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[bookmark: _GoBack]Critically discuss barriers to engagement in education for children in one country. Take a global perspective and refer to local and global policies. Compare your findings to the situation for children in the UK.

“Globalisation is commonly used as a shorthand way of describing the spread and connectedness of production, communication and technologies across the world” (Smith and Doyle, 2019). This spread involves the intertwining of economic and cultural activity (Smith and Doyle, 2019). Whilst globalisation has been growing for centuries, many people believe the current situation of globalisation is profoundly different to the way it was many years ago, labelling what we now call globalisation as a ‘peculiar force’ (Smith and Doyle, 2019). There are theorists, specifically Marxists, who highlight that capitalism is the motivating force within globalisation (Schuerkens, 2003). A large aspect of the globalisation process involves the vast spread of education and of Western oriented standards of learning at all levels and the effects of widely accessible schooling (Epstein, 2003). 

“Education helps to enrich human lives, to empower people and thereby to raise human wellbeing” (Stewart, 1996). Education at school or within the community is one of the most effective ways to reduce poverty and inequality (Commonwealth of Australia, 2014). Acquiring knowledge and skills can provide new viewpoints regarding the world and establish choices and the confidence to seize opportunities to enhance “health, nutrition, income, living standards and to participate in decision making” (Commonwealth of Australia, 2014). This is mirrored in the four core purposes within the new Wales curriculum in 2022: ambitious capable learners, healthy confident individuals, enterprising creative contributors and ethical informed citizens (Donaldson, 2015). 

The Millennium Development Goals (MDGs) are a form of blueprint which have been consented to by all countries worldwide and all its leading development institutions (United Nations, 2015), and the second goal states that all children have the right to at least a primary education (Commonwealth of Australia, 2014). However, in 2013, there were 123 million children and young people between the ages of 15 and 24 who lacked basic reading and writing skills across the world (United Nations, 2013). 57 million children at primary school age do not attend school, and even those children who do attend school may finish early (Commonwealth of Australia, 2014). The main reasons that children and young people do not attend school are due to poverty, inequality and culture (Commonwealth of Australia, 2014). To have a quality education, students need to be enrolled at, and attend school, teachers need to be well-trained and supported, and the facilities need to be satisfactory with an appropriate  curriculum based on the identification of local language and culture in place (Commonwealth of Australia, 2014). This essay will critically discuss the barriers to education within Tanzania. It will refer to local and global policies, and with supporting evidence, will compare the situation to that of the United Kingdom (UK).

According to BESA (2019), there are currently 32,770 schools within the UK, the majority located in England. There are 1,569 schools in Wales, including 41 special schools (BESA, 2019). 22,000 teachers work full time in these Welsh schools (BESA, 2019). The average school budget across the UK in 2017 was £1,048,000 for primary schools and £4,617,000 for secondary schools (BESA, 2019). In developed countries, such as the UK, whilst some people go without proper education, all individuals are given the opportunity to get an education (Gowder, 2014). This is documented by the United Nations Convention on the Rights of the Child (CRC) which declares children’s rights and ensures they are being met by all.

However, many people in developing countries are not offered the same opportunities to get an education (Gowder, 2014). Developing countries are those in which are confined into a rotation of poverty and lack basic needs, falling behind the countries that have made significant political, economical and social change (Appiah, 2015). Whilst a notable decline in the number of out of school children across the world is evident, from almost 100 million in 2000 to 58 million in 2012, it is apparent that developing world countries have not achieved the MDGs of universal primary education (UPE) (Damon et al, 2016). UNESCO (2014) argues that “the progress of getting out of school children into school that occurred in the early 2000s has dramatically slowed” with little progression since 2007. This is simultaneous with a torpor in support to education, which has not developed since 2002 (UNESCO, 2014). Furthermore, most children in developing countries who do attend school seem to learn little throughout their time there (Damon et al, 2016). Children living in poverty encounter many barriers to accessing an education, ranging from having no school to go to, to not having a trained teacher at school to learn successfully (Rueckert, 2019). Whilst “increasing access to education can improve the overall health and longevity of a society, grow economies and combat climate change” (Rueckert, 2019), many developing countries do not provide children with access to education. This could be due to factors such as language barriers, gender roles and child labour, and all can implement the progression of quality education (Rueckert, 2019). The individual’s most likely to miss out on an education in these countries include young girls and children with disabilities; these individuals are classed as the world’s most vulnerable children (Rueckert, 2019).

Millions of children in Tanzania do not gain a secondary education, with approximately 5.1 million children aged between 7 and 17 out of school (Human Rights Watch, 2016). For most children in Tanzania, education ends after primary school, with only 52 percent of children enrolling in lower-secondary education, and even fewer completing their secondary education (Human Rights Watch, 2016). In spite of the growth that has resulted from gold production and tourism, Tanzania is still one of the most deprived countries in the world, with approximately 36 percent of individuals in Tanzania living below the poverty line (Opportunity International, 2020). Tanzania has endured remarkable political and economic developments and improvements in social welfare over the past few years, however, substantial development challenges such as economic distribution, population growth and corruption are nonetheless present (Ministry of Foreign Affairs of Denmark, 2019). A key reason for the lack of poverty reduction is that Tanzania has not achieved its goal to raise productivity in agriculture over the past decades, resulting in 80 percent of poor individuals living in rural households (Ministry of Foreign Affairs of Denmark, 2019). 

“The Worldwide Government Indicators show Tanzania has either deteriorated or has been stagnant in all governance indicators between 2012 and 2017” (The World Bank Group, 2019). Although the country’s poverty rate has decreased from 34 percent to 26 percent, due to rapid population growth, the entire number of people in poverty has remained at approximately 13million (The World Bank Group, 2019). Due to this population growth, the government’s attempts to expand access to social services such as education, health and water have been diminished (The World Bank Group, 2019). As the Tanzanian government have prioritised the provision of public goods to the population over the last few decades, access to water, education and health services have progressed significantly, resulting in the country moving up seven places on the Human Development Index and making progress in its efforts to meet the MDGs (Ministry of Foreign Affairs of Denmark, 2019). Tanzania has put exceptional stress on education, meaning that huge improvements have been made in the population’s access to primary education and the reduction of inequalities between girls and boys in access to education (Ministry of Foreign Affairs of Denmark, 2019). Consequently, this means that Tanzania is one of the few low-income countries which is close to achieving UPE (Ministry of Foreign Affairs of Denmark, 2019).

In 2009, Tanzania’s Parliament approved a bill known as the Law of the Child Act (Cameron, 2009). This legislation essentially controls the CRC, providing the legal framework which ensures the country’s children are protected (Cameron, 2009). The UK signed this convention in 1990, with the framework coming into force in 1992 (Crown, 2010). “The CRC is the first legally binding international instrument to address children’s rights comprehensively” (Ekundayo, 2015 p. 146). The instrument is distinctive as it protects political, economic, social, civil and cultural human rights together in one treaty (Ekundayo, 2015). 

The African Charter on the Rights and Welfare of the Child (ACRWC) was implemented by the Organisation of African Unity in 1990, and enforced in 1999 (Unicef, 2017). Much like the CRC, the children’s charter is a thorough document which sets out rights and identifies collective programmes and standards for the status of children (Unicef, 2017). The key reason for creating the ACRWC was due to the lack of input African Nations had during the drafting process of the CRC, resulting in the need for a charter which took into account the specifics of African context such as the cultural heritage, historical background and the values of civilisation (Ekundayo, 2015). To ensure the highest level of protection to African children, the ACRWC and the CRC should be used in conjunction with one another, thereby covering any shortfalls in either charter (Ekundayo, 2015). However, “the ACRWC is not well known within the continent amongst children, civil society, the media or governments” (Ekundayo, 2015 p. 156).

Article 11 of the ACRWC states that all children have the right to an education, to develop their personality, talents and intellectual and physical abilities to their highest potential (Unicef, 1999). Additionally, article 13 demands the right to protection for children with disability as it is normal in Africa for individuals with disabilities to be discriminated against (Ekundayo, 2015). Very few students with disabilities move into secondary education across the African continent (Human Rights Watch, 2016). This is due to a lack of adequate resources, inclusive equipment, qualified teachers and accessibility for students with all disabilities (Human Rights Watch, 2016). It is, however, against the law to treat disabled students unfairly within schools or other education providers within the UK (Crown, 2018). Education providers have a duty to ensure reasonable adjustments such as providing extra support and resources are made to eliminate discrimination against disabled students (Crown, 2018). Additionally, schools are required to ensure all buildings are accessible for disabled students by making alterations to physical features such as adding ramps (Crown, 2018). This is in line with the Equality Act 2010 and the CRC (Crown, 2018). 

According to Evans (2002), the introduction of cost-sharing methods for health and education had a detrimental effect on the social services within Tanzania. This resulted in dramatically deteriorating primary school enrolment rates, elevated drop-out rates and very low performance, particularly of girls. This could be attributable to the incapability of parents and guardians to pay school expenses, and the necessity for children’s labour at home (Evans, 2002). “Many families did not enrol their children in secondary school because they could not afford school fees and related expenses” (Human Rights Watch, 2016). Like article 28 of CRC, article 11 of ACRWC requires the provision of free and compulsory basic education, with the addition of the requirement of special measures taken to ensure education is accessible for female, gifted and disadvantaged learners (Ekundayo, 2015). In December 2015, the new government in Tanzania eradicated all school fees and contributions which were formerly required to enter lower-secondary schools in the country, resulting in a significant increase in school enrolment (Human Rights Watch, 2016). This move was one of the most important actions executed by the government to implement its education goals (Human Rights Watch, 2016). 

Tanzania’s Education and Training Policy 2014 aimed to increase access to primary and secondary education, subsequently improving the quality of education (Human Rights Watch, 2016). When the policy was introduced, there was a newly profound availability of knowledge through technological development for most Tanzanians, and the new education policy aimed to move Tanzania into the 21st century (Hakielimu, 2015). The goals set within this policy were in line with the Sustainable Development Goals (SDGs), “a United Nations initiative which sets a target for all countries to offer all children free, equitable, and quality primary and secondary education by 2030” (Human Rights Watch, 2016). The SDGs are a world-wide plan to “end poverty, protect the planet and improve the lives and prospects of everyone, everywhere” (United Nations, 2019). There is a total of 17 Goals which have been adopted by all United Nation Member States, who aim to achieve the goals by 2030 (United Nations, 2019). Whilst progress has already been made in many places, the overall action to meet these goals is not yet progressing at the speed necessary to meet their 2030 deadline (United Nations, 2019). 

The Education and Training Policy 2014 was analysed to ensure the main challenges facing the education system were addressed, aiming to bring Tanzanian education in line with neighbouring countries (Hakielimu, 2015). However, the policy is vague about the age in which a child can begin school, stating that children can enter school between the ages of 4 and 6, producing a class of different aged children with students finishing their education at different ages (Hakielimu, 2015). On the other hand, the policy does aim to improve quality education through a number of measures including “improved monitoring, curriculum reforms to make education more relevant, improving teaching and learning environments and providing basic services and a safe environment to children”  (Hakielimu, 2015 p5). However, Hakielimu (2015) suggests that whilst these proposed changes are necessary to improve the quality of education in Tanzania, they are not adequate, and that poor-quality education reflects the lack of training provided to the teachers. The Education and Training Policy 2014 does not state the level of qualification essential for an individual to become a teacher, with many teachers only having basic skill qualifications themselves (Hakielimu, 2015). Becoming a teacher within the UK, however, requires an individual to acquire many more qualifications. To become a qualified teacher within the UK, a qualified teacher status (QTS) is essential (Crown, 2018). An individual will require a degree with the addition of a postgraduate teacher training course, having already achieved a grade C in Maths, English and Science at GCSE level (Crown, 2018). 

Whilst official fees are no longer imposed by schools, most of the poor in Tanzania are still unable to attend school due to other school-related costs (Human Rights Watch, 2016). This could be due to the cost of transport to and from school, uniforms and additional school materials such as books and stationery, or even the boarding facilities required when schools are far away (Human Rights Watch. 2016). Poor families are not the only individuals who struggle with financial costs. Since the official fees for education have been discarded, schools are unable to fund basic needs which were previously paid for by parent contributions (Human Rights Watch, 2016). This includes funding for school construction and renovation, learning materials and the employment of teachers (Human Rights Watch, 2016). Without this funding, a quality education is not available for individuals within Tanzania. 

Article 15 of the ACRWC states that “children should be protected from all forms of abuse which is likely to be harmful or hinder their physical, intellectual, moral or social development” (Unicef, 1999). However, in Tanzania, a typical ‘house girl’ will work for long hours housekeeping, cooking and caring for children, and are susceptible to patronisation, exploitation and sexual harassment from their employer (Koda, 2000). This demonstrates a hidden contravention of children’s rights (Evans, 2002). Within the UK, the CRC provides a minimum age for admission to employment and appropriate regulations of the hours and conditions acceptable (Ekundayo, 2015). However, the ACRWC does not provide the same provisions, with a less detailed article regarding child labour (Ekundayo, 2015). The CRC includes an additional two rights which ensure children are free from work which interferes with their education and is harmful to their health (Ekundayo, 2015). 

When a household encounters economic difficulty, a girl is often the first to be withdrawn from their education, resulting in sexual relationships with older men to continue her education (Evans, 2002). This is common for teenage girls in Tanzania (ActionAid et al, 1999). Approximately 2 out of 5 females marry before they turn 18, and thousands leave school due to child pregnancy (Human Rights Watch, 2016). Whilst the ACRWC defines a child as “a person below the age of 18 years old” (Ekundayo, 2015 p.148), traditional African culture has a different view on the measure of childhood (Ekundayo, 2015). Once married, society views the child as an adult who is responsible for running a family, regardless of their age (Ekundayo, 2015). Early marriage of a female child creates a barrier to education. Based upon the definition of the child, the ACRWC prohibits marriage under the age of 18, however as mentioned previously, the governments are not reinforcing this charter as it is not yet well known within the continent. Whilst the CRC does not specifically prohibit marriage under the age of 18, there are laws within the UK which enforce this (Ekundayo, 2015).

Many young girls are subjected to extensive sexual harassment and abuse by teachers, bus drivers and adults “in exchange for gifts, rides or money on their way to school” (Human Rights Watch, 2016). The majority of these girls are compelled to undertake pregnancy testing whilst in school and are expelled if found to be pregnant (Human Rights Watch, 2016). The ACRWC places a duty on states to guarantee that pregnant girls can continue with their education (Ekundayo, 2015). However, once out of education, it is extremely difficult to return due to discrimination and stigma against young mothers, financial difficulties and the absence of a re-admission policy for young mothers of compulsory schooling age (Human Rights Watch, 2016). Those girls who do attend school in Tanzania often miss school during their monthly periods due to insufficient sanitation facilities (Human Rights Watch, 2016). “The European Union (EU) and the United Nations (UN) are embarking on a new, global, multi-year initiative focused on eliminating all forms of violence against women and girls” (United Nations, 2019); known as the Spotlight Initiative. This initiative places this issue at the centre of efforts to attain gender equality and women’s empowerment, in line with the 2030 Agenda for Sustainable Development (United Nations, 2019).

In conclusion, education should be focused on developing an individual’s personality and strengthening their respect for human rights and fundamental freedoms (United Nations, 1948). Whilst many countries provide a quality education, some countries, particularly those which are still developing, have many disadvantages which create barriers to engagement in education. Whilst goals have been created and consented to by all countries to improve these barriers, some countries, including Tanzania, are not yet progressing at the speed necessary to meet the deadline (United Nations, 2019). The CRC was developed to ensure that all children have access to their human rights (Ekundayo, 2015), and should be followed by all countries to safeguard and provide these children with the protection they deserve. The ACRWC is a duplication of most of the rights within the CRC and benefits the African continent by “bringing additional attention to important issues such as health, education and identity” (Ekundayo, 2015 p. 156). Additionally, the ACRWC contains more explicit rights about the issues regarding children in Africa which are not documented within the CRC (Ekundayo, 2015). The ACRWC and CRC both recognise children as rights holders with a voice and a role to play within the wider community. They have both had a substantial impact on the lives of millions of children worldwide, and evidence suggests that states within Africa have become gradually child friendly. This correlates with the Ministry of Foreign Affairs of Denmark’s (2019) research which suggests that Tanzania is now close to achieving UPE. In the future, the ACRWC and the CRC should be used together to ensure the highest level of protection for children in Africa. The ACRWC could also support other developing countries outside of Africa whose children experience similar barriers to their own.
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