Yioguelrw 94 NGNS : \ i
, RATICT AN V3 o) squ Yl
19RO 3Y3 4O} UE|d UOIIIY UB JO juawdo|aAa@ 3yl — 394D A3}y
SUoisses TR n%dwddas CMWM;«,
paﬁ_ o+ ﬁ.?@;?.ﬁ.v v&a?)o,»?,w:éa_xd m?&qoyuegm_ﬁ 666 ,o

JAVY.
w0 PoTONP
0 SRt wowe O WO jav 50
ST agae U ouva,_jw\,w*s ob N ‘vamssag Ty 30 Y VoW T @ctJO

_sco,nwio\ e

<

22U3u03dd0

\ X
mw:)qof JJV c;au« By .ﬂ/ouonu x :pasn aJam suoljuaAIalUl pue ssac0.d Su1yoeod ay3 uaym Jo mm_aEmJ
e o\ o AV 2dwe)
T ST T (o oy o a5 FPUW YO g B
Roh Ny A/fﬁ, SR i e ST 100 a0 S RASTE SRR 2L el
TR e, Som WvIVe) LY Tpmpvie sk o oM eerssag
R0 ANE 3o A :30130e4d POOF 10 SUIFIUOD AUB AJIIUBPI PUB UOISSAS 3Y3 JO 31N1INI3S Y3 M3IA3Y

hémﬁagoc& Pyvo ﬂc,ﬁcc.??,ocj 2y
JoiuY QU0 r.a}qaé( A il B4 AR S
QI Ap  PUD e YUEW| TV ﬂcﬁ\/%o

Cle e

; aSjm/jE,i cﬁ\@d\ W

%Jﬁﬁuoﬁﬁ.\%:#ﬁ SN BHON TNy 2

Vg vy 0 VR0 M datesrg T
(orp

\«Jﬁé{o\wf.& ow_ f..wqu.ww M.ZEUO_/)G C/DC, ca,‘mwuw NII %uud,)/dﬂ

(samsuy 13 uoisanD / AJanodsia Paping / dnesdowaq /213e1201Y) :MO|3q $5329NS / $33U3||BYI / SUOLIBAISS]O 35I| pue s3|AXS Bulyaeo) ayy Japisuod

Ma3IASY SunoIUsy





image16.png
iy RAAAL L

Fopmame: o
S [ Eaummen | Disctors Peomancs | Campetaney
T

e |t | S s e | Corectgpueed
bowting | or et | gt ontns bl
Haniuta —
sl | ekt | conmetanpngermon | Coproneeone

pontarse | s, s naernea)

o

Side-on body.

outdoor area | Take a controlled run-up
position at delivery

Cones! Kot ey focsed o e | St
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a straight overarm action | ACCUrate release
Bt towards target

bowlingtoa | Retease the ball above the
batter) head with a straightarm | Appropriate speed
and control ofthe.

Step forward with the front | ball

foot towardsthe target | Follow-through
completed with

Follow through across the | palance

body after releasing the.
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delivery (repeated
Maintain balance and success)
control throughout the
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Puplname: Date:
Skl Equipment Directions Performance | Competency
criteria INERERERE
Passing | Football Stand facing the target or | Body posiion
in teammate.
football | Cones/markers
(Inside of Place non-kickingfoot | Foot placement
fooy) | Targetor beside the bal, pointing | of non-kicking
partner atthe target ball
Maniputa
theskil | Pitchyplaying | Kespeyesontheball | Contactwith ball
Draw Kicking leg backin
a controlled motion
‘Accuracy o pass
Strike the ball wth the
inside of the foot
Controlof power
Keep ankle fitm and foot
stightly tumed out
Follow-hrough
Follow through towards
thetarget
Consistency
Maintain balance after
the pass
Wiitien summary] notes: Toralscore,

/35





image19.png
© e @ we O [ — = @] ® = [

Puplname: Date:

Skl Equipment | Direstions. Performance | Competency
criteria Tz 3 T4 s

Shootingin | Hockeystick | Stand side-ontothe | Body posiion

hockey target goal) and balance

(Hitshor) | Hockey ball
Position the balllightly
Maniputati | Goalortarget | infront of the body. Gripand hand
ve skl position
Cones/markers | Place hands correctly
onthe stick (left hand
top, right hand lower) | Comractwith ball
Pitch/playing. (ftatside of stick)
surface Keep eyes focused on
the ball

Drawthe stick backina | %3 €7 shet

controlled motion

Step forward with the
front foot towards the
target

Power/control

Strikethe ballwith the [ ‘FoonTrogT
fat side of the stick

Keep body low and
balanced during
contact

Consistency

Follow through towards
the target

Wiitien summany/notes: Toralscore,

/35
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Puplname: Date:
Skl Equipment | Direstions. Performance Competency
criteria Tz 03 AT
Forehand | Tennis racker | Stand side-ontothe | Body posifion and
drive netwith knees stightly | balance
tennis | Tennisball | bent
Maniputa | Net Hold the racket witha [ Grip and racket
tive skill forehand grip control
Cones/markers
(argetarea) | Keep eyes focused on

the incoming ball Trringet ot
Tennis court/
sports hall Move nto position and

prepare early

Gontactin front of
Take the racketback | body
(backswing)

Step forward withthe [ Accuracy of shot
front foot towards the
ball

Swing the racket Controlof power
forward to et the
ball

Make contact infront of
the body

Follow-hrough

Follow through across

the body towards the | Gongistency’
target

Recover balance and
retum to ready position

Wiitien summary/ notes: Toralscore,

/40
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Review of your Coaching Session and Personal Action Plan
For each session you deliver you need to complete a Coaching Session Review and
Evoluation plus 2 Personal Cooching Acton Plan

Practical: Coaching Session Review and Evaluation (individual Reflection)

Yes, the aims of the session were mostly achieved.
One of the main goals was to introduce players to
American football. This was achieved through an

introductory discussion at the start of the session,

Were the aims of the
Session achieved?

Identify which ones | where players learned what American football is and
were achieved and wh | how it differs from rugby. Participants also gained
ich fany, were not. | practical experience of the sport through the overarm.

throwing drll, which introduced them to the passing
clement of American football

‘Another aim of the session was to improve players’
passing and receiving skills, which was also achieved.
Players worked in pairs and were given progressions
‘and regressions appropriate to their indvidual abillty
levels,allowing all participants to develop at their
‘own pace. By the end of the session, all players were
standing further apart than they were at the start and
were able to throw and catch the ball more.
consistently. This improvement was encouraged by
only allowing players to increase the distance once
they had completed a set number of consecutive
successful passes.

However, while al participants improved their
passing and catching ability, not all players were able
to consistently use the correct overarm American
football throwing technique. This was mainly evident
in the younger and smaller participants, who found it
difficut to grip and control the ball due to tssize.
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UWTSD Session Planner

Venue:  LC2 ‘Age group: Year 4(8-9-year-olds)
Number Attending: 10-12 per group.
Date: 03/11/25 Starcame: 12115
Finish time: 14:30

Equipment: Rugby Bals, Cones, Bibs

Nearest Telephone: 1¥Aidbag: 102 reception
‘pocket and LC2 recaption

Risk Assessment “Additional Hazards and actions taken:
completed:  Yes vES

Learuing from previous session: | Personal action points from previous ssssion:

Be more observative in the group's | Welearnt hat the communication from skil to instruction needs to
sbiliies. Bresk dovn the kil mare | be clearer n 3 context that the younger chidren underzcand. The
‘and slow it down ifthe group ave | kills nsed to be fun and energetic while slzo not being too staic, We
unsure. Ask open questions rather | need to be quicker with delivering information to get max

than closed. pardcipation.

Goal for the session:

‘The participates to develop and understand the basics of catch and pass.

Introduction and warm-up

Introduction.- aims of session explained briefly
‘Warm up- Stuck in the mud and head, shoulders, cones

Pare. fireball

Game 1. unconditioned game of ouch rughy

Middle- passing technique (explanation)

Game 2- conditioned game of touch rugby (focus on passing)

End: debrief and see what students have taken away from the session.

‘Hain Content/Game Organisation/diagram
‘Warm up: stuck in the mud and

head, shoulders, knees, cones
Pare: Freball





image2.png
Game: unconditioned touch
rugby
Par: passing technique
Game: conditioned touch rughy

Ideas for Development Ei

(progression / regression):

The students will start with a
basicor no knowledge of how
passa rugby ball

To progress their sils,they 1
learn the 3 main points of cat
‘pass and transferring the ball

Warm up games: Start with
stuckin the mud to get max
‘movement and use a
progression of chaos g to ge 1<
‘more exciting for the
participates. Then do HSKC to
swork on reactions and
concentration in a quick
chinking,

Firebal: The students will sta
with 5 ball. The progression
fire ballis to add an extra ball
2. Regression of the game st
only use 4 balls,

Game 1:fora progression add
additional player to the attach
compared to the defence.

Passing tech: progression s t
3dd an extra ball or make the
distance further. Short o lon,
‘passing with the progression
and sim to be able to ransfer
technique and skillinto 2
progressive drill

Game 2: conditioned game of
<ouch, award extra points for ry.
ifthe students have made 2
passes with the correct
cechnique.

e

athing Possiy

Diagram for activiey

tedhn;





image3.png
b brew

SR





