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Design a person-centred service for vulnerable children. Include a critical evaluation of different types of person-centred planning.
[bookmark: _GoBack]Social inclusion is regarded as critical by a number of organisations and theorists. ESTYN (2017) for one, regards inclusion of all individuals as a must, despite age, gender, background or situation. Vulnerable children are often regarded as unable to access the same opportunities as children who are not vulnerable. Daniels (2000) supports this, and goes on to discuss the issue that all inclusion is interpreted differently, and if a child that is vulnerable wishes to be included in certain activities or discussions they will often turn away from these opportunities as they realise that they will often get disregarded before even trying. Throughout this discussion and evaluation, the writer will design a service directed towards these groups of young people, and discuss how it will support these children, as well as critically evaluate the different types of person-centred planning. According to the Foundation for People with Learning Disabilities (2019), person-centred planning is a way of providing a plan for people within all aspects of their life, this is not an assessment, but rather a method of planning with the person involved, and this plan can adapt and be revisited over time to suit a person’s requirements as they alter over time. The points that will also be discussed include a critical evaluation of person-centred planning (PCP), relevant policy and legislative frameworks, background to the focus vulnerable group, rationale for the person-centred service and how it will encourage social inclusion, how the service will work, and a critical evaluation of the service in comparison with other services.
According to Ritchie et al. (2003), the overall aim of person-centred planning is to ensure that good planning is put in place to encourage positive changes and successes in people’s lives. This is the basic ideology of PCP, and this was put in place because often children and young people with disabilities or difficult backgrounds often found it very difficult to receive the basic services and opportunities that others took for granted, and this is supported by Howell et al. (2004), who claimed that these children and young people were often found to be required to fit in with others ideas of normal, rather than act like themselves. Routledge and Gitsham (2004) went on to say that PCP has the general aim to create a target for a child or young person’s life to take part in their own lives or their local community and society. The PCP approach will then go on to discuss the actions needed to move forward and attempt to accomplish these targets. There are many different approaches within the PCP model, as put in place by the Welsh Assembly Government (2015). The first of which, is one-page profiles. One-page profiles, as also discussed by the Welsh Assembly Government, are powerful tools that gathers key information about a particular learner and displays it on one page of an A4 sized page. According to Sanderson (2015) from a one-page profile you can use the ideology of what is working currently, and what is not working currently, to build on what is going well, and address what is not. This can then be discussed further in terms of what PCP approach can follow up one-page profiles if there are problems currently. The Welsh Assembly Government put these one page profiles in place in order to put the learner and their family back into the centre of their education, it helps everyone who works with them to understand them as people far quicker, and prevents them from being labelled such as ‘the autistic boy’ or ‘the girl with ADHD’. The Local Offer (2014) supports the introduction of one-page profiles, stating that it is a very simple but effective way of understanding starting points for each child or young person, including provisions for each of them, However, Hagner et al. (1996) stated that this kind of process tends to be very reliant on what the facilitator’s behaviour tends to be after learning the information that is provided by the one-page profiles, as the information could still be there, but the facilitators may choose not to act on it by providing the support that is stated on the profile as essential. It must be considered however that Hagner’s views were provided in 1996, so therefore even though they were discussing a model similar to one-page profiles, they could not have actually been discussing one-page profiles themselves. Another PCP approach is that of PATHs. According to Sanderson (2015), PATHs were developed by Pearpoint, Forest and O’Brien from 1991. It involves the child or young person involved, plus two facilitators to work through the process. The idea of a PATH is to first discuss the subject’s dream, sensing the goal and what it will take to achieve it, discussing the here and now, as well as who is on board in this particular journey? Then, the facilitators will discuss how strength towards these goals will be produced, and what will be done to gain this strength. Then, it will be discussed where the child or young person would like to get to within three months, and then six months, and that would come just before the first steps can be made. According to Ritchie (cited in OFSTED, 2009) PATH and PCP are both ways of organising around one individual no matter what their situation and focus on them to create a better future for them. However, as Holburn and Vietze (2002) discuss, there are issues with the PATH approach. Due to the approach needing two members of staff to facilitate, sometimes providing adequate staffing can result in issues, and therefore this can limit the amount of progress that can be made within the implementation of the plan discussed. Holbern and Vietze go on to state that even if staff are put in place to cover for the original facilitator’s absence, this can also compromise the stability of the meetings and plan.
As discussed previously, the Welsh Assembly Government are thoroughly supportive of PCP approaches such as these. The PCP framework (2015) states that everyone knows that it is far easier to educate or support children and young people when they are understood, and this is why person-centred approaches are at the heart of all the best practice within education today. This is also supported by the ALN bill in Wales, as reviewed by the Welsh Assembly Government in 2018. The ALN bill supports the ideas of the PCP approaches, as it states that all the processes of assessment and planning, as well as facilities and interventions must be fair and transparent to all involved, as well as integrated and inclusive. The bill extends to those that are responsible for children and young people with additional learning needs (ALN), and who represent their development and interests, such as ESTYN, Special Educational Needs Co-ordinator (SENCO) groups, The Association of Educational Psychologists, and The British Association of Teachers of the Deaf (BATOD). Bruner (1976)’s theory of scaffolding is also obviously considered within each of these examples of PCP approaches. Bruner believed that when children and young people begin to discover new concepts in education, or indeed life, they require consistent help from both teachers and other adults in their lives consistently. Bruner goes on to state that this can be applied to education in particular as, despite some children and young people’s needs being very complex, staff must be aware that each of these pupils are in a developmental stage of their lives and care, and each child or young person must be treated with the same care and be given the same opportunities to build on their new skills and knowledge. Bruner’s scaffolding is very supportive of PCP approaches as they both require staff to be open minded and supportive as early as possible, working with each individual exactly how they need to be worked with, and moving forward to their own pace.
The vulnerable group that will be targeted by the PCP approach that will be discussed later in the analysis are youth offenders. It is often argued and disregarded that a strong amount of youth offenders ends up offending due to previous trauma in their lives. Brandell (2012) in particular states that the use of the term trauma when discussing young people from difficult backgrounds tends to be taboo, due to the use of the word within other concepts. He goes on to state that despite of this, the definition of trauma can often link with the upbringing of a youth offender, as the correct definition uses the terms such as an emotional shock that results in lasting damage to the individual’s mental health, severely jarring the mind or emotions, or both. The American Psychiatric Association (2013) then goes further with this, suggesting that a child or young person that has been exposed to this sort of trauma from a young age can display behaviours that could be described as aggressive, self-destructive or hypervigilant. These behaviours are often associated with young offenders and are often the reasons for them offending after a difficult upbringing. How can these behaviours be linked specifically to trauma in a youth offender’s upbringing? A study from Stuart and Baines (2004) found that, within around 2600 young offenders in England and Wales, forty to forty nine per cent had a history of being in local care, forty per cent of girls and twenty five per cent of boys had a history of receiving violence at home, and thirty three per cent of girls and five per cent of boys reported a history of sexual abuse. This supports that early-life trauma can be a critical factor when discussing young offenders. Silvestri et al. (2011) followed this on by stating that, through no fault of their own, these children have been thrown into a life of despair and violence. The urgency of the needs of these children must be managed by an individual supportive approach in order for them to survive, and positive nurturing must be addressed as early as possible. This is where the PCP approach that has been created comes in. 
The service that will be discussed is a service called Sport4All. This will be a sports club for troubled youth and young offenders, that will welcome these children and young people regardless of their situation, every evening from around 6pm to 9pm, allowing them to drop in and out whenever suits their lives, with the idea being to keep them out of trouble and encourage social inclusion with other peers from similar backgrounds. Liotti (2004) makes the point that, due to the inconsistent nature of their lives, their behaviours and needs will often be just as inconstant. Many troubled youths are likely to outburst in emotion which is often rage, and this must be considered and managed when creating a plan for these individuals. One way to cope with this sort of behaviour is what Woodcock and Gill (2014) call ‘elastic tolerance’. This is an approach which allows these troubled youths to tackle aggressive or irrational behaviour with much more flexibility and lenience than perhaps they are used to. Therefore, creating the atmosphere that it is okay to be themselves, and settling them into the environment and plan created for them. Understanding the impact that this service could have on the children and young people attending will contribute massively to its successes to promote social inclusion. Vygotsky (1978) said that the environment in which young people work will have a key influence on their behaviours and life. Because this service is focused on providing an inclusive and understanding environment, it will naturally promote social development also. What will the service provide and how will it work? Every evening, at a local sports centre, the facilities will be used for a number of sporting activities which will all run at the same time, and the children and young people who attend will be able to choose what they would like to do each evening, and work with the staff and other youths in attendance to enjoy themselves and accomplish goals that they will set for themselves, after discussing them with the staff. Sport4All will offer an Olympic-sized boxing ring with gear such as gloves and headguards provided, and qualified boxing coaches to oversee drills and sparring. There will also be an indoor football pitch, with the opportunity for the young people to join a 5-a-side football team and organise games with coaches, as well as train to work on teamwork, skill and communication. If the youths would just like to train in the gym, then personal trainers will be provided for them to organise a plan with individual goals for each of them to hit during their time at Sport4All. Maslow (1943) developed his hierarchy of needs, where the strategy is to meet each individual’s basic needs, such as shelter and safety, and progress from there. This service will ensure to follow this hierarchy of needs, as the first priority is to ensure that each individual feel included socially and comfortable in their environment. Then, they can move forward and create their own personal targets and goals.
In terms of analysing this service in comparison to others, the fundamentals of PCP are all in place within Sport4All. Supported by Elwell (2017), the elements of the previously discussed PCP approaches, such as the one-page profiles and the PATHs, are present in the Sport4All approach. The focus is always the children and young people participating, and their needs and plans, the control of what goals the young people set themselves are firmly with them and are discussed with the coaches and staff provided. Every aspect of the child or young person’s needs are important, and all will be considered when working with and planning for them. The focus will always be their gifts and goals, and their issues or problems in their lives will not factor into how they are treated by staff, and development of both social and physical skills will take place at a pace that the particular individual is comfortable. Those are the opportunities that are provided at Sport4All, but are there barriers? Holburn and Vietze (2002) make the point that some PCP approaches may be affected by the lack of opportunities for funding and stable support. They go on to say that this could lead to centres and environments switching to comply with the budget, rather than individual desires and needs. This could potentially be an issue for the Sport4All service, as the service does rely heavily on the environment in order for the sport to take place, but also for the children and young people to become familiar and comfortable in their surroundings. Another positive that can be taken from Sport4All that maybe can not be said for other PCP approaches is that it will have regular reviews, exploring what is happening in each individuals lives and how they are achieving the goals they have been set almost daily, which Sanderson (2015) states is crucial in individuals acting on plans to enforce change. Due to Sport4All running every weekday evening, whenever an individual attends the service their plans and lives will be discussed to review how they are in their own lives and wellbeing. However, Bennett, Cattermole and Sanderson (2009) state that this may not be all positive, as potential barriers may arise with constant reviews. They state that the number of reviews and discussions is not in tandem with the quality of the service. The attitudes and focus of the staff members present are what will have more of a say in terms of the quality of the service, not the amount of reviews. This is correct to an extent, but the writer argues that constant reviews will allow the staff to progress their attitude and skills while working with each individual present.
In terms of what the future holds, the service could be expanded if it is successful. The idea of a PCP approach is to be as inclusive and individualized as possible for all of the attendees, so in terms of putting more sporting activities on offer for these children and young people, and employing more staff to oversee and plan with each of these young offenders, it could provide them with the nurturing, care, and attention that they may have sadly lacked previously in their lives. This has always been the ideal goal of a PCP approach, and to promote it as far as it possibly can be promoted is the main goal for the future.
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