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Evaluate how adventurous activities contribute to the development of children’s physical literacy
Physical literacy is a large area of importance for development in children to set them up for an active and healthy lifestyle. The most current definition of physical literacy comes from Margaret Whitehead, and is defined as “the motivation, confidence, physical competence, understanding and knowledge to maintain physical activity at an individually appropriate level, throughout life” (Ellerton, 2018). The contribution of adventurous activities on the development of children’s physical literacy is dependent on factors such as the learning styles of the children (constructivism and behaviorism), the facilitator leading the learning, the different model-based approaches like Teaching Games for Understanding (TGfU), the affordances also contribute as it is the functionally significant properties of the environment which provide possibilities for adventurous activities. I personally believe that adventurous activities have a positive contribution towards the development of physical literacy in children due to the various possibilities and variations of activities they can complete doing adventurous activities. 
The behaviourist approach was developed by Skinner and Pavlov in the 20th century as they individually believed that actions and behaviours should be supported with negative or positive reactions to reinforce the behaviour. A behaviourist approach could be beneficial to the development of children’s physical literacy as the good behaviours and processes will be rewarded and be reinforced into the children’s nature as reflex actions. Their physical literacy will also develop further as they are more confident in their ability, thus pushing them to put themselves into situations where they will have no choice but to learn new skills from new situations. A limitation of this behaviourist approach is that not every single action or sentence by a child can be reinforced (Fletcher & Siliezar, 2010). This limitation allows for some actions to be missed by the facilitator, leading to a negative impact in the development of physical literacy as the children could develop bad habits that lead to poor technique and processes, which could ultimately lead to long term injuries. An alternative approach to the behaviourist approach is the constructivist approach, which is heavily associated with Piaget and Vigotsky. The theory of cognitive constructivism was developed by Piaget. The theory is that learning is stimulated by the child and is a result of an internal process, with the children passing through different stages of learning where they can only learn specific skills and information when they reach each stage, where the stages are linked to age (Davies, Learning theorists, 2021). These stages are the sensorimotor stage (0-2), the child here is learning about the world through their senses, while the main aim is for the child to learn about object permanence so they realise that an object still exits even if it cannot be seen (McLeod, 2020). The preoperational stage (2-7) is where the child begins to detach their thought from the physical world, however there is no logical thought yet, and the beginning of animism shows through where the children begin to believe that inanimate objects can be alive (McLeod, 2020). The concrete operational stage (7-11) is where children can think logically, understanding the concept of conservation and become less egocentric with beginning to think about and understand how other people think (McLeod, 2020). The formal operation stage (12+) is where adolescents can understand abstract ideas and can also understand and formulate hypothesis logically (McLeod, 2020). The main limitation of this theory is that Piaget does not consider the social environment around a child to have an impact on their progression and learning and that the progression of skills in each stage will only occur while the child is at that age (McLeod, 2020). Vygotsky argued that learning is a continuous process that can be influenced by the social environment around them (McLeod, 2020). I think that Vygotsky’s theory is better related to adventurous activities as children are in a social learning environment where there is a more knowledgeable other in the form of a facilitator or the students around them where they can help the child to develop their skills. Therefore, Vygotsky’s theory of social constructivism has a positive contribution to the development of physical literacy in children when taking part in adventurous activities.
Facilitators have an important impact on the development of physical literacy. Facilitation is not about conforming to educational formulas with how sessions are delivered and is more dependent on the individual qualities of the facilitator (Thomas, 2018). Sometimes, a facilitator can have a very easy group to deal with and lead, which allows for the information and session to be delivered with ease to a group that wants to be taught. However, there are also times when a facilitator will have a group of pupils that will be more difficult (Thomas, 2018). This is when it is important for the facilitator to be able to connect with the group (Thomas, 2018). If the facilitator does not have the ability to connect with their group, this then becomes a limitation as the physical literacy of the group will not develop. This shows that the facilitators have a larger contribution to the development of physical literacy than the actual content of an outdoor adventure activity session. Therefore, the better the facilitator the more positive a contribution to the development of children’s physical literacy.
It is imperative that children experience a wide variety of affordances for the best contribution to the development of physical literacy among children (Haylock, 2021), therefore adventurous activities give the best variations of environments for children to develop different skills. Children have been shown to prefer less challenging affordances rather than being more attracted to the more challenging affordances (Prieske, Withagen, Smith, & Zaal, 2015). To me, this would suggest that facilitators could be needed to encourage the children to push themselves further to develop their abilities and their confidence. Typical playgrounds do not provide a challenging affordance for children (Fjortoft, 2004). The more complex the playscape and environment the more the children will be pushed to develop more motor skills (Fjortoft, 2004). This suggests that the more complex the affordances, the more motor skills the pupils will develop during each session. This means that pupils will be more competent in their movements, thus adventurous activities have a positive contribution to the development of physical literacy in children.
A very popular model-based approach is TGfU, this allows for a skill to be taught through a modified game scenario to focus on a specific skill for development (Davies, Teaching Games for Understanding, 2021). This can be transferred and applied to outdoor adventure activities. The facilitator can create a route that focuses on one aspect, for example jumping and landing safely. So, the facilitator can have different objects at different heights, with the children starting at a low object before progressing onto higher objects, with even further progression onto jumping from object to object to show full development in the technique of the skill. The limitation of this is that there are so many motor skills to develop that it would take a long time to focus on each one individually. However, given sufficient time it can be a positive for the development of physical literacy as the children will be more competent in their movements.
To conclude, I believe that outdoor adventure activities have a positive contribution to the development of physical literacy in children. This is supported by the evidence shown through the various different factors that have an influence on the contribution of outdoor adventurous activities. The most important factor in the contribution of adventurous activities is the facilitator that leads the session. This is due to the fact that this person has the most important role. The facilitator has the responsibility to deliver the information and make sure that the children are competent in their motor skills while taking part in the adventurous activities. Each factor has its own limitations. The biggest limitations are a poor facilitator and not having a wide range of affordances available for the children. Without a good quality facilitator the children will not be able to progress as projected and will have motor skills at a poorer level to what they are meant to be at that particular stage in their development. Adventurous activities provide a wider range of affordances than indoor or typical playground environments therefore more opportunities for development. Therefore, adventurous activities do have a positive contribution to the development of children’s physical literacy.
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