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This paper will focus on the educational curriculum of Wales and Finland and conduct a comparative assessment of their aims and effects on different aspects of learning.

Wales
In 2022, the Curriculum for Wales (CfW) was introduces and serves as an extensive national educational framework for learners aged 3 to 16. Cwlwm (2016) highlights the curriculum for Wales is a continuum of learning for children from 3 to 16 years of age. There are no ‘phases’ or ‘stages’, with all children learning along the same continuum. This framework is being implemented in a phased manner, with full integration anticipated by the 2026-2027 academic year. The previous model based on key stages and phases has been transformed into a continuous learning framework comprising six individual Areas of Learning and Experience (AoLEs). These AoLEs encompass: Expressive Arts; Health and Well-being; Humanities; Languages, Literacy and Communication; Mathematics and Numeracy; and Science and Technology. This curriculum is designed with four primary objectives in mind:
· Ambitious, Capable Learners.
· Enterprising, Creative Contributors
· Ethical, Informed Citizens
· Healthy, Confident.
Furthermore, it mandates that educational institutions integrate cross-curricular responsibilities pertaining to literacy, numeracy, and digital competence. Sinnema, C., Nieveen, N. and Priestley, M. (2020)b state that together with its focus on four key purposes, it affords substantially more flexibility and autonomy to teachers and schools, positions learners as central to curriculum decision making, promotes active forms of pedagogy and twenty-first-century skills and reduces specification of curriculum content.  It allows educational institutions considerable freedom in creating and organizing their curricula, while also offering statutory guidance, expectations for progression, and "What Matters" statements that outline key concepts and developmental paths. . The Curriculum and Assessment (Wales) Act 2021 identifies that the Curriculum for Wales sets out the common understanding of what matters in learning and the progression steps which describe expected learner development. 
This curriculum introduces a dynamic framework intended to foster student participation, integrating features that promote Welsh culture and languages. However, it has resulted in a heavier workload for teachers and heightened difficulties in recruiting staff in the education field.
The purpose of this initiative is to maintain adherence to regulations and supply support for student development. The strengths of this approach include the promotion of professional autonomy, the potential for more profound and contextually relevant learning, and a well-structured foundation for reform. On the other hand, the potential risks include inconsistent implementation, difficulties with assessment and comparison, and heightened expectations for teacher capabilities during a complicated gradual rollout. Glover, A. et al. (2026)  identifies in the study that barriers included a lack of knowledge and confidence in a minority of aspects of the curriculum, including curriculum design, uncertainty about progression, assessment and future accountability, as yet unmet support needs, and insufficient time.

Finland
Finland has attracted considerable focus in the education sector thanks to its consistently excellent performance metrics, dedication to equity, and unique policy structures. Humanium (no date) identifies Finland’s educational approach, characterized by progressive reforms, offers a compelling model for other countries. With its delayed introduction of compulsory education and a strong focus on learning rather than standardized testing.  In agreement with Humanium, Strategic Intelligence(2026) highlights it is the curriculum that provides coherence across the system, guides teachers in their professional autonomy, and ensures that every child receives a high-quality education. In Finland, the age range for attending school is set between 6 and 18 years old. Children begin their formal education at an older age, focusing more on creating enriching learning experiences instead of predominantly depending on standardized tests to measure knowledge Finnish National Agency for Education (2026) identifies that in Finland compulsory education applies to all 6–18-year-olds. It includes pre-primary, primary, lower secondary and upper secondary education.  A detailed framework for basic education, called perusopetus, oversees this educational stage. 
 The framework highlights the importance of educator professionalism, supports fair access to educational resources, encourages the use of low-stress assessment methods, and promotes the creation of broad learning goals instead of focusing solely on test preparation techniques. The national curriculum of Finland specifies objectives, core content, and local duties, while offering significant flexibility to municipalities and educational institutions in its execution. The National Core Curriculum for Basic Education identifies a variety of transversal competencies, including cognitive skills like critical thinking and metacognitive strategies, in addition to cultural competence, multiliteracy, ICT competence, civic engagement, and self-efficacy, among others. Instead of providing detailed lesson plans. Lavonen, J. (2020) highlights that Finland’s  development of national and local level curricula and a teacher education development program – have resulted in progress towards implementing twenty-first century competences in schools and for teacher education. It highlights the importance of developing wide-ranging content domains. Cities and schools design customized educational programs that modify national objectives to fit their environments. In this setup, teachers possess substantial discretion regarding their instructional strategies and the assessment of their students' performance.
Comparison
A major part of Finland’s strategy for excellent education is its student-centered education philosophy, focusing on equity, creativity and comprehensive development of all students. They emphasize flexibility in learning so that students can go at their own pace while still accessing an abundance of quality learning opportunities. Through its curriculum, Finland seeks to provide students with broad and inclusive education, incorporating various subjects within a learning framework that encourages interdependence and connection (Halinén, 2018; Sahlberg, 2021; Khawaja et al., 2025). As already highlighted, this curriculum framework encourages integration of learning through arts education and physical education, providing students with experiences of learning and expressing self through music and other forms of movement (Khawaja, 2018).
The Welsh approach, on the other hand is to ensure that a reformed curriculum is inclusive and promotes specific educational goals, and to create a framework for Successful Futures in education (Sinnema, Nieveen, & Priestley, 2020)a. The newly reformed Welsh curriculum is based around six ‘Areas of Learning and Experience’ (AoLEs), which include: expressiveness in the arts, health and well-being, humanities, mathematics and numerical skills, science and international opportunities. The areas of learning aim to develop in students a range of knowledge and skills to ensure that they are equipped to participate in the demands of 21st century life (Evans, 2020). However, there are also some fears regarding a potential ‘compartmentalization’ of learning, where students gain knowledge and skills within each AoLE in isolation, and that these are not synthesized across subjects (Jerrim, Greany, & Perera, 2018).
The curriculum also reflects differing philosophies regarding the role of outdoor and movement education. Research supports the notion that outdoor and movement activities have a positive effect on physical, emotional and cognitive development (Tortella et al, 2021). In Finland, there is a philosophy that supports the integration of outdoor and movement activities within all learning areas, to support student engagement and promote student well-being. In contrast, the physical education component within the Welsh new curriculum has yet to be fully embedded across all areas of learning and will require significant work to ensure that students are able to engage in a range of physical activities throughout their school life (Evans, 2020).
Conclusion
The new curriculum in Wales and the new curriculum in Finland are both significant developments in educational reform and present interesting comparisons in educational philosophy. In particular, the contrasting approaches to achieving creative, equitable and healthy education through the methods of less formal and more integrated learning or a more structured approach to achieve the same outcomes, highlight strengths and weaknesses of both approaches. Further, both systems and their approaches to the integration of arts and physical education through music and movement, and of outdoor and movement education through example, highlight ways in which new approaches to education can be developed and influenced in order to improve student outcomes in a range of contexts.
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