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TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:
1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
The 2025 Policing Vision is of a professional workforce ‘equipped with the skills and capabilities necessary for policing in 2025’ (NPCC2016). Due to the changing role of police within society it was decided that policing can no longer be seen as a job or a trade, rather it is now a profession (College of Policing 2014). Richard Heslop (2011) maintains that for an organisation to remain a profession they must include provision of public service, self-regulation, a code of ethics, a body of expert knowledge and educational qualifications. This essay will critique the professionalization of the police service by using Heslop’s theory as a guide. It will introduce the role the College of Policing has played and explore how the College maintains professional standards in the police and the role of the Code of Ethics. The inclusiveness and ethics of the police will be critically analysed and there will then be an assessment of Policing Education Qualification Framework and coaching and mentoring to understand how this level of support can encourage and maintain the professionalization of the police service.  
The establishment of the College of Policing in 2012 created a professional body that sets the standards against which all police officers must uphold. The College of Policing’s aims are to support professional development, set standards and share knowledge and best practice (College of Policing 2021). There are a number of ways these aims are met such as Authorised Professional Practice (APP) or the Crime Reduction Tookit, which is guidance and support for officers covering a multitude of different policing topics.
In order to maintain Professional Standards, the College of Policing introduced the Code of Ethics in 2014. This Code requires all those working in the police force to behave honesty and ethically and adhere to 9 Policing Principles. The Code of Ethics ‘encourages personal responsibility’ and requires that everyone in policing does ‘the right thing’ and was designed to increase professionalization of the police by improving public confidence, eliminating unprofessional behaviour, and requiring officers to challenge the inappropriate behaviour of other officers (College of Policing, Code of Ethics 2014).
Despite this, Westmarland and Conway’s 2020 study into the attitude of police and the Code of Ethics discovered that even after 6 years there still exists a ‘Blue Code’ amongst serving officers. A Blue Code is an informal agreement of silence held between officers to which they will not report or challenge one another’s misconduct or errors (Westmarland and Conway 2020). This research suggests that although steps have been taken by the College of Policing to professionalise the police, some officers still adhere to the ‘Blue Code’, rather than the Code of Ethics. 
	In an attempt to further professionalise the Police Service, in 2020 the College of Policing introduced the Policing Education Qualifications Framework (PEQF). Educational qualifications are one of the prerequisites advocated by Heslop towards professionalization of an occupation and so the PEQF’s introduction helps to support the police’s transition towards professionalization. The PEQF was expected to ‘fundamentally change’ police education and align policing with other UK public service professions by standardising learning across all 43 police forces (College of Policing PEQF 2021). Craig Paterson’s review of research into the role of higher education in policing suggests that graduate officers had a better understanding of the justice system and were more aware of managerial issues, which will positively impact on the organisation (Paterson 2011). Further to this, new officers are required to complete educational and academic qualifications in order to become police officers. Completing these educational requirements would develop certain qualities and a better understanding of policing.
Jennifer Brown (2020) argues that at present there is not enough empirical data to draw conclusions about the benefits of PEQF, and at present she is unable to link improved standards of education in officers with the improvement of policing outcomes. Still, I believe that policing is already benefitting from PEQF, in particularly from the recruitment of graduates. New officers are able to draw on their experiences, skills, and detailed knowledge of other subjects which they have learnt prior to joining the police. These skills and knowledge can bring a fresh approach and new technologies to solving traditional policing problems. This in turn has made huge improvements to professionalising the police service, as it helps to share expert knowledge with other officers.
Further to this, PEQF can help make the police service more ethnically diverse. The police service recognises that its recruitment needs to better reflect the broad diversity of the United Kingdom and by ‘professionalising’ the service, this can help attract recruits from minority and BAME backgrounds who would traditionally not want to pursue a career within the police force. The reasons for this could have been the previous lack of educational entry requirements or the vocational perception that a career within the police previously had. As a result, by professionalising the service, it is possible that a police officer will become a more desired career for minorities and ultimately make the service more diverse. 
Requiring officers to obtain or achieve a degree level education, however, could also exclude a large proportion of the communities from joining and becoming police officers. Many potential recruits will be put off by the increased pressures of an additional workload which they must complete. Officers with young families, single parents, or mature recruits who have a wealth of life experience which would only benefit the role are dissuaded from joining the police due to concerns about educational commitments and the very low starting salary. This in turn marginalises a large proportion of the community from joining the police.
The professionalization of the police force continues for officers with coaching and mentoring. Unlike a tutor, which will assist new officers to achieve Full Operational Competency, mentoring encourages officers to learn and gain support from more experienced or knowledgeable officers to help with their career development. This development can be promotional or to assist them to gain a place within a specialist department. By setting specific goals, coaching will focus on professional development and improvement of individuals, allows information and best practices to be shared which creates better officers and will ultimately lead to a more professional police service. 
	Reflecting on Heslop’s theory of professionalization, the police service has taken notable strides towards becoming a professional service and notable contributions have been made by the creation of The College of Policing which has allowed the police to self-regulate themselves with The Code of Ethics. The PEQF has created a standard of qualification and has made the career of a police officer more reputable through academic and educational requirements, this has inadvertently made policing a more reputable and inclusive career to many people from diverse and minority backgrounds. These contributions have improved the police force by improving policing standards and making it more inclusive whilst making major strides to making the Police Service ultimately more professional. 
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1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)

The role of the police within Community Policing focusses on proactively attempting to curb and reduce crime rather than using reactive methods and responding to incidents. Through effective communication between the police and local communities, solutions to issues and problems can be developed which can draw upon a variety of different resources (Blackstones, 2020 P 154). Encouraging and developing partnership working can reduce the demand on front line policing by deploying resources belonging to other agencies such as the local authority. Empowering and incentivising communities to work together and collaborate with other agencies is a strategy used by the police to lead to them policing themselves, which results in the public being the police which is one of the original Peelian Principles. 
Terpstra (2009) argues that for community policing programmes to be effective, they ideally need to be guided by the police. By chairing local meetings to discuss issues with the community, the police can provide experience and knowledge of dealing with crime and can advise neighbourhoods and partner agencies on ‘what works best’. Although I agree with Terpstra that programmes must be led by the police, officers must also be receptive to ideas and suggestions proposed by those willing to assist. If communities believe that they are actively contributing to the solution of a problem in their local area they will become more engaged and incentivised to cooperate and participate in programmes.
Consequently, there must be open channels of communication between the communities and the police, and this relies upon the role of the community police officer.  Echoing the Peelian Principle of the Public or the Police and the Police are the Public, this style of policing relies on officers to whom the communities and KINS (Key Individual Networks) can relate to and whom they can trust to understand the local issues as ‘one of their own’ rather than an outsider looking in. Perking, Wandersman, Rich and Taylor (1993,) argue that communities are less likely to participate in neighbourhood policing when they (the community) do not agree with the opinion of the police officer as to what would be the most effective method of dealing with the issue. It’s argued that the officer can be perceived as an outsider and will not understand the issue. Supporting this opinion, Terpstra (2009) holds that citizens ‘are more willing to be involved in informal social control in the neighbourhood, when they can count on the police to back up their decisions’. Although officers should not pander to the opinion of their communities, they should at least have a solid understanding of issues and problems and through developing a strong working relationship and should be confident to challenge the opinions of the community when they do not necessarily match their own. 
The role of relationships between police and communities is further emphasised by the findings of the Crime Survey of England and Wales (HMICFRS 2018). This emphasised that the knowledge of local officers led to improved levels of confidence in the police service. Sharing this opinion, Piquero, Green, Fyfe Kane and Collins (2000), suggest that a ‘top-down-orientated’ programmes of community policing are seen to be ‘unfavourable’ by communities. This furthers the argument for the role of engaging and understanding officers. According to Piquero, (et al,) it should be these officers who are leading the programme from the ground and developing the solutions rather than Senior Management Team intruding from above. For the community officer therefore, there is a huge incentive to work within community policing. They are encouraged to take ownership of local issues and problems, build strong relationships with local individuals and potentially work without too much interference and intrusion from their supervisors. 
A further strategy the police employ to incentivise their communities is Partners and Communities Together (PACT) meetings. These meetings allow the police, local authority and neighbourhoods to come together to discuss local issues and problems. PACT meetings allow local officers to get to know key individuals on communities and to understand the issues which are affecting them. Generally, these issues are low level crimes or Anti-Social Behaviour issues. The incentive for all involved within PACT meetings is to listen to concerns and working together take appropriate measures to try and overcome these. PACT meetings can inspire neighbourhoods and partner agencies to collaborate and take ownership of local problems whilst inadvertently freeing up valuable policing resources.  
The police as an organisation must ensure that officers are given the adequate resources which are dedicated to understanding and tackling local issues and working with partner agencies. Officers should be retained and remain in their community posts for as long as possible to help develop the required links with communities and therefor the organisation should not remove officers on a whim as this potentially jeopardises links and ties those officers have made.  The organisation must accept that community policing is just as valuable and important as response policing. This awareness and understanding must then be shared with other policing roles and so community policing should not be used as backfill for response policing or scene guards.
The strategies of community policing therefore are for local officers to lead community programmes to deal with local policing issues. These must be dedicated officers who are known and trusted by the community to understand their problems. These officers must communicate effectively to encourage a collaborative approach which in turn will act as an incentive for communities, as they will believe that they are a part of the solution. Officers must be prepared to be accountable to those in the community as opposed to their supervisors or senior officers within the police. As suggested community policing must be driven from the ground upwards rather than from above. This can be a huge incentive for officers as it will allow them, to an extent, autonomy from the police organisation whilst also giving them the opportunity to take ownership and find solutions to long-term problems and issues within an area. 
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

Information or intelligence is data which is available to police to help them make decisions ranging from high level resource management to the decision to arrest or to even respond to an incident.
 Information can only be gathered for a policing purpose, and it is strictly governed by the Regulation of Investigatory Powers Act (RIPA 2010) and Management of Police Information (MOPI 2005). Once gathered, the information must be evaluated and managed for its reliability, content and whether or not it can be disseminated (College of Policing 2021). This essay will discuss what information and intelligence is and critically evaluate the three main ways in which the police gather it. It will then assess how information is used within the tasking and coordinating of police resources, drawing upon my experience as a response officer in South Wales. Finally, the methods in which information and intelligence is communicated, both internally within South Wales and externally with partner forces and agencies will be explored. 
According to the College of Policing the collection and gathering of information falls into one of three broad categories: routine collection, tasked information or volunteered information. 
Routine collection is information gathered by officers or staff during their everyday operational policing roles, such as attending incidents or stop and searches. This information will usually form the basis of all police intelligence and relies heavily on attending officers submitting intelligence reports as to what they have seen. This usually means the information is reliable as the source is trusted and will have some relevance to policing such as officer safety.
The second method of gathering intelligence, tasked information, is the targeted collection of information such as CCTV, ANPR systems and Covert Human Intelligence Sources (CHIS). This type of gathering will often target a suspect or victim and is strictly monitored by Codes of Practice such as Covert Intelligence Sources 2018 and must be governed by an officer of Assistant Chief Constable (College of Policing 2021). There is an increasing wealth of targeted information available to analysts which has not yet been converted into intelligence. Through several case studies, Colleen McCue argues that with reliable Big Data driven intelligence and information available, software is now available which can anticipate where and potentially when crimes are likely to be committed in the future. Big Data can be defined as large, complex information sets, which traditional processing systems and computers would not be able to manage. These could include the number of stop searches, types of particular crimes committed or how many times a particular vehicle is captured on a ANPR camera. Armed with Big Data, McCue (2015) argues resources can be positioned and deployed based on anticipated need, allowing services to complete the ‘most work possible with existing or even fewer resources’. Adrian James et al (2017) argues UK Police Forces did not have the IT structure or staff, to effectively take advantage of the ‘Big Data,’ available to them however with the increased use of Big Data within the private sector, I believe that it is only a matter of time until police forces are able to harness the effective use of all the information available to them. 
The final source of information available to the police is volunteered information. This will come from a wide variety of sources such as the members of the public, reports to Crimestoppers and other agencies such as Department for Work and Pension or Social Services. The content of this information can vary and its reliability and value to the police can differ dramatically due to the motives of the untested sources. Nevertheless, these sources a privy to information of goings on when the police are not in attendance and so they can alert the police of events that they did not know were even happening.
	The information gathered can be used by the police to manage resources to deal with potential threats or to target anticipated crime hotspots. For example, the tragic death of a member of public after police contact led to the deceased friends and family openly organising a public ‘wake’ and it was reported that they were going to ‘set the local area on fire’ in memory. In response South Wales Police organised and deployed several Police Support Units on duty in the area to suppress any potential escalation. The intelligence obtained was from anonymous volunteered information, open sources such as social media, targeted intelligence via CCTV and submissions from partner Police forces. This collection not only helped to anticipate widespread disorder, but also was used to identify those responsible and advise them of the criminal implications of their actions. 
The National Intelligence Model (NIM) advises police forces on how they should distribute their intelligence, both internally and with partner agencies. One of the major benefits of the Intelligence Cycle (NIM) is that the format and language used within the system is consistent and so all participating agencies have the same standards. Through standardised sharing of information, forces can work in partnership to address bigger nationwide issues. Billsborough and Kealy (2002) have highlighted the benefits of this multi-force approach when dealing with serious organised crime and how sharing intelligence between forces will lead to more effective policing. 
Due to the developments within organised crime such as an increase in County Lines, criminals are no longer confined by the borders of police forces. The Bichard Enquiry 2004 identified the need for forces to share their information and intelligence and the Police National Database allows forces to share their intelligence with one another namely to safeguard children, prevent terrorism and serious organised crime (Bichard 2004). Access to this however is not readily available to front line officers and must be requested in slower time. The intelligence available on the PND generally only includes serious offences or risks rather than the ‘low level’ information stored locally. Similarly, since the UK left the European Union, they have been denied access to the Schengen Information System which is a database of ‘real time’ information shared between the nations of Europe Union. As a result, UK police officers must now rely on Interpol which can have a much longer lead time and can significantly hinder an investigation.  
More locally, intelligence is examined and distributed to officers in the form of bulletins or briefings, which theoretically should happen daily. Although this is a reliable way of informing officers of the most up to date intelligence for their area, there is often too long between the information leaving the source and reaching the officer. Peterson (2005) argues that intelligence functions need to be re-examined and replaced with ‘fluid structures,’ which ultimately pass the information on to the end user (the officer) more quickly. Once information has been submitted, it must be processed, sanitised, and then distributed, but during this time, the intelligence can change and can no longer be of relevance. It must be noted however that information must be carefully managed, and all possible steps must be taken to protect the identity of the source and consequently information must be sanitised and all traces of the source removed, this process can be time consuming but the more efficiently this has been done, the more effective the information and intelligence will be to policing.
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 

To protect those in society most vulnerable to abuse, exploitation and neglect in society, the Public Protection Units (PPU), deal with incidents ranging from Child Sexual Exploitation to Prostitution, Sexual Offences and Domestic Abuse (College of Policing). With a focus on vulnerable victims, this essay will evaluate the strategies available to the police when dealing with incidents, attention will be paid to the impact incidents have on victims and how personal attitudes can affect an investigation. Links and associations between Serious and Organised Crime Groups and public protection will also be explored.  
A person is defined as vulnerable if, as a result of their situation or circumstances, they are unable to take care of or protect themselves or others from harm or exploitation (College of Policing 2020) and there a strong links between PPU and Serious Organised Crime. Spencer et al (2006) for example explains how females who were vulnerable due to their economic standing were exploited and trafficked across Europe to the UK by Criminal Organisations to work within the sex industry.  Organised Crime therefore is a multi-national industry and in order to overcome it and protect the most vulnerable an international approach is needed. The Serious Organised Crime Strategy of 2019 developed the four P’s- Prevent, Pursue, Protect and Prepare in an attempt to overcome abuse of vulnerable people. By engaging with the Four P's officers are able to disrupt and potentially destabilise the workings of organised crime.  
Further to the four P’s, South Wales Police has strict processes officers must adhere to when dealing with a vulnerable person. Officers will submit a Public Protection Notice (PPN,) once they have attended any incident involving any vulnerable person. Within the PPN, the officer will risk assess the vulnerability of all those involved at the incident and provide their comments and observations. These will then be fed back to the Public Protection Unit, who along with the Multi-Agency Safeguarding Hub (MASH), will identify if any support outside of the police can be put in place. This support could be provided from a number of different sources such as Women’s Aid, Local Authority and Housing etc. Although a PPN can be the gateway to support and help for the victim, its effectiveness relies heavily on the observations and understanding of the submitting officer. Although all officers have been trained in identifying vulnerability and victims as they are first on scene, they are also trying to manage and control very stressful and emotional situations as well as distinguishing if offences have been committed. Officers are also reliant on victim or those in a vulnerable situation being forthcoming about what has happened or the circumstances they are in. As a result, PPN’s are often based exclusively on the observations of the attending officer may not always paint a complete picture of what has happened. To help support victims, it is paramount that attending officers use their body worn cameras, which will help to capture the victim, any initial disclosure, the scene and anything else that is relevant but could be overlooked in the PPN submission. This will give the reviewer who usually works in PPU the opportunity to pick up on anything the attending officer may have overlooked. Supporting this, the Owen et al (2014), study into cameras worn by police officers revealed that the use of technology helped increase the number of crimes detected and criminal charges made. Likewise, Garcia (2003), advises that the use of photographic evidence has led to an increase in guilty pleas and convictions when in respect to domestic related crime.
Domestic Abuse victims are some of the most vulnerable in our society and it is estimated that 2.3 million adults experience domestic abuse in 2020 (Office for National Statistics 2020). Domestic abuse is defined as any incident or pattern of incidents of controlling, coercive or threatening behaviour, violence, or abuse between those aged 16 or over who are or have been intimate partners or family members regardless of gender or sexuality and Domestic Incidents are always a concern of the Public Protection Unit. Due to their intimate and personal relationship both parties are vulnerable, and their relationship can have an impact on the investigation, such as the victim refusing to support any police action. 
This can led to difficulties in relation to prosecution if the victim is not willing to support the police investigation or provide a statement about what has happened. Victims may not support police involvement for a number of reasons such as their general mistrust of the police, they do not wish for the police to be involved within their intimate business or through fear of repercussion from their partner. Dr David Dutton’s theory of Trauma Bond helps to illustrate how the victim develops an attachment to their abuser which prevents them from supporting the police investigation into the incident (Dutton and Painter 1970).  If the attending officer identifies that an offence has been committed, then the suspect will be arrested. Arguably this is the strongest strategy police have as Maxwell et al 2002 suggests that arresting a suspect for domestic violence reduced future incidents of ‘intimate, partner aggression’. Even if the suspect has been removed from the location this will not guarantee that the victim would support the police investigation.
A strategy available to the police to overcome this is to issue and applying for Domestic Violence Protection Notice and DVPOs. DVPO’s place conditions upon suspects of domestic violence, preventing them from having any contact with the victim for a period of 48 hours. Giving the victim ‘time, space…to plan a safer future’, they give the victim the breathing space required as should the suspect contact them, they are then liable for arrest (South Wales Victim Focus 2021). Even if the victim disagrees with the DVPN, it can still be issued. This however can have a detrimental impact on both the victim and suspect as even though there has been an allegation of Domestic Violence in the past, some victims do not want other people interfering in their lives. Further to this, many families are financially reliant upon one another and forcing one party out of the home address will have a knock-on effect onto those the DVPN is designed to protect. Similar to the PPN, DVPOs rely heavily on the observations and interpretation of the Officer in Charge. This officer must thoroughly understand the backgrounds of both the victim and the suspect, through interrogating police systems and identifying the history of domestic violence between the two parties and the likelihood of it reoccurring in the future. 
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

Evidence Based Policing (EBP) encourages all police officers to review and use the best evidence and information available to them to make decisions regarding action, policies or practices. Developed by Professor Lawrence Sherman, EBP was adopted by the College of Policing as one of its strategic objectives by ‘identifying, developing and promoting good practice based on evidence’ (College of Policing 2021). EBP encourages the use of statistics, trials and scientific research and looks to challenge more traditional ways of policing and police decision making with supporting evidence. Central to Evidence Based Policing is the ‘evidence’ which is being used to make the decision. This ‘evidence’ can be any type of information or data from a variety of different sources; however, it must be the best evidence available, free from bias and reviewed by the decision maker prior to making their judgement. Solesbury (2001) argues that what constitutes as ‘evidence’ is very broad and can include small-scale surveys and questionnaires and also large-scale social experiments. There have been several successful uses of evidence-based policing whereby evidence has been assessed and reviewed and so theories, decisions or policies have been implemented from this. One such example within policing and effective patrolling is the ‘Koper Curve’ to decide how long police should patrol in a ‘hot spot’ (Koper 1995).
In order to help share the successes of EBP, in 2013 the College of Policing also developed a Toolkit for Crime Reduction called ‘What Works’. This toolkit helps to summarise the most up to date and best available evidence and is designed to give easy access to reliable, qualitative data and evidence to help assist officers to make decisions with the aim of reducing crime. One example from Toolkit contains a useful summary of the effectiveness of Body Worn Cameras in reducing crime. It explains what the intervention is, what trials have been conducted, how reliable the evidence is, relevant literature is reviewed academically, and users are made aware of considerations such as economic costs and implementation issues.
The Toolkit provides a systematic review of studies and has strict criteria which excludes findings which do not ‘fit certain quality and methodological requirements’ meaning that reviews rely heavily on statistical, evidence-based data (College of Policing 2021).  
There are a number of benefits from an Evidence Based style of policing. Firstly, EBP gives officers the opportunity to address problems with alternative solutions. Bullock and Tilley suggest that the police have preferred to rely on more traditional methods of dealing with crime and generally have not used evidence to make their decisions (Bullock and Tilley 2009). Consequently, supported with studies, reviews and analytical data, officers can potentially change the approach to tackling crime and ultimately reduce or even remove it. This can improve the morale of officers. Officers are more likely to be enthusiastic when they are approaching a continuing problem or issue from a new perspective which has been shown to work in a partner police force. Lum (2009) and Sherman and Eck (2002) also suggest that the most obvious reward from EPB is that it can increase the legitimacy of the police as successful projects have reduced crime and addressed community concerns. 
 Difficulties can arise however when the status quo is challenged as many people do not like organisational change. As Lum also argues, implementing EPB can be difficult, and it requires contesting a culture shaped by philosophies, processes, traditions, and habits. This culture is the way policing used be conducted, the status quo. Consequently, it is essential that the police service remains open to change and encourages all officers to embrace new styles and methods of dealing with crime. This requires a move away from the traditional policing and can be linked to the professionalization of the police service. 
In addition to this, EBP, can also improve the ways in which police forces record and store their data. Lum and Koper (2015), suggest that because EBP demands regular access to police information to assist with studies, this will inadvertently require improvements and developments in internal policing systems and data recording, which inadvertently can also help to improve the processing of Big Data and improve the quality of intelligence available to the police. 
In order to maximise the benefit of EBP, the College of the Policing has encourages police forces to explore the 'What Works' Toolkit. Further benefits of the Toolkit can include improving communication between police forces, increasing the transparency of police spending, and saving money. The Toolkit provides users with information on the successes and the failings of programmes which have been implemented by other forces. This can directly prevent another force from duplicating failed programmes and consequently save them valuable time and money. Similarly, it encourages police forces to explore best practices and directly improves the quality of service the police will provide. Further to this, as the Toolkit is online and made available to the public, it illustrates where the police are spending money and the reasons for this. Using the Toolkit, police spending and methods of dealing with crime can be justified and supported by research and reviews rather than just on the ideas and unsupported methods of officers. However, there are anomalies and differences in policing priorities and what EBP deems to be best practice in one force may not be the case in another. Officers therefore should avoid complete reliance on the toolkit, instead it should be used in conjunction with local knowledge and experience to help solve issues. 
Beyond the Toolkit and policy making, EPB can also provide officers with information to help reduce reoffending. When dealing with a suspect there are a number of options available to the officer prior to charging the suspect to court. For example, the suspect can be released under investigation or released with Bail conditions, such as not to contact the victim directly or indirectly, or potentially the suspect can be remanded in police custody until the next available court date. The officer must risk assess the potential for the suspect to reoffend. Consequently, officers must use the evidence available to them, such as the suspect’s previous incidents, convictions, their relationship with the victim and anything else which is relevant to the incident. The evidence obtained therefor will be used to identify the best option to reduce the chance of reoffending.
Overall EBP has a number of successes, but it relies on the availability of reliable data and the means of reviewing it effectively. Unfortunately, not all police forces are in a position to access this data, due to IT infrastructure and financial constraints and consequently traditional methods of decision making are reverted to by many officers as there is no alternative or it is easier to do so. Although the “What Works” Toolkit can help to share successful processes, making big data more accessible and available will make Evidence Based Policing more reliable. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
[bookmark: _GoBack]Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.
























	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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