
Placement portfolio 

Module: Education in action 
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OVERVIEW 

This portfolio is about my 10 day placement that I spent at 

Ysgol Bro Pedr. It contains all the relevant information about 

the placement, including the communication between me 

and the school, the lecturer and the assistant head teacher, 

my role in the Year 6 classroom and my experiences. 



EMAILS BETWEEN THE STUDENT, THE HEAD AND THE 

ASSISTANT HEAD TEACHER 



EMAILS BETWEEN THE STUDENT, THE HEAD AND THE 

ASSISTANT HEAD TEACHER 



EMAILS BETWEEN LECTURER AND ASSISTANT 

HEADTEACHER 



PLACEMENT INFORMATION 
                                                

Placement Information Form 

Name of Student: 
 

 
Zsuzsanna Telekesi 

Proposed Placement 
Setting and Address: 
 

 
 
Ysgol Bro Pedr 
Peterwell Terrace, Lampeter, SA48 7BX 
 
 

Proposed Dates of 
Placement: 
 

 
6th, 8th, 10th, 13th, 15th, 17th, 22nd, 24th, 27th 
November and 1st December 
 

Name of Contact for 
Venue: 
 
Please also state their 
position: 
 

Carys Morgan – Headteacher 
morganc506@bropedr.ceredigion.sch.uk 
 Nia Lloyd-Evans – Assistant headteacher 
Lloy-evann1@bropedr.ceredigion.sch.uk 
 
 
 
 
 
 
 

Email Address: 
 

 
above 
 

Telephone Number for 
Contact at Placement: 

 
 
01570 422214 

Is a DBS required for 
you to attend this 
placement? 

 Yes 

 No 
 
If Yes, have you applied for this? 

 Yes   applied on 
_____2/10/2023____________ 

 No 

Explain how your role in 
this organisation/on this 
placement meets the 
criteria for the 
assessment for the 
module  
(e.g., what duties/tasks will 
you be undertaking that are 
relevant for the module 
assessment) 

I will join one of the primary school classes and 
work alongside the teachers. My tasks will be for 
example helping the kids with their reading, spelling 
and writing tasks. 

 



DBS CERTIFICATE 



ATTENDANCE FORM 



Mathematics—Pyramid Puzzles 

One of the first tasks that I was responsible for 

was the Pyramid Puzzles during math lesson. 

The students were split up in three groups with 

different difficulty levels on the task.  

I was assigned to two groups who were able to 

work independently and my role was to check 

their work and help if they asked.  

We did the first of the puzzle together as a 

group to make sure the students know what to 

do. 

I encouraged them to use their whiteboard to 

complete their calculations and checked their 

answer with the help of the answer sheet. 

When an answer was incorrect I sat with them 

to see how they worked out their answer and 

helped them find where did they make a mis-

take and correct it. 

Mathematics—Rounding sentences 

During this math lesson I was assigned to a 

group of 12 children who usually need a bit 

of help with their work. 

The class teacher explained the task 

through an example and reminded the chil-

dren of the rules of rounding. 

First we had to cut out the sentences as 

they would stick it in their math book at 

the end of the task. 

I asked the children to work in pairs and try 

to find the correct answers. When they fin-

ished I sat down with each pair and 

checked their answer. When it was incor-

rect I explained the rules of rounding again 

encouraging them to find their own mis-

take and correct it.  

EVIDENCES 



English—Writing 

During this task I was paired up with a student 

who needed help complete this piece of work. 

A couple of days before they had to write a 

character describing piece. 

During this lesson they had to copy the correct-

ed work on a sheet of paper neatly. The stu-

dent who I was paired with was new to the 

class so my task involved explain to her what 

the different colour markings -made by the 

teacher- meant and how to correct them. First I 

made sure they know what the colours mean 

and how to correct the different type of mis-

takes. Then we talked about how it should be 

laid out on the final paper. I also helped her 

and other students with spelling questions, we 

used the whiteboard to write down a word 

with correct spelling before they wrote it on 

their final piece of paper.  

English—language practice 

During this task I helped an other student 

who moved to Wales from a different coun-

try and was still learning English. My task 

was to read the text that the class teacher 

has written beforehand and he had to write 

it down after hearing. I helped  him with 

some more difficult spellings and explained 

some words’ meaning that they did not 

know. 



IT 

During this IT lesson all the kids were working on Chromebooks. Their task was to create 

a timeline from birth years from an earlier English lesson task. 

I was assigned to a group of children who usually needs help with computer based tasks.  

I helped them create a timeline and showed them how to format it nicely. I taught them 

how to insert a text box and change the colour of the lines and writing. 

At the end I showed them how to save it to their one drive and we also learned how to 

attach the file to an email and send it to their class teacher. 



Reflection 

This reflective piece was written based on Gibbs Reflective cycle (1988). 

I spent 10 days at Ysgol Bro Pedr doing my placement. I was assigned to the English 

Year 6 class. I also spent some time in the Year 5 English class during math lessons. 

As a parent, I had some kind of experience with teaching following homeschooling dur-

ing the COVID pandemic, and this gave me confidence walking into the school on the 

first day of my placement. It also helped a lot that my children attend this school so I 

was familiar with most of the teachers and other staff members. The kids were very 

welcoming even though I did not know many of them from that class. I felt welcomed 

by the teachers and other staff members however on the first few days I felt a bit of 

awkwardness that I assumed was because I also was a parent not just someone work-

ing with them. I was excited to try something new as I had no previous experience in a 

school setting and to get some insight into how the children spend their days in the 

school. At first, I felt the school was doing me a huge favor by taking me on however 

many of the teachers expressed how grateful they are for my help and I felt appreciat-

ed. 

I quickly learned the everyday routine. Starting with silent reading while the register is 

being done. My role during this time was to sit with some of the children while they 

read out loud and note this in their reading records. During the lessons, I usually 

worked with a group whose aim was to complete the task with some adult help. I did 

some one-to-one work with a boy who not long ago came to the school from a differ-

ent county, so he was still learning English and I also had the chance to participate in 

running one of the after-school clubs once a week. Once I had the opportunity to work 

with a student who has Down syndrome. His one-to-one support was not available one 

afternoon and they asked me if I could fill in. I felt a bit confused when they told me 

my only job was to keep him happy and occupied. I felt like I needed more guidelines 

and ideas on what to do. In the end, I managed to ask for some guidance from his key 

person but I still was not sure if I would be successful. However, we did bond over that 

our first language was the same and I was able to give some insight into his language 

skills to the class teacher. 

One thing I was struggling with was that I felt like the kids were under loads of pres-

sure and stress and these are not being addressed. I saw kids worrying about not being 

quick enough or their handwriting not being neat enough and all this could have been 

avoided if they had been assured they could get an extra few minutes if they needed 

to. According to Fallin (2001) identifying and changing the stressors for the children 

helps them to reduce stress levels. I did not feel comfortable pushing them further so I 

focused on my group and tried to create a more calm environment for them.  



Reflection—cont. 

During an IT lesson, I was also struggling with the behaviour of one child who was not 

interested in the task and I needed some help from the class teacher to encourage him 

to participate and finish his task. If I find myself in a similar situation I would ask for 

help earlier rather than try to sort it out all by myself. I also found myself in some chal-

lenging situations during playtime as this is the time when the children’s characteristics 

are more visible as it is less structured than the lessons and they can socialize and play 

together (Ridgers, 2011). Children walked up to me because another child said some-

thing upsetting to them or hurt their feelings. I never tried to sort these out by myself, I 

always asked another teacher to stand by me so I could be sure I said the right things. 

All together my experience was really good, I felt like I did something meaningful and I 

was helpful. I learned how to work with a group of children and had a new insight into 

how the school system works. Watching the teachers dealing with problems in the 

classroom and on the playground gave me new ideas on how to handle similar situa-

tions in the future. I enjoyed working with the children. 
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