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Section 1 
[bookmark: _Hlk41939054]Reflective practice is a term used when practitioners reflect on their practice, skills and knowledge and evaluate it, in order to learn and prepare for future experiences in a more informed way (Johns et al., 2013). John Dewey first presented the idea of reflection in the 20th century where he suggested that it could support people to improve their thinking and learning skills, and professional values. It was further developed by Donald Schön in the eighties who proposed the idea of reflecting on practice to expand expertise and specialised skills (The Open University, no date). There have been plenty of reflective models illustrated over time, which methods are beneficial to early years practitioners (Wieczorek-Ghisso, 2018).
[bookmark: _Hlk42187107]An important aspect that Schön (1991) proposed is that practitioners can reflect on practice and in practice. Usually reflecting on practice comes first and then as practitioners use models to reflect and become more experienced it will become more natural in practice. Kolb developed a reflective model in 1984 as a tool to support practitioners when reflecting on their practice, and Gibbs’ model was later published in 1988 which was based on a development of Kolb’s previous model (Glasgow Caledonian University, no date). Both Kolb’s and Gibb’s Reflective models give practitioners guidance and support to reflect on their practice in stages and provides a starting point for them to follow in a continuous cycle (University of Cambridge, 2020). Kolb’s reflective model allows practitioners to enter any of the four stages of the cycle to pursue the different stages that lead on from each other at any time and effective learning can only take place once all four stages are complete (McLeod, 2017). As opposed to Gibb’s model where the reflection process can only start at the beginning of the cycle and is a process of six stages (Fforest, 2008).  
In early years settings reflection is an anticipated tactic to practice and is connected to quality outcomes for children and practitioners (Hanson and Appleby, 2016). Another aspect to note is that both reflective models can be used to reflect on experiences in practice (University of Cambridge, 2020). Reflecting on experiences is a key principle within an Early Years setting (Reed and Canning, 2010). Reflecting on experiences acknowledges the positives and negatives of practice, which allows practitioners to have a developed critical awareness (Colwell, 2019) and better metacognition in order to provide quality services (Cavilla, 2017, p.1). This links to Dewey’s philosophy that experience is closely linked with education and is an active process (Dewey, 1938) and also links to Bruner’s spiral model that learners build on foundations of knowledge with new concepts to move forward (McLeod, 2019). However, even though models of experiential reflection are commonly used in education, experiential learning does not suit all learners or situations (Cherry, 2020). The connection between experience and learning is robust but experiential learning is subjective as it entails what an individual has experienced and does not have any broader relevance (Beard and Wilson, 2006). 
Let us consider the second stage of Gibbs’ reflective model which is for practitioners to reflect on their thoughts and feelings and how their feelings may have effected an experience (University of Edinburgh, 2020) as opposed to Kolb’s cycle which does not have a stage to reflect on feelings and is more of an objective process (McLeod, 2010). According to Wilson and Beard (2006) understanding emotions can be an influential and useful tool when reflecting. Moon (2004) also points out that emotion links to learning in several ways. Emotions can emerge during learning and can also have an impact on learning itself. It is important for practitioners to process their feelings as it encourages them to think about and focus on their personal feelings around their work . Practitioners come across positive and negative feelings around their practice and if they are not reflected upon it can be damaging to the individual (Bassot, 2015). However, a barrier of using Gibbs’ reflective model for some people is that it is not always easy for people to reflect on their feelings. It can sometimes be problematic for individuals to open up and be honest about how they are feeling (EPM, 2019).
Gibbs’ model is a straightforward reflective cycle which is easy for practitioners to follow each stage of the cycle. The model uses clear useful language, questioning and prompts (Hargreaves and Page, 2013) but Kolb’s reflective model does not articulate the language that practitioners need to partake in at each stage. Therefore, it is not as simple to follow unless practitioners already have experience in reflecting as well as experience with the use of academic language which is used in the model (Kolb, 1984). A benefit of using a reflective cycle is that it offers practitioners precise questions. However, a disadvantage is that the model essentially allows practitioners to reflect on an experience and nothing else (Fforest, 2008). Although Gibbs’ model presents beneficial straightforward questions to support practitioners with the structure of reflection, some disagree and point out that a wider and more critical approach is needed for deeper though in order for it to be effective (Linda, 2008).
Gibbs’ action plan stage in the reflective model gives practitioners an opportunity to reflect on future scenarios and how a practitioner may do things differently (University of Edinburgh, 2020). Kolb’s active experimentation stage also offers the practitioner time to deliberate how they are going to put the knowledge they have gained during reflection into practice (University of Leicester, no date). Being reflective lets practitioners make sure that their practices are precise and if they need to alter anything to advance outcomes for the children in their care. Partaking in reflective practice and using a reflective model to make action plans benefits the practitioner by allowing them to become more competent in their work role and gives supporting evidence to outside agencies that practitioners are continuously developing the care provided within the setting (Early Years Careers, 2020). Developing action plans and putting them to the test is good practice (Reed and Canning, 2010) and according to Bassot (2015) reviewing practice keeps a practitioner’s knowledge current which helps them with the development of new ideas. Research also argues that practitioners should explore more in depth than just if their practice is working or not working. Practitioners should critically examine how reflection can develop change (Zeichner and Liston, 1996) and quality beyond practice (Middleton, 2016, p. 2).
Both reflective models are illustrated as a continuous cycle and an important part of reflection is repeating the process which is why most reflective models are a cycle. This allows practitioners to recognise what they need to develop for forthcoming experiences which should be a continuous process (University of Edinburgh, 2020 a). According to Mulholland (2018) continuously improving your practice ensures that a practitioner’s practice is well-organized, precise and valid which supports using a cycle as a tool. 
[bookmark: _GoBack]If reflective practice is executed correctly then it can be an extremely important tool for practitioners to use to enable them to develop their practice (Linda, 2008). In conclusion when reflecting in early years settings, Gibbs’ model would be a more useful tool for practitioners to reflect on their practice compared to Kolb’s. As discussed, Gibbs’ model includes the important aspect of reflecting on feelings and vales (University of Edinburgh, 2020) which plays a significant role in early years settings. Values, principles and feelings impact a practitioners’ decisions across a vast range of roles and contexts daily (NHS Scotland, 2010). Therefore, considering feelings is an important aspect for practitioners to consider when reflecting (Hayes et al., 2017).  












Section 2

What is Reflective Practice?
[bookmark: _Hlk41143267][image: ]Reflective practice is a critical feature when working with young children (Paige-Smith and Craft, 2008). Reflective practice is the thought process of analysing your practice, with the intention of questioning, altering, adapting, developing and improving it which should be a continuous cycle (Professional Association for Childcare and Early Years, 2016). Gibbs’ Reflective Cycle provides a model to represent the process of reflection (The University of Edinburgh, 2019). 
It presents 6 different stages which are:
· Description of what happened in practice
· Feelings and views about the event
· Evaluation of the practice which can be good or bad
· Analysis to gain insight of the practice
· Conclusion on what you have gained and things you would do differently
· Action plan on how to approach task in the future in a more informed and thoughtful way, or variations that may be suitable (The University of Edinburgh, 2019).(Gibbs, 1998) 


A reflective practitioner should be able to think about how they work, recognise their strengths and weaknesses, consider the influence that their actions have on children and their families, evaluate strategies to develop practice and consider taking new ideas on board (Early Years Careers, 2020). This entails having an extensive knowledge and awareness of formal requirements such as the curriculum, to having expertise in care (Colwell, 2019). 
Dewey (1993, cited in Lindon, 2012) established three features or approaches of people who are reflective. These are:
· Open mindedness – Thinking about different ways to do something
· Responsibility – Practitioner taking responsibility to improve
· Wholeheartedness – Delivering or teaching something enthusiastically A Theorists Perspective
· According to Schön (2016) the most dynamic way of reflective practice is to look back on past experiences to comprehend how and why things happen. This relates to Bruner’s scaffolding theory, part of a constructivist theory which was broadly influenced by Vygotsky (Nutkins et al., 2013).  
· Eraut (1994, cited in Brock, 2015) suggests that academic professional knowledge should be closely linked with practice to develop a profound knowledge and intelligence when working with children. 

Why should we reflect?
· Reflective practice develops a practitioner’s critical awareness and ability to understand how students learn and the best ways to support them to move forward (Cambridge Assessment International Education, no date).
· Reflection has a purpose and allows practitioners to check if practices are of high quality and working well, or if anything can be changed to develop outcomes for children (Early Years Careers, 2020). 
· Practitioners can reflect to advance their abilities to solve problems by finding solutions and becoming more flexible in their teaching (Cambridge Assessment International Education, no date).
· Reflection supports professional development and encourages practitioners to continue to learn, keeping their knowledge up to date with current frameworks which assists with new more appropriate ways of doing things (HCPC, 2018).
· Reflection can happen in practice which is acted upon instantly or on practice which happens after something has happed (Cambridge Assessment International Education, no date).

                    · Reflective practice will improve the services, activities and experiences that practitioners provide for children and families (Professional Association for Childcare and Early Years, 2016).
· Research argues that practitioners who frequently reflect on their work as well as how new ideas can be put in place effectively to advance their practice, will accomplish better outcomes for children and families (Siraj-Blatchford et al., 2002).  
· Participating in reflective practice allows practitioners to be more efficient in their role and supports the continuity of improving the quality of care and interactions within a setting (Early Years Careers, 2020).
· High quality provision allows children to expand their social, emotional and cognitive skills which are essential for life-long learning (Foundation Years, no date).
· Providing high quality provision for children in the Early Years is connected to improved academic achievements later on which links to better job opportunities (Sylva, 2004).
· Reflective practice develops a practitioner’s professional identity (Bleach, 2014, p.187). 
· Observing children and reflecting on the observations is important to understand a child’s interests and abilities in order to move their learning on and understand their needs (Sharman et al.,  2007). 







Quality Outcomes



.








Looking and listening – Attaining an understanding of what is going on around us.
Observation – Observing what is taking place in the setting.
Understanding – How are children responding and are practitioners working as a team. 

Measuring Quality Outcomes


Well-being – If practitioners support wellbeing children can develop.
Development – Identifying children’s developmental requirements. 
Outcomes – This leads to high quality outcomes. 




(University of Wales Trinity and Saint David, No date) 

Estyn


Estyn inspects quality and standards in –
· Nurseries with funding from local authorities
· Schools of all ages
· Pupil Referral Units
· Government Education Services
· Teacher Education and Training
· Further Education 

Ideas and Tips to Develop Reflective Practise
· Engage and continue with ongoing learning for your professional development and reflective practice in order to provide the best practice for children and families (The University of Melbourne, 2010). 
· Continuous monitoring, evaluating and reviewing of practice (Colwell, 2019).
· Familiarise yourself with new frameworks considering existing practice of current legislation (Pollard, 2002).
· Meetings and working together with colleagues and senior staff to discuss professional development collaboratively in teams within the setting (The University of Melbourne, 2010). 
· Keep a reflective diary for personal developments, thoughts, involvements and skills to look back on (Bolton, 2014). 
· Consider parental feedback. Parental feedback is valuable to acquire viewpoints of others. 
· Be inquisitive and keen to explore various disciplines, theories and standards as well as being insightful that your own outlook is just as important (Paige-Smith and Craft, 2011).





[bookmark: cysill]																																																																																																																																																																																																			More Information
For more information visit  –
https://moodle.uwtsd.ac.uk/pluginfile.php/329929/mod_resource/content/1/EPPE.pdf
https://www.pacey.org.uk/Pacey/media/Website-files/PACEY%20member%20practice%20guides%20(PDFs)/PG04-self-reflective-practice.pdf 



Values and Principles
Being reflective entails deliberating and talking about what sits at the centre of your practice. A practitioner’s values may not differ when discovering new concepts and ideas throughout practice, but it may alter the way you teach and communicate with children when taking on board new knowledge (Lindom, 2010). 
(Estyn, no date).

Section 3
	Brief description of the activity 

	The planned activity was ‘Dough Disco’ which entails moulding playdough with your hands in time to music and executing various actions such as rolling it into a ball, flattening it, putting each individual finger into the dough, rolling it into a sausage and squeezing it.

	Aim/Objective of the activity

	The activity helps to strengthen children's fine and gross motor dexterity and hand eye coordination to enable them to develop their pencil grip which in turn will support development with their writing skills.
This supported the Foundation Phase (2015) writing outcome.
· Pick up small objects with finger and thumb and start to hold writing implements appropriately, using pincer grip (Welsh Government, 2015).
‘Dough Disco’ must be regular and consistent if it is going to have impact on the children’s writing skills. 

	Your role

	Firstly, to organise the children within the class (Nursery class of 45) into 3 groups of 15 to take part in the activity one group at a time. Use the ‘quiet room’ just off the main Nursery to carry out the activity. The room must be checked to make sure it is safe from any objects on the floor or things that could get in the way. Give the children a handful of playdough each to complete the activity. Demonstrate the activity first and then give the children clear instructions on what to do by repeating again to them the different ‘Dough Disco’ moves. Direct them into a clear safe space in the ‘quiet room’. Remind them of the Nursery rules and values before starting. Play the music and encourage the children to play with the dough using their fingers and hands whilst music plays in the background. Instruct and encourage the children to complete the specific ‘Disco Dough’ moves which are to roll into a ball or sausage, squash, squeeze, poke each finger into the dough, pat, prod etc for the duration of the music playing. Continue to demonstrate the various moves throughout the ‘Dough Disco’ song. Observe the children to see if they are engaging and support any children who find the task difficult. Get the children to sit in a circle when it is finished. Collect in playdough from children. Talk with children about what they liked about the ‘Disco Dough’ and what they did not like. Repeat the activity with the other groups. 

	Positive aspects – why?  How could these be developed further?

	· The resources I prepared for the children were attractive and colourful to keep them engaged. The activity I chose for the children was a very hands-on physical activity which required lots of involvement from the children throughout to keep them focused and engaged. A small amount of glitter could be added to the playdough for the next session to keep the children interested in the playdough resource. 
· I used music for the activity to keep the children focused using lots of movement. The music I chose was the right length of time for the session (4 minutes). I felt mostly confident delivering the activity because I could see from the children’s facial expressions that they were enjoying, and I knew I had lots of knowledge about the activity. Next time I would continue with the ‘Dough Disco’ theme song until I feel from my observations that the children are used to the different moves. Once I feel they are executing the moves correctly the next step is to venture further and use other songs and music to keep the children responsive to the task. 

	Challenging aspects – why?  Link to your own practice.

	· The first challenging aspect of the activity was that there was only me taking the children for the session. A few children found some of the moves difficult and I found it problematic to lead the session by demonstrating the moves throughout the song whilst trying to support the children who needed more help. Next time I would need assistance from another practitioner to help support these children until I feel the children are becoming more confident and independent with the moves required. If there is no practitioner available to support, then I could make the groups smaller.   

· Secondly there was a child in the class with ASD. When taking part in the new activity the child was became uncertain about the task. I observed the child getting irritable and becoming disengaged at points. Reflecting on my knowledge about children with ASD I understood that children with ASD can be anxious when something new or out of routine occurs. In the future I would make sure the child is well prepared with a visual timetable of the activity and with visual cues that also demonstrate the different ‘Dough Disco’ moves which could be photocopied out of the teacher handbook.  


	What knowledge did you demonstrate?

	I demonstrated age appropriate knowledge of the Foundation Phase Framework (2015) and was able to link it to practice when planning my activity to improve outcomes for children. I applied my knowledge of ‘Dough Disco’ during the session with the children after attending a course on how to deliver it. The course made me feel enthusiastic about delivering it to my class after gaining up to date knowledge of the many benefits it can have for children. I delivered the session in a way the children could understand. I reflected on my knowledge of children with ASD and considered reasonable adjustments that can be put in place for them for future sessions.

	What skills did you demonstrate?

	I was able to organise the children effectively and make sure the children were safe in the space the activity was carried out. I used positive reinforcement throughout the activity to positively reinforce behaviour and praised the children to build on their self-esteem when taking part. I communicated effectively with the children during the session and tried hard to problem solve when the children needed support which demonstrated patience.   

	Which values did you demonstrate?

	I encouraged the children to understand that their views count, so I listened to and respected the thoughts and feelings of the children. I did this by giving them an opportunity to reflect on the activity after they completed it to find out what they liked and disliked with an opportunity to ask any questions. I also reminded the children about the class rules and values before starting the activity to make it safe and happy for everyone taking part.



					






















Section 4
	Area for further development
	Why?
	How?
	Who/Where?
	When?

	New Curriculum for Wales 2022
	The new curriculum for Wales will be implemented in schools by 2022. To be able to support the children and deliver the best teaching and learning experiences, I will need to understand the new curriculum to the best of my ability. It is vital to gain knowledge on how to move forward implementing the curriculum to achieve the best possible outcomes for myself and the children.
	Attending training

Reading Welsh Government guidance

Meeting with senior staff to discuss
	There are courses which are run by the Learning Partnership Wales about the New Curriculum. I could present this to my headteacher to consider myself and our school staff for training (https://tlpwales.co.uk/training-for-the-new-curriculum/).  

There is reading material provided by the Welsh Government which is accessible online with information on the new curriculum for Wales
(https://hwb.gov.wales/curriculum-for-wales). 

Senior staff within the setting have already attended some training so can discuss with them to give arrange some feedback.
	This will be ongoing training, reading and discussions from present until the new curriculum comes into place. I will also continue to learn about it when implementing and getting to grips with the framework in my setting.

	Becoming a teacher
	After completing my degree in Early Years and Education I would like to do my teaching training. I have worked as a teaching assistant and HLTA for 15 years and feel I now have the experience and confidence to progress onto teaching.
	Researching courses such as the PGCE or GTP and finding out the cost

Looking at a university prospectus 

Attending an open day
	A discussion with my headteacher about my preferred route of teacher training which is the Graduate Teacher Programme which is an employment-based route. ERW has information on the GTP but further discussions with headteacher would need to take place (https://www.erw.wales/news/graduate-teacher-programme-gtp/). Another member of staff has recently completed the course so would like to discuss with them for some more insight.
	Discussions will take place as soon as possible with the headteacher. I would like to look at the application and start preparing. I will finish my degree in July 2021 so would like to start my teacher training in September 2021.

	Supporting children with ASD
	There are many children within my setting who have ASD or who are on the pathway. It is a huge spectrum, so they have various needs. Being lead practitioner in the afternoon Nursery class I want to be able to support the children to the best of my knowledge and ability. I would like more information and knowledge on dealing with and understanding behaviours, interventions, implementing reasonable adjustments and PECS (Picture communication).  
	Continuing to work with ASD children within the setting

Finding out about courses online or in the area

Leasing with school SENCO to discuss the children within my class.

Observing the staff down the special needs unit which is attached to my setting. They have a wealth of knowledge and experience to share.

Reading books
	Online free training at –
https://asdinfowales.co.uk/professionals

https://www.open.edu/openlearn/science-maths-technology/available-now-understanding-autism 

Discuss with SENCO about attending any upcoming training linked with autism in the local area that would benefit my practice within the classroom. 

Observe the class teacher and support staff in the special needs unit using reasonable adjustments, implementing visual timetables, using picture communication cards with the children and seeing what strategies they use or have in place to deal with difficult behaviour. 

Can take our books at the university library to read on autism. 
	This will take place over the next few months. I will start with the online training and hopefully be able to arrange a suitable time to meet with the school SENCO and special needs unit teacher.

	Develop knowledge of British Sign Language
	I want to develop my knowledge of British Sign Language to help support a little boy who will be starting Nursery in September with Down Syndrome.  
	Speaking to the child’s parent to see if she can direct me to any useful information

Online Courses

Speaking with SENCO to see if she can direct me to a local course for BSL

Reading the BLS Handbook and website

	Arrange a meeting with the child’s parents before he starts.

Online training and resources at –
https://www.british-sign.co.uk/ 
https://www.bslonline.co.uk/

Another staff member has been on a local course so the SENCO can look into the possibility of myself going on the course. 

The school have a copy of the BSL handbook to refer to.
	Ongoing learning starting now and to continue throughout the child’s time in Nursery.

A home visit will be arranged with the child’s parents before they start Nursery.

	Starter course to learn yoga for children
	There are lots of busy children in the Nursery so think it would benefit the children taking part in weekly yoga sessions. We do not have a space such as a hall to do physical activity indoors so anything I do with the children needs to be adapted to the space in our ‘quiet room’. With yoga they can each have their own space with a mat where the activity takes place on the mat. There are physical, mental, emotional and social benefits for children so will also link with the new curriculum which emphasises health and wellbeing.
	Visiting a local school who demonstrates yoga for children

YouTube (cosmic yoga for children)

Children’s yoga books available online to order Yoga mats for children
	Express interest to my head teacher to visit a local school (Maes Y Coed) to attend their leading practice in children’s yoga course.

Explore the cosmic yoga sessions online to see if I can learn anything or if there is anything suitable for the children.

After the course I will feedback to the headteacher about the course and ask if I could have some money from the school budget to purchase yoga mats for the Nursery children and order some children’s yoga books to look at and refer to during sessions with the children. 
	Discuss with the headteacher the possibility of attending the course in the new academic school year.

I will look at online yoga to support yoga sessions in class after the training.

If the headteacher agrees to some funding then I will order books after the training.

	Develop confidence when speaking to large groups of parents e.g. Christmas concert
	I would like to develop my confidence when speaking to large groups – especially parents. I had to lead the last Nursery Christmas concert and felt very nervous before and during talking to the parents.
	Observing other members of staff dealing/speaking to parents

Observe staff taking meetings to large groups

Practice daily speaking to parents in small groups
	Speak with my headteacher and senior staff to ask if I could observe them speaking with parents especially in large groups. For example, when they have a meeting for transition with parents or talking in class assemblies. 

I would observe more experienced staff use of language and body language.

Continue to speak to small groups of parents daily to develop my confidence as we have an open-door policy.
	Ongoing throughout my practice in my setting.
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