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Part 2

Today, we took the children within our setting on a nature walk to a nearby field. While i
was out exploring with the children we began discussing the leaves that we could see
on the trees and in the grass. | explained to the children that all the leaves come in
different sizes and different colours. The children then asked why the leaves came in
different sizes and colours. | further explained to the children that the reason for this
could be due to many different reasons. | told the children that one reason could be
because of the many different types of trees and they all have different sized and
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coloured leaves because of this. | explained that another reason could be the amount of
sunlight that leaves get during the day and if the leaves aren’t getting a lot they may
look lighter in colour and the leaves that get lots of sunlight may be a darker green. This
type of explorative conversation links in with the Progression step 1 in Humanities

“ Enquiry , exploration and investigation inspire curiosity about the world, its past,
present and future” and progression step 1 in Science and Technology “Being curious
and searching for answers is essential to understanding and predicting phenomena”.
Afterwards, one of the children asked “what are trees for?”. | explained to the child that
trees provide with oxygen so that we can breathe and other types of trees can provide
us with fruit. | further explained to the child that trees also act as a home for birds to
build their nests in. This conversation links in to progression step 1 in Science and
Technology “The world around us is full of living things which depend on each other for

survival”.

Once we arrived at the field i gave the child three laminated pictures with different
numbers on the back of them. | asked the children to look at the pictures they had been
given and explained to the children that we were going to be going on a treasure hunt to
find the items on the cards and to get the same number of items as the number on the
cards so if you have a picture of a leaf with a number 3 on it to get three leaves. The
children all went to find the items on their cards. The other members of staff and myself
were sure to walk around amongst the children to provide help if they needed it. After 5
minutes i called all the children back to the big tree in the middle of the field. Once all
the children were back and all the staff and myself had taken a head count of all the
children and made sure everyone had been accounted for. We went around all the
children asking them what pictures they had on their card and what number they had on
the card also. All the children had a chance to discuss the treasures that they had found
and as a group we counted the number of treasures that the children had found. | made
sure to give the children lots of praise for their finding skills and their counting skills. We

discussed the different textures of the leaves, sticks, stones, grass and flowers that the
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children had found, discussing if they were smooth, rough, hard, soft and the different

smells of all the different objects.

After this activity, we then made shapes using the treasures the children had found. The
children and i discussed how we were going to make the shapes using the treasures
they had found. The children brainstormed with one another and came up with an action
plan of what they were going to do and what shape it would make, once it was finished.
The children then set to work testing out their plans and making the shapes. One child
began to get upset as their circle of leaves kept getting blown by the breeze which kept
breaking the circle. | went over to the child, and we began to use the calm down
techniques that we use within our setting. Once the child was calm again, we began to
talk about why he was getting frustrated. The child explained to me that every time he
made a circle using the leaves he found that a breeze would come and break it. |
acknowledge how the child was feeling by saying that i understood how frustrating it can
be when something we’ve worked hard on gets broken but i reminded the child that he
was doing a good job, and he should feel proud of himself for trying. | then discussed
with the child ways in which he could build a circle without it getting broken by the
breeze. The child said that he could hold the leaves down with some of the stones he’d
found. | told him that that was a great idea and encouraged him to give it ago. | feel that
this conversation links into Mathematics and Numeracy Progression step 1 “The
number system is used to represent and compare relationships between numbers and

quantities”.

Part 3 — Risk Benefit Assessment

Location — Field.

Hazard | Risk Likelihood | Benefit Action By When?
who?

Uneven | Children and | Medium Children Warn All Before the

ground | staff falling learning children Staff trip and
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Animals | Children and | Medium Children Staff to Trip Before the
staff may be can learn inspect the | Leader | trip and
injured by about any field before | (Kelly) | during the
any animals potential hand to see | and all | trip.
(sheep that animals if there is staff
are often they may any animals | during
keptin the encounter | being kept | the
field). and how to | in the field. | trip.
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with them
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Nettles | Children and | Low - Children Staff to All Before
staff could Medium will gain the | encourage | staff and during
be stung by opportunity | children to the trip.
nettles that to learn be careful
may be about and staff to
within the different do visual
field. plants and | checks

how to during the
interact trip.
around
them.
Activity
Hazard Risk Likelihood | Benefit Action By who? | When?
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Sticks Children Low - Children Staff to Trip Kelly to
and Staff | Medium will learn | bring a Leader prepare
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sticks learn how | equipment trip and

to make incase ensure it
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Throwing | Children Medium Children Staff to All staff Before
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dropping | accidental given the | children during the

stones ly drop a opportunit | about how trip.
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Part 4

When considering the adults role in children’s outdoor learning it is important for early
years practitioners to remember what it is they would like the children and what skills
they would like the children to develop as a result of their outdoor learning experience.
The National Curriculum of Wales (2024) provides set guidelines for early years
practitioners to follow whilst holding outdoor experiences. Within the National
Curriculum of Wales there are progression steps in which early years practitioners can
link the experiences they are providing the children within their setting with. By doing so,
this allows the early years practitioners the opportunity to see exactly what the children
are learning from the experiences they are providing and alternatively, how they can
improve these experiences. The Foundation Phase Outdoor Learning handbook (No
Date) explains to early years practitioners on the importance of outdoor learning and
how early years practitioners can maximise the experiences gained outside in the best

interests of the child.

The Early Years Network (No Date) states that theorists such as Vygotsky believe that it
is the Early years practitioner’s role to help the children learn by demonstrating the skills
or knowledge that children need to develop throughout their lives. However, Monroe
University (No Date) states that other theorists such as Maria Montessori believe that
the role of the adult is to provide engaging and age appropriate environments catered to
the child’s stage of development and their interests. This theory suggests that a key part
of children’s learning is to engage their senses in their education. A positive way to do
this could be for early years practitioners to take the children’s learning outside. Early
Years practitioners can do this by ensuring their planning of activities for the children
contain a wide variety of outdoor experiences for the children. By ensuring to provide a
variety of experiences outside you allowing the children to gain more than just the basic
activity planned. An example of this would be allowing the children to use natural
resources within their craft session. This will allow the children opportunity to use a
variety of alternative materials such as sticks, grass and leaves. This may inspire
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curiosity within the child to experiment with alternative materials in the future in which

they can transfer their curiosity into other areas other than craft such as building.

Another theorist which supports the idea of taking the children’s learning outdoors is
Friedrich Froebel. Froebel Trust (No Date) states that Froebel believed that children
should learn about as many aspects of nature as possible not just the basics of animals
and plants. Froebel suggested that a psotive way for early years practitioners to be able
to do this could be by practitioners taking the children’s learning outdoors. However,
early years practitioners may face some challenges to doing this. Some barriers to
outdoor learning can be unsuitable weather conditions and/or unsuitable clothing to
experience the poor weather conditions in. Early years practitioners can prepare against
this by providing suitable wet weather waterproofs and weather appropriate footwear
such as wellies. Another barrier to learning practitioners may find, could be down to the

children’s own circumstances, such as allergies such as hayfever.

Overall, it is clear to see that the role of the adult in childrens learning in developing in
the outdoors is to provide a suitable age appropriate environment which allows them to
grow and develop whilst they learn about their surroundings. By doing so, this may
inspire the children’s natural curiosity for nature and the outdoor environment which

may be a quality that develops in them throughout their lives.
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