‘Supporting pupil progress: a detailed analysis of one child’s holistic
development, with justification for the next steps in learning.’

My focus child is a pupil of a large school in the Vale of Glamorgan Local Authority. This
school has 700 pupils on roll aged from 3 to 11 years. Most pupils are from English speaking
backgrounds and the free school meals percentage is low at 11%. Little or none of the pupils
speak welsh at home.

The pupil is based in a year 1 class in a three form entry. During my placement | have
been amazed by the amount of more able and talented pupils within this year 1 class. The
majority of the pupils are at the correct outcome for their year, however, there are several
who are achieving at least a level above. These more able and talented pupils are achieving
at least an outcome 4, the majority on outcome 5.

I will aim to give an overview of my chosen pupil, followed by their development and
progression during my time teaching. To ensure that | have been ethical, | have included
consent forms, made it clear that they have the right to withdraw and will keep the child
anonymous during my writing.

My chosen pupil is male age 6. Both parents of this child have successful careers and
he has an older brother who is in his late teens. This pupil is very shy and quiet at first
however, once you spend time with him he is more vocal and easily attaches himself to you.
He is always one of the first to be ready on the carpet and does not have any behavioural
problems.

When selecting my learner, | debated whether choosing a child with lower ability or
additional learning needs would impact on how | would evaluate their learning and that it
would give a result that | wanted. | chose to not do this and look at selecting a more able
and talented pupil. | did so as | find it more difficult to provide next steps for a exceptional
learner and challenge them to progress.

Whilst looking at the data provided from the Read Write Inc tests and National Tests,
| found that one particular child stood out to me. A quiet child who surprised me in how
intellectual they are, being one level above the average for year 1.

This child is in grey group for Read Write Inc which consists of learners from year 1, 2

and 3. He shows exceptional ability in knowing his ‘speedy sounds’ and very rarely makes



mistakes in spellings (see appendices 3). In mathematics, this learner is in top set, producing
year 3 work the majority of the time.

When looking at data for this year 1 class, | was aware of keeping all children
anonymous. Children’s emotional, mental, physical, spiritual barriers need to be protected
during any data investigation. The child must come first in all aspects of learning. We must
be aware that data does not reflect all aspects of the child.

Part of this data collection was to interview this pupil. | asked the pupil a range of
guestions about the learning experience and their learning journey through year 1. | found
that this was helpful as | found out what the learner enjoys and how they learn best. The
learner was able to communicate his preferences regarding learning and what would be
best to help him learn. The issue that | was concerned about was that the learner may be
telling me what | want to hear or making it up to please me. | was concerned that the
learner was not sure how they felt about learning and would rather tell me that they prefer
just playing with their friends. The learner communicated that he enjoys being quizzed to
help him remember things and he likes it when he knows the answer and can tell the
teacher and class.

The data collected reflects a holistic view of learning that can be seen in
Nottingham’s (2013) ASK model. The ASK model acknowledges three areas — Attitudes, skills
and knowledge. Throughout my data and analysis of the learner you can see that this pupil
has the desire to succeed in all areas. He then is able to transfer this desire by using his skills
to gain the knowledge that he desires.

This learner possesses all of the skills the ASK model mentions — intellectual, social,
communicative and physical. For all of these skills he is high achieving, which therefore
leads me to believe that this is the reason behind his secure learning and knowledge.

He has a positive attitude towards learning and that resilience in learning secures his
knowledge that he is able to gain through his skills. | am able to use this learner in
scaffolding when it comes to group work. This pupil is able to come alongside a low ability
learner that needs support.

Read Write Inc consists of an hour each day that includes blending words, spellings,
reading and writing (See appendices 1). The learner has ‘Built a sentence’ which is to
remember the beginning of the sentence and to finish it off with information or knowledge

that they have read or sometimes could be something that they have made up. As you can



see in appendices 1, the learner has spelt and formed all letters and words correctly. His
spelling is perfect and you can see that he holds knowledge of capital letters and full stops.

Further down their work page, you can see that the learner has rewritten the story
about a dog named Barker. The learner has used ‘blue for better’ to correct any spellings or
corrections which is a whole school approach in writing. If the learner has spelt the word
how it sounds, then they are given pink highlighter as a ‘well done’. The correction of
spellings then starts in Key Stage 2. The marking in this particular school was difficult to first
get used to as | could not understand why the school mark the work as correct, when there
are misspellings. However, Dylan Wiliam (2011) says that we should be closing the gap and
that students should spend more time thinking. He found that it has more of a negative
effect on the classroom and we should develop a growth mind-set.

Feedback is only most effective when our learners are fully engaged. Good learners
know that it is in their own power to progress and better themselves. A growth mind-set
gives the learner understanding that our ability in something is not a fixed quantity. Building
a growth mind-set is to understand that we are not born with a talent but rather, we reap
what we sow — if we work hard, we will see the results. Dweck (2006) believes that the
sooner that our learners understand growth mind-set, they are more likely to accept
feedback from their educators.

Feedback is to do with the relationship with learners and their teacher. If a learner
does not respect or like their teacher, they are highly unlikely to listen or take on any
feedback whether positive or negative. As teachers, we can either give a child the
motivation to progress or give up. Growth mind-set does not work unless the relationship
between learner and teacher have a good relationship.

This pupil was able to write a letter using persuasion techniques (see appendices 2).
You will see that the learning objective was to write a letter to apply for a job with Father
Christmas. This pupil achieved the learning objective which is shown in the feedback
underneath the work.

This pupil has clearly set out his work in the format of a letter. Throughout this work
there is only four ‘blue for better’s for this piece of work. He has been able to use
descriptive writing and persuasion techniques to back up why he is right for the job. This

pupil has formed his letters correctly and legible writing that sits on the line.



In maths we have covered a range of topics. Temperature has been difficult for year
1 to understand so we have used the opportunity to find missing numbers and find the
difference between temperatures to bring our calculations into our topic. When planning
for maths there are several who are more able and talented. | have to ensure that | always
plan for those pupils to finish and that they would move on to next steps. For example,
pupils were given missing numbers worksheets, for those children who finished, they were
to complete another worksheet that had more difficult calculations and then create missing
number calculations for the person next to them.

Usually quiet pupils get over looked because they do not require a lot of attention.
After getting to know this child, | have found that the more attention you give him, the
more he requires. It has been encouraging to see him adapt to a new teacher and
communicate what he does during break time for example.

Well-being is a vital part of every child’s right. As part of the new curriculum, we
know that one of the areas of learning is well-being. Donaldson (2015) recommended that
in order for our children to succeed in learning, that their well-being needs to come first.

Physical development is a vital part of well-being. Throughout schools today yoga,
mindfulness, sports, run a mile are being used during well-being time to ensure that pupils
are set for the day — no matter what kind of morning they have had.

Appendices 5 shows an image from a school trip to Techniquest, Cardiff Bay. This trip
followed our topic on space. This learner is shy although independent. Bandura believed
that we copy behaviour through observing others and that our environment causes the
reaction of our behaviours “Most human behaviour is learned observationally through
modelling: from observing others, one forms an idea of how new behaviours are performed,
and on later occasions this coded information serves as a guide for action.” (Bandura, 1977).
This explains that the way that we behave socially is a reflection of our interactions with
others, environmentally and cognitively. Whilst researching behaviourism, Bandura found
that there is a link between that and the environment. He considered that these three
thinks like to how we psychologically process things.

Bandura’s Social Learning Theory relates to Vygotsky’s Social Development Theory
and Lave’s Situated Learning. Both these theories emphasis how important that social

learning is, and therefore we need to include this in our planning for our learners.



During this trip | was able to observe this learner in what they were drawn to. This
pupil managed every station in this learning environment but you could see that once he
has completed the task once, he was ready to move on. | have found this during lessons too.
If they challenge is too easy, this pupil loses concentration and interest.

Reflecting on this into the classroom, | had planned various activities for the
enhanced including the role play. Focused outside activity involved having to use a toy
fishing rod to hook a duck. This requires focus and a little bit of thinking behind it
(appendices 5).

This learner was able to easily complete this challenge and took pride in showing
other pupils how to do it. In appendices 6, you can see this pupil working on the task of
finding the pieces to fit into the shapes. This is a great non verbal activity as | can see how
the child thinks in the way that they place the pieces together.

Nottingham’s (2013) ASK model helps reflect this learner’s ability as from observing
this pupil | can see how their attitude towards learning is reflected in how well they succeed
in their own learning within the classroom.

Through observation | have found that this pupil reflects highly on the Leuven Scale.
Professor Leavers (2013) created an observation scale on which we can use to help reflect in
our observations. It was created to help with summative assessments that can reflect their
well-being and involvement.

This pupil is always one of the first to shout out his words/sounds/letters. This is also
the case in all learning throughout the day. He works confidently in a pair and praises his
partner throughout learning.

When asking for feedback from the pupils after a lesson, this particular pupil always
says that they do not understand and did not understand the lesson or learning. This does
not reflect in his work as he produces outstanding work. When asked about how he found
one lesson, he said that he actually understood the lesson, but needed reminding. This has
given me means for next steps when planning a plenary and next lesson introduction. | am
able to recap previous learning to ensure that all learners are happy with the learning.

Finding next steps for this particular learning has proved challenging. Some days this
pupil can finish work extremely quickly and have no mistakes. Some days this learner likes

to chat with his friends on his table and completes the work slower. In planning, | must



always have next steps ready for these more able and talented learners, regardless of
whether they may or may not finish the first set task.

When looking at the Literacy and Numeracy Framework (Welsh Assembly
Government), if the pupil has achieved the learning objective, then | would look at the next
stage for the learning. For example, | would look at year 2 and see what outcome they
should be completing. This does not always need to be the case, as their teachers we know
our learners best and can provide our next steps for the learner ourselves.

In relation to the curriculum documents that | have been using (appendices 9) finds
the numeracy framework for year 1 and year 2. These documents have helped inform next
steps for my learners. As the teacher | know what the learners have covered in numeracy
and what we need to cover. We have found that we have covered all of the framework, so
included in our next steps for learners would be to recap over areas of the framework that
need development as well as providing progress for more able and talented learners.

Next steps for this learner in literacy — Read Write Inc, would include following the
planning for year 2. The grey group that this pupil is in is aimed for year 2 children. If this
particular child does exceptionally well in the national tests — which is expected, then he will
be moved into the comprehension group which is Key Stage 2 work.

There are always routes to challenging higher ability pupils, even though sometimes
you think unless they skip a school year, there is no way. However, we as educators can
blend frameworks together and find next steps for the learners.

To ensure that | am able assess all learners, | use a tracking system using excel with
colour codes. After every lesson taught | am able to reflect and evaluate, how the lesson
went, how the learner felt that it went and how well they understood the learning. | then
comment next steps for each individual learner to progress their learning. For those who
struggled to understand the lesson, | ensure that there is support in place for them in the
next lesson to ensure they access the learning.

Another approach to next steps would be to use problem solving. Rather than
moving them on to the year group above work, get the learner to think about the learning,
rather than the doing. By doing this, the learner is engaging in developing their thinking and
problem solving skills.

| also found that getting the learner to take the role of the teacher has helped them

progress in the learning. It has given him the confidence of using peer assessment and



taking ownership over learning. This develops their leadership skills and communication
skills as well as getting the learners involved in directing and guiding the other pupils in
completing tasks.

John Dewey (1887) is a theorist known for his pedagogies in behaviourism. He
believed that we learn most effectively through opportunities the enable previous learning
experiences with previous knowledge. Dewey then developed this theory into experiential
learning ‘where knowledge comes from the impressions made upon us by natural objects.” |
have been able to experience this as an educator in schools who have adopted the approach
of Inquiry Based Learning.

The belief system of Dewey (2011) we are able to see in current education today as
teachers, pupils and subject knowledge are all equal. By giving the pupils that are high
achievers the task of the teacher, it gives them an opportunity to develop as independent
learners. The limitation of this is that other pupils may not respond to equal peers within
the classroom.

As mentioned previously, being informed by learners by using assessment for
learning, | have been able to evaluate and provide next steps for learners, including planning
a plenary to allow pupils to respond to the learning and also recap previous learning in the
next lessons introduction to allow for time to remind pupils about their learning and help
with any problems.

This is another opportunity for this pupil to support other pupils that did not
understand previous learning and help explain in a way that | did not. Sometimes children
learn more from their peers (Bandura, 1977). Bandura’s social learning theory is relevant in
the classroom today, as we use peer assessment and self assessment in assessment for
learning. Building these relationships and scaffolding between pupils enhances their
learning.

The two types of assessment that we tend to use are formative and summative. The
formative provides feedback whilst the learning is taking place. For example, this could be
verbal feedback from the teacher, or peer assessment. Formative assessment also helps the
teacher know whether this learning is working, whether to use it again or not. The
summative assessment is when the learning has been completed. This can be reflected in
tests, marking or pupil evaluation of the learning.

Hanna and Dettmer (2004) recommend that teachers need to develop a range of



assessment for learning strategies in order to reflect our planning and evaluation. We use
assessment for learning as an approach to improve students’ performance. It is a way of
getting our pupils more involved in their own learning and give them confidence in the
learning they are doing.

Assessment for learning is ‘closing the gap’ between current levels in learning and
where we aim for them to be in the foreseeable future. Learners should be part of this
process, rather than teachers deciding on behalf of the learner. Excellent teachers will plan
assessment for learning within their lessons to help learners progress in their learning.

This pupil is able to understand the concept of assessment for learning as he is able
to show that he can ‘think like a teacher’ and help other pupils within his class. He is also
aware of how to set targets for himself and knows where he would like to be in his learning
and progression.

My role as a teacher is to help this pupil achieve these targets by providing him with
the skills necessary to gain the knowledge, this links with the ASK model (2013). As
mentioned previously, the ASK model provides us educators with the knowledge in how we

can provide for our learners in our planning and teaching.

To conclude, after gathering data, looking at a range of data and comparing what works best
and what does not. | believe that pupil voice is the most efficient way of understanding this
learner. Rather than asking the learner lots of questions that could be overwhelming,
observation has been the best way of discovering this pupils' likes and dislikes. Quiet
learners are sometimes hard to get to know quickly. | have found that the more | have
taught this pupil and having presence on the playground, the more this pupil has felt
comfortable to talk to me about himself without me needing to ask questions.

This high ability pupil has already proved that he is more than capable to handle year
2 literacy work and year 3 maths work. The next steps to ensure progression towards the
end of the school year would be to involve this child in assessment for learning and be set
tasks of problem solving rather than being moved on to the next level of work.

An example of this going forward would be to ask this pupil what he would like to do
in his learning. As part of this assessment for learning strategy, | would be giving this learner
the role of the teacher, in order for him to build confidence in speaking to his peers. This

would also involve him working alongside other pupils who need support and marking their



work. By doing this, this pupil will have to think on his feet in marking which develops his
thinking and problem solving to the next level.

This learner is exceptional for his age and exceeds the levels that is required for a
year 1 pupil. He has made outstanding progress in all areas of learning. | have focused
particularly on literacy and numeracy as he is a more able pupil. Providing next steps for this

pupil will be as mentioned, involving him in the role of the teacher, problem solving and

creating his own learning.
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Year 2

Learners are able to:

* count mlably up 1 20 objects
« read and wrtte numbers 10 at least 20
* compare and order numbers to at least 20
* use number facts within 10, Le.
doubiing and halvng, eg 4 + 4
bondsof 10,e9.6 +4

« find halves in practial situations

* use ‘counting on’ srategies to 3dd two lections, starting wth the
farger rumbec e.g. 8+ 5
* add and subtract numbers involving up 10 10 objects

« make a sensble esymate of a number of objects that ¢
checked by counting

* use diferent combinations of money to pay for tems up to 20p
» find totak and give change from 10p

o use non-standard units 1o measure:
levgth, height and distance
weight/mass

~ capacity

« use the concept of time in terms of their daily and weekly actvities
and the seasons of the year

o usestandard units of time to read ‘o'dlock’ Using both analogue
and 12-hour digeal docks

. < words for a range of
g cooler/warmer

* make whole turns and half turns

* sortand dassify objects using more than one criterion

* collect information by voting or sorting and represent & n
pictires, objects or drawings

» make lists and tables based on data colected

Learners are able to:

* count sets of objects by grouping in 25, 55 or 105

* read and write numbers 10 100

* compare and order 2-Gigit numbers

* use mental recal of number facts 10 10 1o derive other facts, i.e.
doubling and halving. e g derve 40 + 40 from knowing 4 + 4
bonds of 10, &.g. denive 60 + 40 from knowing 6 + 4

« recall and use 2, 5 and 10 multiphcation tables

« find haives and quarters in practical situations

« find small differences within 20 by using ‘counting on’ srategies
« use mental recal of number facts to 10 and place value to add or
subbract larger rumbers, 9. 24+ 4, 30 + 5 34 410

* use checking stategies
- repeat additon in 3 dfferent order
use halving and doubling within 20

« use diferent combinations of money to pay for tems up
« find totak and gve change from multiples of 10p

0 £1

* use standard unts to measure:
length, height and distance: metres, half metres or centimetres
weghtimass: kilograms or 10 gram weights

- capacity: ltres

o read hours and minutes an a 12-hour digital dlock
« read ‘ha¥ past’, “quarter past’ and ‘quarter to’ onan analogue
dock

« compare daly temperatures using a thermometer (°C)

« recogrise half and quarter tums, clockwise and anti-cockwise
* recognise that a quarter tum & 3 right angle

« gather and record data from
- lsts and tables
dagrams
block graphs
- pictograms where the symbol represerts one unit
« extract and interpret information from lists, tables, dagrams
and grp

10.

11.

i (papil e,

delete) for my child to take part in this project.
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