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Task 2

Observation of Practice
Guidance: 

A learner must choose an observation of direct social work practice with people in need of care and support and/or their carers. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The consent of the individual/s in need of care and support and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years’ experience (criteria set out in the Programme Handbook). The observation must be for a minimum of 30 minutes. The observer will gain feedback from the individual/s in need of care and support and/or their carers using either the pro forma below or one of the learner’s own design at the end of the visit.  

The learner is responsible for providing a method of gathering feedback for the observer to use. This can be of their own design, and/or adapted to meet the needs of the individual. The provided pro forma can be used where appropriate. The method used will depend on age, ability and language/communication needs of the individuals in need of care and support and/or their carers. 

This section will include examples of the ways in which effective communication impacts on practice in relation to language use, language needs and cultural sensitivity. You must demonstrate the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012).

Please ensure you meet the Learning Outcomes for this task (See appendix 5 of the handbook).  

Please answer the questions below.

Observation Summary 

Please include name of the expert witness observing in learner’s details section of the portfolio.

Date of observation:  16/10/2025

To be completed by learner. 









	Question:
Context
Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues, including how consent was gained and how you have considered the impact of the observation on the individual in need of care and support and/or their carers.  

300 words (+/- 10%: include your actual word count at the end of each section).


For this observation, I undertook a closing Care and Support visit with a family who has been known to the local authority for over two years. To ensure confidentiality, the family will be referred to as Adult 1 (female, 34 years), Child 1 (female, 8years), and Child 2 (male, 4 years). The family live in a very rural area of Wales and have been supported under Part 4 of the Social Services and Well-being (Wales) Act 2014 (SSWB(W)A 2014) following concerns about Adult 1’s mental health, alcohol and substance misuse, which previously affected the children’s safety and wellbeing. 
Adult 1 has engaged positively with services, including substance misuse support, Domestic Abuse support services, and parenting interventions. The children have benefited from ELSA support in school and direct work sessions with myself, focusing on emotional expression and building resilience. As part of my role, I secured a Buttle Trust grant to improve the family’s home environment and emotional wellbeing. A Family Network Meeting held the previous week developed a Safety Plan that included wider family, close friends and neighbours. Following a multi-agency Care and Support Review, involving school, family, health visitor and social services, the decision was made to close the case, reflecting sustained stability and progress.
Prior to the visit, I sought informed consent from Adult 1, fully explaining the purpose of the observation and the observer’s role. The children were given age-appropriate explanations, and their verbal consent was obtained. Given that this was a closure visit, I was mindful of the possible emotional impact on the family and attempted to carefully plan the observation in a sensitive and empowering way that recognised Adult 1’s achievements while managing the transition away from professional involvement.

Word count: 284.

300 words (+/- 10%: include your actual word count at the end of each section).









	Question: 

Critically reflect on your communication methods and skills during the observation; including how you identified whether you had the necessary communication skills to work with the individual in need of care and support and/or their carers.   

You must use a person-centred approach to demonstrate the integration of social work ethics, values and the Code of Professional Practice. This must include culturally and linguistically sensitive practice and the principles of the “Active Offer” and make reference to “More than Just Words” (Welsh Government, 2012). 

1300 (+/- 10%: include your actual word count at the end of each section).


Prior to the observation, I reviewed the most recent Care and Support meeting minutes, safety plan and liaised with partner agencies to ensure I had a comprehensive and current understanding of the family’s progress and any ongoing needs. This preparation supported a person-centred, strengths-based approach (Saleebey, 2013), ensuring that communication during the visit reflected the family’s lived experiences and achievements.
Both children attend a Welsh-medium school and speak Welsh confidently, while Adult 1’s first language is English. In line with the Active Offer (Welsh Government, 2015) and the “More than Just Words” strategy (Welsh Government, 2012), I ensured all family members could communicate in their preferred language. The children chose to converse in Welsh, while Adult 1 preferred English. This approach upheld linguistic rights, respected cultural identity, and aligned with the Social Care Wales Code of Professional Practice (COP 2.3 SCW, 2017) and the BASW Code of Ethics (2023), which promote inclusive and person-centred practice.
By communicating with the children in Welsh ensured emotional comfort throughout the visit as they were given the opportunity to express themselves in their first language without needing to request it. According to Thomas & Jones (2017), research indicates that language choice is integral to identity and emotional expression, and this practice reflected the Code of Professional Practice (COP 1.4, 1.5 SCW, 2017) commitment to respect diversity and uphold dignity.
My communication with the children was informed by the principles of trauma-informed practice, which I have recently undertaken training in as part of my person development. Using a Trauma-informed approach recognised that the family’s previous difficult experiences can affect how the family engage, trust, and communicate (Sweeney et al., 2018). I was mindful of the potential impact of past instability and aimed to create a sense of safety throughout the visit through empathy, predictability, and clear explanations about the purpose and structure of the visit.
With Child 1 and Child 2, I utilised play-based communication, including the sand tray and emotion cards developed by Margot Sunderland (2017), so that the children can express emotion in a non-threatening, symbolic way. Play is a vital communication method for children, particularly for Child 1 and Child 2 who have experienced significant stress and trauma in their lives, as it allows them to express complex feelings and emotions indirectly (Jennings, 2017). Using the sand tray, I invited the children to create a scene that represented how things felt at home. This approach enabled me to observe themes of safety, family relationships, and positive attachment figures emerging within their play. Both children appeared relaxed and engaged, demonstrating that the use of play promoted open communication.
Each child met with me individually in a quiet room away from the family to create a sense of predictability and safety. I explained that the sand tray and cards were ways to help me understand how they were feeling about home, school and life. Both children recognised these methods from previous sessions, which promoted confidence and engagement.
Child 2, aged eight, was observed to engage more positively in the sand tray session than in earlier visits. Previously, her play had been dominated by darker tones and disorganised scenes that reflected worry and anxiety. In this session, however, her choices were noticeably brighter and more structured. She selected figures of a smiling family, a school building, and several trees and flowers, arranging them in an ordered scene. When asked to describe what was happening, she said, “we’re all happy now.” This highlighted improved family stability and secure attachment. Child 2’s sand tray demonstrated a shift from feelings of confusion, worry to confidence and happiness. Her inclusion of school in the scene also reflected the positive role that educational support, such as ELSA interventions, has played in her emotional regulation.
Following the sand tray, I invited Child 2 to choose from the Margot Sunderland “Helping Children with Feelings” emotion cards, a resource I use to support reflection and promote dialogue about experiences and feelings. She chose the cards “I love being in this beautiful world” and “playing” (a girl on a swing). These selections reflected optimism, freedom, and joy which are emotions that contrast with the sadness and anger previously expressed in earlier sessions. In exploring these cards, Child 2 explained that she “likes being outside with friends” and that “things are better at home now because mammy’s getting help.” This progression suggested a growing sense of safety and stability in her life. 
Child 1, aged 7, had previously found it difficult to engage in play. Earlier sessions had been marked by chaotic, aggressive behaviour, consistent with insecure attachment. In this observation, however, his presentation was very different. He appeared calm and curious, showing interest in the sand tray. He chose brightly coloured figures that including a smiling child, a house, rabbits and was keen to invite his mother to be part of his play. This was particularly meaningful as earlier in my involvement, Child 1 often rejected adult participation. His willingness to include Adult 1 now suggests growing trust and emotional security within their relationship.
When invited to choose from the emotion cards, Child 1 picked two picture-based options: “two boys playing football” and “angry face.” Although he could not read the words, he appeared drawn to the images indicating that they held meaning for him. When I explored this choice further by saying “I notice the face on the card looks angry”, he explained, “my sister makes me angry when she won’t play with me.” This small but significant expression of emotion shows his ability to express his feelings rather than acting them out behaviourally. The children’s progress also reflects Adult 1’s improved emotional availability through her positive engagement with substance misuse support, mental health and parenting work.
[bookmark: _Hlk212024834]Communication with Adult 1 was guided by the principles of empowerment, respect, and collaboration (COP 1.2, 1.3 SCW, 2017). I adopted a strengths-based dialogue by encouraging her to reflect on her progress and supporting her confidence in maintaining the children’s safety moving forward. For example, I used open questions such as “What do you feel has helped you maintain the positive changes you’ve made?” This allowed Adult 1 to recognise her resilience and achievements, consistent with Saleebey’s (2013) strengths perspective.
Throughout the visit, I was aware of the power dynamics inherent in social work practice (COPP 3.4, SCW, 2017). At times, closure visits can create uncertainty and anxiety for families who have relied on professional support to make positive changes in their lives. I tried to minimise this by maintaining a relaxed tone, using positive reinforcement, and reassuring Adult 1 about the continued support available through her family network, safety plan and support services. When she expressed concern about managing alone, I validated her feelings and normalised these anxieties, while reflecting on her ability to problem-solve and seek help proactively.
Throughout the visit, I used non-verbal communication, open body language, consistent eye contact, and active listening cues. According to Egan (2013), effective helping relationships depend as much on how we listen as on what we say to families. I adjusted my tone to match each family member’s emotional state, demonstrating empathy. Ingram and Smith (2018) emphasise the capacity to adapt communication dynamically is central to relationship-based social work, supporting trust and collaboration.
As I reflected on this observation through supervision, I believe I demonstrated effective and ethically grounded communication that integrated trauma informed and person-centred practice. The combination of Welsh language communication, play-based engagement, and strengths-focused communication supported openness and empowerment for all family members. My recent trauma informed practice training was particularly valuable in helping me understand behavioural cues and regulate the emotional tone of the visit. However, I recognise that endings can evoke mixed emotions for both families and professionals. Although the visit was very positive, I could further develop my skills in facilitating closure visits and endings, balancing reflection on progress with reassurance about ongoing support. Continuing supervision and reflective pod discussions will enable me to develop this aspect of practice.
Overall, this observation reinforced the importance of preparation, reflection, and adaptability in communication. By embedding trauma-informed principles and relationship-based practice, I was able to ensure that communication was both meaningful and empowering, in line with the Social Care Wales Code of Professional Practice (2017) and the BASW Code of Ethics (2023).


Word count: 1377












Feedback and comments from individual in need of care and support and/or their carers 

Information for the observer

This section of the Observation should not be completed in the presence of the learner. 

No formal written feedback is required from the observer on the learner’s practice. However verbal feedback should be provided to the learner as soon as possible after the observation. If the observer is not the mentor, then feedback should also be provided to the mentor. 

Some or all of the questions below may be used by the observer who can rephrase and add explanations and prompts as required. The observer should record responses from the individual in need of care and support and/or their carers below, or by using an alternative method if required/provided.  
Before asking the questions, the observer must explain to the individual comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or, if delayed, did he or she contact you?

	Yes on time.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think the social worker was for his or her meeting with you?

	Well prepared. I enjoy playing with the sand.

	  How has the social worker listened to you and respected your views and wishes?

	She listens to me.

	Did the social worker talk to you in a way that you understood?
Did the social worker consider your language needs?

	Yes and we had fun.



	How has the social worker’s involvement met your expectations for this visit?

	Yes.

	Are there any other comments or suggestions that you would like to make?
	I’m going to miss her coming to see me in school with her bag of fun stuff to do.
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