

	Target 1
	 Ensure that all points are supported by literature.


	Target 2
	Improve the accuracy of your referencing.








Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.  


Part 1 


	Professional Experience Template 1 
	 

	Pedagogy Standard 
	Assessment for Learning 

	What did you do and why? 
	Through my teaching practices, I soon came to the understanding of the value of assessment for learning in the classroom and its significance for the growth of the learners. From placement one through to three, I tried to adopt and trial as many strategies as possible. Although I have used assessment for learning strategies throughout all of my placements, I feel as though on my final placement is where I put more of a focus on to the strategies.  
 
In order to activate the children’s prior knowledge, I would begin with questioning. I would give them one minute to think about their answer, then two minutes to discuss it with their partner, and then we would have a whole class discussion about what all the children’s thoughts and ideas were. I would write all of their answers down on the board and see how many we could collectively think of.  
 
In my final placement, my mentor had a very strong view of the importance of scaffolding and modelling, to set out what was expected from the children. Within most of my lessons I would include a WAGOLL. Sometimes I would have created the WAGOLL prior to the lesson, other times I would create the WAGOLL with the children, before setting them off on task.  
 
At the start of every lesson, I would share a success-criteria with the children. The children would write this down in their books and would be able to refer to it throughout the lesson to see what they would need to be successful. Often at the end of the lessons, the children were able to self and peer-assess their work, they would do this by reflecting on what work had been produced against the success criteria. This would mean that anything missed on the success criteria would be their target. Their target would then be done in green pen.  
 
On the whole, I think that I have trialed a wide range of assessments for learning strategies throughout all three placements. Not only did I put theories into practice, but I also considered the school's marking policy. When marking the children’s work after a lesson, it was encouraged for me to put a target for them. This is to challenge the children further in their work.  

	What have you learned? 
	From putting assessment for learning into practice I have learned how critical it is for all children to enable them to develop. I have also learned that some strategies can give the children a sense of independence while they are assessing their own and others work.  
I have also discovered that marking on a regular and consistent basis helps the children to identify their areas of strength and weaknesses. Furthermore, it allows me to provide the right support and guidance to the children to help them grow further.  

	What next? 
	My aim is to continue to implement assessment for learning into my future practice. Going forward, I will seek further advice from colleagues on their experiences with assessment for learning strategies and what they find works best for them. In addition to engaging with other teachers, I will further my understanding by staying up to date with research. I will also plan to use more anonymous assessment for learning techniques such as secret squirrel and also, the ‘show me on your thumbs’ technique.  


 
 
	Professional Experience Template 2 
	 

	Pedagogy Standard 
	Employing a broad repertoire of teaching  
approaches 

	What did you do and why? 
	My goal for my first placement was to use and integrate outdoor learning into my lessons. My aim was to design lessons that connected to the learner's classwork while also providing opportunities for outdoor learning for children. Fortunately, I was easily able to do this due to them having an outdoor space outside the classroom. As this placement took place during the summer term it meant that I had the opportunity to plan several lessons that involved outdoor learning.  
 
The term topic was ‘Bees’, so the children were learning about flowers, insects, etc, moreover, the topic in math and numeracy was ‘money’. Therefore, I decided to turn their outdoor learning space into a flower shop. The children were able to take the knowledge that they had learned from inside the classroom and practice it in a different environment.  
 
This activity was not a whole class activity, it would take place during a carousel. The children would be in groups of ability as each ability group would be given differentiated tasks.  
 
The children would be given a shopping list alongside paper money, they would then have to find items on their list using their budget. One child within the group would be a ‘shopkeeper’, that child would then have to add up the cost of each product and then receive the money from the ‘customer’. The ‘shopkeeper’ would have to work out if the ‘customer’ if owed change or if they gave the correct amount.  
 

	What have you learned? 
	I've learned from this experience how crucial it is to give kids access to outdoor settings and a variety of learning environments. It was also amazing to witness children of all skill levels becoming immersed in their work and using their imaginations to support them. Using a variety of senses and materials, the outdoor lesson allowed learners to study in a new environment while embracing the surrounding natural resources.  
 
Throughout this task, I noticed that the children as a lot more engaged than if they were just sitting in a classroom environment. This activity allowed the children a sense of independence, therefore I observed that there was a positive behaviour change. Children with additional learning needs (ALN) can find the classroom environment difficult and find it hard to concentrate if the topic is not of interest to them. However, as this activity was a hands-on activity the children were all able to be engaged and enjoy the task.  
 

	What next? 
	 


 
 
 
 
	Professional Experience Template 3 
	 

	Pedagogy Standard 
	Real life authentic contexts  

	What did you do and why? 
	Throughout all three of my placements, I believe that I have delivered a range of lessons and experiences that relate to this standard. But throughout my second placement, one experience that stood out to me was when we took the children on a trip to Castell Henllys, in Pembrokeshire. The trip consisted of around 50 children from two Year 2/3 classes. The Trip included a wide range of activities, which spread over all aspects of areas for learning. From this experience the children were able to take their knowledge that they had learnt in the classroom and actually see it brought to life. During this day the children were able to live like celts, they had the opportunity to cook like them, build huts and even dress up and go to battle.  
 
Another real-life experience that I delivered to the children took place within the school environment and linked it to the topic of money. The children were able to independently have a ‘shop’ where they were given paper money and a shopping list. This experience allowed the children to practice and understand how money is used in day-to-day life.  

	What have you learned? 
	From this experience, I have discovered how essential it is for children's growth to learn in real-life situations based only on these two experiences, out of many others. Additionally, I've come to appreciate the fact that children learn best when they can connect between what they're learning and when they can see and comprehend things in their environment. In addition, I have learned that as the children’s engagement is a lot high when they are doing more physical, hands-on tasks, their behaviours were better improved.  

	What next? 
	Progressing forward, I am going to ensure that I continue to use real-life context in my lessons to be able to give the children the best learning experiences. Within each topic I teach I will, if possible, enable the children to experience at least one real-life authentic context.  


 
 
 
 
	Professional Experience Template 4 
	Going forward I will continue to create lessons that include the outdoor environment, when possible, as well as other learning settings for the learners. This is the ensure that the learners have as many chances as possible to learn to the best of their abilities whilst having fun. In the future, I hope to apply my experience to other professional settings and spread my knowledge about the benefits of blended learning. I'll also talk to other teachers to find out what blended learning strategies they've used in their classrooms. 

	Pedagogy Standard 
	Cross-curricular themes 

	What did you do and why? 
	During my third placement, I had been teaching about Space. This topic was able to give me a lot of opportunities to include cross-curricular teaching into my lessons. By including cross-curricular lessons into my planning I was able to make the teaching and learning a much more enjoyable experience for the children and also myself while delivering.  
 
One lesson in particular that has a mix of cross-curricular approaches as well as blend of teaching approaches was during my lesson observation. The main focus of this lesson was rockets, so I decided to have a carrousel style lesson. The class was split into three groups whereby each group had the opportunity to work with myself, the teaching assistant (TA), as well as independently.  
 
The main focus group was with myself, during this we wanted to measure which size plastic bottle model rocket travelled the furthest. Prior to starting the investigation, the children needed to write a prediction and discuss variables. Following on, throughout the experiment the children were able to measure the distances and then once all the recordings had been taken, they had to find the average distance. This activity incorporated both scientific skills as well as mathematical skills.  
 
Another group that worked alongside the TA created their own rocket model using recycled materials. Previous to this the children had to write step-by-step instructions on how they would make it. They also had to research and bring into school recycled materials that could be used. Just this aspect alone covered humanities, expressive arts, literacy and DCF.  
 
Finally, the children that worked independently were given a coding task, in which they had to set up an obstacle course and get the ball from one end to another. Again, this task also had a range of cross-curricular aspects such as mathematics when problem solving, DCF while using the iPad to code and also language and communication whilst discussing different routes that the ball could take.  


	What have you learned? 
	I have found that incorporating cross-curricular themes into the classroom is an essential element for keeping the children engaged. I now know how to integrate cross-curricular themes into lessons in a variety of ways that enhances the main subject matter. Additionally, I've observed that employing cross-curricular themes can help to assist the children to gain significant skills and aid them in the development of the four purposes. This was also significant and relevant to my work as a teacher since it demonstrated and offered proof of a carefully considered, organised, and delivered lesson utilising cross-curricular topics. The lesson, in my opinion, provided children with excellent integrated learning possibilities without pressuring them to adopt cross-curricular themes. 
 

	What next? 
	Although I am aware of the importance of incorporating cross-curricular themes into teaching and learning to support children in achieving the four purposes, I will continue to integrate cross-curricular themes into lessons. Additionally, I think it would be a positive if I observed other teachers, which would allow me to gain inspiration and ideas from them.  


 
 
Word count: Approximately 2,000 
 
Part 2


Introduction 
 
Effective educators routinely engage in reflection as a process of self-examination and self-evaluation to enhance their professional skills. The principles of reflective teaching can be found in the research of John Dewey (1933, 1938), who argued that reflection is a crucial part of experience-based learning. Teachers that engage in reflective thinking operate consciously and purposefully as opposed to carelessly and reactively (Simpson, Jackson and Simpson, 2004).  
 
The pedagogical principle that will be discussed and reflected upon will be cross-curricular themes. Based on my own experiences throughout my school placements, I have decided to choose this principle as it was a heavy focus that I had, while out on my practice. The Welsh Government’s (2021) framework highlights the value of incorporating cross-curricular themes into the classroom to assist in the children’s academic development. Cross-curricular themes are fundamental elements that support all learning and provide learners access to the whole curriculum, according to the Welsh Government (Welsh Government, 2021). Cross-curricular themes have been defined as an approach to teaching that is distinguished by an awareness of a combination of concepts, abilities, and information from different subject areas. These guide an enhanced pedagogy that encourages a technique of teaching that welcomes and investigates a broader awareness in a variety of ways (Savage, 2011).  
This critical reflection will be mainly focused on my most recent placement experience in a Year 4/5 class made up of a wide range of mixed abilities. Over the three years of my teaching practice, I have been aware of how important it is to include cross-curricular themes within my planning and preparation of lessons. However, for my final placement, I set out to understand the meaning of why cross-curricular responsibilities are important to the learners to enable me to best link them within all my lessons. Moreover, I would like to increase my knowledge further so that I can continue to successfully apply it in my future practice, which is why i have decided to concentrate on it for this assignment.  
 
 
 
Critical Discussion 

There is a long history of cross-curricular teaching and learning. Plato argued how important it is to combine practical, intellectual, and emotional skills. Cross-curricular learning was supported by several educators, including Comenius, Rousseau, Froebel, and Pestalozzi. Progressive theorists such as Steiner, Dewey, Montessori, and Isaacs developed these concepts in the late nineteenth and early twentieth centuries. Similar to Hadow (1931), Plowden (1967), and the school Reform Act of 1988, the most recent primary school reports acknowledge the value of combining the disciplines and abilities of several subjects to solve everyday problems (Bitok, 2020). The development of creative thinking has also been strongly linked to connections across curriculum subjects.  
Such connections were made by psychologists Csikszentmihalyi (1997) and Sternberg (2003), who stated that interactions between subjects are often the source of innovative ideas. However, drawing linkages across topics has been controversial (Sawyer, 2003).  
 
The significance of learning the unique knowledge, language, and skills of each subject discipline is widely acknowledged by educationalists, including Gardner (1999, 2004, 2006) and Hirsch (2006). However, while Hirsch advocates for a pure "knowledge curriculum" of ongoing subject separation, Gardner sees frequent integration as crucial for profound and transferable learning (Hirsch, 2007).  
 
After conducting a study on cross-curricular pedagogies, Jonathan Barnes developed six common and distinctive approaches of combining many subjects to address a subject, theme, or issue. He found that Tokenistic cross-curricular approaches, hierarchical cross-curricular teaching and learning, multidisciplinary cross-curricular teaching and learning, interdisciplinary cross-curricular teaching and learning, opportunistic cross-curricular teaching and learning, and double focus cross-curricular teaching and learning are some of the various objectives, planning strategies, and learning opportunities that these cross-curricular teaching and learning styles produce. Following the implementation of focus lessons such as the ones mentioned above to optimise student engagement, teachers should select the cross-curricular strategy that best fits the type of learning they want to encourage in their learners. Every strategy has a distinct objective. All are applicable to all subject areas. They show themselves in at least six different ways (Barnes, 2015).  
 
The cross-curricular approach that I have mainly used throughout my teaching practice is double focus cross-curricular. The term "hierarchical cross-curricular teaching and learning" The goal of hierarchical cross-curricular methods is to further develop a subject by teaching elements of another. Although there are many possibilities throughout the year to use newly acquired knowledge and skills in cross-curricular situations, a separate academic curriculum is maintained. Many people believe that the simplest approach to guarantee a subject is present in the curriculum is to use it as a partner in a learning hierarchy. For example, the main Area of Learning and Experience (ALoE) in the lesson being discussed was ‘Science and Technology’. However, over the three aspects of the carousel, there were cross-curricular links to numeracy, literacy and digital competence framework (DCF).  
 
In Wales, there are three aspects to cross-curricular learning. These are numeracy, literacy and DCF. The Curriculum for Wales was put into law by the Curriculum and Assessment (Wales) Act 2021 (the Act), which additionally eliminated the prior curriculum. The Act contains provisions about curriculum advancement and assessment for learners aged three to sixteen. It is now required by the Welsh Government that these skills have to be taught in the classroom. It provides the following requirements, which cover the cross-curricular responsibilities of digital competence, literacy, and numeracy throughout the learning continuum (Welsh Government, n.d.). The Welsh Government increased the importance of the Literacy and Numeracy Framework (LNF) in an effort to improve learning outcomes. According to a report by the educational body Estyn, literacy and numeracy skills in Welsh schools are only "adequate." They demanded that the Welsh government provide schools additional time and funding (Estyn, 2023).  
 
The Minister of Education and Skills created DCF in 2015, and it became accessible in September of that same year. In order to guarantee that children's education was maintained current with the demands of the modern world, it was pushed into schools. The abilities and knowledge that allow learners to utilise technology and systems with confidence are referred to as DCF. Leaners will benefit from the framework by being able to work, cooperate, and engage digitally, as well as having confidence in handling data and solving problems (Twinkl, 2024).  
 
 
For many years, there has been a strong debate about the use of subject-focused or cross-curricular methods to learning. Researchers have either supported or opposed the use of these techniques in schools (Palmer and Pettitt, 2002). Researchers have used a variety of reasons in their writings to argue for or against cross-curricular responsibilities to lesson planning and teaching. These have included psychological arguments based on the research of well-known educationalists like Dewey and Vygotsky on the makeup of the learner's mind and the environments in which learning will take place. These types of arguments often include the claim that teachers who use integrated methods of planning must comprehend the "deep structure" of each topic much more than those who teach separate courses (Bernstein, 1977).  
One of the key arguments for a curriculum that has cross-curricular responsibilities is that when it is structured in this manner, learners are more driven to study. According to Darling (1994), the drive that learners have to pursue their own interests, even with teacher assistance, is essential for effective learning. It has been proposed by a number of researchers that learner motivation is related to learners' perceptions of the work's relevance to their everyday experiences (Darling, 1994). The purpose of cross-curricular methods, according to Hayes (2010), is to provide pupils with a more relevant and meaningful education by emphasising the fusion of ideas and concepts throughout and beyond the classroom (Hayes, 2010).  
 
Supporters of disciplined or subject-focused approaches to curriculum state that maintaining clearly defined subject boundaries allows for a greater understanding of a feeling of order (Gardner, 2015). In practice, some believe that cross-curricular learning is not the best approach for children to learn. For instance, Entwistle (1970) claimed that cross-curricular learning felt like a "poor instrument" for helping children learn in a way that is controllable and structured (Entwistle, 1970).  
 
While planning and delivering lessons, I would ensure that the learners knew that there were cross-curricular themes. For example, while delivering my carrousel lesson, the learners were made aware that it was a science and technology ALoE, but I would make sure that I would reiterate that it has cross-curricular responsibilities.  
 
Since Vygotsky, social scientists have maintained that learning is fundamentally a social and cultural process. Together, neuroscientific and social scientific discoveries imply that the following factors contribute to long-lasting, transferable learning in both curricular and pure topic contexts: emotional relevance; engaging in meaningful work; and working with others to overcome barriers. The lesson that has been discussed in part 1 could be described ‘busy’ due to the number of ‘hands-on’ activities that took place. However, I saw it as an experience that meant every child was engaged. Research has found that strong, highly engaging experiences that are prepared as part of a lesson or for a series of lessons have the greatest probability of incorporating and enhancing all learners (Barnes, 2015b).  
 
Research indicates that when students are involved in meaningful and genuine lessons that are linked to real-life scenarios, learners connect with the subject more deeply and become more engaged (Boyd, 2022). A study found that when links were formed between the curriculum and real-life experiences, students felt more engaged (Lord, 2005). Vars (1965) addresses this as well, claiming that learners' motivation to learn is enhanced when they are actively involved in their education and concentrate on "real-life" problems, which in turn lessens behavioural issues. As highlighted by Bartlett (2005), who outlines cross-curricular learners as active rather than passive because they prefer the "doing" approach over "observing," Lord (2006) also highlights practical application as a crucial component of an engaging curriculum (Wall and Leckie, 2017).  
 
Collaboration has been shown to have several positive effects on teaching and learning and is a crucial component of cross-curricular pedagogy. First, through collaborative practice, it starts to collapse the boundaries that divide topics and the framework of what the research shows is an outdated system (Robinson and Aronica, 2018). According to Datnow (2011) and Fleming (2012), collaboration is essential for school and learner progress. According to Locke (2008), teachers can enhance the depth of their understanding by identifying overlaps through collaborative planning. Curriculum integration, according to the research, led to a more contented workplace; teachers felt good about their profession and had positive working environments (Drake, 2012). 
 
Cross-curricular education is not risk-free. In previous forms, it was frequently feasible to make incorrect connections between a large number of subjects and to maintain little sense of progression or subject record keeping (Alexander et al., 1992). The emphasis on consistency and development that is currently prevalent has served to remind teachers of the value of challenge and a feeling of personal improvement in the learning process. Since the new national curriculum for Wales takes accomplishment levels from the foundation topics, subject advancement may be harder to evaluate; yet, setting learning objectives is still essential to the feeling of personal growth. 
 
As part of the lesson, I felt the importance of having a learner-led aspect. When planning and preparing this lesson I knew that the children had a strong passion for technology. According to the United Nations Convention on the Rights of the Child (UNICEF, 1989), children should have a voice in the how and what they are taught. Pupil-led answers were welcomed, which considerably improved the outcomes from experiences and various types of cross-curricular thinking in numerous case studies (Cremin, Barnes and Scoffham, 2009). It has been demonstrated that learner-led learning promotes more positive attitudes, self-esteem, empathy for peers, and academic success (Towns, 1998) Because groups of learners typically push through difficulties that individual students would give up on, collaborative learning is effective. Furthermore, pupils learn best what they teach themselves, according to McKeachie (McKeachie, 2011). Learning helps pupils create situational tactics and gives them the ability to come up with solutions for brand-new issues every day. Carr (1988) stated that, "We should teach students to think critically, to compare and analyse, to question and assess." and learner-led learning does exactly that (Carr, 1989).  
 
When planning for this lesson, i wanted the children to have the chance to socialise with one another. This is supported by several theorist, one being Vygotsky. His views on children's learning were adopted by educationalists such as Bruner (1969) and Wood (2001), who substituted Vygotsky's 'Zone of Proximal Development' with the more common term 'scaffolding' to explain how more experienced individuals help learning take place (Belland, 2016). Furthermore, Bandura (1994) created his social learning theory, which demonstrated those who modelled their learning behaviours after observing others were better at remembering and applying what they had learned. 
 
In 1992, Harvard Education Professor David Perkins made the famous statement that "learning is a consequence of thinking." Perkins goes on to say that rich, multilayered, stimulating environments, real-world investigations, active participation in discovery, and challenging questioning all foster thinking in contexts that are both cross-disciplinary and single-disciplinary (Perkins, 2010). However, deep thought and transferable learning cannot be achieved by experience and stimulus alone. When planning lessons, I always ensured that children were not only grouped based on their abilities but also the way that they think. A number of cognitive psychologists argue that a variety of other factors affect how learners think. Whether in a single-subject lesson or a cross-curricular lesson, when learners explain their reasoning, we soon learn that individuals have different ways of thinking. Numerous psychologists have advanced the theory that there could be a multitude of ways of thought. According to Robert Sternberg's (1997) theory, there are thirteen unique "thinking styles." According to Sternberg's theory, certain learners exhibit monarchic thinking styles and prefer to focus on and strive towards a single objective. Others, on the other hand, have an oligarchic thinking style and are driven by many, perhaps equally important objectives.  
 
 
 
Conclusion  
 
In summary, the aim of this assignment was to critically reflect on both my own professional growth and an array of literature related to it by evaluating my own progress in lesson preparation, planning, and teaching that integrates a particular pedagogical principle—in this case, cross-curricular themes. It's evident from this assignment that many theorists support the usage of cross-curricular themes in the classroom, as it has looked at the advantages and disadvantages of the approach.  
I will discuss my research on cross-curricular themes and how I want to apply it in my future as a teaching professional in the last portion of this assignment. As stated at the beginning, John Dewey (1933, 1938) believed that being reflective is crucial to being an effective practitioner. This is also backed up by the Welsh Government, they emphasised how crucial it is for teachers to engage in "Reflective Practice," which allows them to consider critically what they are doing now and how they could make improvements for the future (Welsh Government, 2015). 
 
Moving forward, a cross-curricular aspect I would like to make a priority of incorporating into my lessons is DFC. This is because, after evaluating my teaching practice, I feel that, in contrast to literacy and numeracy, I have had greater difficulty incorporating this element into the lessons I deliver. Estyn reported that DCF has an overall positive impact on teaching and learning, as it mainly motivates the children by the level of engagement. Furthermore, from a study they conducted, it was found that children who has DCF incorporated into their lessons had a higher literacy and numeracy score (Estyn, 2013). Moreover, I feel like my confidence has greatly improved throughout my final placement, when linking the cross-curricular framework to a lesson compared to previous placements. I will, however, continue to expand my knowledge from the research that I have undertaken throughout this assignment and apply it to future practice.  

Upon reflection I have learnt why cross-curricular responsibilities are so important to the children’s academic development. It has also been clear to see that cross-curricular responsibilities enable children to be more engaged in learning. I observed this when delivering my lesson, all the children were fully engaged. This led onto the level of behavioural issues being lowered which is backed up by the research of Boyd (2022). 
 
The assignment has resulted in crucial conclusions, one of which is the importance of using this pedagogical principle in the classroom. Cross-curricular learning is a crucial component of the Wales 2022 curriculum and is necessary for a child's education and growth (Welsh Government, 2020). I am therefore going to make it a priority to continually incorporate cross-curricular learning into my future planning.  
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