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[bookmark: _Toc513191863]ABSTRACT

The purpose of this research was to critically analyse and to gather data about how accounting and finance students perceived their internships and to understand their motivations in undertaking an internship. The findings have value and implications for UWTSD and other learning institutions interested in internships or improving their internship offering. It is also of value to host companies so they can gain an additional understanding in how to work closer with the universities and students to be of benefit to all parties concerned. Understanding the motives and perceptions of UWTSD students will enable UWTSD and other institutions to refine and improve their internship offerings to offer a better experience for the students and the host organisations, and over time improve the standing of the learning institutions. The literature review provided the background and theoretical basis of the research. Students were selected within the Business School UWTSD based in Swansea. Students were given open ended questionnaires and a cross section were interviewed face to face, others via email and other communications means. These were conducted across three intern groups, accounting and finance graduates that undertook uncredited internships, accounting and finance undergraduates taking credited internships and finally the third group selected were other business undergraduates taking non-accounting and finance internships to determine if the findings would be similar.
The findings from the research revealed that main motivation why students were undertaking an internship was to enable them to gain experience, to add to their CV to better their employment prospects. The results also showed that the majority of students that undertook accounting and finance internships have been offered employment with the host organisations. The conclusion of the research agreed that undertaking an internship increases the competitive advantage of a student in gaining employment. The accountant of the future will need to adapt to the global changes taking place and an internship is one mechanism and tool to equip students to be employment ready. 
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[bookmark: _Toc513191868]1.1 Background 

This dissertation seeks to explore the student perceptions and motivations of accounting and finance internships at UWTSD, and why a student would consider an internship.
The accounting and finance industry is an important area in industry (Attril, 2015), please see appendices for more details. When analysing the UK, the number of total students that study accounting and finance degrees it can be observed the size and importance of the industry. In connection with this, students then going to become trainee accountants within the UK during 2009, was 165,000 with the related professional bodies (Sikka, 2009), and in 2014 there were 166,000 registered as trainee accountants (Key Facts and Trends in the Accountancy Profession FRC June 2015). 
With a fast global economy and changing World, the accountant of the future will need to adapt to the global changes taking place, and an internship is one mechanism and tool to equip students to be employment ready (Islam, 2017, Roxburgh, 2017). Helping students to be employment ready and have the ability to contribute and add value to the changing world of finance is an area that every University should take interest in (Balta, et al., 2012). Understanding the perceptions and motivations of students will enable universities to be able to better serve students and prepare them for life and employment, and according to Cannon & Arnold (1998) it will also allow universities to focus their energies where it most likely to have the greatest impact on the student’s life. 
Balta, et al. (2012) discuss two governmental reports the Dearing Review of Higher Education (1997) and the Skills White Paper on Higher Education (2003) in their research paper. The Dearing review discusses the importance of universities providing work based learning for students and the Skills White Paper the economic contribution that universities contribute with skilled graduates. Both reports bring attention to universities the way they need to think about delivering education. UWTSD Learning, teaching and assessment strategy (2017) document incorporates the concepts of the governmental reports. Implementing the strategy with an understanding of the perceptions and motivations of students will enable UWTSD to deliver a more cost effective curriculum tailored to the needs of the students.

[bookmark: _Toc513191869]1.2 Why this study? Research Rationale

The researcher works as a lecturer within the Finance and Accounting faculty for UWTSD. In addition to the role, the researcher is responsible for the Applied Internship module, helping students find internships. The researcher has a personal interest in researching this area for the current role, and noted that as an accountant and responsible for internships could have a bias.
The University of Wales UWTSD and in particular the Swansea Business School are keen to offer an internship program as part of the pedagogy, and the applied internship module has only just been recently launched in 2016. The results of this research will be of particular interest to the management of the business school to ascertain if the internship program assists in being employment ready (Balta et al., 2012) in addition to improving the degree program, and ascertaining if an internship and having an employability reputation of UWTSD graduates helps to attract students to the degree program. In South Wales there are a number of Universities including Swansea University which provide internships and The University of South Wales which make internships mandatory to graduate.
In a recent research paper by UCAS (2016) – Through The Lens of Students 2016, a number of key findings were concluded. The research was conducted on 16,600 UK students between the ages of 18-19 to what motivates young people to progress to higher education, the barriers that prevent some from doing so, and the kind of support and guidance young people find most useful. It also looked at what factors influenced their choice of university and degree course. The findings of the report revealed that in general, students were very career-focused and their choice of University was influenced to those more likely to secure them employment. 
Some of these key findings included:
• A very high proportion of respondents (86%) said they thought that employers were more interested in relevant work experience gained as part of a degree.
• It is therefore not surprising that an opportunity for an internship or work placement as an integral part of their course, was a factor for many in choosing a university.
• The pathway to a successful career was one of the strongest motivations for attending university.
Based on the findings of UCAS a recognised institution amongst universities, there must be some definite benefits to the students in the course they select, definite benefits to the university in attracting and retaining students and definite benefits to employers with graduates with work experience.
A recent study in 2013 (NACE) showed that accounting and finance internships were the highest by major. This reveals the importance and impact of internships within the industry and within universities. See Figure 1 which shows how the internships impact different course subject areas, the survey revealed that accounting and finance internships were the larger population within a group of universities in the USA.
[image: ]
Figure 1 Internship Impact by Major (NACE 2013) 
Source:  (Weissmann, J 2013 Do Unpaid Internships Lead to Jobs? Not for College Students)
This research will investigate, evaluate and conclude any value of internships to all the main 3 parties from the student’s perception, and to understand the motivations why a student would want to undertake an internship being the key aim of this internship. 
There are some that argue that internships do not add any value. In a 2012 Intern Bridge survey amongst 11,000 students in the USA it was shown that having an internship did not make as much of a significant difference as was expected as shown in Figure 2. Other research shows the contrary that internships do led to better employability, this will be explored in the literature review,.
[image: ]
Figure 2 Do Internships Lead to Jobs (2012 Intern Bridge Survey)

[bookmark: _Toc513191870]1.2.1 Why this research is important

The accountancy profession like other professions are changing rapidly, according to Islam (2017), three major changes identified were “evolving smart and digital technology, continued globalization of reporting/disclosure standards, and new forms of regulation—are also major challenges for the profession.” 
Undergraduate students to compete in a global world for jobs must attain as much competitive edge as they can gain, this would require the involvement of universities, the students and companies to work together to achieve and adapt to these changes. Internships are one way to help adapt to these challenging times and for progress to be made.
New technologies are replacing traditional accounting and there will be fewer jobs and the accountant of the future will need to be able to adapt and capitalise on these changes (Warawa, 2017). Bitcoin, block chain, artificial intelligence and the cloud will and are changing the face of the world economy and the way businesses operate. Internships and collaboration with industry will help provide a necessary feedback loop to help learning institutions to adapt and develop more modern pedagogy curriculum.
An internship in accounting and finance can help the student on a good start to becoming the accountant of the future by setting their minds on a successful career, sharpening up their commercial awareness and acumen and tasting what they would like to do in the future. (Tackett, et al 2001, Maskooki, et al 1998, Piskurich, 1997, Coco, 2000, Cannon & Arnold, 1998)
By understanding the perceptions and motivation of accounting and finance students on internships then universities and host companies will be in a better position to tailor their offerings to maximise the benefits for all the stakeholders (Cannon & Arnold, 1998).

[bookmark: _Toc513191871]1.2.2 Statement of the problem

Universities are making employability of graduates a key strategy, examples such as Aston University (Seymour & Teulon, 2014), University of York (University of York 2010) and Aberystwyth University (2015). In the U.K. employability of graduates has become a key performance indicator for universities (Balta, et al., 2012). UWTSD Business School has only recently introduced an internship module. With declining accounting student enrolment (UWTSD Staff meetings) and the commercial landscape changing (Hughes, 2017), understanding the needs and views of accounting students and what is happening in the real world, could assist UWTSD to understand better ways to not only improve the experience of accounting and finance students undertaking internships, but also to understand better ways to improve pedagogy for the entire accounting and finance course. This is turn could improve the competitive ability of UWTSD in attracting students. Understanding the motivations and perceptions of students may provide opportunities to improve student experiences in the future and to improve the accounting and finance course (Thalacker, 2001)

[bookmark: _Toc513191872]1.3 Ethics of Internships

Martin (2011) in the Guardian highlights the current debate on the ethics of internships. Should they be called apprenticeships, employment? No conclusion has been made, however it is noted that it is becoming more of a debated issue. However it was highlighted with the case company Futerra that a good number of interns were offered jobs either with Futerra or with their clients after graduation from completing an unpaid internship. There are also discussions in parliament regarding banning internships (Coughlan, 2017).
In their research Rothman (2007) and Cannon and Arnold (1998) identified that there were instances of complaints being raised against employers for treating them as cheap labour and this can be overcome with good faculty support and supervision. Rothman’s research was based upon surveying 345 intern students. Cannon and Arnold conducted a survey to 164 marketing intern students across 3 universities.  
The purpose of this research is not to study the ethics of internships, however it is noted that ethical issues and parliamentary discussions may have impact on accounting and finance internship offerings in the future.

[bookmark: _Toc513191873]1.4 Legality of Internships

It is important to note there are laws in place to protect students so that they do not get exploited, and there are stringent criteria that need to be met to offer unpaid internships. (Tucker, 2014). Other than meeting the criteria there are currently no legal reasons why an internship cannot take place or be offered. Within UWTSD there are regulations and policies in place to protect the interests of all parties. 

[bookmark: _Toc513191874]1.5 Gap and paucity in literature

There is a paucity of research in respect to accounting and finance internships. The little research that has been conducted is mostly old, or focused on the large accounting auditing companies. In addition the majority of the research has been conducted in the USA or other parts of the World. This could be explained with the importance of education and research funding available and placed on in the USA, and the high role of accounting and finance degree courses there. Internships in the USA form a key part of experiential learning. Other research that has been carried out has been around other subject matter such as marketing, law and even sports management.  There has been very little research in the UK regarding accounting and finance internships.
There are also a paucity of internship theory models that describe not only motivations but also what constitutes a good outcome of an internship. The majority of the work on theories have been focused on experiential learning, learning models and career choice selection.

[bookmark: _Toc513191875]1.6 Examining the differences between an internship and placement
The terms internships and placements tend to be used interchangeably with the same definitions being applied to both. According to Woodward (2012), an internship is work experience related to a career goal or to a degree program possibly earning credit. It can be paid or unpaid but is an integrated learning experience as opposed to a volunteer job.
Table 1 highlights other varying definitions of internships 
[image: ]
Table 1 Various definitions of internships compiled by M Biant
An internship and placement have interchangeable definition depending on who you reference to. Amalgamating the definitions to form a working definition , an internship is a length of work experience to help students gain work skills that could be paid or unpaid and be part of academic assessed studies or not. Within UWTSD the term internship equates to gaining work experience either as part of a credited module or not.

[bookmark: _Toc513191876]1.7 The Aims and Objectives of this research 

The aim of the dissertation is to collect data, analyse and evaluate the perceptions and motivations of accounting and finance students and why they undertake internships to explore ways of improving the accounting and finance internship and course program for student experience.
The objectives are: 
1. To add to the knowledge on internships and help to fill in some of the gaps in accounting and finance internships.
2. To understand, analyse and evaluate perceptions and motivations of UWTSD accounting and finance students who have conducted an internship. 
3. To evaluate if an internship gives real benefits to students and if they provide them a competitive advantage in finding employment, as well as providing employability skills.
4.  Discuss based upon the findings, ways to improve the current internship offering, and the accounting and finance program course within UWTSD to improve experience and better equip students for employability.

[bookmark: _Toc513191877]1.8 Outline structure

Chapter 1: introduction
This chapter provides background information on internships and its role within the finance and accounting industry, its importance and the value they create to the economy. The research focus is outlined and the overall aim and objectives are reasoned and rationalised.  Its contribution to literature is highlighted in influencing the way internships are managed within the Business School at UWTSD.
Chapter 2: Literature review
Chapter two explores the theories and research already carried out surrounding internships in particular relating the benefits of the students. The content of chapter two then feeds into Chapter three in terms of the research to be carried out.
Chapter 3: Methodology
Chapter three identifies the philosophy, approach and research design based upon chapter two and the objectives of the research.  
Chapter 4: Survey findings: Data analysis
Chapter four discusses the findings of the qualitative data collected through the questionnaires and interview in light of the research objectives.  The data is analysed and presented. 
Chapter 5: Discussion, conclusion and recommendations
Chapter 5 will be a discussion and conclusions drawn from the results. Recommendations will be made, along with contribution to knowledge. The benefits of the research will hopefully enable UWTSD to re-examine their internship offering and strategy approach. 

[bookmark: _Toc513191878]1.9 Conclusion
This chapter has outlined the importance of this research, the objectives and the structure of the research.
Chapter two will be a literature review on accounting and finance internships.
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[bookmark: _Toc513191880]2.0 Introduction

The purpose of the literature review is to critically evaluate the literature and relevant research in support of the aim of this dissertation. The main aims being the perceptions of finance and accounting internships at UWTSD. Drivers will be identified and critically evaluated which could have influenced and motivated all the parties to be involved in internships. A conclusion will then be constructed based on findings in the literature concerning the discussed objects. Because of the paucity of information on financial and accounting internships the literature review itself will form part of the meeting of the objectives. Very little research has been carried out on students perceptions notably Paine (2017) being the most recent, and none within UWTSD to knowledge.
The purpose of this literature review is to review the results of research that identifies the importance of an internship to the accounting and finance student, the motivation, benefits and problems encountered. Most of the literature reviewed and references used are from academics and from respected peer reviewed journals of Accounting and finance. 

[bookmark: _Toc513191881]2.1 Internships as an investment in the Finance and Accounting industry

Attrill (2015) argues that appropriate investments are essential for the growth of all organisations and Kayne and Crouse (2007) suggest that internships are such an investment, attracting and retaining good ‘recruits.’ Recruiting talented people in a competitive environment who will fit in with the organisations culture, vision and strategic goals can be a challenge and expensive and recruiting from an internship base can save money in the long term (Coco 2000).

[bookmark: _Toc513191882]2.2 Internships

According to Coco (2000) internships are a “win-win” situation for all the parties involved. According to Inman (2017) in her Learning and Teaching strategy for UWTSD Business School, it is believed that experiential learning should be a strategy to embed within the entire curriculum based upon research on the benefits of such learning. Coco (2000) sates a number of these benefits, these include better job prospects and learning experience for the student, cheaper recruitment for the organisations and strengthens the potential collaboration with the university and industry, and also allows a means to validate the curriculum in a real world setting. All these benefits are not always realised until the internship actually begins, but the end result is almost always a positive experience for each of the parties. The conclusions reached by Coco a significant researcher has been corroborated by other researchers some of which are summarised in Table 2 showing the benefits to students from the various research projects that have been conducted. UWTSD offer an elective internship to all accounting and business undergraduates, this research will determine if the conclusions reached by Coco and other research are validated within the experience of UWTSD internships, a Welsh university in the UK. 
There has been much non-empirical research done on internships mostly conducted in the USA assessing the characteristics of internships and the tools to manage and assess internships (Schmutte, 1986; Beard, 1998; 2007, Cummings & Tataman, 2007). The empirical research on internships again mostly from the USA, that have been conducted have generally focussed on the effect of internships on academic achievement; the correlation between internships and professional skills and performance in the workplace; internships and job opportunities and some on the perceptions of students and employers.  (Yu et al., 2013; Knechel & Snowball, 1987; Beard, 2006; Rigsby, 2013, Paine, 2047). A possible reason for this could be in the past educational institutions were more concerned about the pedagogy and academic achievements more so than employability or ways to better the student’s experience.  
There is a gap in research regarding internships within the UK accounting and finance industry. The UK being a smaller economy than the USA, and the USA generally having more funding set aside for research could be some of the reasons behind this. Surridge (2009) conducted research at Bristol University understanding the academic performance of placement students again suggesting learning institutions have been more focused on academia side of internships, however although he argued that research on academic performance and accounting and finance internships have been significantly under-researched which is correct in the UK, but has been undertaken in other parts of the world, some of which are old (English & Koeppen , 1993, Knenchel & Snowball, 1987, Thilakerathne & Madurapperuma, 2013,  Siegel & Rigby, 1968, Koehler, 1974, Myring, et al., 2005). Balta, et al. (2012) examined the motivations and barriers of students undertaking placements at Brunel University but was for three faculties not dealing specifically with accounting and finance students.  Little & Harvey (2006) from Sheffield Hallam University conducted research on Learning through work internships and beyond, not specifically dealing with accounting and finance students. 
Piskurich (1997) states there are mutual advantages for internships to the student, the host and the schools describing it as synergist mutual advantages. This literature review will examine and evaluate these from the student perspectives. According to Cook, et al. (2004); Lam & Ching (2007) as well as Maskooki, et al. (1998) and Mgaya & Mbekomize (2014) there are benefits to the three parties: the students, host companies and the universities or learning institutions adding validity to Piskurich’s conclusion. Beard (1998) concludes one step further to the accounting profession and have recognised these positive education experiences to all the parties. Ruhanita, et al. (2012) also concluded the same with Beard from their work on accounting internship stakeholders in Malaysia.
There has been research conducted on internships in general from different perspectives primarily focused upon benefits a student receives upon completion, a summary of the major research projects regarding the benefits incurred during internships is tabled below in Table 2. Though the research were not focused on accounting and finance internship, they were business students related mainly around marketing, it still provides a general picture of what to expect. Research has been conducted on the benefits incurred during the internship, benefits incurred following the internship and benefits incurred over the long term. These benefits include refining the student’s values and vocational choices, enhancing career search skills and on the job experience, providing opportunities to reflect on individual strengths and weaknesses, provides opportunities to network and to develop their professional profiles. The benefits incurred following the internship includes improving opportunities for employment after graduation, helps realistic expectations of entry level graduate jobs, helps to find jobs faster compared to those not doing an internship, and buffers the transition from college to work. Long term benefits include experiencing higher job satisfaction, higher level of career development, earn higher starting salaries, and experience higher retention rates in employment. These aspects will be explored further in this chapter with additional research on accounting and finance internships. 

[image: ]
Table 2 Internship benefits for students along with their career continuum (Source: Swanson (2012)

[bookmark: _Toc513191883]2.3 Theoretical Framework

There are a number of theories that could relate to internships, learning, pedagogy, cooperative education and employer engagement in education. This dissertation includes extra theories in the appendix that were reviewed, like the work of Bronfenbrenner ecological systems theory, Kolb learning theory, Parsons Trait factor theory, Strong’s Theory of vocational interests, Hollands Strong Interest Inventory and Supers Theory of Work values. However after reviewing all the theories it was considered that the key theory which encompasses all the key relevant areas connected with the student is one of strategy and competition, such as Porters Competitive theory.
However Figure 3 shows an internship model developed by Clements & Cord (2009) and explored further Sykes & Clements (2011). It shows an internship model from the perspective of the importance of communication and the interaction of the three main stakeholders. Clements & Cord (2009) placed emphasis on the learning experience of the student. The university provides the students theoretical teaching, and employers provide the practical work experience. The model is dynamic with feedback between the stakeholders and evolving. Ultimately having a positive graduate outcome. One of the key graduate outcome required by students is employment. (UCAS, 2016)


[image: ]
Figure. 3 Internship model concept by Clements & Cord (2009) (Source: Sykes & Clements 2011)
The model is useful because it brings into play all the three stakeholders and at the core are the graduate outcomes. This makes a good foundation for other models to build upon like strategic models and skills models.

[bookmark: _Toc513191884]2.3.1 Competitive Theory - Porter

Porter is one of the world’s recognised experts on competitive theory. Usually within the framework of an organisation however application can be made to an individual student (Porter, 1980, 1985)
Porters 5 forces theory (Figure 4) outlines the areas that organisations need to consider when competing. Competitive rivalry in regards to what is existing, supplier power for example connected to reputation, buyer power relating to customer choice, and product substitution and new rivals (Porter, 1980, 1985).

[image: ]
Figure 4 Michael Porters Five Forces Model

Having an internship is something that could give a student the edge over a student that does not have any relevant work experience in the field relating to the job they are applying for (Paton, 2013, Minger, 2013). From a student’s perspective, competition for jobs are strong, and it is imperative that students are able to stand out when applying for jobs. Internships that can give students a competitive advantage in employment as concluded by Cannon & Arnold (1998) could be a strong motivation for them to undertake an internship,  and if discovered to be one of the motivations by UWTSD accounting and finance students, then this may have implications to the accounting and finance internship offering within UWTSD. 
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Figure 5 Michael Porters Five Forces Model

Making application (Figure 5) of the model to students, they could be regarded as in the middle circle competing with each other for jobs. Threat of new entrants would be the ever supply of new people into the job market including those from other countries, Threat of substitutes could be likened to other opportunities like apprenticeships, self-employed or different roles altogether. The buyers are the companies that are providing accounting and finance jobs including the large Chartered firms and smaller ones as well as industry positions. The Suppliers of the model would include the Universities and the learning institutions like UWTSD. Internships can improve the ability of graduates to find jobs over those students with no relevant industry experience (Feldman & Weltz, 1990; Kaufman et al., 2011; Knouse & Fontenot, 2008; Maskooki et al., 1998; Gault et al., 2000; Knouse, et al. 1999; Taylor, 1988). Based upon the findings of this research, where UWTSD accounting and finance students are found to be motivated by internships to prepare them for employment and giving them a competitive edge, then this could have implications on the internship offering at UWTSD in terms of delivery and priority.  The internship elective module was introduced on the belief that this would improve student employability (Inman, 2017; UWTSD faculty discussion with head of business school).
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Figure 6 Michael Porters Competitive Advantage Diamond

Porter’s model of competition (Porter, 1985) (Figure 6) is another a theory that can be applied to students. The firm’s strategy and structure etc. would apply to the Accounting and finance companies themselves, also competing for the best students, these could also relate to the top Chartered companies offering mostly ACA qualifications, with application to the Factor endowments, being the skills that students/graduates have to offer, demand conditions to the demand of students/graduates required in the industry, and related and supporting industries to companies requiring accountants for ACCA and CIMA and Public Sector. One of the key drivers to achieve competitive advantage could include receiving work experience in of itself and gaining the right skills required by the accounting and finance companies (Piskurich, 1997, Coco, 2000, Maskooki, et al., 1998, and Beard, 1998).

[bookmark: _Toc513191885]2.3.2 Employability skills Theory

According to research by The UK Commission for Employment and Skills (UKCES) as outlined in the document CIMA Ready for business (2016) have highlighted key employability skills needed within industry as shown in Figure 7. The document also highlights with over 75 million young people unemployed across the world cannot find work, there are businesses that have vacancies they cannot fill, due mainly to young people lacking the skills they need for the vacancy. Moorshed, et al., (2013) recorded that only 42% of employers they surveyed, believed that overall the employees they had hired during the past year had been adequately prepared for work by their education. He also recorded that 45% of students surveyed thought their education prepared them for work, compared to 72% of educators who thought that graduates of their institutions were ready for jobs, revealing a skill gap and perception between the three stakeholders. The work was predominantly based for the UK. The research of Yu, et al., (2013) and Brooks, (2017) came to the same conclusions regarding differing perceptions and reality between the stakeholders regarding employability skills.
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Figure 7 The UK Commission for Employment and Skills (UKCES)

[bookmark: _Toc513191886]2.3.3 Employability skills in the Accounting and Finance profession

In examining the website of the three major accounting bodies ACCA, ICAEW, & CIMA they have collectively revealed that there are specific employability skills that are looked for in the accounting and finance industry within their members, which are very similar to UKCES assessment, and validates their findings. See Appendix 1 for a table detailing the core skills required by the accounting professions.
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Table 3 Key skills required within the accounting and finance industry by the associations – compiled by Biant. (Source Accounting Bodies websites see Appendix 1 for complete detailed table)
The key skills in summary required within the profession are shown in table 3. These are the skills that students need to develop and demonstrate to secure employment. It is also an indicator for educational establishments to encourage and help students develop these skills to enable them to demonstrate as an institution that their graduates obtain a good employability status (Clements & Cord, 2009). If academic institutions can embed these skills into their philosophy and curriculum then they will enable their graduates to be more competitive in the job market (Dodson & Pantano, 2015, Kinash, S., et al. 2015) and thereby enhancing the reputation of the institution making recruitment of future students much stronger (Cannon & Arnold 1998, Thalacker, 2001). The key skills being highlighted are more soft skills than the technical theoretical knowledge skills conformed by findings from Yu, et al., (2013).
UKCES point out that developing employability skills is broadly achieved by experiential action learning, work experience, work placements, reflective learning and learning experiences putting them into action in other situations (UKCES 2009). In other words an internship can help contribute to developing key employability skills making students more competitive within the job market. Dodson & Pantano (2015) have developed the National Strategy on work integrated learning in university education based in Australia, and Kinash, S., et al. (2015) also in Australia in conjunction with the Australia Government are pioneering and encouraging work based learning experiences encouraging opportunities in internships and work placements.
Appendix 3 outlines a number of learning theories that show how internships can help with a student’s learning and development of employable skills, although this thesis is examining the underpinning motivation of students undertaking and internship to examine and investigate if one of the motivations is to gain a competitive advantage in the job market.

[bookmark: _Toc513191887]2.4 Internships and the development of student’s core skills

Piskurich (1997) states there are mutual advantages and describes it as “synergist” for internships to the student, the host and the schools. For the student it can reinforce technical competencies, sharpen and develop practical employability skills and analytical skills. It also allows the student to gain an understanding of an ever changing world and the need for adaptability and creativity to survive. Internships provide valuable experience for the future workforce. Tori Minger (Minger, 2013) was an intern student for a company called Kuder, he shares his experience in a blog. He found internships as a selling point to future employers for a job. Employers look to hire people who have prior experience in order to save time and money on training on the basic office tasks. They also like skills such as how to work as a team, how to be responsible, know how to communicate with others, and how to use PC software. These are benefits that he personally experienced.
Table 4 outlines the core competencies required in the American Institute of Certified Public Accountants now merged with CIMA to form CGMA. The table also shows how the internship could help provide the core skills and its value to the student. The table was prepared by Beard (2000) from AICPA website. Both CIMA (www.cimaglobal.com) and ACCA (www.accaglobal.com) support and internships and encourage that work experience within the industry is a means to increase employability.
Coco (2000) suggests the benefit of an internship is not just reflected in monetary rewards but more so in the valuable experience gained. Described as a short-term reward and permanent life experience-building opportunity. Many employable skills can be learned and an opportunity for the student to assess their strengths and weaknesses in a real life setting and environment. Research by Maskooki, et al., (1998), along with other research (Beard, D. 1998; Yu, et al. 2013; Chen, 2013; Dabke, 2015) concluded that internships improved good working habits, confidence, improving interpersonal and communication skills and team building skills. 
Beard (1998) successfully put the case forward and concluded that internships can significantly enhance the knowledge and experience of accountant students, improving their motivation and making their learning more meaningful which supports pedagogy motivations from a university perspective to support internships. This is because the internship enables the student to put into practice what they have learned and also apply real experience when in the classroom to applying problems and assignments, reinforcing learning. In class when a theory is being taught the student in many cases will be able to relate to it from the practical work experience. Hergert (2011) also confirms all the above findings and demonstrating that they create valuable connections and networking skills and opportunities to improve the employment and career prospects for students. Empirical research by Yu et al., (2013) over a 9 year period looked at the perception gaps of skills between employers, students and academia and the benefits of internships. The research concluded that internships benefited students by highlighting skill deficits and the need to develop these skills.
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Table 4 AICPA core competencies required that can be developed with an internship (Beard, 2000)
[bookmark: _Toc513191888]2.4.1 Pedagogy & Learning 

There has been much research conducted on pedagogy and learning – see Appendix 7 for extensive coverage on this area.
According to Martinez, (1996) internships are a crucial element in the educational process and they also offer an opportunity to explore professionalism and the concept of professional goals. Frazee, (1997) puts the argument that internships allow an extension to the classroom helping students to get experience and becoming more employable in the job market, it also allows host companies to evaluate students for future employment saving them potential expense. This relationship also offers benefits to the educational institution argues Frazee (1997). Students, educational institutions, and businesses believe that internships complement the student's academic work (Farinelli & Mann, 1994) which then justifies the importance of a student obtaining an internship and the universities to offer them.
Much of the research that has been done on internships verify the importance and effect on pedagogy and showing that the best outside classroom learning activities are through an internship (Burnett, 2003). Burnett contacted 473 accounting companies. Several studies have reported the benefits of internship part of the academic program in universities, the student benefits through gaining experience and exposure and so becomes grateful to the university and so helps towards extended brand ambassadors. Lubbers (2001) highlights improvements in career-related direction for interns, the gaining of practical experience, and an increased marketability of graduates (Swift and Kent, 1999; Hymon-Parker, 1998). The academic program also assisted in developing interpersonal skills (Beard & Morton, 1999) and again understanding of the theories of classroom learning (Cook, et al., 2004; Hymon-Parker, 1998).

[bookmark: _Toc513191889]2.4.1 Internships and Assessments 

Beard (2000) conducted research to understand the effect of assessment in and internship and the relationship to core competencies and if accounting internship experiences developed students with the core competencies required within the accounting and finance profession.
Beard conducted research on the value of effective assessments in an internship provided from the employers as well the learning institutions which could have a significant impact on the actual benefits and skills developed in the internship program. Beard concluded after interviewing universities, students and the companies, having effective assessment within the internship program had significant impact on the development of core skills required within the industry. Paine (2017) in her research on students in public accounting internships uncovered how mentorship programs and feedback from host companies as well as the university within the internships played a major factor in the outcome experience of the internship, and combined with the work of Beard, would suggest the outcome of a successful internship was as much dependent on the firm as well as the effort of the student involved.
Larkin & Beatson (2010) in the research in Australia concluded assessments like a learning journal, creative placards and posters expressing the internship experience were an important part of learning. Within UWTSD the elective internship module have learning outcome and assessments that align with many of the required competencies. Students are required to complete a learning reflective diary and present at a viva, the assessment is based upon the students demonstrating examples of the core competencies along with an employer’s assessment of the student (UWTSD Applied Internship Module Handbook, 2018).  The results of an internship to deliver all the core competency skills however are also dependent upon on a number of other factors such as the length of the internship, the quality of the host company program and the type of host company whether it is within a large accountancy firm or a finance department and even when the internship takes place in terms of student year (Paine, 2017; Clements & Cord, 2009; Thalacker 2001; Muhamad, et al., 2009; Bukaliya, 2012; English & Koeppen, 1993).

[bookmark: _Toc513191890]2.5 Selection Process for student and host organisation 

Organisations which select students for internships tend to focus on the winning attitude of the student as it gauges an intern's motivation, energy, and leadership potential (Coco 2000). Coco also outlines not all internships are equal or ideal, and some could be more closely described as sweatshops or slave labour. It is therefore important for the students to select wisely and should the internship should offer its participants substantive, creative, and challenging work.
UWTSD Business School offers two types of internships, the formal elective module which is credit bearing and assessed, and informal internship which not credit bearing or assessed. Students are expected to find their own internships, however over the past two years the business school has developed a list of organisations willing to provide an internship, these are predominantly small organisations. A list is prepared and circulated to students and key staff so they may apply for either the elective module or informal internship. Interested students can send their CV’s to the internship co-ordinator who then vets and forwards suitable CV’s onto the organisations. The host companies then select students for interviews and hopefully get accepted for the role (UWTSD). 
According to English & Koeppen (1993) accounting companies look for desirable qualities which an internship offers such as team work, organisational skills, delegating, conflict resolution, communication skills, understanding organisations, and good interpersonal skills which they confirmed with the AECC Accounting Education Change Commission.
Tackett et al. (2001) in addition suggests that interviews are important along with a written job description. It also provides an opportunity for pay, and other accounting firm expectations to be discussed to avoid any future potential misunderstandings.

[bookmark: _Toc513191891]2.6 The role of Internships and motivations for students regarding experience and employability

[bookmark: _Toc513191892]2.6.1 Experience and CV Enhancement

Tangible benefits according to Coco (2000) include a more comprehensive CV to show to prospective employers especially if went well and obtain a good reference (Johnson 2016), they have an opportunity to taste a job and profession like a “try before you buy” career exploration, Heller (1997) corroborates they offer students an opportunity to see if they like an organisation as well as their career choice.  Coco (2000) also concluded that students start to develop leadership and other employability skills and increases their network base. It also enables them under supervised learning an opportunity to practice the learning skills delivered and offered at university. Table 2 and the research carried out by Swanson (2012) on marketing students confirms the conclusions of Coco and Minger (2013). They help students to foment their career choices either to pursue a career what they thought they wanted to do, or to decide a completely different direction before graduation.
Students with internship experience receive, on average, higher starting salaries and more job offers. Some research shows that 30% of each year's graduates in the USA have job offers before graduation, compared to 58% of students with internships. It can be the deciding factor in securing employment (Ramos, 1997). Gault et al. (2000) also observed that students who conducted internships gained higher salaries and job satisfaction than their non-intern counterparts. They also observed that students were better prepared in business and life skills for employability. Pernsteiner (2015) on her research with accounting interns suggested that certain skills are developed during an internship. 
Other research (Paton 2013) shows that some 36 per cent of students completing a work experience placement received at least one definite conditional job offer in their final year compared with just 11 per cent of other students before graduation.  Paton also stated that a major survey found that students will apply for 427,000 jobs by the end of 2013, compared with just 244,000 in 2008 highlighting the competitiveness of jobs, this is because more students have been attending universities, more graduates are travelling less and graduates are applying for more than one job. Individuals on internships could be invited to become a part of the permanent staff which is a help to them on graduation and a cost saving for the organisations (King 1997). For the student (Coco 2000, Minger 2013) some other benefits are identified such as confirming of personnel interests and career ambitions; better preparation when after graduation when starting work; and the potential of faster advancement than graduates with no experience. The researcher is aware of some students being offered jobs from their internships but not the complete extent of the all the internship students, this research is important in that the findings will reveal if within UWTSD Business School whether indeed internships are successful in improving employability
A good internship can be the key to a successful job, because it gives the student the opportunity to experience real responsibilities while working along with experienced professionals. According to (Volpi, 1998) students that have a meaningful, substantive work internship have a significant advantage over those students that do not when it comes to employability for many of the reasons stated in this chapter. They are seen and regarded as a natural bridge between the classroom and a real job. Some internships offer remuneration which can be a motivating factor, however when internships are credited or part of an academic program then this could help students to become motivated to get their credits, even if the internship is unpaid. Students when they graduate want to get jobs and if being involved in an internship will enhance prospects this acts as a motivation for an internships (Rigsby, 2013). Being good enough to obtain an internship also motivated students to work hard to qualify for positions (English & Koeppen 1993) which would tend for better results.

[bookmark: _Toc513191893]2.6.2 Competitive advantage for student 

Birchall (2017) stated that in Britain, the top employers recruited significantly less graduates than was forecasted for 2017, resulting in the first annual drop in graduate recruitment for five years. Worst hit were the accounting & professional services firms, banking & finance companies, and the London’s investment banks. This has all been impacted by the uncertainties of Brexit. However the same research stated that the number of work experience places available at the UK’s leading graduate employers is expected to increase by 0.8% in 2018, following a drop in work placements in 2017. This will now put pressure on graduates in finding jobs.
Cannon & Arnold (1998) conducted research covering a decade of transpiration from research conducted by Hite & Bellizzi’s 1986 study on student expectations of internship. They concluded that students over time during a period of recession increasingly relied on internships to differentiate themselves and using them to gain a competitive advantage over students with no internship experience. Although the research was conducted on marketing majors and marketing internships it nevertheless demonstrated a shift on internship motives by students. They conducted research on two universities and a total of 164 students responded. The conclusion brought out the competitive advantages to job employment with internships, more than academic performance. They also concluded from intern responses that universities should place greater emphasis on internships for employability more so than for academic benefit, provide credits and additional resources to the internship program.  They concluded based on the marketing student’s responses, internships should be considered by the entire business school faculty of any institution, to all areas of business and management which would include accounting and finance. The problem with the work of Cannon & Arnold is that the research is old, and we live in a different economic global climate today, and there has been very little empirical research to support their argument especially within the UK.  Balta, et al. (2012) conducted research at Brunel University looking at the motivations and barriers in undergraduate placement courses in the UK, they also bring up this matter of having a competitive advantage and students being more employable with placement experience which supports Cannon and Arnold, however the research was not specifically dealing with strategic benefits to the University. None the less both come to the same conclusions regarding the student’s benefits.

[bookmark: _Toc513191894]2.7 Disadvantages to Internship

The disadvantages to Students are just a few according to Tucker (2014), for unpaid internships which are part of an academic program, the students are actually paying to do the internship which can also discriminate those students that are economically disadvantaged. The internship program will also require time and effort. In addition depending on the internship they could be treated as lower class citizens at the work place. No guaranteed job at the end of it and may even have to pay their own travel expenses. Internships can also disadvantage lower social background students who may need to find labouring work to pay their way and so prohibiting the uptake of an internship.
Other barriers to internship according to Balta, et al. (2012) include the location of the internships, costs associated with travel, high student debts requiring students to work part time jobs, or to focus on graduation and find jobs quickly to pay debts, lack of internship opportunities in less populated areas. They also state that some employers shy away from students with lower or poor academic performance causing them to reflect about the student’s ability to be an effective and productive employee, a matter to be considered at UWTSD. 


[bookmark: _Toc513191895]2.8 The role of internships and motivations for organisations

There are a number of benefits to an organisation providing internships. Many of these are outlined in Appendix 5. In addition Appendix 4 outlines Carolls CSR – Philanthropic and economic benefits are available to organisations that participate in internships. Mgaya & Mbekomize (2014) presented the case of CSR to host companies to take on internships.
According to Beard (2000) the more structured and assessed the internship is the more the student will benefit in terms of skills and positive outcome in perspective of the internship. Varshney & Mishra (2014) in their research paper conducted in Oman concluded that there was a clear correlation between work environment and intern satisfaction and that to maximise results the  interns should be communicated along with proper induction and orientation. 

[bookmark: _Toc513191896]2.9 The role and motivation of internships to the University

In a recent UCAS survey (UCAS 2016 Through the Lens of Students) 86% of respondents said they thought employers were more interested in relevant work experience gained as part of a degree. The main reason for this revolved around students wanting to go university to get a job. With the suggestion that an internship offering could affect which University a student would wish to attend. In an already competitive environment for universities, the ability to attract students will then be affected by the offering of work experience usually undertaken through an internship.
There are a number of other benefits to the university providing internships. Many of these are outlined in Appendix 7, however a summary of the keys ones are highlighted below Table 5.

	BENEFIT
	RESEARCH

	
	

	Better pedagogy
	(Surridge, 2009;  Maskooki, et al.,1998; Martinez, 1996)

	Competitiveness and status quo
	(Birchall, 2017; UCAS, 2016; Cannon & Arnold, 1998)

	Employability of graduates
	(Coco, 2000; Rigsby, et al., 2013)

	Richer classroom experience
	(Maskooki, et al., 1998; Coco, 2000)

	Commercial activity
	(Maskooki, et al., 1998; Ruhanita, et al.,2013)

	Increased student performance
	(Coco, 2000)

	Validated curriculum
	(Coco, 2000; Maskooki, et al., 1998)

	Guest lecturers
	(Coco, 2000; Maskooki, et al., 1998)

	Monetary support
	(English & Koepen, 1997)

	Better Alumni experience
	(English & Koepen, 1997; Bukaliya, 2012)



Table 5 Benefits to Universities with internship programs. (Appendix 7)

An ACBSP survey in 1997 revealed a number of interesting results concluding the importance of internship (Table 6). Key observations were that many schools offered internships and that they were responsible for finding internships. Also the majority of the schools agreed that internships helped with experience and finding jobs. Key support staff should be in place and more resources in place to provide meaningful internships. Although the research is over 21 years old other research such as Thalacker (2001) and Bukaliya (2012) concluded and made recommendations that support much of the ACBSP findings and the implications for universities that choose to ignore internships. Bukaliya’s research although conducted in Zimbawe, a third world country his research was published in the International Journal on New Trends in Education and Their Implications in 2012 and was peer reviewed by academics worldwide. His work contributed to the knowledge of internships along with other recognised academics.
According to Tackett et al (2001), Universities should take responsibility to ensure that internships are offering meaningful learning experiences. Careful review of feedback from hosts and interns will ensure quality issues and appropriate modifications of the internship can be made ongoing. Their report was based upon feedback from employers and observation without any formal empirical research carried out.
Cannon & Arnold (1998) concluded that universities needed to take internships seriously as a means to help students be more competitive in the job market and to improve their internship offerings.
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Table 6 Results table of an ACBSP (Accreditation Council for Business Schools and Programs) survey conducted in 1997 from 242 schools in the USA

[bookmark: _Toc513191897]2.9.1 Competition

Table 6 shows a summary of a survey conducted in the USA highlights that a majority of schools offer a structured internship program. This can suggest a competitive edge to internships when it comes to choosing a school that offers an internship to one that does not. The survey was conducted in the USA and since this survey has not been conducted in the UK it cannot with full weight conclude that the same results in the UK would be found. 
However the UCAS (2016) survey highlights the competitive advantages of a university offering an internship and would give some weight to the observations seen in table 6 as students choose their universities places according to better employability prospects and those which offer work experience. According to Auerbach (2014) in an article stated, UK universities offer a better education that US ones, even though many US ones offer work experience placements. Also according to Weale (2017) from the Guardian many students are finding their universities not value for money, and many universities are under scrutiny for charging of internship credits (Wexler, 2016). However the research covered in this chapter has shown many benefits to internships including employability, and the research findings from UWTSD students may reveal if the students feel their internships and degree course program are value for money or a way to deliver a degree course on the cheap.
A number of nearby universities to UWTSD offer internships such as University of South Wales (www.usw.ac.uk), Swansea University (www.swansea.ac.uk), and Cardiff University (www.cradiff.ac.uk). These Universities pride themselves having good links with industries and encouraging internships which is an attraction to potential students applying. Also from a commercial perspective stronger ties with industry opens more commercial opportunities. Neath Port Talbot group pride themselves with good business links and internships (www.nptcgroup.ac.uk).
Paton (2013) Martin Birchall, managing director of High Fliers Research, said: “Work experience is no longer an optional extra for university students, it’s an essential part of preparing for the graduate job market. Students who just focus on their degree studies without spending time in the workplace are unlikely to develop the skills and interests that graduate employers are looking for.” If for example using UWTSD, if more UWTSD finance and accounting graduates were placed in jobs from having an internship then this could be seen to be a selling point for students to apply on the course, and vice versa by not offering an internship could put UWTSD at a disadvantage to its competitors. 
Gault et al (2000) sum up the benefits concisely. They sent 437 surveys of which 98 interns and 46 non interns responded. They conclude that career success of graduates is an overlooked area of education and universities need to pay more attention if they are to be more competitive in recruiting. Internships assist in this area, they bridge the gap between careers developed in the classroom to the reality of real life employment preparing students and giving them an advantage over no intern students. They concluded that students with internship experience in industry were better prepared with job acquisition skills and found employment generally faster than non-internship students. In addition they concluded that that internships strengthens the relationship between the university and business community opening up opportunities for more external funding.

[bookmark: _Toc513191898]2.9.2 Internships as a strategy

UCAS (2016 ) detailed in appendix 7 have identified a number of observations in their 2016 Through the Lens of Students, a key one being the work experience opportunities being offered. Figure 8 shows the findings made and highlights the importance of work experience when choosing a university. The highest weighted response was to the statement “Employers are most interested in relevant work experience”. A very high proportion of students (86 per cent) responded that they believed employers were more interested in relevant work experience gained as part of a degree, than other factors such as the university someone attended. Students took great interest in universities offering internships and the way they were explained and ones which were proactive in helping students finding placements. Tobin (2013) in the The Guardian Students' 20 top tips for picking a course places internships and work experience ranked as number 6 in the list of 20 with a testimony example how a student chose the course and university based upon the internship opportunities.
According to Hanover Research (2041) who conducted research and profiles of 9 universities in the USA, more universities are prioritising career placement compared to other aspects like life-long learning, citizenship etc. One key finding was experiential education through internships and job shadowing was becoming a critical part of the professional development and engagement process with employers. They observed that many of the Universities analysed took experiential education very seriously.
York University have identified in their student employability as a key factor in student recruitment outlined in their University Strategy 2014-2020 in key objective no 2 “we will give our students opportunities to gain experience that will prepare them better for employment or further study”. They documented their approach in Student Employability Strategy 2015-2018 and linked employability as a means to increase their rankings within the Times Good University Guide for graduate employment and key NSS data rankings along other reports. 
UWTSD Business School developed the internship program as part of its strategy to embed employability within its curriculum (Inman, 2017; discussion with UWTSD Head of Business school) this is line with many other universities in that if a strategy was not in place students would be attracted to other universities offering such programs (UCAS, 2016; In Focus University, 2014). Balta, et al. (2012) supports the concept of more universities to be involved with internships and placements as a strategic process. 
Aston University also recognised the importance of internships and work opportunities to attract students (Seymour & Teulon, 2014) see Figure 9 of their findings, employability ranked third highest in choice of university and first was league tables, when employability has a significant impact on league tables. Yale University have identified career and work opportunities as important by setting up the Office of Career Strategy (http://ocs.yale.edu).
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Figure 8 Proportion of respondents indicating to what extent they agree with each of these statements (UCAS report Through the Lens)
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Figure 9 Factors affecting UK rankings of Universities (Source: Seymour & Teulon, 2014 Aston University findings on University rankings)

[bookmark: _Toc513191899]2.10 Responsibility of internship

This is an area that affects UWTSD and can have impact depending on the perspectives of UWTSD students. Also Swansea is a small city with not many large employers so finding professional internships can be difficult, and when students have complete control the bond between UWTSD and the host company may not be as strong. According to Tackett, et al. (2001); and Maskooki, et al. (1998) students have an expectation that the University faculty should arrange the internships. This is an expectation but then allows for a unique selling point for the faculty compared to Universities that expect students to find their own internships. Table 6 reveals observations seem to support this conclusion. The ACBSP survey in 1997 Table 6 showed that 76% of faculties provided internship opportunities. The same survey also revealed many of the faculty supervisors finding internships were rewarded, maybe suggesting rewards motivate the faculty to get more involved in internships. Bukaliya (2012) concluded the same that students have an expectation that the faculty should provide the internships, however Larkin & Beatson (2010) from the Faculty of Business Queensland University of Technology (QUT) suggest that it is better for students to find their own internships as they can then take complete ownership of the experience.

[bookmark: _Toc513191900]2.11 Paid or Unpaid Internships?

According to research by the National Association of colleges and employers (NACE) in the US, internships that paid would lead to a greater probability of a job at the end of it compared to unpaid internships (Tucker, L 2014). Figure 10 shows results from research carried out by NACE.
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Figure 10 Graph showing percentage of college graduates in USA who received job offers NACE 2013 survey
There is some evidence to suggest that paid work experience is more likely to lead to a job 61% who took paid internships were offered a job compared to 38% who had undertaken unpaid work. (Tucker 2014). However True (7th edition), would argue that there are many reasons why an intern student would not get a job. Unpaid internships could be from charities or not for profit organisations that do not tend to recruit, the type and length of internships and the industry all have a factor to play. The majority of research conducted within the literature review shows a clear advantage in employment from having internship experience. Rigsby, et al., (2013) research based upon surveys of the top 4 accounting firms and CPA firms concluded all forms of internships increase the potential for job opportunities after graduation.
According to Bukaliya (2012) in the area of accounting and engineering where students provide very tangible benefits to employers and competition for interns is keen, most internships positions are paid and this could be the reason where paid internships lead to jobs. Maskooki, et al., (1998) argue that paid internships are better because the host companies are more likely to be committed and that the students are more motivated to perform and study.
There are stringent criteria that need to be met to offer unpaid internships. The internship must be similar to the training attained in an educational environment and the intern is not to provide replacement or cover of regular employees, but should work under close supervision of existing staff. The internship should benefit the intern as much as the employer. The role should be temporary in nature if unwaged and the employer should not gain immediate advantage from the intern’s work and the company’s daily workload may even be hampered for the intern’s benefit.  (Tucker 2014) 

[bookmark: _Toc513191901]2.12 Good Internships

A number of challenges have been identified that can affect good internship (Bukaliya, 2012). These include some fulltime staff being reluctant to disclose important information to students. Where supervisors are too busy to provide effective supervision. Current duration of internship is not sufficient for experience, Mihail (2006) found in his study that most of the interns preferred to have internship periods ranging from six to nine months. Mihail conducted face to face interviews with students in Greece whilst conducting an exploratory research study. Some employees regard interns as a threat to their position and in some cases some supervisors possess lower qualifications than the student interns. Having a placement tutor at the University overseeing and assisting has also been seen to be a key ingredient to successful internships.
According to (Coco 2000) there are some factors that make up a good internship. Set clear goals, objectives and expectations between the intern and host company.  By giving the student clear reasons for the work they are given, it will give a sense of ownership and value. The more involvement of the student in any project planning process the more successful the internship is likely to be.  Set projects that can be accomplished and completed from start to finish to give the student a complete part of a team ownership. When given responsibility and accountability for work the students will develop and grow faster. Cannon & Arnold (1998) concluded also feedback was important for intern students from all stakeholders.
The more willing the host company is able to provide training for the student the more beneficial it will be to both student, and the host company. The more varied the work the more enjoyable and beneficial it will be by rotating the interns through different departments. It is also important to make the student feel they are part of the organisation and invite them to all staff meetings and briefings. Assigning a mentor and supervisor to the student ensures that they are kept within the family and that they have a point of call for any issues or need of help. (Coco, 2000; Cannon & Arnold, 1998; Paine, 2017)
When students are required to have reflective journals this helps the students to formulate development needs. Not all internships may lead to a permanent job but if there is a potential career path then letting the student know the process can assist both the student and company to make the right choices. (Larkin & Beatson, 2010; Coco, 2000). Lord et al (2011) agreed and concluded that the most satisfying parts of an internship were opportunities for the interns to apply academic skill into practice, accomplish set goals and express opinions that were valued. The reason being that interns like ways to demonstrate their skills and reflective journals is a way to express ideas and document what you have achieved. According to Beck & Halim (2008) using reflective diaries allowed the interns to identify the links between theory and practice and providing them with the opportunity to identify learning needs and development. They conducted an exploratory study on accounting interns in Singapore, to identify learning outcomes from internship experiences. They identified three key learning outcomes: (1) adaptability, (2) interpersonal skills, and (3) working under pressure. The students reported that the learning journals helped them with these outcomes, and they concluded that journals helped in reflective learning.

[bookmark: _Toc513191902]2.13 Conclusion

According to the literature, the most frequently mentioned benefits are related to students, ranging from career preparation to sooner and better job offers. They also provide a means to develop soft skills, self-confidence and experience to develop maturity. Companies use the internship primarily for a talent screening in order to hire excellent and talented new personnel. Finally, business schools can improve their reputation and future income streams by offering academic internships in their business curriculum. The literature review also revealed that there is a lack of empirical research on the three stakeholders before, during, and after the internship.
Table 7 nicely summarises the key findings from the literature review. Beard (1998) conducted research and contacted accounting firms, students and accounting faculties. They were asked to rank their top seven benefits of internships and the mean results were shown and tabled. These results nicely summarise the literature review.
[image: ]
Table 7 Summary benefits to students, firms and educational institutions

In Chapter 3 the design and methodology of the research will be described using a multiple method approach with questionnaires and interviews consisting mostly of a qualitative approach with some quantitative questionnaires.










[bookmark: _Toc513191903]Chapter 3 Research Methodology

[bookmark: _Toc513191904]3.1 Introduction

This chapter discusses the research methods chosen to examine the motivations and perceptions of accounting and finance students involved with internships.
This chapter will describe the design of the research, the data collection methods used, the process used and analysis in an effort to establish the research objectives. To accomplish the above, open ended interview questions will be prepared. The interviews will take place with known UWTSD accounting and finance students and graduates who have been involved with an internship, the study will also contact other non-accounting and finance interns to see if results are similar for comparison.

[bookmark: _Toc513191905]3.2 Aims and Objectives

The aim of the dissertation is to collect data, analyse and evaluate the perceptions and motivations of accounting and finance students and why they undertake internships to explore ways of improving the accounting and finance internship and course program for student experience.
The objectives are: 
1. To add to the knowledge on internships and help to fill in some of the gaps in accounting and finance internships.
2. To understand, analyse and evaluate perceptions and motivations of UWTSD accounting and finance students who have conducted an internship. 
3. To evaluate if an internship gives real benefits to students and if they provide them a competitive advantage in finding employment, as well as providing employability skills.
4.  Discuss based upon the findings, ways to improve the current internship offering, and the accounting and finance program course within UWTSD to improve experience and better equip students for employability.
Objective 1 will be achieved at the completion of this research project. Objectives 2 & 3 will be achieved through open ended questionnaires and interviews with UWSTD students and graduates, and recommendations from the findings will achieve objective 4. Open ended questionnaires with UWTSD was deemed to be most appropriate to allow a rich and deep collection of data.

[bookmark: _Toc513191906]3.3 Research

Secondary data was accessed through the UWTSD library and Google Scholar using academic texts, journals and relevant research articles. The research highlighted the paucity of information on accounting and finance internships especially within the UK. The research highlighted a myriad of reasons why a student would undertake an internship and assisted in developing the questions employed to better understand the motivations and perceptions of students. Primary research will be carried out through the use of questionnaires and interviews.

[bookmark: _Toc513191907]3.4 Research Design

In the literature review the student motivations, perceptions and benefits were identified, also guidelines for successful internship programs and other related matters were reviewed.
Veal (2005) discusses research, and to pursue and conduct any research, many things need to be taken into consideration in deciding the appropriate research methodology.  These can include the questions to be asked, previous research, availability of data, timing, the resources available, validity and not least the ethics of the research.
Saunders, et al. (2012) defines research “as something that people undertake in order to find out things in a systematic way, thereby increasing their knowledge” and suggesting these lead to logical relationships, and methods to be used with the view to describing, explaining, understanding, criticising or analysing data.  Research helps us to understand about the world we live in and give direction and empowerment to policy, rules, regulations and strategy.
In addition, Saunders, et al. (2012) recommend the use of their ‘research onion’ as a tool for research design and developing a methodology, and stress that every layer is equally important and should be included.  
[image: ]
Figure 11 The Research Onion (Source: Saunders, et al. 2012) 
Research can be primary as in new research conducted like using questionnaires, interviews and surveys etc. Or can be secondary looking at research and data already carried out for example research which has been covered under chapter 2. For the purpose of this research the researcher will be conducting primary research. The reason being due to the paucity of research in this area, and more so pertaining to the United Kingdom.
The research onion consists of six layers that can help a researcher design their research strategy. At the core of the onion is the actual techniques and procedures carried out. Includes how the data will be recorded and stored including security aspects.
The next three layers outlines the strategy to be used including the methods of data collection 

1. Cross sectional or Longitudinal
For the purpose of this research a cross sectional time horizon will be taken since as per Saunders, et al. (2012) the research study will be conducted over a very short period of time as it intends to collect data from October 2016 to March 2018 in addition the formal internship program at UWTSD only commenced in 2016.
2. The next layer describes the method approach to be used.
Saunders, et al. (2012) refers to the multimethod approach and citing Tashakkori and Teddlie (2003) “argue that multiple methods are useful if they provide better opportunities for you to answer your research questions and where they allow you to better evaluate the extent to which your research findings can be trusted and inferences made from them.”  This approach was considered the ideal one using qualitative research through questionnaires and interviews with three separate student groups.
The strategy will be based upon using qualitative research rather than quantitative, as using the open ended question approach, and interviews believed would result in more rich data to examine. The strategy will revolve around both questionnaires and interviews to get a deep and varied view of feedback. The questionnaires will be to 3 UWTSD groups, firstly accounting and finance graduates whom the researcher was aware had conducted an informal internship, secondly interns conducting accounting and finance internships and the third group non-accounting and finance intern students. Multiple methods design offered opportunity to supplement primary data and add validity incorporating more the selected group data using questionnaires, and direct interviews. In addition with consent a selection of student’s, learning diaries will be reviewed to uncover any further useful insights.
3. Strategy approach
Questionnaires and interviews will allow the collection of a large amount of data from a smaller population in a highly economical way per Saunders, et al. (2012) and help to answer who, what, where, how much and how many questions. For this type of research the data gathered should enable themes and conclusions to be gathered from the open ended questions.
There is an element of case study approach, according to Simons (2014) case study approach is focused on the study of the singular and in this research study the focus will be upon UWTSD Business School. The data being collected from a singular university base in understanding and exploring experiential understanding. Having access to the students from the business school at UWTSD and being involved with internships was a good source of information for the research. In addition using the questionnaire approach would be inexpensive and quick to implement.

4. The two outer layers show the research approaches. What is chosen reflects the theory surrounding the research.
This dissertation will take an inductive approach because due to the paucity of research on the subject matter it would be useful to understand if a finance and accounting internship is valuable to students and understanding their perceptions and motivations. Inductive reasoning works well with qualitative research, moving from specific observations to broader generalizations and theories, informally sometimes this called a "bottom up" approach to research. In inductive reasoning, it starts with specific observations and measures, then begin to detect patterns and regularities, formulate some tentative hypotheses that can be explored, and finally end up developing some general conclusions or theories. This approach allows the researcher to get a feel and nature of what is occurring and the scope of the problem if there are any. This approach also works well with smaller sample sizes and the use of a variety of methods to collect data. This lends itself to allow different views of phenomena to be understood, and to understand why things are happening (Saunders, et al., 2012).

5. Philosophy approach 
According to Saunders, et al. (2012)  there are two schools of philosophy when research is undertaken also known as the research paradigms, the first being positivism and the other phenomenology.
Positivism is associated with more quantitative with information factual and less open to distorted interpretation. It is more statistical driven and looking at correlations and trends and less on the individual. This approach works well with questionnaires of a Likert scale type. Phenomenology is more related to understanding the behaviour of people connected with their surroundings. It is more exploratory and finding out why behave the way they do. This approach is more suited to interviews and focus groups and the use of open ended questionnaires for a qualitative approach.   
The phenomenology approach is more aligned to the objectives of this research as it centres more on the individual and their feelings and view point. An interpretivism philosophical approach will be taken, as per Saunders, et al. (2012) it is necessary for the research to understand differences between humans and among people rather than objects. It is also very appropriate in the case of business and management research.
The data will tend itself to be more rich, unique and individual from which common themes or conclusions hopefully will be drawn.  The questions selected are open ended and a cross selection of students and graduates will be interviewed. This approach is very effective where there is little data on the subject matter in hand. 

[bookmark: _Toc513191908]3.5 Research Questions

Based upon the research undertaken in the literature review in chapter two, a set of questions were constructed to enable data to be obtained to achieve the objectives number two and three. These research questions will help to explore and understand student’s thoughts and feelings, they are based upon these main overarching thoughts and groupings Table 8:
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Table 8 Categories linked and grouped to questions
The data gathered from the experiences of the students may influence how UWTSD handle internships and structure them in the future.
A complete list of interview questions are found in the Appendices and main questions can be seen in Table 11

[bookmark: _Toc513191909]3.6 Data Collection

The data collected consisted of a qualitative nature to explore and examine the real motives of students in conducting an internship. According to Saunders, et al. (2014) this kind of data revolves around finding out what people are thinking about a subject matter. They also describe it as data collection which is not numerical or based upon quantitative or numbers.
The questions selected have been designed to be more open ended so as to allow the students or graduates to express their thoughts using an interview approach either face to face, email or other means of two way dialogue.

[bookmark: _Toc513191910]3.7 Population 

To accomplish the research the population selected were students and graduates from the Business School at UWTSD. The first selection were from graduates who conducted an internship in accounting and finance whilst studying at UWTSD, the second were taken from students currently undertaking an accounting and finance internship , and the third was from other students in the business school conducting an internship. The third category was to consider if there were any similarities in thought from non-accounting internships. This was also considered on the basis that the business school is relatively a small population and those conducting accounting and finance degree even smaller. Table 9 shows the population contacted and Table 10 shows the population responded.[image: ]
Table 9 UWTSD Internship students and graduates contacted 
[image: ]
Table 10 UWTSD Internship students and graduates responded

[bookmark: _Toc513191911]3.8 Pilot Study

Pilot questionnaires and interviews were undertaken to ensure and test that the questions were relevant or worded in the correct manner to ensure maximum data retrieval from the students. To ensure questions were clear.

[bookmark: _Toc513191912]3.9 Researcher Bias

As the researcher is the internship lead facilitator at UWTSD for the past two years it is important that it is disclosed so as to be open and transparent with the role as an intern co-ordinator. The researcher also being an accountant but having had himself experienced an internship when a student with a positive favourable view should also be documented.
The questions were designed in an open ended way so as to downplay any of the researcher’s personal views or bias. The researcher has very limited or a limited idea or knowledge of how the students feel about their experience and the idea of the research is to extract information from the students themselves as opposed to the researcher’s point of view. It is essential that data is not distorted by the researchers view but that information in extracted from the students to get their views (Seidman, 2006).


[bookmark: _Toc513191913]3.10 Questionnaires and interviews

The same set of questions were posed to both the graduate and undergraduate populations that had been involved with internships. An amended questionnaire was given to the other interns interested in other business fields.
The questionnaires were emailed to all participants with the researcher having direct communications with all the population concerned, being currently the internship co-ordinator made communication faster. The questionnaires were designed to be open ended so as to obtain as much information from the students as freely as possible without the researcher influencing the results. This method was chosen for two main reasons, firstly due to the small population size this method was very easy to do and secondly this method allowed a rich source of information and data.
A cross selection of students and graduates were chosen to be interviewed via a combination of email, WhatsApp, face to face and phone. This was conducted to obtain richer deeper source of data from the students and the means applied allowed the process to be carried out quickly and efficiently and economically. In addition the interviews and further communication also facilitated clarifications of answers given in the questionnaires. 
Table 11 shows the questions from the questionnaire linked to the Literature Review in chapter 2. The questions were drawn from the research ideas previously carried out and objectives, and being tested to validate if the theories and ideas hold true within UWTSD and to explore if there are any new ideas.
[image: ]
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Table 11 Questions linked to Chapter 2 literature review.

[bookmark: _Toc513191914]3.11 Reliability and Validity

Saunders, et al. (2012) describes that validity is all about the findings being what they seem to reveal. Validity addresses the accuracy of the data and the instrument being used in the measuring process (Dillman, 2000).
The use of both survey questions and interviews will be used for the research to students. Interviews will help gain in-depth understanding of the subject matter from the perspective of each participant and is noted can be biased due to personal opinion. To help overcome these great care will be made in the preparation of the questions and be standardised so as not influence the interviewees in any way and to keep validity. These interviews will be within the UWTSD students and graduates population.
The questionnaires will be designed so as to reduce any ambiguity to reduce any participant error and reduce any misinterpretations. They will be designed to be relevant as the questions have been based upon the literature review. When talking with finance professionals there could be a tendency of bias to the importance of finance and accounting and this has been noted. Care has been taken in the researcher being biased as an accountant and once an intern himself.
The validity of the research will be assessed in combination with current academia outside finance and accounting internships to draw parallels and understand where the gaps are in this research area in comparison. The questions were designed specific to understanding the student’s perceptions and views as drawn from the literature review. The pilot conducted also contributed to the validity.  
Reliability according to Corner (2009) is where data gives the same results when replicated in other similar settings. Care will be taken that enough information for the questionnaires are taken so that they can be replicated in order to ensure reliability. The questionnaires will be open ended ones so as to gain as much information from the students as possible.
Questionnaires are useful in gathering quantitative data and general consensus and the nature of the questions were designed and are useful for qualitative data. The questionnaires will be targeted to interns and graduates who carried out internships. This will help to gain a balanced perspective from the results and help reduce any bias. The questionnaires can be used in any setting as they are since they have no specific reference to UWTSD or any other subject.
[bookmark: _Toc513191915]3.12 Ethical Considerations

Research ethics is all about conduct and behaviour (Saunders, et al., 2012) and so in conducting the research all ethical consideration were taken into account.
All questionnaires were anonymous and interviews conducted were given pseudo identities to protect them respecting their human rights and data. With this research all consent was obtained from UWTSD and the researcher being also subject to UWTSD code of ethics. All participants were informed the purpose of the questionnaire and any interviews. All participants are known to the researcher and assurance of confidentiality were given. Copy of ethics form can be found in the Appendices. 
[bookmark: _Toc513191916]3.13 Limitations 

The main limitation of the research has been the sample size. In terms of a business school UWTSD is relatively small and the population size on the Accounting and finance degrees even smaller. In addition the total population undertaking a known internship became even smaller. Access to past graduates was limited however any form of internship before 2016 was voluntary.
[bookmark: _Toc513191917]3.14 Further Research

Future research could be widened to include all accounting and finance students in Wales and even beyond to the whole of the UK using a quantitative approach to research. 
Also all UWTSD students from the business school could be given a questionnaire. Questionnaires used amongst all UWTSD business students to ascertain their views on internships in general, across all areas of the business school, to ascertain if any useful themes correlate amongst students. Also research on the benefits to UWTSD as a University and Business School.
[bookmark: _Toc513191918]3.15 Conclusion 

This chapter detailed the methods used and the justification of the strategy and approach used. Chapter 4 will describe the data findings, analyse and collate and present the information.

























[bookmark: _Toc513191919]Chapter 4 Data Collection and Analysis

[bookmark: _Toc513191920]4.1 Introduction 

The aim of the research set out in chapter one was to analyse and explore the motivations and perceptions of UWTSD intern students studying accounting and finance within the business school. 
As set out in chapter three Methodology, the data collected from the questionnaires and interviews will be analysed and the findings presented.
The questionnaires were collected from the three groups which were primarily qualitative in nature with subsequent interviews and a focus group with some of the respondents.
Qualitative data is defined as the generation of data which aim to explore, describe and contextualise experience (Henwood and Pidgeon, 2013) which are based on methods which involve appreciation of complexity and detail (Mason, 2006). Saunders, et al., (2012) describes data analysis similar to a puzzle, using the pieces of data to build a picture. The picture developed will hopefully lead to knowledge increase and ideas for UWTSD Business School. Data analysis is important, its purpose is to reveal any common themes, correlations and what is important and not important. It’s about bringing the data together into a meaningful order to make conclusions (Bogdan & Biklen, 2007)
This chapter will analyse and present the results from the questionnaires and interviews from the three identified groups. It will evaluate the motivations and perceptions of students in relation to the objectives of these research:
1. To add to the knowledge on internships and help to fill in some of the gaps in accounting and finance internships.
2. To understand, analyse and evaluate perceptions and motivations of UWTSD accounting and finance students who have conducted an internship. 
3. To evaluate if an internship gives real benefits to students and if they provide them a competitive advantage in finding employment, as well as providing employability skills.
4.  Discuss based upon the findings, ways to improve the current internship offering, and the accounting and finance program course within UWTSD to improve experience and better equip students for employability.
The chapter will deal with all the objectives 1, through to 4. Chapter 2 contributed towards objective 1 and chapter 5 will address objective 4 with recommendations based upon the findings and implications of this research. It will describe the findings from the questionnaires and the interviews from the three groups, and describing and analysing any common themes emerging from the data.
To uncover rich, original internship experiences three groups were identified and interviewed, all contacted students responded except for three of them. Firstly five from the graduate population who conducted an accounting and finance internship, four out of six from the undergraduate population undertaking accounting and finance internship and finally nine out of ten, from the undergraduate population who are on non-accounting and finance internships. The third base was chosen to determine if there were common themes to those of the accounting and finance population.
The students to protect their identity have been labelled one, two, three etc. according to the timing of their questionnaire received from them.
The main goal was to identify what were their perceptions and experience of their whole internship time, and motivations of the students in taking an internship.  
Emerging themes will then be identified, categorised and analysed. Themes were identified by highlighting common phrases and terms from the responses.  Thematic analysis is a method for identifying, analysing, and reporting patterns for the collected data, it’s a method that organises and describes your data so as to be analysed. It is best suited for qualitative data. (Braun & Clarke, 2006)
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Table 12 Main groupings linked to questions
The above grouping of questions have been aligned with the objectives in the following way:
Objective 2 – groupings 1, 2, 3
Objective 3 – groupings 4, 5, 6, 7
Objective 4 – groupings 8, 9


[bookmark: _Toc513191921]4.2 Findings

The same set of questions were posed to all three groups except minor variations for the third group not specifically doing an accounting or finance internship so those terms were just removed. The responses have been sorted by cluster question area and by group to determine the main themes. Tables 13-15 show details of the students that responded, size of company worked, and sex, whether the companies were mainstream accounting firms or accounting departments of a firm.
Break down of responses:
[image: ]
Table 13 Graduates involved in Accounting & Finance internship		
[image: ]
Table 14 Undergraduates involved in Accounting & Finance internship	
[image: ]	
Table 15 Under Graduates involved in other field of internship			
Complete details of the responses by groupings have been summarised in the appendices, and detailed face to face interviews which were carried out with a selection of students and additional points can also be found in the Appendices.
The findings did not reveal any significant implications regarding the size of the company to the internship except for one student who was dissatisfied with his internship due to the size of the operation and lack of opportunities and support that existed.
However none of the internships were conducted within the Big 5 Accounting companies (PWC, Deloitte, EY, KPMG, and Grant Thornton). Also only two small and one medium accounting firms were willing to take interns, one graduate who interned and landed a job with the medium firm, two of the graduate group were with one company along with an undergraduate at separate times, and two others from the undergraduate group were in another firm. The other students have been in accounts departments of commercial or charitable businesses.  
One limitation on the questions posed to the students were any discussion in their opinion on the benefits to universities and more directly to UWTSD and although some thoughts came out in this area, on hindsight it would have been good to have  included a question on this aspect to confirm the findings in the literature review. 

[bookmark: _Toc513191922]4.2.1 Objective 2. To understand, analyse and evaluate perceptions and motivations of UWTSD accounting and finance students who have conducted an internship.

These questions were general in nature to explore student’s perceptions and motivations regarding internships. The findings were summarised by student group

4.2.1.1 Graduate group 

There was overwhelming agreement that the experience of the internships was very beneficial, all were voluntary internships and all recommended that all students should do an internship. These internships carried no credits and many were unpaid.
This group were unanimously agreed that their main motive was to get experience and get their foot in the door to the industry. To improve their CV and career prospects. Johnson (2016) conducted research on CV’s for accounting students and the layout, language and content. Internships are a way to improve the CV to get your foot into an interview and job. Even when applying for an internship a CV is important and so by going for an internship not only prepares you for a graduate job in terms of experience but also the whole process of the recruitment process. 
The majority of the students found their work places friendly and welcoming and those that had mentors and structured internships gains the most., and important to find work challenging and relevant to the career pursuing however having a great reference does help. They also found the experience above their expectations.
For the group the internship for the majority confirmed their career choice for the one student that it did not was because her internship was not so relevant but she is still continuing in finance.
Many of the students were offered jobs at graduation from the internship

4.2.1.2 Undergraduate finance group  

This group also was very positive about their internship and would recommend to other students. This group had credit bearing internships but one student undertook an additional uncredited internship. They linked internships to greater job prospects and career prospects.
This group was also motivated by job prospects and less so money, developing skills and also differentiating one-self for better job prospects compared to a graduate that had no experience.
This group also had very positive perceptions of their internship also having their expectations exceeded.
For all the internship has confirmed their career choice and all but one who has a tier 1 visa, have been offered graduation jobs.

4.2.1.3 Undergraduate non finance group

There were mixed responses in this group but the majority agreed they would recommend an internship to other students. The majority had a good internship experience and it was observed that the more career focused students specifically HR and Marketing tended to get the most out of their internships.
Although as not as strong and passionate this group also was more concerned about gaining experience for job prospects.in addition to developing skills.
It was also observed that the better the internship experience in terms of work and responsibility, mentoring etc. the more positive the student was in regards to internship in general. 
The majority of this group had a positive experience like the others, with the majority having their expectations exceeded. For the majority it did confirm their career choice and 40% of the interns were offered jobs on graduation.

[bookmark: _Toc513191923]4.2.2 Objective 3. To evaluate if an internship gives real benefits to students and if they provide them a competitive advantage in finding employment, as well as providing employability skills.

These questions explored the impact of the internships in terms of jobs and employability skills. The findings were summarised by student group
4.2.2.1 Graduate group

There was an overwhelming agreement that the internship made the students more competitive in the job market with some obtaining jobs directly as a result from the internships either from the host company or because of the experience gained. They also acknowledged they gained skills to make them more employment ready.
The students acknowledged the overwhelming reason undertaking the internship was to ultimately be better equipped and placed to get a job, to be more competitive in job applications.
All the students is this group conformed that they developed both technical and soft skills, and their self-confidence had grown.
All the students agreed that internships were a bridge from university academia to the real world and helped with being employment ready.
In regards to helping them with their studies the main topic was taxation, but the rest were more soft skills and commercial awareness when approaching their studies. The internships at L5 were the most beneficial in module studies as opposed to L6 internships. However the main motives for the internship were for improving job prospects.

4.2.2.2 Undergraduate finance group  

This group concurred with the graduate group in findings that they all wanted to achieve jobs .They all agreed they developed skills which would equip them for future careers and just like Coco (2012) internships did offer a “try before you buy” approach and to add to the CV and get a good reference.
This group again confirmed that an internship gave them a better chance of getting a job.
All the students is this group conformed that they developed both technical and soft skills, and their self-confidence had grown especially in job applications and interviews.
All the students agreed internships help bridge the gap to the real world and acknowledge that the internship was helping them with their classes especially taxation and general approach and outlook to the academic studies. One student suggested that more needs to be done to make the accounting course more geared to the real world.
4.2.2.3 Undergraduate non-finance group  

Although not as excited as the accounting group, the majority believed that the internship would lead to better job prospects and therefore more competitive to gaining a job. Also the experience added to their CV they believed would help in better job applications. Many of the students also confirmed that valuable skills were developed. The two students who were not so positive about their internship because of poor organisation programs still acknowledged that their skills were improved even in communication. There is a clear difference between doing an internship and just an ordinary part time job, for example with three of the students when they approached their companies who they were already working for about an internship, two were given extra hours and more responsibilities, and one was placed on a management course. The employers clearly saw that there was a difference. The third has been offered a graduate management trainee job.
All the students in this group acknowledge that their soft skills had developed and two students commented on their HR technical skills being developed. All of them stated their self-confidence had grown and developed.  
The majority if the students agreed that the internship was helping them in their studies and that the internship was a bridge to the real world.

[bookmark: _Toc513191924]4.2.3 Objective 4.  Discuss based upon the findings, ways to improve the current internship offering, and the accounting and finance program course within UWTSD to improve experience and better equip students for employability.

These questions explored the extent of involvement of the university in internships. The findings were summarised by student group
4.2.3.1 Graduate Group

All the students agreed that there should be a dedicated internship coordinator, in addition UWTSD should help more with job and employability.
In majority of the cases the internship leads came through UWTSD. The majority believed that UWTSD should help or even provide the internship opportunities, they all believed they increase employability and in return reflect positively on UWTSD as success stories and with employed graduates. The majority of the students suggested making the internships elective but that they are an invaluable tool for employability, and regretted that there were no internship opportunities at L5 for them. The suggestion was also given that more partnership schemes be made with businesses like which Swansea University does.
In regards to paid internships it was a minor factor as students valued the experience more, and some suggested that the core modules be geared more to real life like in regards to accounting software.

4.2.3.2 Undergraduate finance group

All the internship opportunities came through UWTSD and all the students agreed that UWTSD should help and provide internship opportunities for students.
Many of the students suggested that the internship be an elective module, one reason given was that they may already have jobs or experience. They all agreed that there should be a dedicated internship support resource to help throughout the whole process and be of guidance. Some suggested the assessment was too onerous however research has shown experiential learning and making reflective learning logs and assessments have tremendous benefits (Bukaliya, 2012, Larkin & Beatson, 2010)
Students believed that UWTSD should do more to provide job opportunities and suggested to give more initial guidance at the start of the internship in regards to the assessment criteria and what is involved. Also more liaison and communication between the company and UWTSD.

4.2.3.3 Undergraduate non-finance group

Majority of the internships were found by the students themselves and some were even existing jobs extended and moulded into internships.
All the students agreed there should be an internship coordinator and a list of job opportunities and more help in getting internships. Students also requested an induction at the beginning of the internship module.
Majority believed should it should be an elective module and not mandatory. One student remarked “yes, getting a competitive advantage against other students studying similar degrees is important to secure a career” the suggestion almost sounds like make it mandatory for your own good. Another Student suggested making it mandatory in final year as then you have learned more about business management, and ripe to continue into employment on graduation.
Students wanted more from the UWTSD to support the internship program, communication between the business and UWTSD to fine tune the internship experience.

[bookmark: _Toc513191925]4.3 Emerging Themes

The responses from the students and graduates and have analysed into a number of common themes.
[bookmark: _Toc513191926]4.3.1 Employability 

The main phrases agreed upon by all the students was to gain experience, something to add to the CV, to gain employability prospects and getting a job. Competitiveness in the job market was a factor, the majority of the students undertook the internship for the purpose to increase their employability prospects, to develop skills and demonstrate experience to gain a job.
4.3.1.1 Experience

Gaining work experience was the overwhelming reason given by the students why they had undertaken an internship.
Student eight felt very passionate about students doing an internship and shared at the interview also stating “it was an invaluable experience and what made him appreciate UWTSD since the Accounting Degree did not offer many exemptions.” Student ten believes it is important to get real world experience and student eleven believes work experience is as important as the degree and having theoretical knowledge. Student eleven was very glad she undertook the internship to gain experience in the real world. For student twelve it was also to get a feel of the industry that he would be getting into in the future as well as gaining experience. With student fifteen it was about gaining experience in new skills and wanting to get work experience and trial before applying for jobs which usually require a degree. 
Student nine expressed he had a better opportunity with the work experience that he has gained, and student three also addressed the issue of how experience can help ask the right questions and having experience helps fit you for work “Regardless of how much you think you are a good fit for a job offer, without having previous experience. Believe me, you are not ready. You need to know what, when and how to ask certain questions and having the right experience you will know to do it.”
Student thirteen and fifteen did not have so good an internship experience, one was with an organisation that did not provide meaningful work or support and the other found it difficult to get an internship of his preference and ended up doing a combining of a number organisations. The experience did not happen for them based upon the host company not taking the internship seriously.

4.3.1.2 Job Prospects

Gaining job prospects was another term used in connection with gaining experience. Ultimately taking the internship was to improve job prospects.
Student one was very positive regarding the experience for increasing job prospects, as a result the host company offered her a part time job which resulted in a full time position after graduation. She was also of the opinion that even if a job is not offered there are still references that can be obtained she stated “…..I believe that internships are the way to present yourself to employer, which more certainly will result in a job offer. If there is no job offer for some reason, there are still references and valuable experience that will help to find work.”
Student two directly linked his job prospects to the accounting internship which he said made him a better candidate for roles he stated “….My past experience at the accountancy firm is still a big reference and catches recruiters eye when considering me as good candidate.” Student eight stated that he was able to gain sector knowledge and skills required for his full time position which he was offered after graduation. He stated the internship helped him get his foot in the door which led to a full time position. Interestingly the internship started in the tax department and because of his performance was offered a position in mainstream accounting and auditing with the same company. Student four stated that the internship was a good way for both parties to know if they are the correct fit for each other before employing someone full time. Student nineteen stated “strongly agree that having an internship under your belt will increase your job prospects greatly…taught me many things about the working environment. Given me an insight of things to come and be more prepared to tackle them.” Student twelve stated getting an internship was important, and would recommend one for the purpose of getting a future job and student seventeen stated that it would be beneficial based upon the student’s career goals. 
Student seven was concerned about getting a job and how just being a graduate is no longer good enough quoting she states “Help students to get into internships as university should be more than lectures and more about gaining experience. The industry is becoming a real challenge and being a graduate is not good enough.”
Four of the graduates out of five were offered jobs from their internships with three accepting them, and five of the undergraduates have been offered graduate jobs on completion of their degrees as a result of their internships.

4.3.1.3 CV

Having an internship was something to add to the CV to improve job prospects, preferably a relevant one.
Student three wanted to understand the “business inside out” and wanted to be able to demonstrate work experience to put on his CV to demonstrate to future employers that he had experience from the correct background industry. Student six also used the word “exposure” to the accounting professions to enable him once again to understand the industry to demonstrate he had relevant work experience in accounting to future employers. Student twelve remarked it was about getting experience onto you’re CV.  
Student eighteen was the most positive stating “100% helped me for my future. Now I can put the work experience on my CV and also that I have been on a management course”. Student twelve emphasised something to put on his CV to demonstrate the variety of work he has done and student sixteen also emphasised as well as skills gained something to add to his CV.

4.3.1.4 Money

Having a paid or unpaid internship did not factor in for the students in undertaking the internship. The internships being unpaid did not seem to be a problem with the students, the majority were all motivated by getting experience rather than trying to earn some money. Only a couple were paid internships but money though helpful was not the main motivation in the internship experience. All the graduates stated they were not motivated by a paid internship but rather wanted to get the experience, some were paid travel expenses but student three stated it like this “No difference as it was just to gather enough experience and ample job opportunities” which was the core motivation for him “ample job opportunities”. However student seven did state that a paid internship, even a little would have been more motivating but her primary motivation was to gain experience. Student nine, ten had paid internships, but stated would have made no difference as the experience is what was of interest to them. Student sixteen was paid and said that it was motivating to be paid.

4.3.1.5 Competitive Advantage

There was an overwhelming agreement that the internship made the students more competitive in the job market with some obtaining jobs directly as a result from the internships either from the host company or because of the experience gained. Student nineteen stated he would recommend them for success in a future career. He also stated that there was a competitive advantage to having an internship to those students that didn’t have one. Student nineteen saw that internships differentiated you to other students that did not have internships or work experience by giving you a competitive advantage. Student ten made this profound remark “yes, getting a competitive advantage against other students studying similar degrees is important to secure a career”. 

4.3.1.6 Employability skills

The students overwhelmingly stated that the internships were valuable in gaining employability skills. Student four stated to why he wanted the internship “Improve my employability skills and to increase the chances of me being hired in the future.” Student fourteen went to state that getting experience and learning more would obviously be helpful to find a better job. Some key comments noted regarding the importance of taking an internship were student six, “100% - it equips student in their professional life”.  Student seven remarked “allow them to develop themselves and open their eyes to the real work environment”. Student ten stated it has given valuable skills and experience that he can take forwards, student eleven thought having gained job experience and broadening skills will make a difference when applying for jobs.
Student ten suggested it was “vital that students get comprehensive knowledge of the real world applications” for future careers. Student twelve stated it gives you a taste of the industry and how they work. Student sixteen stated it gives a taste of the real world and exposure to a different kind of pressure. Student eighteen remarked she was no longer scared to finish her degree and enter into the real world of working, she stated the following “Instead of being stuck in a class room I feel like we have been trusted to go into the real world and actually learn what it’s like to work and be a staff member. I am no longer so scared to finish my degree and go in to the working world.”

4.3.1.7 Career Choice

Confirming career choice was another theme common amongst many of the responses, taking the internship in the majority of cases confirmed in the student’s mind their career choice. Student eight made a valid point to consider that it would confirm whether you want to work within the sector of your choice doing an internship. All the graduates and undergraduates on accounting and finance internships except one stated that the internship confirmed in their mind to stay within this career choice. The student who said no, was because their internship experience was not directly accounting enough for them to use that as a decision marker. 

[bookmark: _Toc513191927]4.3.2 Skills

Internships as a bridge to the real world was also a theme that came out, along with building soft skills being developed.  Students also expressed that the university should embed more employability skills into the course. 
4.3.2.1 Communication and Teamwork

Communications and teamwork were recurring terms throughout the student’s responses in regards to main skills developed from the internship. For student fourteen it was both technical knowledge learned and soft skills like communication and team work, and for student seventeen it was more the softer skills emphasised including communication and teamwork. For student nineteen he gained tremendous knowledge on technical aspects that he did not learn at university, he has also has developed his communications skills. Student four stated that her team working and communications skills have improved and with an excellent recommendation from the company has improved her confidence with the ability to work with different people. Student twelve stated team working and communication skills have been developed. Student sixteen stated communication skills and how to deal with customers and to solve problems.

4.3.2.2 Soft skills

Student four emphasised more technical skills learned in respect to direct accounting with her accounting internship but more softer skills with the finance internship with the charity, such as presentation skills, research and gathering and analysing data.” Student sixteen was “ecstatic” because he learned many things about work life. Student eighteen was very positive about her internship expressing how she has learned so much how to deal with customers and staff, she also received help with interviews and been placed on a paid management course. Student ten has developed customer service skills as well as presentational and organisational skills. Student eleven has developed general administrative skills including using excel and speaking on the telephone. Student eighteen also stated organisational skills and management skills have improved. Student seven stated it helped her improve her presentation skills more so than any technical knowledge.
Student seven added, brings more understanding to the course and that practical is more effective to implement what they have learned on the course. Student eight emphasised that internships helps bring a more purposeful package.
Student fifteen who did not have a worthwhile experience found she did not gain many skills from the internship.

4.3.2.3 Confidence 

All agreed that the internship had improved their confidence, especially in terms of knowledge and skills. Student eleven also had her expectations exceeded in the experiences gained she stated “The module met my main expectation of gaining skills and work experience in a different industry. However, it has exceeded my expectations that I am surprised how much of a difference it has made to my confidence since experiencing something new.” Student eighteen appeared to be the happiest she commented “It exceeded my expectations I didn’t expect to learn so much and have so much trust put into me. I am extremely glad I did it. Yes I am constantly having feedback on how to improve as a member of staff and how I can become a manager in the future.” Student four expressed how her confidence has increased.
Student seven whose first language was not English emphasised improved confidence in communication. Student eight’s confidence grew in dealing with clients face to face and over the phone. Both student one and three expressed that their general self-confidence was boosted especially as student one was offered a job straight after her internship, and student three emphasised in career pursuit and applying for jobs that his confidence was boosted, he stated “Having built a robust knowledge at the accountancy aided me when I had to apply for other jobs within the same discipline. All the technical language and work flows used during my experience were key references when I had interviews.” Student seventeen also stated that when it comes to jobs interviews she would be more confident. Student nineteen has definitely had a positive effect on his confidence. He had a situation in his workplace where many of the account staff lost their jobs and he had to pick up the slack, he shared how this helped build up his confidence when he realised he was able to undertake the tasks.

4.3.2.4 Better employees

All the students agreed that the internship has enabled them to be better employees for the future. Student fourteen and seventeen also added that they both gained experienced and knowledge that they can use in the future. Student nineteen also remarked on his communication skills and his confidence in the workplace has made him a better employee.
Student two felt confident he had developed and applied skills theoretically and practically, that he could show future employers. Student nine expressed how he has developed transferable skills. Student ten has had clearer understanding of his role within an organisation. Student eleven emphasised broadening knowledge and confidence to become a better employee and for student fourteen it gave him a taste of what it was like to work for a start-up business. Student six stated his experience definitely made him more relevant to the accountancy job market.

4.3.2.5 Technical skills and Classroom link

All the students agreed that the internship helped with studies with taxation being the recurring topic. For the accounting and finance students, they all stated that it helped increase their knowledge in accounting and finance. Student fourteen also mentioned helped in her IT skills. Student nineteen said would help technically in some modules but with general skills would help in all modules.
Student eight was very positive about the knowledge application and stated the internship helped him directly with his studies, quote “Yes, the knowledge you gain in practice really helps to show you and understand the theories that are learnt in class. It becomes much easier doing the theory once you have worked in practice.” It is worthy of note that with student eight he conducted his internship when in level 5, continued during the summer and during level 6, so this could explain his reaction being so more positive on impact with studies than the rest.
Student four stated that she would get good grades in accounting modules but it was only after the internship that her confidence in her knowledge was confirmed. She also stated that internships provided exposure to real world problems not identifiable in text books. Student fourteen stated that academic learning was different from the real job they were doing. Student nineteen suggested that “there is still a gap between what is taught in class and what is learnt in a real life work environment.”

[bookmark: _Toc513191928]4.3.3 University Support and involvement

Themes coming under this section were around more internship support, the university should provide or at least help with obtaining internships, having the module elective and having an internship induction.


4.3.3.1 Support

All the students were unanimous that there should be a full time internship resource to help and guide throughout the internship process. To liaise with all parties and assist in finding internships.
Student two remarked maybe more communication between the university and the management to take on board recommendations regarding the internship. Student ten remarked better communication between the university and employers and students.

4.3.3.2 Jobs 

Student eight was very strong on this point how university should be more about getting jobs  quoting he stated “Yes, without the support for the real world, what would be the point in university, I thought that was the whole point of university, to gain knowledge and open up prospects in the world of work”

4.3.3.3 Induction

All the students stated that it would have been good to have had an induction session to explain how the program worked.
Student nine expressed maybe a class induction to the internship module as he was under the impression that the university would find him an internship
4.3.3.4 Provision of internships

All the students agreed that the university should help and even provide the internship opportunities, however student eight was of the opinion better to help rather than provide the internship itself as that would not help you in the real world if you were not able to find your own role, but he added that the university should provide internship opportunities through partnership schemes to competent students.
Student six added “A degree without relevant experience is meaningless in the job market” and so should provide the internship opportunities. Student seven added that providing an internship would “have a huge influence in advancing” the student faster after graduation in addition to putting what they have been taught into practice. Student one felt strongly about the matter that the university should provide the opportunities for willing students. Student three added that not only does the internship increases chances of finding jobs quicker but also gives the university to show case their brand and image. He stated the following “…  Not only gives students the possibility to increase chances to find jobs quicker, but gives the university the chance to enhance their image. Perhaps a compilation of cases of success of students finding jobs? Video interviews?” He makes the point about show casing success stories.
Student three felt very strongly that internships should be mandatory and there was regret from himself and peers that they wished they had gone to another university which provided internships. Quoting he stated “Yes, and this was a general comment from all my ex colleagues. They wished they applied for another university that had job experience modules.”  
Student eight wanted to see more partnership programs like Swansea University do with SPIN. His company tend to deal more with Swansea University because of this and tend to not give UWTSD a look in.
Student nine stated that he wished the university could have done more to help him get an internship even though the university did in the end get him an internship.  He also expressed that the university should have a list of opportunities and relationship with businesses. Student eleven suggested the university provide several options of internship job opportunities as they are difficult to find themselves. Student thirteen wants to see the university establish contacts with bigger companies to offer internships. Student fifteen remarked assistance in getting an internship and ongoing university support. Student sixteen wanted the university to help find the right internship for students.

[bookmark: _Toc513191929]4.4 Conclusion 

This chapter documented the finding of the interviews and questionnaires with UWTSD students.
The findings show that collectively the main motive for an internship is to gain experience and employability, and to be more competitive to obtaining a job and being job ready. Skills were developed and the general perception being positive in taking an internship. Findings also suggested that real tangible employability prospects were improved with the internships. Findings also suggested that internships help more in the soft skills more so than the technical skills when it came to pedagogy with Taxation being the most relevant in technical skills.
Also the finding show that students would like more support from UWTSD, and that UWTSD should do more to continue helping students being employment ready.
The implications of the results will be discussed fully in Chapter five. 











[bookmark: _Toc513191930]Chapter 5 Summary and Conclusions and Recommendations 

[bookmark: _Toc513191931]5.1 Introduction

This chapter will discuss implications of the findings, give a summary and conclusion of this entire study, and a section on recommendations and recommended further study.
Research that has formerly been carried out in chapter two points more and more to an internship providing valuable experience to enable them to be job ready, Hurst, et al. (2014) suggest that work experience is key to successful jobs as many career jobs require some kind of previous work experience.  Pernsteiner (2015) indicated that skills can be developed in internships providing the internship role and intern provider have good objectives.
There were four objectives sought to be achieved through this study.

[bookmark: _Toc513191932]5.2 Objective 1. To add to the knowledge on internships and help to fill in some of the gaps in accounting and finance internships.
This entire research study has now become a source of literature for future further research and has gone some way to establish and corroborate previous research that has been undertaken.

[bookmark: _Toc513191933]5.3 Objective 2. To understand, analyse and evaluate perceptions and motivations of UWTSD accounting and finance students who have conducted an internship.

The findings revealed that the Accounting students were significantly more motivated, determined and positive about their internships compared to the non-accounting students and this could be because accounting is such a specialist area, students already have it mind this is the career they want to pursue, in addition their approach and attitude to the internship was positive, and overwhelmingly motivated by the experience more so than any money or credits. The accounting group students seemed definitely more focussed.  As a career it is more competitive to enter than other general management or business sectors. It was also observed that there were only a few large organisations involved with the internship.
The internships for the accounting and finance students have definitely led to graduation job offers in all but two cases and they were due to working visas issues. Which validates the claims that internships do increase job prospects.
The findings of this research have validated and substantiated the findings of previous research discussed in chapter two in regards to the perceptions of the internship like skills, experience, CV, career prospects, job offers. However there was little discussion on the original feelings of the recruitment process of the internship opposite to that found by Paine (2017) in her research, and for the most part neither were the students too troubled by lack of any mentorship, this can be explained by the fact the students were just grateful to get the relevant experience and have it on their CV. The research confirmed that internships did lend itself to job offers, as most of the intern students were offered employment at graduation.
The key motivation in undertaking internships were to gain experience, add to the CV and improve job prospects. There were some indications to improve skills and knowledge – but all to the end goal of getting a job.
The implications of the findings are that UWTSD should continue ways to develop the internship program, and to differentiate between the accounting & finance internships to the other sectors, as the research revealed the attitude and approach of the students were far different. 

[bookmark: _Toc513191934]5.4 Objective 3. To evaluate if an internship gives real benefits to students and if they provide them a competitive advantage in finding employment, as well as providing employability skills.

The findings of the research revealed from the groups, that having an internship did increase job prospects, develop experience, enhances CV, prepares and gives extra confidence at interviews and in the majority of the cases lead directly to graduate jobs as a result from the internship.
Confidence and soft skills are developed and helps the students prepare for working life. Having the right relevant internship does increase the competitive advantage of a student for employability.
In regards to technical skills the only module where the internships directly helped was taxation, this also confirms findings with Myring, et al. (2005), however students did share their general self-confidence and approach to studies was more positive.
The implications of the findings for UWTSD are that they continue to promote the internship aggressively, and within the academic program integrate more training on employability skills. 

[bookmark: _Toc513191935]5.5 Objective 4.  Discuss based upon the findings, ways to improve the current internship offering, and the accounting and finance program course within UWTSD to improve experience and better equip students for employability.

Implications related to objective 4 will be summarised in the recommendations from this research.
The findings reveal that there should be a dedicated internship coordinator, and that there is an expectation by the students that UWTSD should provide and assist more with internships by providing lists and opportunities. Although currently there is a list of opportunities is available, UWTD needs to expand the employer base and to include more accounting and finance opportunities. 
All the students agreed, there should be an induction at the start of the internship module to deal with assessments and expectations. Larkin & Beatson (2010) recommends that job preparedness classes be made before the internships start.
Majority of the students believed the internships should be elective. However I would agree for the non-accounting and finance internships but with the accounting and finance students to increase employability in a competitive sector and to attract students the internships could be mandatory. With students choosing between universities an internship program that can clearly been shown increases employability is a strategic advantage to attract students by increasing their graduate employability chances. Hora (2018) professor at University of Wisconsin argues against mandatory internships suggesting supplying jobs is not easy, unpaid internships will disadvantage some, and also depress the wage scale in industry amongst some of the reasons. However with the size of the accounting and finance cohort the many reasons stated would not be so applicable here in UWTSD circumstances. Also a study by Galvan, et al. (2013) on the impact of mandatory internships at universities in Mexico found that the success of employment had a lot to do with the success of the actual internship in regards to performance and good references, and also employability depended on the interaction of a graduate’s personal assets, their family connections, and whether or not the labour market was expanding or contracting, as opposed to just doing an internship guaranteeing a job. It could be a risk to make an internship mandatory - but one that could be managed and worth debating. There has not been much research in this area and worthy of a research paper. However if internships were mandatory would the university have the resources and connections in industry to fulfil all the placements? Universities like Aston based upon personal experience, and seemingly University of South Wales all run successful mandatory internship programs and strong connections with businesses.
Many of the students did not like the paperwork or assessments, however as part of the university regulations, the paperwork is essential to protect all parties, in regards to assessment research like Larkin & Beatson (2010) substantiate the importance of reflective logs and assessment to maximise the benefits of internships for students. Canon & Arnold (1998) also had findings that students were less interested in the academic side of internship but rather the increasing of job prospects. Some of the reasons they gave suggested the more-weaker academic students were the ones that complained. UWTSD students complained more regarding their workloads, also in addition the student landscape has changed in the last 2 decades from 1998 where there are more mature students with families, more single parents in education which all affect the constraints of time on students. 
The current assessments in place include some of the following, mandatory online learning of a number courses chosen by the students, a reflective journal, attendance of a number of networking events and a presentation at a viva, these are all geared to drive employability skills and personal development.
Despite the research findings in the literature review regarding the many benefits to the university, the findings did not indicate many direct benefits to UWTSD, this is mostly due to two reasons, first the internship program has only been running formally two academic years and too early to see any tangible results, second, the nature of the interview questions were such that they did not address the benefits to UWTSD but rather how UWTSD can improve the program. However it was noted by one graduate that having the internship changed his view of UWTSD since UWTSD attracted few ACCCA exemptions and another graduate regretted coming to UWTSD when other universities had work programs, but the informal internship arranged for him again countered those feelings. These two responses alone could demonstrate a small way to the strategic advantages to UWTSD having internships and this would require further research. 
UWTSD has competition with local universities. University of South Wales have mandatory work placements for their accounting and finance courses and Swansea University offers strong links with businesses and an accounting course with a year placement. To maintain competitiveness and not to lose ground they should develop a strong internship program. Many of the Universities in USA has been shown to offer internships as part of their accounting and finance degrees.
The implications for UWTSD are clear. They need to take on board the findings revealing that internships are increasing employability prospects of students, with some students being offered employment as a direct result of the internship, and need to place more resource and strategic importance to its program offering. Additional resources need to be added to the support program in terms of inductions, support and approaching businesses to form partnerships to host internships.

[bookmark: _Toc513191936]5.7 Conclusion

Roxburgh (2017) addressed the need for learning institutions to come to speed to meet the new challenges facing the accountant. Entry level jobs addressing routine task will soon be replaced by automated systems, you cannot take a graduate without experience and expect them to undertake a higher level role, it behoves the learning institutions to develop a curriculum that can equip graduates. Roxburgh quotes “It may be that training needs to become richer and to focus on skills currently learned through experience” which would intimate that an internship could become a valuable tool to equip students with the necessary experience to gain entry jobs.
An internship is one way for a student to develop these experiences and the university to understand the needs of industry, it is these experiences through the internship that will give the graduate that competitive edge in obtaining a job and career. 
Undergraduate students to compete in a global world for jobs must attain as much competitive edge as they can gain, this would require the involvement of universities, the students and companies to work together to achieve and adapt to these changes. Internships are one way to help adapt to these challenging times and for progress to be made (Islam, 2017). Internships can help feed back to universities a reality check what is happening in industry to make adjustments as necessary to the curriculum. Graduates can use that insight to gain a competitive edge by demonstrating an understanding of new technology and adapt to the way the world is changing in contributing to the next generation of accountants (Warawa, 2017).
Today there is much competition for jobs with an ever growing population chasing fewer jobs. According to research by Islam (2017) the accounting world will change in the next three decades and graduates and accountants and learning institutions need to adapt to the change. It is the conclusion of the researcher that a meaningful internship will equip graduates with that edge in competing for jobs.
This conclusion of this research is that within UWTSD, students are motivated to undertake an internship for strategic competitive reasons, to give them that competitive edge in obtaining a job. Either knowingly directly or indirectly the reasons given why students undertake an internship is to gain experience in order to become more competitive when it comes to employability. The research also confirmed the findings from the literature review.





[bookmark: _Toc513191937]5.8 Final Thoughts - Skills required of accountants in the future

According to Roxburgh (2017), the top things that the future accountant needs to have are the following:
The need to be tech-savvy thinkers.  Accountants need to be aware and up to speed with new innovations like bitcoin, block-chain, the cloud etc. They need to know how to utilise these innovations to their own advantage and for their clients.
The need to be strong communicators. Accountants need to be able to communicate in the right way and manner depending on their audience. In a complex globalised world they need to be to explain complexity into simple terms.
The ability to be flexible thinkers. Accountants more than ever will need to be more creative and have the ability to meet the new challenges and innovations developing.
 The ability to be strategic thinkers. Accountants more than ever will need the ability to think inside and outside of the box and take more of a consulting and strategic advisor to their clients.
The art and skill of being good networkers. Accountants will always be here to stay since they are at the heart of the business world. They will need to more than ever be master networkers to capitalise on the networks of contacts and again provide strong client services through their own knowledge based networks of contacts.
It has been shown through this research and previous work that internships can contribute tremendously to the above in setting up would be accountants in the start of their career into the best habits and head start possible.

[bookmark: _Toc513191938]5.9 Recommendations

1. That UWTSD consider making internships mandatory for the BA Accounting and finance courses but elective for all the other degree programs. There is ample evidence within the accounting and finance students, who had or are undertaking an internship have increased their chances of a job in the future. The internships should be heavy credit bearing. 
2. Conduct the internship at L5. Research leads to the earlier an internship begins the more it will add to their studies. This was highlighted in the findings and research by English & Koeppen (1993) and Maskooki, et al. (1998). Even maybe consider two internships at L5 and L6 as an internship at L6 could lead to a graduate job immediately with the same company as found with a number of the graduates that were interviewed.
3. That UWTSD add more weight and resource to internship support and resources. Provide more time and maybe the use of personal tutors to be more involved. The Aston Business School used personal tutors to liaise and mentor students during their mandatory internships.
4. That UWTSD help provide links with accounting and finance firms to assist in finding meaningful internships. Research conducted by Maskooki, et al. (1998) revealed that students had an expectation from the university to provide internship opportunities with industry. This was corroborated by research conducted by Bukaliya (2012). The findings of this research have corroborated the work of Maskooki and Bukaliya, (see Appendices). However Larkin & Beatson (2010) suggested letting students find their own internship, allowed them to take ownership. A good middle ground would be to continue to provide a list but increase the employer base, and let students apply direct and take interviews.
5. That UWTSD establish stronger links with the Big 5 Accounting firms where currently none of the UWTSD graduates or intern opportunities have occurred or offered jobs. It is an indictment on the university to have no strong links with these organisations.
6. That UWTSD prioritises more bursaries to assist students into internships.
7. That UWTSD make the content of the BA Accounting and finance course more up to date with current commercial needs as have been identified by Islam (2017) and Roxburgh (2017). All interns be interviewed for feedback on how the accounting program and business and finance program can be updated to reflect commercial reality.
8. That UWTSD in addition to mandatory internships ensure maximum Accountancy body exemptions are being achieved to maintain competitiveness in recruiting students.
9. That UWTSD participate more in job and career fairs to increase business university links.
10. That UWTSD strengthen its alumni and attempt to showcase successful stories more and encourage more graduates to come in and share with students. Also to leverage more the graduates in work places to enquire more regarding internship opportunities.

[bookmark: _Toc513191939]5.10 Food for thought

Implications for Teaching 
“Future accountants will increasingly need education in digital technology (including cloud computing and use of big data), globalization (outsourcing of accounting services), and evolving regulations (tax regulation, new forms of corporate reporting, integrated reporting regulation, and so on). The ACCA report revealed that knowledge of digital technologies is the key competency area where professional accountants have skill gaps. At present, accountants lack knowledge in transformation of new disclosure regulations, new forms of disclosures, and awareness of the interconnectedness of financial and non-financial reporting. Professional accountants will need the skills to provide more all-inclusive corporate reporting, which tells less about the numbers and more about the narrative of the organization.
Unfortunately, at the moment, few universities have developed curriculums for accounting students in line with their future needs. Universities will need to develop or incorporate new units, such as cloud computing, big data, digital technology, integrated reporting, carbon emission accounting, and so on for accounting students. Professional accounting organizations should consult with universities to collate experts/lecturers in the new areas and run new courses. At the same time, universities should either invest in existing faculty members for training and learning or recruit experts to coordinate and lecture new units.” (Islam 2017)

[bookmark: _Toc513191940]5.11 Personal Thoughts and feelings

The researcher himself declared potential bias in this research. The researcher himself when a student conducted a mandatory internship whilst he attended The Aston Business School. Although primarily every student including himself had to obtain an internship for their degree it became very clear that even the internships were very competitive to gain and that the primary reason of the internships conducted by The Aston Business School was to increase employability of students and so make each student have a competitive advantage to other graduates. After the internship many of the students including the researcher realised that by having the internship we had obtained a competitive advantage in our job prospects with many of the students being offered a job with the original host companies.
In addition The Aston Business School was very proactive in collaborating with local firms including the big 6 at the time and arranging open events with them to allow students to apply for internship jobs. Students from the school were well sought after by companies something which is well within reach of UWTSD.

[bookmark: _Toc513191941]5.12 Limitations of this research 

There were some limitation encountered with this research study.
1. Small population 
The Business School at UWTSD is small in comparison to some of the other universities and the population of the accounting students smaller still. The number of students undertaking internships has been small. Although the nature of the research was qualitative with open ended questions the population size was still small.

2. Internship module
The business school has only introduced elective internships since September 2016 which has meant the program is still in its infancy to determine their real and long term benefits to UWTSD and impact on students, but the research conducted revealed promising findings to a successful program.

3. Formal Records 

There were no formal records of graduates undertaking uncredited internships, so access to graduates on internships was based upon personal knowledge.

4. No Big 5 accounting companies 

There were no students with interns with the big 5 accounting companies. The experiences of these interns could be completely different and effect the conclusions of this study.



[bookmark: _Toc513191942]5.13 Further Research

First the nature of this research was on a relatively small business school and the research could be extended to other students and universities throughout the UK and the World.
Second research on the strategic benefits of internships directly to UWTSD and other universities in the UK. The literature review revealed many benefits to the Universities but little research conducted in UK Universities. 
Third I would recommend quantitative research in this area on a larger population to validate or invalidate the findings
Fourth research on the effect of internships on job offers in the UK 
Fifth a larger research study on internships in general with non-accounting and finance students to determine if findings and conclusion are validated or invalidated. 
Sixth research if there is a difference between an internship and having a normal part time job on the impact of a student’s competitiveness in regards to experience 
Seventh research if local accounting firms or accounting departments would be interested in actually supporting an internship program.
Eighth research on when would be best time to conduct an internship at L5 or L6 or even L4.
Ninth research if internships should be elective or mandatory like at the Aston Business School and the University of South Wales.
Tenth research into new modern internship theories that help to explain good internships and why a student would or should undertake an internship.
Eleventh research into the ethics of accounting and finance internships.

[bookmark: _Toc513191943]5.14 Added contribution to knowledge

The researcher has found there is a dearth of theories revolving internship. The current relevant theories revolve around the learning or experiential theories or career choice theories. The researcher has set out to propose new theories directly related to internships. 
The Biant Theory of Graduate Competitiveness: has been developed which the researcher believes help to explain internship theory as to what constitutes the motives and reasons why a student should or may want to take an internship. Figure 12
The Biant Theory of Competitive Internship: have been developed which the researcher believes helps to explain internship theory as to what constitutes an internship to develop a competitive graduate. Figure 13
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Figure 12 The Biant Theory of Graduate Competitiveness 
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Figure 13 Biant Theory of Competitive Internship
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Appendix 1 The importance of the Finance and Accounting industry
The role of the finance and accounting industry is crucial for the success of all organisations. According to (Horton, 2014) part of Deloitte’s research team, the role of finance is considered very important within organisations (Horton, 2014). It is understood and noted that this research from Deloitte’s could be biased, some of the other research and data will be noted to have some bias for example, information from the professional bodies could have a bias towards emphasising the importance of the accounting and finance industry and their role in the business world. However there are other sources and evidence that verify these facts. 
According to Atrill (2015) finance and accounting is imperative as it provides the key functions with information which without them organisations would not be able to survive for long. Figure A1 shows all the main users of accounting information who rely on accounting and finance information.
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Figure A1 Main users of accounting information relating to a business (Atrill, 2015)

Atrill (2015) also makes the case that the business world and climate is changing and how accounting and finance is much more needed to enable businesses to make the right decisions to compete in a global economy. Figure A2 shows the main areas that are changing where accounting and finance play a crucial part. Figure A3 shows all the key aspects relating to accounting and finance and what is entailed, IFAC provides information on accounting and finance research.
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Figure A2 The changing business landscape (Atrill, 2015)
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Figure A3 All the main areas of accounting and finance (IFAC)

Another important point is that financial reporting is a legal requirement under the Companies Act for all limited companies, emphasising for the present time the work of the accounting industry will always be in demand. In addition auditing which is also a legal requirement under good governance supports there will always be a need for accountants, while there is a legal requirement. (Companies Act 2006 UK Gov).
Financial planning is an essential strategic process in a competitive business world, enabling companies to take the most of opportunities and risk control. Financial and capital market operations is an essential strategic process for competitive businesses allowing once again the organisations to drive their resources to maximum use and return. Financial Control is essential to maintain cash in running the operations and being prepared for opportunities. Maintaining working capital is the differentiating factor between successful companies and unsuccessful ones. Investment project appraisal is a strategic application to choosing the best investments to compete and make the most of the opportunities.
Making the right investments are essential for the growth of organisations (Attrill, 2015). All of these factors tie into Figure A2 and Figure A3 enabling the business areas in Figure A1 to harmonise for optimal business operations. 

The accountants of the future are changing in this fast paced world.
Gottschalk (2017) outlines some of the opportunities and challenges open to accountants, these are 
1.	Technology will change the job so accountants need to be technology savvy and on the cutting edge
2.	Great opportunities and time to be an accountant for the right individuals wanting to make a good career
3.	Obtaining a Master’s degree helps to differentiate the career climbers 
4.	Speciality in accounting helps make the career accountant more valuable in each niche
5.	Seizing the opportunities in the growing economies and cities of the World.














Appendix 2 Key skills required from the accountancy industry

Table A1 shows the key skills required for employability as outlined by the main accounting bodies represented in the UK. They are all in summary outlining the same desirable skills sought after in graduates.
Key skills required for employability in the Accounting and Finance Industry.
Table A1 highlights what the industry is looking for in graduate entry, unless graduates can demonstrate these key skills they will be less likely to succeed in a successful job within the accounting and finance profession. An internship is one tool that can help prepare students to gain the necessary skills to demonstrate in job applications that they are the best candidates to recruit. 
If the key skills required by the profession are so prominent then Universities need to adapt their programs to meet the needs of the industry. Experiential learning through internships will assist in beefing up university programs to help students meet these demands on graduates. It is more the soft skills that are sought after than the technical skills, as firms tend to organise the technical side of training and the professional bodies training curriculum cover all the technical and theory side of accounting and finance.
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Table A1 Table of Professional bodies view on employability skills taken from websites (Compiled by M Biant)
Chartered Institute of Management Accountant CIMA website http://www.cimaglobal.com/
Association of Chartered Certified Accountants ACCA website http://www.accaglobal.com
Chartered Institute of Accountants England and Wales https://www.icaew.com/




Appendix 3  Self-development of students - Ecological systems theory
Ecological systems theory is a theory developed by Bronfenbrenner about how a child's development is affected by their social relationships and the world around them. Figure A1 shows how the world around an individual shapes his development. We can see how workplace and education plays a part in this development. An internship could play a major part of the student’s development by introducing learning experiences earlier in their life to prepare them for the future life after graduation.
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Figure A1 Bronfenbrenner’s Bioecological Model of Human Development










Appendix 4 Learning Theories
Aristotle is credited with some of the first theories related to learning theories through internships. He differentiated between techne involving making things whereas episteme involved the knowledge of things. He envisions techne as an activity or production and called it poiesis. He also developed praxis which he described as conduct in a public space with others in which a person acts in such a way as to realise excellences that he has come to appreciate in his community as constitutive of a worthwhile way of life (Sides & Mrvica 2007). It is postulated by Sides & Mrvica (2007) that internships exhibit as a form of learning aspects of techne, poiesis and praxis.

 Linn et al. (2004) developed a concept of a framework to develop theories of learning. They came up with the idea of levels of analysis of student work based learning comprised of three levels, then superimposed all the learning theories that related to the levels.
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Figure A2 Levels of analysis of student work based learning Linn et al.
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Figure A3 Theorists located in the framework Linn et al.
Within the inner circle we have Strenberg & Wagner, Kolb, and Bandura. Within the middle area we have Plaget, Perry, Belenky, Kagan, Costa & Garmston, and Baxter & Magolda. In the outer circle we have Bowles & Gintis, Lave & Wenger and Bourdieu. They also then postulate that Dewey spans them all. There is only limited time and space to address but a few.

The following Table A3  shows a number of theorists placed under different learning headings
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Table A2  Major theoretical models & Conceptual Frameworks Dr Anthony Ogden University of Kentucky 
Kolbs Theory
The most widely recognised among the models that address experiential learning is that of David Kolbs. He stated that “knowledge results from the combination of grasping experience and transforming it”. (Linn et al 2004) The main pints of Kolbs theory is shown in Figure 2.10

[image: ]
Figure A4  Main points of Kolbs theory

Kolbs theory presents a cycle of four elements concrete experience, reflective observation, abstract conceptualisation and active experimentation. He believed that experimental learning theory helps understand learning at the deepest level, providing guidance in learning and helping to design better methods in education. (Kolb 1984).
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Figure A5  Kolbs theory 


The cycle steps can actually begin in any order but if a starting point was to be chosen it would be with an experience the individual has had, then with the opportunity to reflect upon it. Then after conceptualising upon it and drawing conclusions the individual experiments with a different behaviour in the future. (Kolb & Kolb 2005)
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Figure A6 Kolbs theory elaborated 

Experiential learning is also considered by Chickering’s (1976) definition as “changes in the individual based on direct experience experience”  Chickering 1976 p100). It provides the opportunity for trial and error, this enables the individual to learn not just the what, but more importantly the how with explanations of the why. 

Dewey philosophy 
Dewey’s ideas help a student when planning for and reflecting on a work based learning experience to consider a wide range of intellectual interests that can be stimulated by a single experience. He speaks about individual learning experiences, development of students across time and questions traditional learning as an institution.  (Linn et al 2004)
Dewey places strongly the role of experience in education linking experience with reflection. In other words linking understanding with the doing in the experience.  

Vygotsky’s concept of Zone of Proximal development

This theory is defined as “the distance between the actual development level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance or in collaboration with more able peers” (Sides & Mrvica 2007). In other words it relates to the difference between what is learned and the ideal potential of what may be learned.
Internships become the interrelationship between social, cultural, technological and linguistic processes which creates a practice through which allows learning over a period of time. It follows from his theory that learning is from the processes of socio-cultural activity involving participation in socially constructed practices. It essentially is all about learning by doing, education put to use. Traditionally internships were seen as a way to preserving a practice or profession, whereas social view of learning sees internships as a way to learn and develop new forms of knowledge through combining learning, activities and culture over a period of time.
Situated Learning Theory
This is an instructional approach developed by Lave & Wenger which follows on from Dewey and Vygotsky which claims that students are more inclined to learn by actively participating in the learning experience. It a matter of creating meaning from the real activities of daily living. Knowledge acquisition becomes part of the learning activity from experiences they bring to the learning situation. It suggests that learning takes place through the relationships between people and connecting prior knowledge with authentic, informal and often unintended contextual learning.
It involves students in cooperative activities where they are challenged to use their critical thinking and kinaesthetic abilities, where it can then be transferred across communities and workplaces.  (Sides & Mrvica 2007, Stein 1998))
Career Theories
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Table A3 Career and Learning Theories

Other Theories pertaining to career choices which were examined

Parson’s Trait Factor Theory
Strong’s Theory of Vocational Interests
Super’s Theory of Work Values
Holland’s Strong Interest Inventory	

The above theories were examined for relevancy but were considered not to be the main motivations in pursuing an internship.






















Appendix 5 Corporate Social Responsibility theory (CSR)
Johnson and Scholes 2002 defined Corporate Social Responsibility (CSR) as “the ways in which an organisation exceeds the minimum obligations to stakeholders specified through regulation and corporate governance” (Banerjee, 2007, p. 16). One of the most well-known models of CSR was proposed by Archie Carroll in 1979 where he viewed CSR as a concept regarding four layers; economic, legal, ethical and philanthropic. He believed that “true social responsibility requires a meeting of all four levels consecutively” (Crane & Matten, 2010, p. 53). Internships have a major link with both the economic and philanthropic parts connected to CSR.
The CSR model can help with some motivations pertaining to an organisation wishing to undertake offering an Internship especially with smaller firms.
Economic
The economic level of Carroll’s pyramid focuses on the company’s responsibility to provide shareholders with return on their investments, ensure employees have a safe and fairly paid job and provide good quality products at a fair price for customers (Crane & Matten, 2010, p. 53). Using an intern can provide a competitive advantage and lead to economic growth for the organisation. According to Sides & Mrvica (2007) based upon their ongoing and extensive research as academics at Fitchburg State College concluded a number of benefits to the organisation of which some already discussed in 2.5. They observed the following contributions that an internship can offer, contributing to the growth of a profession, gaining knowledge of what is being taught in academic programs, assessing new ideas, skills and training for the organisation, expanding the networking base of the organisation, developing relationships with academic institutions, coaching and influencing young careers and developing and exercising supervisory skills, expanding time opportunities for special projects, procuring extra help and engaging in pre-employment screening. These can all assist in giving competitive advantage and increasing profitability.
Legal 
According to (Crane & Matten, 2010, p. 54), the “legal responsibility of corporations demands that businesses abide by the law and play by the rules of the game”. In completing internships as will be discussed later the host companies have to abide by the law particularly employment law.
Ethical
The ethical level of Carroll’s pyramid is concerned with businesses behaving ethically in doing what is right, just and fair; thus avoiding harm (Aras & Crowther, 2010, p. 237). The host companies have an ethical responsibility to ensure that internships are not used as slave labour or a cheap source of labour force to substitute existing workforce.
Philanthropic
The philanthropic level of Carroll’s pyramid is concerned with businesses contributing towards social, educational, recreational or cultural purposes within local communities. Businesses operating at the philanthropic level will adopt good corporate citizenship (Keinert, 2008). Porter & Kramer (2002) report on a number of case studies where companies like Dream Works and American Express have committed to philanthropy that included supporting internship, a way of giving back. They outline the idea that giving back gives organisations a competitive edge. In addition ACCA in Wales encourage internships with their members as a way of giving back. Emerging Practitioners in Philanthropy according to their website working with the Cleveland Foundation have supported 180 students in internship programs with the message of philanthropy supports the economy of the non-profit sector
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Figure A7 Carroll’s Pyramid of Corporate Social responsibility














Appendix 6 The role of internships and motivations for organisations
There are different types of internships but they essentially come under two camps, one is association with or connected in some way to an educational establishment and the other a normal type of internship leading to a job completely irrelevant to any connection with education. 
Most Internships offer a number of benefits to the employer according to Woodard (2012). They are free or are often very little cost to the employer depending on the type of internship provided. Interns offer a great resource more so in wealth of information and tend to be very well motivated so to impress the employer. However there are some laws in place to avoid exploitation and these need to be considered. There have been instances where interns have been treated like slave labour (Coughlan, 2017 BBC). Internships should be compensated, but they are a relatively small cost to an employer for the benefits received. They provide a flexible, cost‐effective work force not requiring a long‐term employer commitment. Internship offer motivated students to add value to the host company, however strict guidelines are in place in that interns are not replace paid employees.
Internships are a proven, cost‐effective way to recruit and evaluate potential employees. This is a very effective way to recruit employees like a “try before you buy” Coco (2000). With no long term commitment employers can see first-hand what students are like in view to offering a job. Work ethic, attitude, and technical competence can be determined better on an internship than in an interview or assessment day. Many companies hire their most competent interns for full-time positions after graduation rather than a complete stranger having seen evidence of their ability and the contribution that they feel will add to the organisation, there are also savings in training and induction and learning curve (Stein, 1996). The intern also has already demonstrated that they can fit within the organisation culture. The opportunity to evaluate and cultivate potential full time employees (Morrow, 1995) will save the organisation a lot of money and time in recruiting the right staff. This is also confirmed by English & Koeppen (1993) especially when it comes to accounting and finance organisations along with research by Maskooki, et al., (1998). Pasewark, et al., (1989) in their research established the importance of internships that have been established in recruiting decisions by employers in deciding which students to select for interviews. They were able to observe and demonstrate that internships prepared students professional skills which would be more attractive to select a student for interview more so amongst the top accounting firms.
Employers are hoping intern students bring new perspectives to old and new problems. Since students are usually studying the most up to date academic thought and there is an expectation, so they should be able to bring their learning into the work place. In addition a fresh set of eyes looking at a problem can be all that is needed to bring results (Woodard 2012). This can all contribute to monetary savings on the part of the organisation in addition to a competitive edge which could improve profits significantly.
Internships can provide quality candidates for temporary or seasonal positions and projects. Using an intern could be a great way to get help on a project giving them great experience. They also provide freedom for professional staff to pursue more creative projects. This can be an added bonus all year round with a source of highly motivated pre‐professionals. Where the host is willing to roll over internship opportunities it creates fresh talent and ideas coming into the workplace. For the employers internships also creates increased visibility of the organization on the campus of the university. Well conducted internships can create good will and brand recognition amongst students and faculty and so attracting the best talent by becoming an employer of choice (Woodard 2012).
Wider brand awareness and goodwill and the image in the community is enhanced as they contribute their expertise to the educational enterprise. Collaborating with a university enhances brand recognition and goodwill into the community which can lead to longer term customer loyalty and business. According to Tackett, et al., (2001) many organisations see internships as a way of maintaining good relationships with the local universities and also see them as potential recruiting grounds and confirm that a good internship enhances the reputation of the company and many other stakeholders in the community. This conclusion was also reached by Maskooki, et al., (1998). In addition to the above benefits, interns can also bring energy into an organisations (Tucker, 2014)
Having internships in partnership with a university according to Tackett, et al (2001) and Maskooki, et al (1998) bring greater benefits than a non-academic internship for the above reasons. This is also good for the university as it establishes greater links with industry and with graduates finding jobs enhances the reputation.
There are some disadvantages to having an intern, it takes time, mentoring and developing of interns, and if brought in as free labour to replace staff could end up going bad, and unless they have set goals then the internship could fail (Huhman, 2011 ). There are also legal obligations when not paying an intern to consider if certain criteria are not met (Tucker 2014).
In addition a bad internship could harm the relationship between the university and the organisation. Mistakes can happen causing problems if not supervised correctly. Also a particular good intern may decide not to accept a job offer and so the organisation may start recruitment in its normal fashion with the feeling of a wasted investment.
Observation on the research carried out on internships would indicate that businesses like academic internships in preference to non-academic internships and this is something that the educational institutions can leverage on with willing and collaborating partners. (Tackett, et al., 2001; Maskooki, et al., 1998)
Many of the UWTSD host companies for internships have been established from networking events and visiting and making contacts with local businesses. Some referral companies have also been followed up resulting in internship opportunities. A personal approach to making contacts with the business community helps make a big difference with internships.











Appendix 7 The role and motivation of internships to the University

Due to a paucity of research on university internships especially within the UK this research will explore this area with the view to bridging some of the gaps. In particular to UWTSD this research will explore the motivations behind the interest in providing internships. Understanding why a university will want to be involved in internships will provide great insight for UWTSD and other institutions.
From a potential student perspective offering an internship program does provide a competitive edge or at least matches the status quo of other competitors (UCAS). In addition other reasons to be involved in internships would be revolving around pedagogy whilst maintaining competition with other universities to attract students. Students can bring a richer experience back into the classroom and also the more graduates obtaining jobs will improve the reputation of the university. According to Birchall (2017), managing director of High Fliers Research, “Work experience is no longer an optional extra for university students, it’s an essential part of preparing for the graduate job market.”
Strengthening ties with the business community could also lead to commercial activity as a result of a good internship relationship. According to Yu, et al., (2013) an internship will lead to improved academic performance, research by Koehler (1974), Knechel & Snowball (1987), English & Koeppen (1993) and Myring, et al. (2005) all reached the same conclusion in that the majority of cases study showed improvement after an internship. Myring, et al. (2005) found this to be the case more so with tax and auditing students, and Knechel & Snowball (1987) found this only for auditing students.
Internships help validate the university's curriculum in a real-world environment and help the university with student placement after graduation (Coco, 2000). Some other identified spin offs also include monetary support from organisations and graduates with jobs, guest lecturers, and field trips can also result from successful internships relationships. This is supported by Maskooki, et al., (1998) who also suggest contacts with industry could lead to endowments, research grants and equipment. They can also lead to research support and consultancy opportunities. Tackett, et al., (2001) states, that internships especially accounting and finance ones, are increasingly becoming an important role in education since they offer students with advantages, ranging from gaining experience and obtaining career-related direction to networking with other students. The learning or parent institutions offering internship programmes have also benefitted through increased cooperation and rapport with the industry (English & Koeppen, 1993). They suggested also that internship programs strengthen the links between the university and businesses, which is a win win situation.
Some universities have introduced internships to provide students with a smooth transition from the academic world to the working environment, which would then lead to a better Alumni experience (Bukaliya 2012). Bukaliya a lecturer in Zimbabwe conducted research to explore benefits of an internship to an open distance learning institution based in Zimbabwe. His motivation was the fact that he worked for the Open University in Zimbabwe. Although Zimbabwe is a questionable country his research was published in the International Journal on New Trends in Education and Their Implications 2012 and was peer reviewed. His research built upon previous academic studies based upon a population of 150 students at the university who had just completed an internship. His findings corroborated previous works and included in his recommendations was a more structured approach to internships, with the university taking an active role assisting students’ pre and during the internship program. His findings also corroborated many of the previous findings of research already carried out. 
Some good internships can be sourced from college alumni, family connections, classmates, professors, and established nationally competitive internships (Maynard 1997). These then potentially enhance the link between the University and its wider business connections. However research conducted by Maskooki, et al., (1998) revealed that students had an expectation from the University to provide internship opportunities with industry. This was corroborated by research conducted by Bukaliya (2012). 

























Appendix 8 Pedagogy & learning

What is Pedagogy?
The word ‘pedagogy’ is a Greek expression and literally means ‘to lead a child’. It is the theory and practice of education, particularly in an academic sense. Herbart (cited in Kenklies, 2012) considered the founder emphasised the following five steps to be followed in the teaching process, which are: preparation, presentation, association, generalisation and application. Some modern thought is that the word Andrology should be used for adult learners. Andragogy is distinct because it acknowledges the learners’ life experience and tendency towards self-direction (Knowles, et al., 2005). Both terms ultimately address how best to teach particular learners to develop their full potential as a person.
Pedagogy and Internships
Academics and professionals in the accounting and finance industry have become more concerned about improving the quality of pedagogy in the university programs. (Maskooki, et al., 1998). They also reveal that according to their research that the business faculty must be encouraged to develop curriculum to improve pedagogy of students by creating closer links with businesses and conclude that internships is one such method. According to Coco (2000) internships offer students out of the classroom experiences allowing comparison of theory to practical real world issues.  Internships also offer businesses an opportunity to recruit future employees who have proven themselves as interns. He concludes there are pedagogy and learning advantages with internships in that the student can better understand the similarities and differences in how classroom learning relate to real life business. Also with an improved knowledge of industry as it relates to career developments.
According to Martinez (1996) internships are a crucial element in the educational process and they also offer an opportunity to explore professionalism and the concept of professional goals. Frazee (1997) puts the argument that internships allow an extension to the classroom helping students to get experience and becoming more employable in the job market, it also allows host companies to evaluate students for future employment saving them potential expense. This relationship also offers benefits to the educational institution argues Frazee (1997). Students, educational institutions, and businesses believe that internships complement the student's academic work (Farinelli & Mann 1994) which then justifies the importance of a student obtaining an internship and the universities to offer them.
A gap really exists between the quality of graduates produced and what the market demands (Mpairwe 2010). Where a university can incorporate an internship, this gap will lessen. According to (Beard 1998) internships have been credited for integrating classroom education with practical experience in enabling graduates to develop their professional knowledge and professional skills. Chen (2013) conducted comparative research of what accounting employers in the USA and in Hong Kong expected from graduates and the implications for curriculum and pedagogical design. He contacted The Hong Kong Institute of Certified Public Accountants and the big four accounting firms along with the nine learning institutions. He argues the case that it is imperative educational institutions understand accounting employer’s expectations and adjust the curriculum and pedagogical design to suit. His findings concluded that there were short fall in the following areas, oral and written communication, knowledge of the business environment, management advisory services, tax accounting, tax research, use of accounting software, and general management and soft skills. His findings were similar to the review he made of the USA and suggests that overcoming these gaps in skills would make graduates portable throughout the two localities and other regions. Some of the remedies to reduce the gaps to be included in the curriculum were good broad technical accounting topics, case studies, supplementing generic skills, guidance to students on further studies or employment and having a flexible school year. Although he does not make mention of internships, other research has shown that an internship does help to bridge the skill gap, Yu, et al. (2013) based on their research concluded that internships bridged the skill gaps.
Research studies in accounting internships have shown improved subsequent academic performance (English & Koeppen, 1993) and so highlights the importance of pedagogy. They contend that an internship that matches the skills of a student to the needs of a business will result in a happy partnership and experience and will result in higher grades on graduation and performance.
According to Bukaliya (2012) successful internships must ensure as many of the following key components should be considered.
· The internship is an integral part of the student’s course of study.
· The intern receives marks for the work, or the work is a requirement of graduation.
· The student must prepare a report of their experience like a reflective diary and submit it to their faculty supervisor and ideally be part of their assessment.
· The employer receives documentation from the school indicating that it approves of the internship and it’s educationally relevant.
· Learning objectives are clearly defined for the intern
Internships have the ability to engage students in service activities giving them hands-on experience that extend their learning or understanding of to a particular area of study. Again they to bridge the gap between the academic learning process and the practical reality (Furco, 1996; Lam & Ching, 2007). 
According to Beard (1998) internships for accounting and finance students contributed significantly and positively towards enhancing the knowledge base and motivational level of students. The research comprised of a 4 page questionnaire to 769 institutions. However since the respondents were from learning institutions the results could be biased.
Much of the research that has been done on internships verify the importance and effect on pedagogy and showing that the best outside classroom learning activities are through an internship (Burnett, 2003). Burnett contacted 473 accounting companies. Several studies have reported the benefits of internship part of the academic program in universities, the student benefits through gaining experience and exposure and so becomes grateful to the university and so helps towards extended brand ambassadors. Lubbers (2001) highlights improvements in career-related direction for interns, the gaining of practical experience, all increased marketability of graduates (Swift & Kent, 1999; Hymon-Parker, 1998). The academic program also assisted in developing interpersonal skills (Beard & Morton, 1999) and again understanding of the theories of classroom learning (Cook et al., 2004; Hymon-Parker, 1998).
According to Knechel and Snowball (1987), internships when offered during study were found to enhance students' performance in their courses compared to those offered at the end of the course near graduation. They compared 2 groups of students both 57 students doing internships and 57 non internship students over a four year period 1983-1987 and observed that the intern students scored higher grades than the non-internship students but only in auditing and not significant difference in other subjects. They observed that grade point averages were statistically higher for the intern students only for the auditing students.  English and Koeppen (1993) conducted similar research examining the effect of student internships on subsequent academic performance by comparing the post internship course performance with that of non-internship students in accounting courses and observed a significant overall grade point average score higher with the intern students. The difference in results were that Knechel and Snowball ignored when the internships started, and they focused on the firms that were substantially auditing based. English and Koeppen however broadened the student base to those in varying sized accounting organisations and fields. They concluded that the earlier an internship started the greater the impact on learning.
Nevett (1985) revealed that students argued that internships bridged the gap between the theory of the classroom and the world of practice, and Mihail (2006), highlighted that internships were perceived as a valuable way to acquire broad competencies where the practical knowledge obtained supports and complements the theoretical studies learned in the classrooms. A Research conducted by Bukaliya (2012) verified the findings of Mihail and others in that internships did help students to understand theories learned in the classroom settings and enhanced their learning and understanding overall. He sampled 75 students out of 150 who had conducted internships with the Open University randomly throughout 4 faculties with the use of a questionnaire. The questionnaire comprised of 10 broad based questions centred around internships and their effects on learning, job marketing and other skills learned. 
According to the research of English & Koeppen (1993) their results indicated that accounting and finance intern students performed significantly better on their accounting studies than non-intern students on the same course. The same research highlighted the popularity of accounting and finance internships due to its value to a student’s educational experience. Their research also highlighted that this learning experience was significantly higher for accounting and finance interns than for other area of studies. The research also concluded that the earlier the internship in their academic studies the more value the internship added to their pedagogy. Research by Maskooki, et al. (1998) with accounting and finance interns concurs by concluding that internships can be an important element in the education process of the students. They surveyed 93 chairpersons of finance faculties regarding the use of internship programs in the curriculum. However the success of internships depended on the involvement of the institution and if credits are given for the internships.
Koehler (1974) in a research paper indicated after examination that students tended to improve in their learning following an internship as published in the Accounting Review. They also revealed that research showed that interns felt that their work experience clarified certain points of theory they had learned at University in their class. He surveyed intern students over a 3 year period 87 in 1969, 64 in 1971 and 75 in 1972. There was a clear correlation between increases in performance to decreases in performance with the internship students. However the study did not compare the interns with non-intern students. But Beard (1998) concurs that accounting interns did better in their studies than accounting students that did not do an internship. Surridge (2007) conducted research at the University of West of England Bristol looking at the relationship between academic performances for accounting students who went on an internship. He conducted his research over 3 years with students at Bristol. He concluded that there was a statistically significant better performance of internship students compared to full time degree students, however he did argue that some of this could have been down to the students who were going on placement were mature and had higher HESA scores compared to those doing full time. Coupled with the idea that students with higher HESA scores were more likely to see the benefits of an internship and placement compared to full time graduates.

Practical Pedagogy
Larkin & Beatson (2010) from the Faculty of Business Queensland University of Technology (QUT) conducted a case study research review on their internship module dealing mostly with advertising, marketing and public relations internships.  The review covered 3 years from 2007 to 2009. Their focus was to review how effective the internship module could be included in pedagogy and how best to assess them for grades. From their findings they refined the internship module to form in their opinion an example of best practice for internship units. With increasing popularity with their elective module and excellent feedback from all stakeholders they outlined in their conclusions 8 steps to be considered to be implementing best practice.  They focus in their pedagogy a promotion of reflective learning and practice, experiential learning and upskilling graduate capacity to best prepare their graduates for the workforce and real life learning and preparation. 

Their recommendations were:
1. Students should take a sense of responsibility and ownership of their internships by finding it themselves
2. A blended style of learning tailored to the student working with the academic staff and industry supervisors.
3. Learning outcomes, objectives and contract between the three parties to agree on the internship experience 
4. Before the internship starts students go on work preparation classes to help in applying for jobs and integrate into working life.
5. Reflective learning to solidify the internship experience 
6. Closure on the internship needs to be agreed upon and the use of a poster to showcase their journey is recommended.
7. Assessment criteria throughout the internship and learning activities similar to point 4
8. Implementing learning of skills and best practice throughout the internship to embed skills.












Appendix 9 Detailed responses from collected data

A9.1 Data collected  
Here are detailed summaries of the data collected from the questionnaires

A9.2.1 General Background on the internship
Here students are describing general matters about their internship.

A9.2.1.1 Graduate group
Out of the graduate group, only three of the graduates were actually in accounting companies and the remaining two were within accounting departments for larger organisations. The accounting company internships were small and medium as two of the interns were at the same company. None of the opportunities were within what is recognised as the big 5 accounting firms. None of the internships were part of the degree program or credited since the elected internship program had not started until 2016 and was only for Level Five students whilst these students would have been in their final years as Level 6 students.
All the graduates unanimously agreed that they would recommend an internship to students due to the many benefits with no negatives. Student six made this comment “100% - it equips student in their professional life”.  Student seven remarked “allow them to develop themselves and open their eyes to the real work environment”, and student eight made a valid point to consider that it would confirm whether you want to work within the sector. Student eight felt very passionate about students doing an internship and shared at the interview also stating “it was an invaluable experience and what made him appreciate UWTSD since the Accounting Degree did not offer many exemptions.”
In response to Q22 stated “Definitely, it has helped me a lot in my mind and I believe others should if they have the opportunity, you cannot lose anything out of it, the least you gain from one is that you have learnt something, whether it be that you don’t think you should work in this sector, or that you gain valuable knowledge to help you move onto the next stage of your career.”
In response to Q25 student seven was concerned about getting a job and how just being a graduate is no longer good enough quoting she states “Help students to get into internships as university should be more than lectures and more about gaining experience. The industry is becoming a real challenge and being a graduate is not good enough.” Student seven being an international student generally was finding jobs harder to get but believed a more thorough internship would assist with job opportunities.

A9.2.1.2 Undergraduate group participated in accounting and finance internship
Out of this group only three were involved directly with an accounting firm the remaining person working for a company in the accounts department. Student four and five are the same person but they did two different internships, one at L5 which was an elective module a funding officer role for a charity and one in L6 voluntary directly with an accounting firm. Because her responses were different for the internships I interviewed her for the internships separately. She will just be addressed as student four hereafter.
The accounting company internships were small and two of the interns were at the same company. None of the opportunities were within what is recognised as the big 5 accounting firms. The internships for all the students were elected modules bearing credits except for the second internship for student four.
All the students were unanimous about recommending an internship to other students. Student four made the remarks that students should only do an internship directly related to their course modules and encourage students to go with a bigger company and get a paid internship. She also remarked the following “…..According to the statistics, internships Increase marketability to employers. On average, only 30% of graduating seniors have job offers before graduation; however, after completing an internship, that Figure rises to 58%.”
Student twelve linked getting an internship and would recommend one for the purpose of getting a future job and student seventeen stated that it would be beneficial based upon the students career goals. Student nineteen stated he would recommend them for success in a future career. He also stated that there was a competitive advantage to having an internship to those students that didn’t have one. 
In response to Q25 student seventeen was grateful for the opportunity to have been given the internship thanks to UWTSD

A9.2.1.3 Undergraduate group in non-accounting and finance internship
These group of students have been involved with non-accounting and finance internships and the researcher was interested to explore if the findings would be similar to the accounting and finance group. For all the students the internship was an elective module bearing credits.
The organisations worked for varied in size and industry and function including HR, Marketing, customer services and management.  In response to Q3 six of the students were very happy with the role and was their preferred choice of internship. Student twelve stated it was not their preferred role, student thirteen stated it was satisfactory and student fifteen was very open to any role just wanting to get general work experience. Student twelve and thirteen since they elected to take the internship module found themselves in situations where they had to find something not necessarily being their preferred option.
All the students except student fifteen would recommend an internship to other students. Student two was very positive as he stated that it helps to put you have learned into practice and test what works and what doesn’t work. Student ten believes it is important to get real world experience. Student eleven believes work experience is as important as the degree and having theoretical knowledge. Student thirteen thought should be with a larger professional company but it is noted that student thirteen did not have a consistently good internship. Student sixteen stated you can learn skills in the real world and student eighteen stated you learn a lot from being in the workplace. These were all the added reasons why they would recommend an internship to other students. 
Student fifteen was the only one that would not recommend an internship, the internship did not help her and was disappointed with the outcome. Student fifteen expressed that they did not have the best internship because of lack of mentoring, and proper work to do, she undertook an additional internship but found this was just building a database and found it to be boring and tedious. Had the internship been a successful one her viewpoint might have been different, but obviously she could only go with her own experience she had first hand.
In response to Q25 student ten expressed how their internship was brilliant and student eleven was very glad she undertook the internship to gain experience in the real world. Student sixteen remarked shorter assessment time and student eighteen remarked similar if more time could be given to assist with the internship assignment with support classes.

A9.2.2 What motivated students to do an internship
This section revolves around motivations 
A9.2.2.1 Graduate group
All the graduates responded that their main motivation was to gain experience. Experience being the word that was used by all of them. In addition to gaining experience in the workplace student one added they wanted to test their knowledge and get a foot in the door for a job and into the industry, which was a film production company working in the accounting department. Student 3 in addition wanted to understand the “business inside out” and wanted to be able to demonstrate work experience to put on his CV to demonstrate to future employers that he had experience from the correct background industry. Student six also used the word “exposure” to the accounting professions to enable him once again to understand the industry to demonstrate he had relevant work experience in accounting to future employers. Student seven also liked the idea of flexibility in the hours to work around her studies and liked the idea of research involved with her internship. Student 8 in addition used the words “broaden my knowledge” as well as experience when he was interviewed.
All the graduates stated they were not motivated by a paid internship but rather wanted to get the experience, some were paid travel expenses but student three stated it like this “No difference as it was just to gather enough experience and ample job opportunities” which was the core motivation for him “ample job opportunities”. However student seven did state that a paid internship, even a little would have been more motivating but her primary motivation was to gain experience. 

A9.2.2.2 Undergraduate group participated in accounting and finance internship
The overwhelming response to Q5 was to get experience and increase the chances of getting a job. Student four stated “Improve my employability skills and to increase the chances of me being hired in the future.” Student fourteen went to state that getting experience and learning more would obviously be helpful to find a better job. With student seventeen she also added to get better understanding of accounting, opportunity to watch and learn, put new things into practice and build confidence in communicating. Student nineteen saw that internships differentiated you to other students that did not have internships or work experience by giving you a competitive advantage.
In response to Q6 all the internships were unpaid. Student four was more concerned about getting experience but getting paid would have been good, and student fourteen was more concerned about getting experience rather than money. Student nineteen was unpaid, but then led to a 12 months placement which was paid with him taking a year out.
A9.2.2.3 Undergraduate group in non-accounting and finance internship
The majority of the students were motivated by getting work experience and developing skills with some exceptions. Some of the responses from this group was a little different from the accounting and finance groups. For student two it was about applying theoretical knowledge and skills “in a real working environment.” For student nine it was about gaining experience in a bigger organisation on a larger scale which is the internship opportunity he received. For student twelve it was also to get a feel of the industry that he would be getting into in the future as well as gaining experience. Student fifteen it was about gaining experience in new skills and wanting to get work experience and trial before applying for jobs which usually require a degree. For student thirteen the motivation was to get the working hours just to fulfil the internship module.
In response to Q6 student two was unpaid along with student eleven. Student eleven remarked that it was the experience that was of more value and the impact it has had on her career choice than having payment. The internship was local so costs were low, but had it been further afield then being unpaid would have made an impact, student twelve remarked it was about getting experience onto you’re CV.   Student nine, ten had paid internships, but stated would have made no difference as the experience is what was of interest to them. Student sixteen was paid and said that it was motivating to be paid.

A9.2.3 General Perceptions of the internship
This section is general perceptions

A9.2.3.1 Graduate group
The students responded interestingly to the questions. The main themes coming through were the words like “friendly”, “helpful” and in regards to the internship experience they were all very positive with expectations met or exceeded except for student seven. Also for two students mentoring would have made the heightened the experience, whereas with the others they had a positive mentorship experience in their internship.
Student one was very pleased that it was not within an accounting company or a very large company as she felt it was easy to get lost in those environments and she found the environment very helpful. She said that the environment was very supportive and everyone was willing to help, she was hoping for a longer internship but the opportunity actually led into a job which was very happy about. Student three was very positive, he was grateful that he worked in a team that had patience to teach him everything he needed to know which he described as the “key to find other jobs”. His internship exceeded his expectations, felt he was able to contribute to the business model and improve processes with his ideas that he learnt at university, he was also able to make many networking opportunities and states that his employers became friends which continue to support him like as mentors, and being a source for job references has helped him secure work with other companies. 
Student six had a very positive experience, exposure to lots of areas of accounting and learned many things not taught at university. Student eight enjoyed the experience however felt it took time to know who to ask for help as there was no dedicated mentor but maintained everyone was nice and nice working environment. His expectations were exceeded as he did not expect to have been working on live cases and clients which made him feel he really contributed to the business. 
Student seven enjoyed her internship however she hoped that it would have been more challenging and really desired more mentoring which was lacking. She found the experience was not relevant to her degree and was mainly admin duties like gathering information and sending emails. But she found the staff friendly and helpful. She did not get much feedback but received a great reference which she is able to use. She has gone into further education so has not used the reference yet for a longer term role, however it did support work experience in another short term internship after graduation.

A9.2.3.2 Undergraduate group participated in accounting and finance internship
All the students responded very positively about their experience of the internship to Q7. Student four stated she was very grateful for everything and that staff were knowledgeable and supportive in regards to both internships, and expressed the following “I was very grateful for the opportunity provided.”  And student seventeen expressed she learned more than she had expected.
In response to Q8 all the students were very positive. They found the organisations very supportive and friendly and student fourteen and seventeen who both work at the same company found that they were both accepted as if they were real full time employees, invited to all the events like the Christmas party. However student nineteen shared also that sometimes the environment and culture has not been so professional.
In response to Q12 all the students stated the internship met their expectations and that they received regular feedback. Student seventeen stated “I learned more than I ever expected, I realise what an excellent experience this has been.” Student nineteen also remarked that his expectations were different in that due to high turnover of staff he ended up taking more work load as a student running the accounts as opposed to being trained up and mentored, but he did express he received regular feedback and has learned a lot from the experience.

A9.2.3.3 Undergraduate group in non-accounting and finance internship
The student’s responses were mixed regarding Q7. Student two regretted taking an internship in a place that he was already working at undertaking the internship in extra time over weekends, as the experience eventually became stagnant. Student thirteen was more negative as he felt that the person was getting tired of him and communication was difficult. Student fifteen enjoyed meeting new people and new environments but found it difficult to complain or give feedback to her employers on aspects which were not positive, and student sixteen found the internship to be too long.
Student seven, ten, eleven, twelve and eighteen enjoyed their internships. Student ten stated he enjoyed the hands on experience and committing to a role that he was not familiar with. Student eleven enjoyed working with small teams. Student twelve liked meeting new people.
Student eighteen stated “I love the management course and I have enjoyed feeling like I am in full time work.”
In response to Q8 the students were positive about their environment and culture of the organisations they worked for. The term “friendly” and “welcoming” being the recurring words. Student two being in a small team found it pleasant but felt that when things went wrong it would be passed onto him even when it was not part of his role. Student nine said he was able to keep up with an all ladies environment, student ten expressed that he fitted in straight away. Student eleven thought described the environment as friendly also used the terms “clan culture” and “hierarchy culture” but not in a negative sense. Student twelve used the term welcoming but student thirteen did most of his work at home so did not really feel the culture on environment. Student sixteen in addition to using the term friendly felt sometimes bored when there were no customers.
In response to Q12 all the students except student fifteen found that the internship met or exceeded their expectations. Student two expressed how glad he did it as he could see by the end of it how his self-confidence increased and by doing his learning log made him recognise his progress. Student nine was also gad he did it as it helped him to see what the future looked like in a career and was able to put his university life deadlines into proper perspective as a means to his career. Student twelve appreciated the feedback he was getting and was told he was track to getting a good job.
Student ten stated his expectations were far exceeded and the support he received helped him in the role. Student eleven also had her expectations exceeded in the experiences gained she stated “The module met my main expectation of gaining skills and work experience in a different industry. However, it has exceeded my expectations that I am surprised how much of a difference it has made to my confidence since experiencing something new.” Student sixteen was “ecstatic” because he learned many things about work life.
Student eighteen appeared to be the happiest she commented “It exceeded my expectations I didn’t expect to learn so much and have so much trust put into me. I am extremely glad I did it. Yes I am constantly having feedback on how to improve as a member of staff and how I can become a manager in the future.”
In contrast student thirteen, fifteen were not so ecstatic and happy about their internship experience. Student thirteen was glad he did the internship but was glad it was over so he could do other work he had to do. Student fifteen was not pleased she opted for the internship module, she thought more guidance and support would be there she stated the following “I thought it was going to be a lot different, I thought we would receive initial guidance and support throughout, but unfortunately I did not, I also needed the support in parts of my internship and felt as though I did not receive enough. In hindsight I am not pleased I decided to do an internship.”

A9.2.4 Was there any element of competiveness and strategy links to employment in undertaking the internship?
This section explores any competitive strategy in the internship
A9.2.4.1 Graduate group
There was an overwhelming agreement that the internship made the students more competitive in the job market with some obtaining jobs directly as a result from the internships either from the host company or because of the experience gained.
Student one was very positive regarding the experience for increasing job prospects, as a result the host company offered her a part time job which resulted in a full time position after graduation. She was also of the opinion that even if a job is not offered there are still references that can be obtained she stated “…..I believe that internships are the way to present yourself to employer, which more certainly will result in a job offer. If there is no job offer for some reason, there are still references and valuable experience that will help to find work.”
Student one was also very pro-active in her internship asking questions and networking which prepared her for her full time position.
Student two directly linked his job prospects to the accounting internship which he said made him a better candidate for roles he stated “….My past experience at the accountancy firm is still a big reference and catches recruiters eye when considering me as good candidate.” 
Student two also believed the internship made him more employment ready, enabled him to understand better the employer expectations and have more confidence, especially in interviews.
Student six noticed direct results from job applications due to his internship experience.
Student eight stated that he was able to gain sector knowledge and skills required for his full time position which he was offered after graduation. He stated the internship helped him get his foot in the door which led to a full time position. Interestingly the internship started in the tax department and because of his performance was offered a position in mainstream accounting and auditing with the same company.
Student seven however was an international student and did not feel so positive about her internship leading to a role in the UK due to visas issues. A more international internship would have suited better. However in principle she believed the internship will help her in a role in the future when applying for jobs. She believed the internship did give her more confidence in talking to people. After graduation she decided to do a postgraduate degree to better her chances of a career in accounting and finance.

A9.2.4.2 Undergraduate group participated in accounting and finance internship
All the students unanimously agreed that the internship would help with future job prospects and in getting a reference for future job applications. Student four noted that when applying for jobs in accounting they all required accounting experience which she now has. She also stated that the internship was a good way for both parties to know if they are the correct fit for each other before employing someone full time. Student nineteen stated “strongly agree that having an internship under your belt will increase your job prospects greatly…taught me many things about the working environment. Given me an insight of things to come and be more prepared to tackle them.” 
In response to Q14 all the students agreed that the internship has enabled them to be better employees for the future. Student four stated that her team working and communications skills have improved and with an excellent recommendation from the company has improved her confidence with the ability to work with different people. Student fourteen and seventeen also added that they both gained experienced and knowledge that they can use in the future. Student nineteen also remarked on his communication skills and his confidence in the workplace has made him a better employee.
  
A9.2.4.3 Undergraduate group in non-accounting and finance internship
The student responses to Q13 were not as excited as were in the accounting groups. The majority believed that the internship experience would help them in their job prospects.
Student two was expressed that it has helped “somewhat” as has allowed him to build a network.
Student nine expressed he had a better opportunity with the work experience that he has gained. Student ten stated it has given valuable skills and experience that he can take forwards, student eleven thought having gained job experience and broadening skills will make a difference when applying for jobs. Student twelve emphasised something to put on his CV to demonstrate the variety of work he has done and student sixteen also emphasised as well as skills gained something to add to his CV. 
Student eighteen was the most positive stating “100% helped me for my future. Now I can put the work experience on my CV and also that I have been on a management course”
Student fifteen stated she thought would not help her as she gained nothing more than any other everyday job. In her own words “I don’t think it will help me any more than what I learn in my everyday jobs, as it was very similar to my jobs.”
In response to Q14 most of the students except for student fifteen believed the internship has helped them to be a better employee in the future. Student fifteen stated the internship did not teach her anything different to her normal paid jobs. 
Student eighteen was very positive about her internship expressing how she has learned so much how to deal with customers and staff, she also received help with interviews and been placed on a paid management course.
Student two felt confident he had developed and applied skills theoretically and practically that he could show future employers. Student nine expressed how he has developed transferable skills. Student ten has had clearer understanding of his role within an organisation. Student eleven emphasised broadening knowledge and confidence to become a better employee. For student fourteen it gave him a taste of what it was like to work for a start-up business. 

A9.2.5 The effect of the internship on their personal skills development  
This section explores if internships have impact on skills of the students

A9.2.5.1 Graduate group
The common outcome of the interviews with regards to skills were that 2 of the students focused on describing technical skills that were developed such as accounting software, taxation, data analysis, payroll and bookkeeping, and the others upon soft skills like communication skills, teamwork, relationship building, analytical thinking and time management.
All agreed that the internship had improved their confidence. Student seven whose first language was not English emphasised improved confidence in communication. Student eight’s confidence grew in dealing with clients face to face and over the phone. Both student one and three expressed that their general self-confidence was boosted especially as student one was offered a job straight after her internship, and student three emphasised in career pursuit and applying for jobs that his confidence was boosted, he stated “Having built a robust knowledge at the accountancy aided me when I had to apply for other jobs within the same discipline. All the technical language and work flows used during my experience were key references when I had interviews.” Student six stated his experience definitely made him more relevant to the accountancy job market.

A9.2.5.2 Undergraduate group participated in accounting and finance internship
All the students responded to Q10 with an affirmative that skills and knowledge were developed. Student four emphasised more technical skills learned in respect to direct accounting with her accounting internship but more softer skills with the finance internship with the charity, such as presentation skills, research and gathering and analysing data. For student fourteen it was both technical knowledge learned and soft skills like communication and team work, and for student seventeen it was more the softer skills emphasised including communication and teamwork. Communications and teamwork were recurring terms throughout the student’s responses. For student nineteen he gained tremendous knowledge on technical aspects that he did not learn at university, he has also has developed his communications skills.
In response to Q11 they all responded positively that the internship made them more confident, especially in terms of knowledge and skills. Student seventeen also stated that when it comes to jobs interviews she would be more confident. Student nineteen has definitely had a positive effect on his confidence but felt the wrong impression in how a workplace is managed.

A9.2.5.3 Undergraduate group in non-accounting and finance internship
In response to Q10 all the students stated they had gained skills and knowledge from the internship, mostly soft skills. Student two gained HR and finance skills dealing with sick pay and pay rates and developed managing and negotiating skills. Student nine has developed organisational skills but in addition has been learning HR technical knowledge beyond what he has learned so far at university and very much valuing the experience. Student ten has developed customer service skills as well as presentational and organisational skills. Student eleven has developed general administrative skills including using excel and speaking on the telephone. Student twelve stated team working and communication skills have been developed. Student sixteen stated communication skills and how to deal with customers and to solve problems. Student eighteen also stated organisational skills and management skills have improved.
Student thirteen stated he had developed his website and design skills considering he had not the best internship experience, along with student fifteen who also had a negative internship experience   stated she developed communication, marketing, research, creativity, confidence and emotional control despite stating she did not think that the internship would help her in getting a job.
In response to Q11 all the students responded that their confidence increased for student thirteen and even student fifteen who had a bad internship stated she benefited which came across a little conflicting on her whole view of the internship, she felt that she was able to cope with new scenarios. For student fifteen the experience made him more stubborn meaning more assertive to get things from other people which is a benefit. 
For student two being responsible for staff and making decisions built his self-esteem,  student ten felt more confident communicating with customers and colleagues, student eleven expressed more confidence in executing administrative skills on tasks, for student twelve he has overcome his shyness now. Student eighteen has definitely improved in speaking with people daily and in doing the management course sponsored by her work place has helped her as well.


A9.2.6 The effect of the internship on their career  
This section explores if the internship affected their career choice
A9.2.6.1 Graduate group

For all the students except student seven, their career in accounting was confirmed and in all the cases each was offered a job from the internship.
Student seven experienced an internship that was not pure finance related and so the experience did not confirm either way for her, however she stated that if it had been more of an accounting and finance role she would have gained more of an interest, she is currently do a post graduate in accounting and finance so her interest was not stopped. Quoting she stated “I cannot say that it did as the internship was more research based and not focused on finance. However I believe if it was I would have gained more interest in the field of finance and accounting.” Student seven was the only one not to get a job resulting from the internship.
Student one shared that accounting was confirmed in her mind and glad she chose an accounting degree, she also communicated a lot with all the other accounting staff including directors which confirmed she was pursuing the right career. The internship turned into a job. When the project finalised she was recommended by the managers for another project positions within the same industry and is now entered into an illustrious accounting career. Student three was also offered a positon with the internship but decided to go into industry as an accountant rather than within an accounting firm.
Student six was very positive and not only confirmed for him he wanted to stay in accounting but that he did the right course at university.
Student eight was very positive also and his internship led to a summer job and then a graduate job training as an accountant with a respected firm in Swansea. Student six experience was also very positive, he also was offered a job with the internship however he turned it down to accept an accounting position in London where he is was from. 

A9.2.6.2 Undergraduate group participated in accounting and finance internship
In response to Q15 all agreed that the internship confirmed in their mind to continue a career in accounting. The internship helped students fourteen and seventeen and nineteen confirm their choice as they really enjoyed the work they were doing.
All the students were offered jobs at graduation except student four as she was a Tier 4 visa holder. Student nineteen will continue to be employed part time in his final year and a job after graduation with fully funded accountancy training costs covered. 

A9.2.6.3 Undergraduate group in non-accounting and finance internship
In response to Q15 which I left as pursuing an accounting career made the students think about what they actually wanted to do. The internship gave all the students a confirmation of what they would like to do – even if was definitely not a finance or accounting career. It confirmed their choice in HR or general management and business.
In response to Q23 some of the students have been offered roles upon graduation. Two have been offered jobs student ten has been offered a graduation scheme and student eighteen trainee manager position leading to a management position, five were not offered any positions but student nine is looking for a summer extension, and two turned down offers because of different career choice and location move.

A9.2.7 Pedagogy, has the internship helped with studies
This part explores if there was any impact on learning from taking the internship
A9.2.7.1 Graduate group
All the graduates responded unanimously that the internship definitely helps to bridge the gap between university and the real world and prepares one for work. Student one remarked “the internship allows to apply gained skills and knowledge to real world of finance.” 
Student three also addressed the issue of how experience can help ask the right questions and having experience helps fit you for work “Regardless of how much you think you are a good fit for a job offer, without having previous experience. Believe me, you are not ready. You need to know what, when and how to ask certain questions and having the right experience you will know to do it.” 
Student seven stated for her it helped to challenge her fears and overcome them and to help face new challenges with confidence. Student eight stated that it enabled preparation for expectations and was far more of an easier transition into the real job over the summer, into a part time job then into fulltime employment after graduation.
Three of the respondents suggested that the internship helped them in their studies directly especially taxation. For student one the internship was too late in the final year to have any direct impact on the studies she was doing. Student three used his internship to adjust what module options to choose in his final semester and helped him in his class work assignments, but for him more importantly was choosing the right topics to “get into the right career path.” Student six stated the work that he was doing was very different to the class work options he was doing. For example for two of his modules Public sector finance and International Financial management there was no direct impact. Student seven stated it helped her improve her presentation skills more so than any technical knowledge. Student eight was very positive about the knowledge application and stated the internship helped him directly with his studies, quote “Yes, the knowledge you gain in practice really helps to show you and understand the theories that are learnt in class. It becomes much easier doing the theory once you have worked in practice.” It is worthy of note that with student eight he conducted his internship when in level 5, continued during the summer and during level 6, so this could explain his reaction being so more positive on impact with studies than the rest.
  



A9.2.7.2 Undergraduate group participated in accounting and finance internship

In response to Q16 all the students agreed that the internship helped with studies with taxation being the recurring topic. They all stated that it helped increase their knowledge in accounting and finance. Student fourteen also mentioned helped in her IT skills. Student nineteen said would help technically in some modules but with general skills would help in all modules.
In response to Q17 all the students agreed that the internship helped to bridge the gap between academic and the real world. Student four stated that she would get good grades in accounting modules but it was only after the internship that her confidence in her knowledge was confirmed. She also stated that internships provided exposure to real world problems not identifiable in text books. Student fourteen stated that academic learning was different from the real job they were doing. Student nineteen suggested that “there is still a gap between what is taught in class and what is learnt in a real life work environment.”

A9.2.7.3 Undergraduate group in non-accounting and finance internship
In response to Q16 all but two stated that the internship would help with their studies. Student thirteen and fifteen who both had negative internship experience both expressed there was no benefit to their studies. Student thirteen stated no relevancy to his modules. Student two expressed he learned more through practical, student nine expressed it definitely helped him in his CIPD award, student ten expressed his real world application has increased, student eleven expressed better understanding of business, culture and structure of an organisation works and the link to working environment, and student eighteen expressed you could use her knowledge now in assignments.
In response to Q17 – all the students except student fifteen was in the affirmative that the internship assisted in bridging the gap between academia and the real world, however she expressed that her paying job currently is giving her more experience, which does still suggest that a job does assist in bridging the gap, only that she had an unsuccessful internship. 
Student nine agreed that the gap is bridged but expressed the need of better clarification about the responsibility of finding an internship which will be addressed in a further section. Student ten suggested it was “vital that students get comprehensive knowledge of the real world applications” for future careers. Student twelve stated it gives you a taste of the industry and how they work. Student sixteen stated it gives a taste of the real world and exposure to a different kind of pressure.
Student thirteen added the proviso that the companies are willing to help teach the intern on the job rather than looking for free labour.
Student eighteen remarked she was no longer scared to finish her degree and enter into the real world of working, she stated the following “Instead of being stuck in a class room I feel like we have been trusted to go into the real world and actually learn what it’s like to work and be a staff member. I am no longer so scared to finish my degree and go in to the working world.”

A9.2.8 How the University can best serve students in achieving their goals and aspirations by making the accounting and finance course more valuable to students if that was to include an internship program
This section explores the extent of involvement of the university in internships
A9.2.8.1 Graduate group
The responses were very interesting to the questions in this cluster. They all unanimously agreed that the university should provide a dedicated internship coordinator to help and assist in the internships in response to Q21. Student one did suggest no mentoring was needed by the coordinator but having one like a full time careers advisor would be a good idea. Student seven adding that the coordinator can give guidance and support in finding an internship. Student eight was very strong on this point how university should be more about getting jobs quoting he stated “Yes, without the support for the real world, what would be the point in university, I thought that was the whole point of university, to gain knowledge and open up prospects in the world of work”
In response to Q18 UWTSD provided the internship opportunity for all the students except student six through its networks. The students had to attend interviews so although the opportunity was provided they had to pass the interviews.
In response to Q19 all the students agreed that the university should help and even provide the internship opportunities, however student eight was of the opinion better to help rather than provide the internship itself as that would not help you in the real world if you were not able to find your own role, but he added that the university should provide internship opportunities through partnership schemes to competent students.
Student six added “A degree without relevant experience is meaningless in the job market” and so should provide the internship opportunities. Student seven added that providing an internship would “have a huge influence in advancing” the student faster after graduation in addition to putting what they have been taught into practice. Student one felt strongly about the matter that the university should provide the opportunities for willing students. Student three added that not only does the internship increases chances of finding jobs quicker but also gives the university to show case their brand and image. He stated the following “…  Not only gives students the possibility to increase chances to find jobs quicker, but gives the university the chance to enhance their image. Perhaps a compilation of cases of success of students finding jobs? Video interviews?” He makes the point about show casing success stories.
In response to Q20 the students were divided on whether an internship should be mandatory. Student three felt very strongly that it should be mandatory and there was regret from himself and peers that they wished they had gone to another university which provided internships. Quoting he stated “Yes, and this was a general comment from all my ex colleagues. They wished they applied for another university that had job experience modules.”  Student seven added, brings more understanding to the course and that practical is more effective to implement what they have learned on the course. Student eight emphasised that internships helps bring a more purposeful package.
In contrast Student six said the modules should be elective in case the students find something else to do meaning to keep the internship optional and allow them to choose what they do. Student one made a strong point that making internships mandatory could damage the university with unwilling students making a bad job of the opportunity, and better to have willing committed students take up the internship she made the following statement “It should be an elective module, which means only the willing and proactive students will engage in internships. If students are not interested in internship and it is a mandatory module, this might result in students not fully committing, doing the bare minimum and possibly not attend on regular basis. Which in turn will damage University’s reputation and potential internship providers will not be keen to continue the collaboration with the University.”
In regards to the last question Q24 student one would like the internships to be paid even though she received help with travel and lunch. Student three wanted to see more partnerships in place with businesses. Student six wanted to see roles offered to experienced students and make the modules on the course more relevant to the work place and provide software content relevant to industry like Oracle and Microsoft. Student seven suggested making the internships more challenging and to stretch their abilities. Student eight wanted to see more partnership programs like Swansea University do with SPIN. His company tend to deal more with Swansea University because of this and tend to not give UWTSD a look in.

A9.2.8.2 Undergraduate group participated in accounting and finance internship
All the internships were obtained directly through UWTSD and with student four it was indirectly as a student who conducted the internship with the company from UWTSD informed her of the opportunity.
In response to Q19 they all agreed that the university should help or even provide the internship. The main reasons given were related to securing employment in the future. Student four stated because it would increase the chances of employment and student fourteen emphasised that it would help students find a job in the future. Student nineteen commented that it was a good idea but that he felt the university does a lot already but that not many students take advantage of the opportunities. 
Q20 gave a mixed response and divided opinion. Student four stated should be elective because some students may already have experience or secured jobs already, and student seventeen believed it should be elective because an internship may not actually help the student and do not gain the full benefits if forced to do so. Student fourteen suggested should be mandatory but should involve less paperwork. Student nineteen stated you would not be able to distinguish between students who are not doing well and those who are not interested if made mandatory.
In response to Q 21 all the students agreed that there should be an intern coordinator or dedicated support staff, to help promote and encourage internships. Student fourteen added that the support staff can help deal with problems during the internship. Student nineteen suggested a mentor outside of the workplace would be a need.
In response to Q24 student fourteen thought the university to introduce jobs more to students interests and student seventeen suggested that at the start of the internship an induction day be given to all the students going through the assessment part of the module, instead of relying on the module handbook. Student nineteen believed more communication between the university and the employer is needed and more monitoring of the students by the university.

A9.2.9 How the University can best serve students in achieving their goals and aspirations by making the Business course offering more valuable to students if that was to include an internship program.
This section explores the extent of involvement of the university in internships

A9.2.9.1 Undergraduate group in non-accounting and finance internship
In response to Q18 many of the interns had found the jobs themselves either through family networks or other connections. Two were found by UWTSD.
In response to Q19 all the students except student sixteen stated that the university should help or provide internship opportunities even though many had managed to find their own. Student sixteen suggested students should take the initiative to look for their own roles specific to their requirements. Student eighteen remarked that she felt the university does already help she stated “I feel they already do, I was just lucky enough that I wanted to do it where I already had a part time job.” Student nine stated that he wished the university could have done more to help him get an internship even though the university did in the end get him an internship. He expressed may be a class induction to the internship module as he was under the impression that the university would find him an internship (this was his response included in Q17). He also expressed that the university should have a list of opportunities and relationship with businesses. Student eleven suggested the university provide several options of internship job opportunities as they are difficult to find themselves.
In response to Q20 the majority of the students believed that the internships should be elective allowing students to decide, with three believing it should be mandatory.
Student Eighteen suggested mandatory so students can experience a job and not be scared after graduation. Student ten made this profound remark “yes, getting a competitive advantage against other students studying similar degrees is important to secure a career” the suggestion almost sounds like make it mandatory for you own good. Student two suggested making it mandatory in final year as then you have learned more about business management.
Student fifteen remarked a definite no as did not benefit her and so would not recommend it to others. Student thirteen remarked no as some students may want to set up their own business. Student eleven who was very positive about her internship suggested making internships elective because some students may already have part time jobs and may not find it necessary to have other work experience. Student nine suggested maybe doing some stats - do student’s gain employment quicker with experience? 
An interesting observation from the interviews was that three of the interns already had jobs with the company, but when they asked about making it an internship the roles changed to become more challenging, especially noted with student eighteen she was placed on a management course and given more responsibility. The same applied to student two and student ten who stated after graduation will be placed on the management scheme.  
In response to Q21 all the students unanimously agreed that a dedicated intern support staff to help students should be available. Student two qualified it by saying that not so much handholding but just being there as support. Student nine wanted more support at the start and check-up in-betweens. Student twelve suggested it helps to keep students on track. Student fifteen remarked “not reasonable to expect students to enter into a company without any idea on what is expected of them…” Student sixteen remarked on mentoring and guidance to help students keep on track, and student eighteen remarked she struggled with knowing what needed to be done on the assignment. 
In response to Q24 there were some varying thoughts and recommendations given. The common one being an induction class to at least cover expectations and to go over the assessment part.   
Student two remarked maybe more communication between the university and the management to take on board recommendations regarding the internship. Student ten remarked better communication between the university and employers and students. Student thirteen wants to see the university establish contacts with bigger companies to offer internships. Student fifteen remarked assistance in getting an internship and ongoing university support. Student sixteen wanted the university to help find the right internship for students. 























Appendix 10 Detailed Interviews providing additional insights face to face
These are extra details gleaned from the interviews with a cross section of students
Student Eight
Student eight intimated his main goal was to be employment ready and gain experience to get a job. Something he could put on his CV to obtain and differential edge against those that did not have experience.
He expressed his regret in coming to UWTSD that offered no ACCA exemptions, however was very grateful that through UWTSD he obtained the internship and was offered a graduate job.
He was fortunate to obtain a job at the company as they usually recruited from Swansea University and usually never give UWTSD a look in, timing, providence enabled the opportunity to occur.
Student Fourteen and Seventeen
Both students who worked within the same company were interviewed together at the same time. Both students expressed the following further main points.
1. They were both motivated by obtaining work experience to secure them for job opportunities in the future. They believed that the internship would make them more attractive as a job applicant on graduation.
2. For both of them the experience was worth more than money and whether it was a paid or unpaid internship.  However this could also be attributed to them being in more affluent families.
3. They complained too much paperwork was involved with the internship but explained this was part of the university regulations. They also complained regarding the assessment work being too much.
4. They had a very positive experience with the internship company being made to feel part of the company. The company also made effort to try and find work for them.
5. They also very much benefited from skills developed from the internship including communications, teamwork, Sage, general admin and excel.
6. The internship has had significance to their confidence level in doing work, being interview ready and technically savvy.
7. They both felt good support at work and feedback which has made the experience very positive.
8. They both felt that they would make a positive contribution to future employers through transferable skills they have gained.
9. The experience has also confirmed in their minds that they will continue a career in accountancy and follow through with ACCA exams.
10. The main topic they have felt the internship has significantly assisted in has been the tax module.
11. They strongly believed the internship helps with job employability and bridging the gap between academia and real world.
12. They believed that UWTSD should do more to provide internship opportunities as with student fourteen it was touch and go finding an internship.
13. Both have received job offers through the internship with the host company.

Student Nineteen

This student had a very positive internship, his main motivation was ultimately to be more competitive in the job market, and he wanted to differentiate himself from those that had no meaningful work experience. 
His passion for experience initially motivated him to take a marketing internship even though he was interested in accounting and finance. As a result of his work and his expression of accounting and how he was looking for a year out in an accounting experience they offered him a position in their finance team.
He has gained much experience and knowledge from this experience though he was a little unhappy with the major responsibility placed upon due to high turnover of staff within the finance team meaning he had to fill in the gaps. This has though as a result brought about a higher level of experience technically and as well as developing excellent soft skills. It has also brought about a higher level of maturity and greater self-esteem and confidence in his abilities. 
He has been offered a part time job in his final year and a job on graduation.



















Appendix 11 Questions to non-Accounting and finance students 
Interview Questions
1. Tell me about your internship?

2. What type of internship did you do – in terms of business area – Marketing, Finance HR etc?

3. Was it your preferred internship role?

4. How big would you say was the company you worked with – large (100+staff) , medium (50-99) or small (below 49)


5. What was the motivation for you to taking up an internship?


6. Was it a paid internship? Did that make any difference to you whether paid or unpaid?


7. On reflection was there anything specific that you liked or disliked about your internship?


8. How did you find the environment and culture?


9. Was the internship part of your degree providing credits?


10. Tell me about some skills and knowledge that you feel you developed in your experience?

11. Has the internship had an effect on your self-confidence and self-esteem? Please elaborate if it did.

12. Thinking about your internship how did this compare with your expectations of the internship? On hind sight are you glad you did it? Did you receive valuable feedback and assessment during your internship? Please elaborate.


13. Do you believe the internship has helped or will help in developing your job prospects on your graduation? Think about in what way has taking the internship helped you in increasing your job prospects or had helped you? Please elaborate.

14. Do you believe the internship has enabled you to be a better employee in the future? Please elaborate.

15. Has this experience confirmed in your mind to pursue an accounting and finance career? Please elaborate.


16. Do you believe the internship has or will help you in your class studies? Please elaborate.

17. Do you believe the internship assists in bridging the gap between academic learning and the real world? Please elaborate.

18. How did you obtain the internship? Please elaborate.

19. Do you feel the University should help or even provide the internship roles for students? Please elaborate.

20. Do you think the University should make internships mandatory for students with credits or an elective module? Please elaborate.


21. Do you think there should be a dedicated intern support staff to help students with internships and mentoring and help with other issues? Please elaborate.

22. Would you recommend students doing an internship? Please elaborate.

23. Has the organisation you worked for offered you a job on graduation? Please elaborate.

24. How could the internship program be improved from a university or employer perspective? Please elaborate.

25. Is there anything you wish to add to our conversation today?
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APPLICATION FOR ETHICAL APPROVAL – MA level 

CAIS AM GYMERADWYAETH MOESEGOL – Lefel MA
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	ADRAN 2 – GWEITHGAREDD YMCHWIL
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	Ydy / Yes
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	Gweini unrhyw sylwedd, cyfrwng neu blasebo 
	Administration of any substance, agent or placebo

	
	No
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	ADRAN 3 – MANYLION Y PROSIECT / YMCHWIL / CYNHYRCHIAD


	SECTION 3 – PROJECT / RESEARCH / PRODUCTION DETAILS


	1. 

	Braslun o’r prosiect
	Project outline

	
The researcher intends to interview 2-3 interns and 2-3 host companies and 1-2 University Admin to understand the benefits and motivations in doing internships. A questionnaire will be sent out to a number of interns, intern host companies and other universities to gain insight into their views on the benefits and motivations. 


	
	

	2.  

	Disgrifiad
Rhowch fraslun cryno o’r prosiect, heb unrhyw jargon, ac yn cynnwys beth bydd angen i’r cyfranogwyr ei wneud.  Esboniwch unrhyw dermau technegol neu derminoleg sy'n benodol i'r ddisgyblaeth (Uchafswm 300 o eiriau.)
	Description
Provide a brief outline, free from jargon, of the project including what participants will be required to do. Explain any technical terms or discipline specific terminology (Max 300 words.)

	
The research being undertaken is to understand the benefits of finance and accounting internships amongst interns, host companies and Universities.

	
	
	

	3.
	Dulliau Arfaethedig: 
Rhowch fraslun o'r dulliau casglu data neu o natur yr amser mewn ymarferiadau (hyd at 500 o eiriau).
	Proposed Methods: 
Outline how the data will be collected or the nature of rehearsal time (up to 500 words).

	
Interviews will be conducted either at my office or place of work and the host organisation location. 


	

	5.
	Lledaenu Gwybodaeth / Cynulleidfa: 
Rhestrwch i bwy y rhoddir neu y dangosir copi o’r canlyniadau neu adroddiad  / cyflwyniad terfynol.
	Dissemination of Information / Audience:
List to whom a copy of the results or final report / presentation will be given or shown.

	University of Wales Trinity Saint David / Participants



	

	6.
	Lleoliad y Prosiect:
Nodwch bob lleoliad lle y cesglir data neu y cynhelir ymarferiadau / cynhyrchiad.
	Location of Project: 
Identify all locations where data will be collected or rehearsals/ production will take place.


	
UK
UWTSD offices

	

	7.
	Cymeradwyaeth Arall: Oes angen cael cymeradwyaeth unrhyw sefydliad arall cyn cychwyn neu gwblhau’r prosiect? Os felly, gan bwy ac a ydy wedi'i sicrhau eisoes?

	Other Approvals: Is there a requirement for approval from any other organisation / institution prior to starting or completing the project? If so, by whom and has it been obtained?

	
Approval is not required only consent forms of participants are needed.




	ADRAN 4 – MANYLION CYFRANOGWYR / CYNULLEIDFA
	SECTION 4 - PARTICIPANT / AUDIENCE DETAILS



	Pwy yw’r cyfranogwyr arfaethedig?

	Who are the intended participants?
	Ydw / Yes
	Na / No 

	Myfyrwyr / staff Y Drindod Dewi Sant
	Students / staff of Trinity Saint David


	Yes
	

	Oedolion (dros oed 16 ac yn gymwys i gydsynio)
	Adults (over the age of 16 and competent to give consent)

	Yes
	

	Plant a phobl ifanc dan oed
	Children / legal minors

	
	No

	Cleifion neu gleientiaid gweithwyr proffesiynol	
	Patients or clients of professionals	


	
	No

	Rhywun sy’n cael ei gadw yn y ddalfa neu y mae’r llys wedi cymryd cyfrifoldeb amdano
	Anyone in custodial care or for whom the court has assumed responsibility

	
	No

	Aelod o unrhyw sefydliad lle mae’n bosibl bod angen i unigolyn arall hefyd gydsynio.
	A member of any organisation where another individual may also need to give consent.

	
	No

	Eraill:  Nodwch: / Others: please identify:
N/A


	

	Nifer, Oed a Ffynhonnell y Cyfranogwyr 
Rhowch fanylion yr demograffeg y cyfranogwyr / gynulleidfa.
	Participant / Audience Number and Age
Provide details of the demographics of the participants / audience.

	Nifer o Gyfranogwyr / yn y Gynulleidfa

	Participant/ Audience number
	6-8 participants. 

	Grŵp oedran y Cyfranogwyr/y  Gynulleidfa

	Participant/ Audience age group
	18+


	













	ADRAN 5 – RISGIAU YN PROSIECT

	SECTION 5 – RISKS IN PROJECT



	Bydd y diffyg ateb cadarnhaol i bob un o'r cwestiynau hyn yn arwain at y gofyniad  eglurhad a gallai arwain at oedi yn eich ymchwil. Dim neu Dim NID yn dderbyniol.
	A lack of a positive answer to all of these questions may result in the requirement of further explanation and a delay in your research. None or Nil is not acceptable.



	Risg Posibl:
(corfforol, seicolegol, cyfreithiol, cymdeithasol neu economaidd)

	Potential Risk: 
(physical, psychological, legal, social or economic)

There are no foreseen psychological risks 
There are no foreseen legal risks because the research project is not investigating the legality of business practices or the legality of consumer purchasing. (This will not infringe the University’s Code of Practice).
There are no foreseen social risks. In addition all participants will retain anonymity and interviews will be arranged when it is socially convenient for them. To prevent paper or digital research documents from being stolen they will be kept in a folder in a locked safe.
There are no foreseen economic risks as the research project is not investigating the legal implications for internships. 

 


	
A oes unrhyw risg bosibl i:  
	Is there any potential risk to:
	Ydw / Yes
	Na / No

	A

	Cyfranogwyr?
	Participants?
	
	No
Every effort will be made to ensure the well-being of the participants.  Questions will be approved by the supervisor before the interviews take place in order to minimise risk.

	B

	Ymchwilydd?
	Researcher?
	
	Yes
Every effort will be made to ensure the safety of the researcher

	C

	BrifYsgol/Cyfadran?
	University?
	
	No
Every effort will be made to ensure the good reputation of UWTSD

	

	2
	Rheoli Risg: 
Os oes, beth yw'r risg a sut y bydd yn cael ei reoli?
	Management of Risk:
If yes, what is the risk and how will it be managed?


	
No risks


	

	






	ADRAN 6 – MONITRO, ADBORTH A CHYFRINACHEDD

	SECTION 6 - MONITORING, FEEDBACK AND CONFIDENTIALITY



	1.
	Monitro: 
Os ydych yn sylwi ar unrhyw ymddygiad sy'n groes Cod y BrifYsgol/Cyfadran Ymarfer, unrhyw ganllawiau a gyhoeddir gan y gymdeithas broffesiynol priodol neu weithred anghyfreithlon. Amlinellwch eich strategaeth adrodd.

	Monitoring:
Should you observe any behaviour that contravenes the University’s Code of Practice, any guidelines published by the appropriate professional association or is illegal outline the strategy of your reporting action.


	All information gathered will be kept confidential. However any contravenes of the University’s code of practice will be reported to the researcher’s supervisor for advice. Any witness of illegal activity if questioned by the police will be reported by police statement. 


	
	
	Ydw / Yes
	Na / No

	A wnewch chi roi gwybod am unrhyw ymddygiad sydd yn erbyn Cod Ymarfer y BrifYsgol/Cyfadran neu sy'n anghyfreithlon?
	Will you report any behaviour that is against the University’s Code of Practice or is illegal?

	Yes
	

	A ydych yn darparu adborth i'r cyfranogwyr?
	Will feedback be provided to participants?

	Yes
	

	A fyddwch yn dogfennu'r 'caniatâd i gymryd rhan yn y prosiect'
	Will you be documenting the ‘consent to participate in the project’
	Yes
	

	


	ADRAN 7 – STORIO, DIOGELWCH A MYNEDIAD I DDATA

	SECTION 7 - DATA ACCESS, STORAGE AND SECURITY

	
	

	
	Ydw / Yes
	Na / No

	1.
	Ydych chi'n gyfrifol am storio a diogelwch y data eu casglu?
	Are you responsible for the storage and security of the data collected?
	Yes
	

	2.
	Sut y bydd y data yn cael ei storio?
	How will the data be stored?


	
Transcripts and consent forms will all be stored in a locked safe.


	

	3.
	Mynediad i Ddata: 
Pwy fydd yn cael mynediad at y data? A oes unrhyw amodau i gael mynediad?

	Data Access: 
Who will have access to the data? Are there are any conditions to access?


	
The researcher will have sole access to the data collected. 


	

	4.
	Cyfrinachedd / Anhysbysrwydd: 
Rhestrwch y dulliau a fydd yn cael eu defnyddio i sicrhau cyfrinachedd ac anhysbysrwydd y cyfranogwyr.

	Confidentiality / Anonymity: 
List the methods that will be used to ensure the confidentiality and anonymity of participants.

	
A consent form will be used to bind the researcher to perform confidentiality and anonymity regarding participants. As previously discussed information will be kept in a locked safe. 






	
ADRAN 7 – DATGANIAD

	
SECTION 7 - DECLARATION 


	


	Rhaid i’r adran hon gael ei chwblhau gan bob parti perthnasol cyn y gellir cyflwyno’ r cais i’r Bwrdd Moeseg Gyfadran.

	This section must be completed by all concerned parties before it can be submitted to the Faculty Ethics Board.

	Datganiad
Mae'r wybodaeth a gynhwysir yma yn gywir, hyd eithaf fy ngwybodaeth a’m cred.   Rwyf wedi ceisio dynodi unrhyw risgiau a phroblemau sy’n gysylltiedig â’r prosiect / ymchwil neu gynhyrchiad ac rwyf yn cydnabod f’ymrwymiadau innau a hawliau’r cyfranogwyr. 

	Declaration 
The information contained herein is, to the best of my knowledge and belief, accurate.  I have attempted to identify any risks and issues related to the project/research or production and acknowledge my obligations and the rights of the participants.

	
Llofnodau  
Dylai'r ffurflen hon gael ei chwblhau a'i llofnodi gan y myfyriwr a'r goruchwyliwr lofnodi ac yna gan Bennaeth yr Ysgol/Cyfadran/ 
	
Signatures
This form should be completed and signed by both the student and the supervisor and then signed by the Head of School/Faculty

	

	Myfyriwr / Student
                                                                                 Dyddiad: / Date: 3/11/16

	

	Cydlynydd y prosiect  /  Project co-ordinator / Tutor

                                                                                                                 Dyddiad: / Date:

	

	Arolygwr  /  Supervisor 
                                                                                                                  Dyddiad: / Date

	

	Pennaeth Ysgol/Cyfadran  /  Head of School/Faculty

                                                                                                                  Dyddiad: / Date
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Internship Benefits for Students Along
Their Career Continuum

Benefits Incurred During the Internship

Refines their values, career interests and vocational choices (Coco
2000; Gault, Redington, and Schlager 2000; Kaufman et al.
2011; Perez 2001; Taylor 1988)

Polishes career search skills and provides on-the-job experience
(Alpert, Heaney, and Kuhn 2009; Coco 2000; D'Abate 2010;
D’Abate, Youndt, and Wenzel 2009; Perez 2001)

Provides opportunities to reflect on individual strengths and
weaknesses (Paulins 2008)

Provides opportunities to network and enhance their professional
profiles (Paulins 2008; Stanton 1992)

Benefits Incurred Following the Internship

Enhances the opportunity for employment after graduation
(Feldman and Weitz 1990; Kaufman et al. 2011; Knouse and
Fontenot 2008; Maskooki, Rama, and Raghunandan 1998)

Facilitates more realistic expectations of entry-level positions
(Coco 2000; Paulins 2008)

Found entry-level positions in shorter time-periods (Callanan and
Benzing 2004; Gault, Redington, and Schlager 2000; Knouse,
Tanner, and Harris 1999; Taylor 1988)

Softens the shock of transitioning from school to work (Coco
2000; Cole, Kolko, and Craddick 1981; Kaufman et al. 2011;
Taylor 1988)

Benefits Incurred over the Long Term

Experience higher job satisfaction (D’Abate 2010; Gault,
Redington, and Schlager 2000)

Experience higher levels of career development (Coco 2000;
D’Abate 2010)

Earn higher starting salaries (Gault, Redington, and Schlager
2000; Knouse, Tanner, and Harris 1999; National Association of
Colleges and Employers 2004)

Experience higher retention rates (D’Abate 2010; National
Association of Colleges and Employers 2004, 2008)
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Table 5. Assessment chart

AICPA Core Competencies

Functional Competencies
Decision modeling

Risk analysis
Measurement

Reporting
Research

Leverage technology to develop and
enhance functional competencies

Personal Competencies
Professional demeanor

Problem-solving and decision-making

Interaction

Communication

Project management

Leverage technology to develop and
enhance personal competencies

Broad Business Perspective Competencies
Strategic/critical thinking

Industry /sector analysis
Legal/regulatory perspective

Leverage technology to develop and
enhance broad business perspective

Conclusion

As aresult of the internship, astudent will be able to

Objectively consider alternatives

Display awareness of business and financial risk

Recognize the use of financial and non-financial
‘measures that are relevant and relisble

Prepare clear and concise documents

Complete high quality work that complies with
relevant guidelines and standards

Demonstrate effective microcomputer skills in
‘conducting research and in completing work

Identify and prioritize carcer goals

Learn from mistakes

Display appropriate business dress

Display promptness and dependability

Display an appropriate attitude toward work

Display respect confidentiality

Understand the importance of ethical behaviour

Display good judgment

Know when to follow directions, question plans, or
seek help

Demonstrate an ability to work with others

Demonstrate continuous improvement by accepting
and acting on criticism

Interact and cooperate productively and maturely
with others

Demonstrate effective writien and oral
communications skills

Demonstrate ime management

Display initiative

See projects through to completion

Exchange information using appropriate
communication technologies such as e-mail

Display an understanding of general business issues

Apply cross-functional academic areas

Understand the relationship of accounting, finance,
and economics to business

Recognize basic legal and regulatory issues

Understand the components of the management
information system

Comprehensive program assessment involves multiple methods and measures ofstudens” per-
formance and program outcomes. The tools shared and suggestions made within this article
should be considered by those developing and strengthening intemship programs and by

§ @ signin

1837
21/03/2018
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‘Table 2.2 ACBSP SURVEY 1997

No of schools offering
internships

8% offered no internship

No of students completing
internships

50% of students completed internships where schools offered them

No of internships taken
that were paid

25% paid
75% unpaid

Responsibilty of
internships

49% Faculty management
51% Intern director/Placement officer

76% secured by program manager
24% secured by student

Rewards to staff arranging
internships

31% rewarded staff with teaching course load credits
23% extra compensation

13% course load reduction

5% recognition was given

28% offered no rewards

Internships leading to
benefits and jobs.

94% agreed internships helped students with experience
6% believed internships did not help students

70% agreed that internships helped secure jobs

30% believed that internships did not help with jobs
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The questionnaires were summarised into the following categories

1.
2.
3.
4.

General background on the internship — Q1, Q2, Q3, Q4, Q9, Q22, Q25
What motivated students to do an internship - Q5, Q6
General Perceptions of the internship — Q1, Q7, Q8, Q12

Was there any element of competiveness and strategy links to employment

in undertaking the internship — Q13, Q14?

S.
6.
7.
8.

The effect of the internship on their personal skills development - Q10, Q11
The effect of the internship on their career - Q15, Q23
Pedagogy, has the internship helped with studies — Q16, Q17

How the University can best serve students in achieving their goals and

aspirations by making the accounting and finance course more valuable to
students if that was to include an internship program. Q18, Q19, Q20, Q21, Q24

9.

How the University can best serve students in achieving their goals and

aspirations by making the Business course offering more valuable to students if
that was to include an internship program. Q18, Q19, Q20, Q21, Q24
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Questions in Questionnaire

Objective/Theory Chapter 2

1. Tell me about your internship? General exploratory background

2 Was the organisation a specific General exploratory background
Accounting and financing one or was it within a

finance department?

3. Was is one of the big 5 Accounting General exploratory background
firms?

4. How big would you say was the General exploratory background and if

company you worked with — large (100+staff) ,
medium (50-99) or small (below 43)

correlation to student experience on size of
organisation

5. What was the motivation for you to To determine if Strategic and competitive
taking up an internship? advantage were the motivations

6. Was it a paid internship? Did that make | To determine if internship was motivated by
any difference to you whether paid or unpaid? [ any monetary incentives. Tucker ( 2014)

7. On reflection was there anything Perception and experience of internship
specific that you liked or disliked about your

internship?

8. How did you find the environment and | Perception and experience of internship
culture?

9. Was the internship part of your degree | Motivation factor incentive to undertake the
providing credits? internship

10.  Tell me about some skills and To determine if internships contribute to real

knowledge that you feel you developed in your
experience?

life skills making the student more employable
and competitive Swanson (2012), Beard (2000),
Coco (2000)

11 Has the internship had an effect on
your self-confidence and self-esteem? Please
elaborate if it did.

To determine if internships contribute to real
life skills making the student more employable
and competitive Swanson (2012), Beard (2000),
Coco (2000), Maskooki, et al.. (1998), and
Beard, D (1998)

12. Thinking about your internship how did
this compare with your expectations of the
internship? On hind sight are you glad you did
it? Did you receive valuable feedback and
assessment during your internship? Please
elaborate.

Perception and experience of internship, linking
if experience was affected by feedback,
assessment and mentoring Swanson (2012),
Beard (2000), Coco (2000)

13. Do you believe the internship has
helped or will help in developing your job
prospects on your graduation? Think about in
what way has taking the internship helped you
inincreasing your job prospects or had helped
you? Please elaborate.

To determine if Strategic and competitive
advantage were the motivations to improve
employability Porter (1980, 1985) Cannon &
Arnold (1998)

14, Do you believe the internship has
enabled you to be a better employee in the
future? Please elaborate.

To determine if Strategic and competitive
advantage were the motivations to improve
employability. Porter (1980, 1985) Cannon &
Arnold (1998)

15. Has this experience confirmed in your
mind to pursue an accounting and finance
career? Please elaborate.

Perception and experience of internship, linking
if experience has determined career choice
Swanson (2012), Beard (2000), Coco (2000)

16. Do you believe the internship has or
will help you in your class studies? Please
elaborate.

To determine if internships affect class abilities
and connected to pedagogy Beard (1998)
Burnett, (2003)
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17. Do you believe the internship assists in
bridging the gap between academic learning
and the real world? Please elaborate.

To determine if internships affect class abilities
and connected to pedagogy and increasing
employability Beard (1998) Yu et al,, (2013)

18. How did you obtain the internship?
Please elaborate.

General exploratory background Beard (2000)

18. Do you feel the University should help
or even provide the internship roles for
students? Please elaborate.

General exploratory background, determining if
the university can have impact on the

internship take up and experience Beard (2000)
Gault et al (2000) Mihail (2006) Bukaliva (2012)

20. Do you think the University should
make internships mandatory for students with
credits or an elective module? Please elaborate.

General exploratory background, determining if
the university can have impact on the
internship take up and experience Beard (2000)

Gault etal (2000) Mihail (2006) Bukaliya
(2012)

21 Do you think there should be a
dedicated intern support staff to help students
with internships and mentoring and help with
other issues? Please elaborate.

General exploratory background, determining if
the university can have impact on the
internship take up and experience Beard (2000)
Paine (2017) Gault et al (2000) Tackett et al.,
(2001); and Maskooki et al., (1998) Mihail
(2006) Bukaliya (2012)

22. Would you recommend students doing
an internship? Please elaborate.

General exploratory background

23. Has the organisation you worked for
offered you a job on graduation? Please
elaborate.

To determine if an internship contributes
towards a competitive advantage to improve
employability. Cannon & Arnold (1998)

24, How could the internship program be
improved from a university or employer
perspective? Please elaborate.

Perception and experience of internship, linking
if experience can improved and internship
offering can be improved Gault et al (2000)
Tackett et al., (2001); and Maskooki et al.,
(1998) Bukaliya (2012)

25. Is there anything you wish to add to our
conversation today?

General exploratory background
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ACCA

ICAEW

CIMA

Initiative — able to work largely
unsupervised on a day-to-day
basis. One of the best
demonstrations of ‘taking the
initiative’ is relevant training and
work experience. Undertaking
roles or placements.

Problem-solving - your ability to
overcome difficulties that come
your way, they may not trust you
with more responsibility, or
consider you for a managerial role
later on an essential skill for both
your professional and personal
life.

Commercial acumen - your ability
to understand business situations
and apply your expertise
accordingly. The ability to do this
can be demonstrated in
interviews by researching the
wider industry that your potential
employer is in, how current affairs
affect it, and any other relevant
influences and facts.

Commercial awareness - how the
industry fits together.
Understanding internal
organisations and how clients and
other stakeholders operate.

Business Acumen - Strategy,
Market environment,
Process management,
Business relations,

Project management,
Regulatory environment,
Macro-economic analysis

Professionalism - deliver projects
and tasks reliably, ethically and
adds value to their organisation.
Time-keeping, appearance and
your ability to treat colleagues
with respect.

Time Management - being able
to manage your time and avoiding
procrastination.
Self-management, self-motivation
and resilience - Developing
resilience is an essential skill
you'll need for the workplace.
Knowing how to recognise the
different stress factors and coping
with them means that you will be
a happier and more productive
employee. Understanding
motivation and demotivation,
how to avoid things that distract
us, how to avoid procrastination,
how to stay motivated,
prioritisation and organisation

Innovation - Adding value to an
oorganisation tends to come
through seeing new ways to
undertake tasks or solve
problems. A work role or
placement can help develop and
demonstrate.

Creativity - able to show inventive
inal thought processes as
well as to generate and apply new
ideas and solutions.

Project management - your ability
to plan workloads to meet
timescales, and respond to
challenging deadlines when the
need arises — even if it sometimes
means working outside regularly
scheduled business hours.
Examples from work roles or
placements can develop and
demonstrate this.
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Teamwork - The ability to work
well with colleagues is
paramount, and being able to
reference team-working examples
from work roles or placements
will help to demonstrate this.

Teamwork — ability to work with
others in various settings.

Networking - Throughout your
career, the majority of
opportunities will come through
relationships with others, the
ability to network is an important
skill to have, which should lead to
business opportunities to add
value to the organisation.

Leadership — the ability to lead
and motivate others

Leadership skills -Team building,
Coaching and mentoring,
Driving performance,
Motivating and inspiring,
Change management.

Numeracy - confident with
numbers

Core Accounting Skills - Financial
accounting and
reporting,

Cost accounting and
management,

Planning and control,
Management reporting
and analysis,

Corporate finance,
Treasury management,
Risk management and
internal control,
Taxation,

Accounting information
systems
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Key elements of Kolbs Theory

*  Learning is best conceived as a process, not in terms of outcomes

«  Learning is a continuous process grounded in experience

« The process of learning requires the resolution of conflicts between dialectically opposed
modes of adaption to the world

«  Learning is an holistic process of adaption to the world

«  Learning involves transactions between the person and the environment

«  Learning is the process of creating knowledge

‘Adapted from Linn Etal. (2004)
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Newer Theories Derived from Seminal Theories

Year _Author Theory Key Elements
1976 John Social Leaming _ Focus on learning experiences-present and future-Instructional and Associative Learning which has positive
Krumboliz ~ Theory or negative reinforcement when specific behaviors occur — antecedents/ behaviors/consequences
1977 Albert Social Cognitive  Uses self-cfficacy as the focal point that exercises control over thoughts, feclings and actions
Bandura Theory
1980  RenceDawis Theory of Work ~ Concept of individual and work environment interaction. Theory can be used to discuss issues and concerns
Adjustment in the practical area of personal assessment.
1981 Linda Theory of Career choice and development is viewed as a process of climination or circumscription in which a person
Gottfredson  Circumscription/  progressively eliminates certain occupational alternatives from further consideration.
Compromise
1981 Nancy Transition Links intervention with theory-Situation, Self, Supports, Strategies-the severity of a transition can be
Schlossberg  Theory ‘measured and controlled by a careful analysis of the first three and it can be controlled through the

9T

development of the strategy.

1995 M.McMahon Systems Theory  Locates the systems theory framework within the extant literature of both the fields of career development
W.Patton  Framework and counselling, and attempts to illustrate how a systems theory approach can address current criticisms of
career development theory.

1997 L. Sunny Integrated Life  Using 6 critical tasks: find work, connect family and work, value pluralism and diversity, manage personal
Hansen Planning Theory transitions, explore life purpose, attend to health; then using these to weave lives into a meaningful whole.

2001 Mark Career Construs:. It complements the traditional trait-and-factor approach and challenges that there are normafive and
Savickas tion Theory predictable stages of career development.

2008 JohnD. Happenstance  Career assessments are used to stimulate learning, not to match personal characteristics with occupational

Krumboliz ~ Learning Theory  characteristics; Clients leam to engage in exploratory actions as a way of generating unplanned events

2011 JimE.Bright Chaos Theory of The consequence of complex connected change is the inability to predict precisely and control what happens
andRobert  Careers within the system or in other systems with which the system interacts. Chance events have been neglected in
Pryor carcer development but suggests that they are the norm, not the exception.

P —
1520 |

S =]




image43.png
Be a good global Philanthi
corporate citizen

Do what is desired by
global stakeholders

Do what is expected by
i Ethical global stakeholders
Be ethical responsibility
Do what is required by
Legal global stakeholders

Obey the law Ry
responsibility
Do what is required by

lobal capitalism
Be profitable Economic g p

responsibility





image44.jpeg
PRIFYSGOL CYMRU
Y Drindod Dewi Sant

UNIVERSITY OF WALES

Trinity Saint David





image1.jpeg
PRIFYSGOL CYMRU

Y Drindod Dewi Sant
UNIVERSITY OF WALES
Trinity Saint David

SWANSEA - ABERTAWE




