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AI Acknowledgement- Basic Acknowledgement format of AI tool use
AI tools were used to check spelling, grammar and punctuation. I can confirm I have not presented any AI generated text as my own work. I have retained my own notes and supporting resources and can provide these if requested.
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[bookmark: _Toc243809734]Introduction

This assignment brings together learning from lectures, books and articles with experience of supporting children at Heronsbridge School. It begins with a personal development plan identifying current strengths, areas for development and the steps needed to reach personal, educational and career goals. The poster explores reflective practice and compares models, explaining how these can support professional learning and improvements in practice. The final section examines how professional responsibilities help meet children’s individual and inclusive needs. Throughout, relevant theories and models are considered alongside practical examples to deepen understanding of early years practice and explain why informed professional decisions are important.
[bookmark: _Toc243809735]Part 1 Personal Development Plan

Personal development planning (PDP) supports reviewing learning and planning personal, educational and career development (Quality Assurance Agency for Higher Education, 2009). Having completed Level 4 Leadership and Management, I want to build on this foundation through my BA (Hons) and greater responsibility at Heronsbridge School.
My table uses specific, measurable, achievable, relevant and time bound (SMART) objectives, adapted from Doran’s (1981) original framework. His wording included assignable, realistic and time related. This structure connects my ambitions with practical actions and review, while allowing adjustments when circumstances change.

[bookmark: _Toc243809736]Personal Development
As a single mother, I balance employment and study with school collections, meals and my son’s daily needs. Training outside working hours also requires childcare. ADHD makes clear routines and manageable tasks particularly important for my organisation. Protected study sessions and one calendar should support consistency without overlooking family responsibilities.

[bookmark: _Toc243809737]Educational Development
My aim is to achieve my BA (Hons) and produce work of a high academic standard. My previous qualification provides a foundation, but I need to strengthen analysis and Harvard referencing within early years. Identifying priorities and reviewing progress can support this development (The Open University, n.d.b).

[bookmark: _Toc243809738]Career Development
At Heronsbridge, I support routines, prepare snacks and lunches, record information and ensure access to communication systems. These include the Picture Exchange Communication System (PECS), developed by Andy Bondy and Lori Frost in 1985 (Pyramid Educational Consultants, n.d.). Contributing to observations and discussing planning with the teacher will help develop my judgement within my responsibilities.
The following table identifies actions, success criteria and timescales for these three goals. Achievements will be recorded at the review rather than assumed in advance.
[bookmark: _Toc243809739]Personal development planning (PDP)

	
	Improvement and Development Goals
	Success Criteria (How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements (3 monthly review)

	1
	Personal: Establish a manageable routine for balancing study, work and parenting.
	Complete two 45-minute study sessions in at least nine of twelve weeks.
	Use one calendar for deadlines and commitments. Divide assignments into weekly tasks, review my schedule each Sunday and plan childcare for work training.
	Twelve weeks from starting the plan, with weekly checks.
	Maintain consistent study alongside family and work responsibilities, using structure to support my organisation with ADHD.
	To be completed at my three-month review.

	2
	Educational: Strengthen critical analysis and Harvard referencing while progressing towards my BA (Hons) and distinction-level work.
	Accurately reference five academic sources and write three analytical paragraphs linking theory to practice.
	Use university referencing guidance and library resources. Practise analytical writing and seek tutor feedback where available.
	Twelve weeks from starting the plan.
	Build on my previous Level 4 learning and improve my academic skills.
	To be completed at my three-month review.

	3
	Career: Develop my contribution to observation and planning to support progression within my role.
	With my class teacher’s agreement, contribute to three observations and discuss their implications for individual planning.
	Seek teacher guidance, follow school procedures and review feedback. Record learning in anonymised notes, following confidentiality requirements.
	Twelve weeks from starting the plan.
	Strengthen my professional judgement and readiness for greater responsibility at Heronsbridge.
	To be completed at my three-month review.




[bookmark: _Toc243809740]Conclusion and Next Steps
After twelve weeks, I will review achievements, barriers and feedback, then adjust my goals. Progress will be judged through consistent study, stronger academic skills and a developing contribution at work, rather than assignment marks alone.

[bookmark: _Toc243809741]Part 2 Reflective Practice

The following poster explains reflective practice, compares models and applies them to an illustrative transition at Heronsbridge. It considers how evidence and professional discussion can guide improvements to children’s participation and wellbeing.
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[bookmark: _Toc243809742]Part 3 Professional Practice and Meeting Children’s Individual and Inclusive Needs

Professional practice combines knowledge, values and practical skills to support children’s learning and safety. Equal opportunities may require different support. This section connects professional responsibilities with an autism support role at Heronsbridge School, considering how observation, communication and coordinated action meet individual needs.

[bookmark: _Toc243809743]Professional Values and Inclusive Practice

Professional values are demonstrated through everyday decisions. Powell (2010) examines how values can be implicit or unclear within early childhood policy. Although the article concerns historical English policy, it raises a useful question for practice- how clearly do adults demonstrate the values they expect children to experience?
At Heronsbridge, respect involves recognising communication preferences and giving children meaningful opportunities to influence activities. An unfamiliar texture, for example, may require alternative materials or time to watch before participating. However, avoiding every unfamiliar experience could restrict learning. Practitioners must balance support with opportunities to explore, considering each child’s responses.
The Welsh professional standards for assisting teaching place learners’ needs and rights at the centre of the role and identify collaboration and professional learning as important responsibilities (Welsh Government, 2019). Discussing adjustments with the class teacher therefore supports inclusion and accountable practice. Respect is demonstrated through how adults respond to children, rather than simply through a statement of values.

[bookmark: _Toc243809744]Communication and Relationships

Johnston et al. (2018) recognise that listening and communication extend beyond speech. Gestures, expressions and movement can provide important information. At Heronsbridge, communication books and devices must remain accessible during snacks, outdoor learning and transitions, giving children opportunities to request help, make choices and refuse something.
A communication system has limited value if adults disregard the response. Similarly, family knowledge about routines or changes outside school can inform understanding but should not automatically be treated as the complete explanation. Respectful discussion and observation help practitioners consider alternatives rather than make assumptions.

[bookmark: _Toc243809745]Safeguarding and Professional Responsibility

Safeguarding involves proactive steps to promote wellbeing and prevent harm, alongside responding to concerns. Supervision, safe environments, accessible communication and training support prevention. Child protection forms part of safeguarding and focuses on children experiencing, or likely to experience, significant harm (Welsh Government, 2022b).
The Children Act 1989 provides an important legal foundation. Section 47 requires local authority enquiries where there is reasonable cause to suspect significant harm. Section 28 of the Children Act 2004 requires specified organisations in Wales to make arrangements to safeguard and promote children’s welfare. These duties help explain why concerns require coordinated action rather than decisions by one practitioner alone.
Welsh Government’s Keeping learners safe connects educational responsibilities with the Social Services and Well-being (Wales) Act 2014. England’s Working together to safeguard children also emphasises cooperation between services (Department for Education, 2026). However, practice at Heronsbridge must follow Welsh requirements and school procedures.
Unexplained injuries, emotional changes, concerning sexual behaviour or persistent unmet care needs may raise concerns about physical, emotional or sexual abuse or neglect. Individual signs do not prove abuse, and practitioners should not wait for certainty before reporting concerns. Within an autism support role, distress must not automatically be attributed to autism. Pain, environmental difficulties or harm may contribute (Welsh Government, 2022b).
Schön’s (1983) distinction between reflection during practice and afterwards provides a useful connection. A practitioner might notice that questioning increases distress and adjust their approach. Later discussion can examine assumptions and improve communication. However, reflection must not delay reporting. Concerns require factual recording and prompt action through safeguarding procedures, rather than independent investigation.
Knowledge gained through safeguarding training must therefore inform everyday observation and professional judgement. Sharing relevant information through the correct channels allows professionals to consider concerns together and provide support or protection appropriate to the child’s circumstances.

[bookmark: _Toc243809746]Multiagency Working and Family Support

Teachers, families, speech and language therapists, health professionals and social workers may each hold different information. Bridgend’s Multi-Agency Safeguarding Hub (MASH) brings services together for safeguarding decisions concerning children and adults, including responses to domestic abuse (Bridgend County Borough Council, n.d.).
Where domestic abuse affects a family, safety, housing and emotional wellbeing may all require attention. Educational support alone cannot address these connected needs. A perspective informed by parenting and navigating services highlights the importance of listening without judgement, explaining decisions and recognising that mothers may also need protection and practical support.
However, several agencies being involved does not automatically mean effective teamwork. Families need clear responsibilities, agreed actions and review. Parents should be involved where safe and appropriate, but decisions about seeking consent must follow safeguarding procedures because contact could sometimes increase risk (Wales Safeguarding Procedures, n.d.). Compassion and professional boundaries are both necessary.

[bookmark: _Toc243809747]Observation, Assessment and Understanding the Whole Child

Observation involves listening, questioning and interpreting information, rather than simply looking (Johnston et al., 2018). Focusing only on a predetermined skill can overlook other achievements. For example, repeatedly filling containers may reveal interests in quantity or cause and effect. Recording only whether equipment was shared would provide an incomplete picture.
Assessment uses observations to understand learning and identify appropriate next steps. Welsh Government (2022a) connects observation with interests and responsive planning. Although written for funded non-maintained nursery settings, these principles offer a useful comparison with school practice. Observing indoors, outdoors and across different activities helps avoid conclusions based on one event.
Records should distinguish events from interpretation. Observations may identify concerns requiring further assessment, but do not independently diagnose autism or attention deficit hyperactivity disorder. Discussion with families and relevant professionals helps build a fuller understanding.

[bookmark: _Toc243809748]Planning, Play and Learning Theories

Planning should build on children’s interests and existing abilities. Play provides opportunities to explore, communicate and solve problems, while practitioners consider when adult support would extend learning. Welsh Government (2022a) connects these decisions with observation and responsive planning.
The distinction between a representation and a real object helps explain the importance of practical experiences. A photograph of a leaf provides visual information, while exploring a real leaf offers opportunities to notice its texture, shape and movement. At Heronsbridge, this could involve matching an outdoor object to its picture and then exploring it safely. Pictures remain valuable communication supports, particularly when children need preparation or choices. Practical experiences and representations can therefore complement each other.
Vygotsky’s (1978) zone of proximal development concerns the difference between independent achievement and what becomes possible with support. A child might stack blocks independently but need guidance to build a bridge. Too much direction could restrict exploration, while insufficient support could make the activity inaccessible.
Bruner’s (1960) spiral curriculum involves revisiting ideas with increasing complexity. Quantities might be explored through snacks, water play and construction. However, repetition need’s purpose. Repeating an unchanged task does not necessarily demonstrate progress. Ireland and Mouthaan (2020) question treating the spiral model as suitable for every context. Observation and assessment should therefore establish whether experiences extend learning, with adjustments discussed with the teacher.

[bookmark: _Toc243809749]Children’s Rights and the Welsh Context

The United Nations Convention on the Rights of the Child (UNCRC) includes rights concerning equal treatment, best interests, expressing views, protection and play (United Nations, 1989). At Heronsbridge, objects, pictures and devices can make participation accessible, provided adults respond meaningfully to children’s choices.
The UK ratified the UNCRC in 1991. The Rights of Children and Young Persons (Wales) Measure 2011 subsequently required Welsh Ministers to have due regard to Convention rights when exercising their functions. These were separate developments, rather than Wales introducing the Convention in 1991.
The Welsh seven core aims concern a good start, education, health and protection, play, respect and participation, safe environments and freedom from disadvantage through poverty (Welsh Government, 2021). They connect learning, safety and family support. Activities without additional family costs can, for example, reduce barriers to participation.

[bookmark: _Toc243809750]Overall Conclusion

This assignment has explored how personal development, reflection and professional responsibilities contribute to early years practice. The PDP identifies current strengths, areas for development and manageable steps towards the BA (Hons) and greater responsibility at Heronsbridge School. Progress requires regular review and adjustments as circumstances change.
The comparison of reflective models demonstrates how questioning experiences and considering evidence can inform improvements. Observation and assessment support planning, while play and practical exploration provide opportunities to build on children’s interests and abilities. Their effectiveness must be reviewed through children’s participation, learning and wellbeing.
Professional values and children’s rights guide these decisions, while safeguarding legislation and procedures provide responsibilities for recognising and responding to concerns. Reflection supports professional judgement but must never delay reporting. Working with families and other services helps develop a fuller understanding of children’s needs. Experience of parenting and navigating support reinforces the importance of listening without judgement, while recognising that every family’s circumstances are different. Continued professional learning can strengthen compassionate, accountable and inclusive practice.
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What is reflective practice in early years.. (O
Reflection involves examining experience, questioning interpretations and considering
evidence. Dewey (1910, pp. 1-13) explains reflective thought as a careful examination of
beliefs and their supporting grounds. Remembering an event is therefore only a starting point
reflection requires asking why it happened and whether another explanation is possible.

For a support practitioner at Heronsbridge School, reflective practice means using this enquiry
to develop professional knowledge, skills and decision making. Reviewing communication
support, routines and interactions can inform adjustments to meet individual needs, consistent
with the Welsh Government's (2024, pp. 3-6) focus on inclusive improvement. The worked
transition example is fictional and illustrates application to an autism support context.

| Why does reflective practice matter.  ©)
The Welsh Government (2024, pp. 3-6) connects reflection with inclusive provision and
continuous improvement. In early years, its importance includes:

= Inclusion: reviewing communication, routines and sensory conditions can help identify
barriers to participation.

+ Informed decisions: comparing observations with children’s, families’ and colleagues’
perspectives helps challenge an adult’s initial explanation.

+ Professional learning: recognising strengths and gaps can guide discussion, training and
future planning.

+ Responsive provision: planning an adjustment and reviewing its impact helps establish
whether support meets the child's needs.

At Heronsbridge, this could mean examining whether a child can access their communication

adapting for another. Reflection therefore supports individual judgement rather than assuming
one approach suits everyone. Success should include participation and wellbeing, rather than
be judged solely by whether a child follows instructions.

aid throughout an activity and express a choice. A familiar routine may help one child but need

| The theory behind reflection.. O
Dewey’s emphasis on enquiry provides a reason to question familiar practice. If a child leaves an activity,
the practitioner should examine the evidence before deciding that the child lacks interest. Communication
demands, discomfort or the organisation of the activity may offer alternative explanations. This application
requires curiosity and a wilingness to reconsider an initial judgement

Schon distinguishes reflection-in-action from reflection-on-action (1983, cited in The Open University, n.d.).
Reflection-in-action occurs while practice is taking place: a practitioner notices difficuity and adapts the
approach. Reflection-on-action involves revisiting the experience afterwards to consider decisions and
alternatives.

For example, reducing spoken instructions during a difficult transition could illustrate reflection-in-action.
Afterwards, discussing the preparation and the child's responses could support reflection-on-action.
Immediate judgement can help, but it may be influenced by stress or incomplete information. Later review
allows more evidence to be considered. Together, these theories explain why reflection matters; models
provide practical structures for organising that thinking

Keeping reflection balanced

Reflection should also identify what works well. When preparation and choice support
comfortable participation, the practitioner can consider what to maintain. Further observation
is still necessary one successful occasion cannot establish that an approach will work in every
situation.

Two structures for professional learning

Reflection should include perspectives beyond the practitioner's own account. Chadha
(2026) explores how the Johari Window can encourage closer examination of evidence
and awareness. Although the article concerns higher education, its focus on questioning
evidence offers a useful prompt for professional discussion; direct transfer to early years
requires care.
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Gibbs’ six-stage cycle moves through description, feelings, evaluation, analysis,
conclusion and an action plan. Its explicit attention to feelings can help practitioners
recognise how their own reactions influence decisions (University of Cambridge
Libraries, 2025). In a busy classroom, acknowledging frustration may help an adult
examine whether their communication became rushed.

A practical strength is the clear separation between recounting an event and
analysing it. However, completing every heading does not guarantee critical reflection
An account may remain descriptive, particularly if the practitioner does not question
assumptions or consult evidence. Six stages may also be difficult to record during a
busy day.

Kolb’s cycle connects concrete experience, reflective observation, abstract
conceptualisation and active experimentation (Kolb, 1984). It encourages the
practitioner to develop an explanation and test an informed adjustment. Its strength fo
oongoing planning is the connection between learning and subsequent action.
However, abstract terminology may need explaining, and reducing complex
interactions to a neat sequence can overlook changing circumstances.

Both offer structure. Gibbs gives feelings greater visibility, while Kolb makes testing
ideas especially explicit. Neither should be treated as a guarantee of better outcomes
the quality of evidence and subsequent review remains central.
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| Applying the models to a transition.. O
Illustrative example: a child becomes distressed during a transition. The questions below
show how Gibbs’ cycle could guide reflection.

) --

Play to lonch: reflect, act and review

E-

Applied example based on Gibbs’ stages, as outlined by University of Cambridge Libraries (2025).
Using Kolb, the same event becomes the concrete experience. Reflective observation
compares responses across transitions. The practitioner then develops a possible explanation,
such as insufficient preparation, and agrees an appropriate adjustment with the teacher. Active
experimentation could involve consistently using an agreed visual cue, followed by observation
of the child’s response.

For this situation, Gibbs would be a useful starting point for a supported discussion after a
difficult event. Kolb would then help organise a review of the agreed adjustment over time. This
is a reasoned choice for the example, rather than evidence that either model is universally
superior. Recording what helped, what remained difficult and possible alterative explanations
would make the review more useful.

6 Action plan

Agree visual preparation
with the teacher; record
responses and review.

| Making reflection effective.. ®)
For a support practitioner, effective reflection means working within school procedures,
maintaining confidentiality and discussing changes with the teacher. The preferred model
should help identify a clear question, an informed action and a way to review its impact
Reflection is most valuable when it improves understanding of the child and informs
responsive, inclusive practice.





