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[bookmark: _GoBack]Give a critical response to the following question:
If the Basque model were to be adopted in Wales what changes would need to be implemented to the teaching of Welsh in the English-medium sector?

The aim of this assignment is to discuss changes that need to be made if the Basque model were to be adopted in Wales. Specifically, to the teaching of Welsh in English-medium schools as the Welsh Government have stated that they want a ‘million Welsh speakers by 2050’ (Welsh Government, 2017a, p.2) and currently, Estyn (2018,p.39) believe ‘standards of Welsh continue to be an area of development’. To reach the target considerable changes need to be made. 
Firstly, if the Basque model were to be adopted in Wales, schools would need be categorised into three different model schools according to the level of Welsh language. In the Basque Country, A-model schools are Spanish schools where Basque is taught as a subject. In a B-model school ‘between 30% and 40% of the curriculum is taught through Basque’. D-model schools are Basque-medium schools where Spanish is taught as a subject (Hopwood et al, 2018, p.26). Whereas schools in Wales are currently split into two categories, English-medium schools and Welsh –medium schools. There is a range of abilities between the two types of schools and teachers may have different expectations of the children, due to their own idea of what being bilingual is or the area the school is located. The different model schools give teachers, parents and the children clear expectations about the amount of Welsh that will be used and that gives people choices due to the three categorises with different levels of Welsh. Donaldson (2015, p.61) states ‘choices are important in helping to engage children and young people in their learning’. Currently, ‘Local Education Authorities use various descriptors for schools where Welsh is used to teach and they lack consistencies (Welsh Government, 2007, p.4). 
The Welsh Governments ambition is to increase the use of Welsh and for the number of people who speak Welsh to grow (Welsh Government, 2017a). Therefore, the teaching of Welsh should be aligned with the B-model. The statistics provide a clear guide for teachers, parents and children. Moreover, Estyn (2013b, p.8) state that in the ‘majority of English-medium schools, most children make suitable progress in speaking and listening to Welsh in the Foundation Phase’. However, the same amount of progress is not usually apparent in Key Stage Two. Welsh can often be seen less important compared to other subjects such as mathematics. As Estyn (2018) state pupils are not given the opportunity to fully develop their Welsh language skills. Therefore, using the language across the curriculum is encouraged such as using Content and Language Integrated Learning (CLIL), which is used in the Basque Country. Also, it focuses on fluency rather than accuracy. This is encouraged because Estyn (2013a) state English-medium schools are not providing actions to improve fluency in their school improvement plans. 
CLIL is an approach that is used in the Basque country to teach a third language, English (Hopwood et al 2018). One may encourage to immerse children into the Welsh language rather than teaching it separately in isolation for an hour every week, which is comparable to the A-model school in the Basque country and is similar to the method that was previously, and is sometimes still used to teach Welsh in English-medium schools. The schools that use more Basque and the CLIL approach (the B- and D-model schools) are getting chosen due to the successful language transfer (Hopwood, 2018).  Effective CLIL ‘uses relevant contexts with opportunities to use the language and therefore motivates people to engage with the language’ (Redknap, 2018b, p.29). CLIL is currently used in Welsh-medium education and the results have shown success (Welsh Government, 2017a). The approach would be encouraged by Barnes (2015) as it supports cross-curricular learning, the constant use of Welsh would immerse children into the language. Therefore, If the CLIL approach was used to teach Welsh within other subjects, the level of Welsh would significantly increase. But research shows when CLIL was introduced some people felt the teacher- student interaction in lessons was more teacher dominated, and that students struggled to express their meanings (Redknap, 2018). However, Van de Craen, et al (2007, cited in Redknap, 2018) supports CLIL as it has contributed to the strengthening of the Welsh language. It should be supported to teach Welsh as some people believe that languages are best taught in a natural, informal setting (Krashen et al, 1985, cited in Redknap, 2018). However, CLIL is long-term learning, when used to teach English they become proficient after 5-7 years in a good bilingual program. 
Another aspect is to give children opportunities for continuation of their chosen language. If they know they can continue with the language after statutory education it can make the language more relevant for them due to future prospects. Although it is compulsory to teach Basque to under 16s, the over 16s and adults can access Basque language tuition through the government’s Basque language schools to further support the language (Hopwood et al ,2018). Similarly, Welsh language is a not a compulsory subject after the age of 16 (DCELLS, 2015). But there are post-16 Welsh-medium and bilingual education and skills to ensure that young people have the opportunity to continue developing their Welsh language skills (Welsh Government, 2017a). Therefore, the Basque Country and Wales are currently aligned with the idea that young people should have the opportunity to develop their linguistic skills; to increase job offers, for enjoyment and to feel a sense of belonging to their country. For ‘Welsh to flourish the idea of a bilingual Wales needs to be embraced’ (Welsh Government, 2017b, p.79), so it is important that learners are given the chance to continue it, rather than just learning it just for the period that they are in education. 
To be aligned with the Basque model, teachers need to be supported. Especially if English-medium teachers are going to be following the CLIL approach. As the Welsh Government (2017b, p.25) state that ‘an education system cannot exceed the quality of its teacher’. This shows the importance of the teacher’s subject knowledge and understanding, which is vital when teaching a language.  In the Basque Country there is extra language support to ‘attend three to four-week Basque refresher courses offered by IRALE’ (Hopwood et al, 2018,p.26). Currently, the Welsh Government will fund activities as part of the programme of support via the Welsh in Education Grant. Also, the Sabbatical Scheme continues to provide more intensive periods of language and training (Welsh Government,2014) to ensure that teachers have the confidence, subject knowledge and the skills to teach through the medium of Welsh (WJEC,2018).  However, the activities and Sabbatical Schemes are not compulsory and currently teachers do not have the confidence to teach Welsh effectively (Estyn, 2018). Also, due to the extra training, courses and Sabbatical Schemes, teachers may miss out on important developments within the school which could affect their teaching career. Another point to consider is the support should target current teachers and also future teachers, it is important to ensure Qualified Teacher Status Standards for Wales are developed and updated so trainees can be informed of their expectations (Welsh Government, 2014). An examination in Welsh before qualifying as a teacher could be considered to ensure future teachers are capable to use Welsh across the curriculum.
If the Basque model were to be implemented the examinations would need to be adapted as their examinations are not age defined (Hopwood et al,2018b). This encourages challenges and does not hinder the children’s potential. Along with the different models, the examinations let them work to their full potential by having an individualised learning journey according to their needs. Donaldson (2015, p.52) would support this as he believes ‘successive stages can place ceilings on expectations or causing teachers to distort teaching to avoid addressing things that may follow in the next stage’. Thus, the Basque model (Hopwood et al, 2018) and Donaldson (2015) align with the idea of examinations according to the learners needs rather than being age-defined. 
The Successful Futures document suggests that there is an equal status between the Welsh and English language as it is in under the same area of learning and experience, languages, literacy and communication (Donaldson, 2015). However, the D- model school is becoming increasingly popular (Hopwood et al, 2018). Due to the increase of Welsh in English-medium school’s parents may decide to place their children in Welsh-medium schools instead and there would be a decrease of children going through English-medium education. Moreover, the teaching and learning of Welsh is priority for the Welsh Government (Donaldson, 2015, p.48) and the National Assembly for Wales (2017) want an increase in the amount of people who are receiving a Welsh-medium education. But although there is a focus to improve the way Welsh is taught in English-medium school, there is the aim to get more children into Welsh-medium schools. But, Donaldson (2015, p.26) is in favour to nurture both languages. Therefore, developing Welsh in both English-medium and Welsh-medium schools need to be a priority (Welsh Government,2010).
To conclude, if the Basque model were to be implemented in Wales, there would be a considerable increase in the amount of Welsh used in other subjects due to CLIL. It is recommended that there should be a higher expectation of teachers and pupils to use the Welsh language, not only throughout lessons but outside of the lessons too. Also, it is recommended that English-medium teachers develop their own Welsh language skills before trying to develop the learners. Therefore, it should be made compulsory for teachers to go to on courses or Sabbatical Schemes and for all trainee teachers to be supported throughout their degree and then examined to ensure they are have sufficient Welsh knowledge to teach children. Wales is aligned with the Basque Country in some respect such as the continuum of learning and post-education support. However, one feels the aspects which are similar with the Basque model need to be developed to ensure they meet the goal of ‘million Welsh speakers by 2050’ (Welsh Government, 2017a, p.2). According to the Welsh Government (2017b) there is long-term plan which requires careful planning to ensure it is sustainable and effective, therefore if a similar concept to the Basque model was adopted it would take a considerable amount of time to implement. Furthermore, one recommends that the Welsh Government still improve English-medium education to ensure high standards of Welsh are being developed. Finally, it is recommended the way Welsh is taught in English-medium schools is enriching, engaging and rewarding for learners whether it is adopting the Basque model, a CLIL approach or a different strategy. 
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