There are two types of play that will be discussed within this article. They will be symbolic play and fantasy play. Both these types of play are only a small range within the holistic development that a child requires to develop their mind and curiosity. Isaacs (1929) believes that symbolic play and fantasy play within an early year’s foundation setting is essential to the emotional and cognitive development of a child. whereas Fleer (1995) argues that it is not essential for all children throughout the world to engage and learn through play.
‘Play prepares the child’s mind for learning tasks of today’ Elkonin (1978)
Symbolic play
Carlson and White (2013) suggest that symbolic play is the ability for a child to use a certain object or action to represent a different object or action. For example, a child could use a banana as a phone or as a boat to play along with. According to the play and playground encyclopaedia (2010) Symbolic play develops from a very young age. It normally starts to develop around 8 months old when the child starts to explore different objects. This type of play normally develops further in a child from around 18 months old when they start to explore and use the correct ability of play. Symbolic play is a very important factor within a child’s cognitive development and will become more important and more beneficial as the child grows in age. 
Promoting symbolic play
Parents and practitioners can promote symbolic play in early years children by following a few simple steps, according to the play and playground encyclopaedia (2010). They can promote this by, encouraging children to play with objects that can be used for more than one purpose, leaving loose toys around such as, building blocks that a child can use as a car, phone, block etc. Another great example is role play where a child should be encouraged to dress up in different costumes and experience symbolic play through make believe. According to Vygotsky’s (1978) zone of proximal development, this type of holistic play will help develop a child’s personality and imaginability through storytelling and role playing. A good example of this is when children play together in groups and copying that child’s role model for example playing mums and dads and acting out their home life.
Allowing one thing to stand for something else is associated with a move away from geocentricism and the ability to understand another person’s perspective or to show theory of mind. (Whitbread, 2012). Piaget’s beliefs on Symbolic play are based on children between age 2 - 7 years. He believes that children attach meaning onto make believe and use self-expression to communicate this type of play. Piaget (1896-1980)

Fantasy play
Fantasy play is the main key elements in a child’s development, and therefore can potentially become the most important resources for play therapy (Lawrence, 2006).
This type of play can also be called pretend play. Fantasy play changes with age but is known to start later on in childhood due to the complexity of the type of play, for example, when children engage in fantasy play they maintain a common goal and reach a complexity such as, rearranging a story to the child’s knowledge and imagination and letting them recreate it themselves. This type of play develops a child’s memory and thinking skills and also their imagination which can help them to think about that they want to do and can help them to make decisions which will help them later in life. Saltz, E., & Johnson, J. (1974).
As parents, a parent will always want the best for their child by spending time reading to them, helping them learn the alphabet, teaching them to count, and enrolling them in the very best schools possible. While all of these things are important, Paley, (2004) suggests that children's work is to play! Paley suggests that children who engage in fantasy play learn skills that will stay with them throughout their lives.
Promoting fantasy play
As a practitioner is it very important to make sure you promote fantasy play as much as possible for example, telling lots of stories that a child can engage and interact in, making sure there are plenty of role play toys around such as, fancy dress, play kitchen, puppets, etc. According to Bruce (2001) play helps a child to explore and get to know and understand the world in a way that they understand. Frobel also agreed with this and states that play can lift children to their highest potential and understanding and helps children to understand themselves and others more. According to Sayeed and Guerin (2000) they believe that play should be accepted as a central part of life for young children and then as adults we must ask ourselves how much do we actually know about play and how can we promote this within our children. This is why play has been brought into the national curriculum within the early years settings. The Welsh assembly government play policy (2002) believe that play is so crucially important in every aspect of a child’s learning that it should be promoted and supported in every opportunity.

Benefits of risk
Although the term risk-taking often has many negative comments, Risk is a major factor in schools and around children, there are many rules and regulations put in place to prevent children of coming to any harm and engaging in any risk involved activities. Although there are many people out there that do not believe in a child taking risks for example Tovey (2010) being one of these people by stating that it is assumed that removing risky equipment in a child’s playing field or yard will reduce the risk of harm and be more beneficial. Although after stating that and looking into more research there are studies that show that certain risks to children can become very beneficial. For example, Dweck (2000) believes that if there were no risks then a baby would never be able to crawl or walk in case of falling over and hurting themselves. They would never be able to ride a bike in case of injury. A certain type of risk in play with children is a part of life and become very positive towards a child to help them to control stress levels, block out bullying or any other troubles, it can also help your brain develop and help towards problem solving. Learning to navigate space, people and objects requires risk and a willingness to make and learn from mistakes. Dweck (2000)
The willingness to take risks is an important learning disposition. Dweck (2000).
According to little, etal. (2008) activities that contain a certain amount of risk are more beneficial to children and helps children to learn new skills and try new and different behaviours which can cause a child to reach their full potential through life.
Practitioners and parents can help to support children to take risks safely by using risk assessments regularly to put in place safety measures for a child not to purposely hurt themselves or have measures in place where if an accident does occur that it can be rectified and resolved quickly. According to play wales, (2016) they believe that Wrapping children up in cotton wool achieves nothing. Children can adopt unnecessary fears from their parents such as, a fear of heights, which can cause a child to become afraid themselves and are then unable to anticipate and deal with that particular risk themselves. This can cause a lack of self-confidence and may then be less prepared to make decisions as adults. restrictive play can have very negative consequence. (Play Wales, 2016). According to Turtle, etal. It is believed that children who attend forest schools gain much more experience and demonstrate a more pro-environmental attitude compared to those who have not attended a forest school and have a less outdoors experience. Forest schools are a school that are based outdoors and teach children the benefits of risk taking. According to forest school wales (2018) it is believed that forest schools supply an alternative education for children and teach them many different ways to support self-esteem, self-confidence, motivation and team work skills by exploring a safe and secure environment with not as many rules and red tape as a normal mainstream school might have in place.  Play wales (2008) state that the benefits of risky play means providing equal opportunities for all children to explore uncertainty and unpredictability and safely explore potential hazards under the correct supervision as part of their play experience.
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Risk Assessment
	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	The Bug Hotel falling over
	Children and practitioners
	Making sure its placed on a flat surface.
Using cable ties from the bug hotel to the metal fence supporting it up.
	Bug hotel to be checked on a regular basis to ensure fixings are ok
	caretaker
	Daily

	
2
	Bugs – poisonous bugs, bees, wasps, flying ants etc.
	Children and practitioners
	Making sure that you warn the children of all the different bugs beforehand.
Getting the children to wear gloves
	Adult to check the bug hotel first.
Check allergies of children
	staff
	Daily

	
3
	Weather
	Children and practitioners
	Wear Appropriate clothing. Coats, gloves, hats etc
	Making sure the ground isn’t too slippery or to windy.
	staff
	Daily

	
4
	Materials of the bug hotel – wood.
	Children and practitioners
	Making sure that the wood is sanded down smoothly. No protruding screws/nails.
	Warning children of splinters. Regular maintenance checks on fastenings.
	staff
	Daily, repairs as and when

	
5
	Injuries
	Children and practitioners
	Making sure that all practitioners are first aid trained to appropriate levels.
	First aid equipment on hand at all times whilst near the Bug Hotel.
	Staff/ manager
	

	
6
	Accessibility and Disabilities
	Children
	Making sure that the bug hotel is fully accessible to all children and special equipment.
	
	caretaker
	Daily












Reflection
I have undertaken a risk assessment on a bug hotel for the flying start foundation phase setting for 2-year olds. This equipment is based on a range of 15-20 children and no more than 8 at 1 session with at least 2 adults as supervision. Writing this risk assessment made me feel rather apprehensive as this is the first risk assessment I have written, and I was unaware of the full process. For instance, knowing and understanding of what to cover and how much protection to put in place for the safety of the children, but on the other hand it was important to me to include some risk to benefit the child’s holistic development. The whole experience of writing this risk assessment was very interesting and knowledgeable but very challenging at times. I wrote this risk assessment as a base for a new piece of equipment being brought into the flying start where my placement is based at. The children took to this bug hotel very well, they were told what dangers there are but were shown ways to handle the risk without any injury. For example, one particular day there was a strange bug on the bug hotel, so the children used gloves and magnifying glasses to assess the situation to ensure that the insect wasn’t dangerous and when confirmed that it wasn’t then they were given full permission to remove the gloves and have a proper look and feel of how the insect felt on their bare skin. This curved my anxiousness and made me feel very positive of the steps I had put in place to ensure a safe but fun experience with the children as they all got to experience the benefits of the bug hotel without any harm being caused. The process and preparation of writing this particular risk assessment made me think of different ways that children can be more involved in an educational but fun experience without the cause of any harm coming the children. There were many structures I put in place for example, where the bug hotel can be placed and what objects to put into the hotel to attract the bugs safely enough for the children to explore freely. This all links to their holistic development and gives them the free play and self-directed play that all children need and require. According to play wales, they believe that risky play is one of the most important factors in a child’s life to improve resilience and confidence in children. It is said that outdoor play is one of the most beneficial types of play to children and the sense of touch and feeling is a strong connection of holistic development within children. Wellhousen (2002). For example, Whittmer (1997) suggests that using the outdoors develops all areas in a child’s cognitive development and can stimulate their cognitive and language growth by arousing a child’s curiosity. One of my biggest stumbling blocks while writing the risk assessment was how to deal with different disabilities and accessibilities but I soon came to realise that no child should be treated any different from one another and there are just extra steps to put in place, for example, the placing of the bug hotel. For example, making sure that it is placed on a flat surface with plenty of access areas surrounding it. Doherty (2009) etal states that Play, especially for children under the age of three is one of the most important activities in their little lives as it is the way in which they make sense of the world around them, expresses themselves and their way of forming relationships with others. Doherty (2009) etal goes on to state that when children are playing they are actually building their foundations of all future learning and experiences.  According to Research it shows that young people who engage in risky play within the outdoors can be seen to have more physical and social benefits than children who do not participate as much in risky outdoor play. These findings have come from a study that was published in the International Journal of Environmental Re-search and Public Health, and was found that children who participated in physical activity such as "climbing, jumping, rough and tumble play and exploring alone’, displayed greater physical and social health than those who prefer to play inside or in ‘safe zones’.
Linking in the bug hotel with the types of play discussed in section one of this assignment, it is shown that engaging in an outdoor activity such as a bug hotel can promote symbolic play and fantasy play as they all contain self-directed play and uses a child’s imagination and creativity to create such a fun and enjoyable experience with the bug hotel. For example, without the input of a child’s imagination and curiosity the bug hotel would just be a building of wood that is covered in bugs and insects. Instead it is a bug’s hotel and home and can have many different areas included in it for example, a child could see a slug on a leaf and assume that the slug is in its bed nice and comfy. Sawyers (2013) agrees with this and adds that careful planning and many risk assessments must go into designing an enjoyable but safe environment for children to play in that can challenge their needs and let them undergo the benefits of risk and holistic developments in a safe and rewarding way.
Conclusion
To conclude I have come to the conclusion that children require a certain amount of risk in the ability to play and every child has individual needs that differ from one to another, but all children learn through play and play helps support every need in a child’s body and brain. If I were to do another risk assessment I think I would do it quite similar, but I would try the task that I’m risk assessing first before children get anywhere near it. This is to ensure that I cover all possible hazards, identify some control measures and work out what control measures are already in place. I would then consult with the HSE and their five-step guide to writing a risk assessment. According to the HSE Health and Safety executive, these five steps are, 
Step 1: Identify the hazards.
Step 2: Decide who might be harmed and how.
Step 3: Evaluate the risks and decide on precautions.
Step 4: Record your findings and implement them.
Step 5: Review your risk assessment and update if necessary.
A risk assessment should be reviewed and updated each year or after an incident or accident has occurred.
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