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This Review of Professional Learning forms a critical element of my Doctorate in Professional Studies (DProf) journey, offering a structured analysis of my educational and professional development to date, as well as setting the foundation for my future growth. Having transitioned from a non-traditional educational background, leaving secondary school without formal qualifications, to achieving a Distinction in my Post Compulsory Education and Training (PCET) degree in 2024, and a First Class with honours in my BA in Business management; my trajectory has been profoundly shaped by resilience, reflection, and a growing academic identity.

My professional experience encompasses over two decades in the corporate sector, notably within people management, coaching, and operational risk, alongside several years of experience in the higher education sector as a lecturer, peer-assisted learning (PAL) coordinator, and postgraduate researcher. This review will explore my key formal and informal learning experiences across these sectors, critically reflecting on how they have developed my skills, reshaped my professional identity, and highlighted areas for continued growth.

My motivation for undertaking a doctoral level study is multifaceted. Firstly, education has provided me with a profound sense of belonging and purpose; my academic success during my BA Business Management (First Class Honours) and PCET degrees ignited a passion for knowledge that I am determined to sustain. Secondly, the journey represents a personal triumph against early educational disengagement and internalised barriers such as imposter syndrome. Finally, and most importantly, I am driven by a deep commitment to societal betterment, particularly regarding food security and sustainability. My research aspires to contribute not only to academic discourse but to practical, impactful solutions aligned with the Well-being of Future Generations (Wales) Act 2015.



Throughout academia I have applied reflective practice to help identify skills and development opportunities helping to inform this review, I will also integrate experiential learning theories to contextualise how workplace experiences have influenced my professional competencies.

The review will conclude in a critical Training Needs Analysis (TNA) and Personal Development Plan (PDP), mapping out the skills and knowledge areas essential for my aspiration to secure a permanent academic post and influence curriculum development in Wales. By critically analysing my past learning experiences, this review sets the platform for informed, strategic professional advancement and meaningful contribution to my research field and beyond.



[bookmark: _Toc196753092]Professional Background Overview 

My professional career spans over two decades, beginning in the corporate sector with Admiral Insurance Group and culminating in my transition to higher education as a lecturer and postgraduate researcher. This trajectory has been characterised by continual adaptation, resilience, and an evolving professional identity driven by both lived experiences and critical self-reflection, in line with (Darling-Hammond, Hyler and Gardner, 2017; Engelbertink et al., 2020; Jermolajeva & Bogdanova, 2017; McCune, 2021).

Initially entering Admiral Insurance Group without any formal academic qualifications, I secured a role in customer services at a time when work–life balance was extremely challenging, managing intense shift work (including late-night finishes, coupled with a lengthy commute) alongside raising two young children. Despite these barriers, I rapidly demonstrated commitment, adaptability, and emotional resilience, passing probationary requirements significantly earlier than expected and earning the "Staff Member of the Year" award within my first year, and leveraged the company's staff profit-share scheme to secure my first home. 

These early achievements were not simply milestones of external recognition; they symbolised internal growth. I learned, often implicitly through experiential learning (Kolb, 1984), the importance of perseverance under pressure, the setting and pursuit of clear goals, and the advocacy of personal capabilities even when structural or situational disadvantages were present. Experiential learning approaches have been proven to significantly improve student outcomes compared to traditional teaching methods, as confirmed by recent meta-analyses (Burch et al., 2019). These skills, rooted in early workplace practice, provided the foundation for future professional resilience and strategic career advancement. These formative experiences taught me the value of perseverance, goal-setting, and self-advocacy (Buttler & Kay, 2021; Hubbard & DeMeyer, 2023).


During my time in underwriting, where I dealt with serious organised crime cases, attended court hearings, and managed intelligence reports, I cultivated analytical thinking, attention to detail, and professional integrity. Completing external certifications, including CIFAS fraud training, Prince2 and association of project management (APM), further consolidated my technical competencies. Progressing within the organisation, I pursued and embraced increasingly complex and specialist responsibilities. Moving sequentially from customer services to complaints handling, then to police liaison and underwriting roles, I actively sought out opportunities for professional development beyond my immediate capabilities. 

As a police liaison officer, engaging with serious organised crime units and validating critical documentation (such as certificates of insurance and cover notes), I cultivated rigorous attention to detail, accountability, and risk management acumen. My transition into underwriting initially as a seconded position covering maternity leave significantly expanded my technical expertise. This period involved direct exposure to investigatory practices, attending court hearings, and preparing evidentiary documentation, which required high standards of analytical thinking, ethical decision making, and professional integrity. Importantly, this phase of development was reinforced by formal external learning, including the CIFAS Fraud Investigation Training in London, Prince2 Practitioner certification, and Association of Project Management (APM) qualifications, which together helped to scaffold practical experience with theoretical frameworks and structured problem-solving approaches (Johnson & Majewska, 2022).

While corporate success brought visible achievements and recognition, including promotion to Senior Claims Representative, eventual progression to managerial responsibilities, and significant operational success in projects such as reducing complaints within the Accidental Damage department by over 75%, it was not without profound challenges. Managing a departmental budget of £2.2 million and participating in operational board meetings exposed me to the dynamics of high-level strategic management and organisational policy making. However, experiences of burnout, evolving from toxic management cultures, and complex intra-professional relationships challenged my personal values and psychological resilience. Navigating a formal grievance process and ultimately a tribunal for harassment and bullying, forced a critical re-evaluation of leadership ethics, organisational justice, and the importance of psychologically safe work environments (Sunarsi, 2019). 

These cumulative challenges were later better understood through my diagnosis of ADHD during my university studies, which retrospectively highlighted underlying patterns of workplace disengagement, emotional hypersensitivity to feedback, perfectionism, and hyperfocus tendencies, all noted as past problematic experiences for women diagnosed with ADHD later in life (Black, 2023). Recent studies suggest that ADHD in adults is linked to several workplace challenges such as; executive function, time management, emotional regulation, and organisation (Chan & Langberg, 2024; Hotte-Meunier et al., 2024). Recognition of these neurodivergent traits has since informed both my leadership style emphasising empathy, differentiated support, and inclusive practice along with my academic identity, fuelling my passion for student centred, resilience building education (Lyngstad, Bergesen & Ødegaard, 2024).

Ultimately, my career at Admiral ended following a successful tribunal case for workplace bullying and harassment. Although this marked a painful closure, it afforded a significant period of personal and professional recovery and formed the catalyst to the re-evaluation of my career direction. Seeking greater personal fulfilment and autonomy, I made the decision to transition into higher education, a field I had previously regarded with scepticism due to my earlier negative educational experiences. Encouraged by my daughter and supported by the recognition of my experiential skills, I embarked on a new academic journey as a mature student. The decision to enter university without formal GCSE qualifications was both daunting and transformative, representing a profound shift in my professional identity from corporate practitioner to academic learner.

The transition demanded the development of new cognitive, metacognitive, and emotional and social competencies (Brunton & Buckley, 2021). Although I brought a wealth of real-world skills, such as; data analysis, report writing, project management, and stakeholder communication the expectations of academic writing, critical thinking, and structured argumentation presented fresh challenges. Early academic success, culminating in a First-Class Honours degree in Business Management, was achieved through self-directed learning (Knowles, 1975; du Toit-Brits et al., 2021, p.3; Morris, 2023) and robust personal resilience. Moreover, my diagnosis of attention deficit hyperactivity disorder (ADHD) during this period fundamentally reframed my self-perception, enabling me to recognise both the barriers I had unconsciously navigated, and the intrinsic strengths associated with neurodivergence, such as creativity, empathy, and hyper-focus (Fleming et al., 2015; Turner, 2021). These strengths are also supported by Swanepoel (2024) who conclude, the emerging neurodiversity paradigm, ADHD is increasingly regarded not merely as a problem but as a normative variety of cognitive functioning, encompassing both challenges and strengths.

Alongside my academic studies, I engaged actively with peer-assisted learning (PAL) initiatives, serving as a disability and mature student representative within the student's union where I participated in a policy making conference aimed at enhancing inclusion within higher education (Chun & Cennamo, 2022). These engagements highlighted the critical role of relational pedagogy and the importance of fostering educational environments grounded in empathy, differentiation, and empowerment (Bonehill & Iordan, 2024). Recent studies confirm that relational pedagogy, based on care and empathy, is essential for cultivating inclusive and supportive educational settings (Hinsdale & Ljungblad, 2023). Universal Design for Learning (UDL) has become a crucial framework for minimising learning barriers by providing many methods of participation, representation, and action (Basham & Blackorby, 2021). As I transitioned into teaching, through the Post Compulsory Education and Training (PCET) I further deepened these insights and learnings, reinforcing a pedagogical philosophy that prioritises student-centred learning, resilience-building, and the accommodation of diverse learning needs. 

Today, I identify as an innovative educator, committed to fostering resilience, inclusion, and real-world application in my students. My lived experiences, both challenges and achievements, inform a pedagogical approach that is empathetic, adaptive, and driven by a belief in students' potential. I recognise the power of experiential learning, differentiated instruction, and reflective practice not only to foster knowledge acquisition but to catalyse profound personal transformation. As I embark upon my DProf journey, these experiences and values underpin my ambition to contribute meaningfully to sustainable development education and curriculum innovation aligned with Wales’ Well-being of Future Generations Act 2015 (Future Generations Wales, 2025).
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To provide a comprehensible overview of my professional development, the following timeline summarises key phases of my career. Each transition represents a change in role, including both formal development opportunities and informal experiences that have provided key learning skills. This overview highlights the progression of my professional identity, from corporate management to innovative educator and the accumulation of transferable skills that underpin my doctoral journey. The timeline also illustrates the interplay between personal growth, external challenges, and conscious career reorientation, aligning with reflective models such as Gibbs' Cycle (1988) and Kolb’s Experiential Learning Theory (1984).

1999–2005 | Customer Experience Representative, Admiral Insurance
· Learning: Developed customer service, negotiation skills, and resilience under high workload pressures.
· Transition: Realised the importance of goal setting and perseverance, leading to rapid probation pass and "Staff Member of the Year" award.
2005–2010 | Underwriter, Admiral Insurance
· Learning: Acquired technical knowledge of risk, legal compliance, and insurance underwriting. Developed investigative and analytical skills.
· Transition: Gained exposure to police liaison and serious fraud cases; built confidence through public speaking at court hearings.


2010–2017 | Manager, Claims Department, Admiral Insurance
· Learning: Leadership, team management, strategic planning, stakeholder communication. Initiated successful projects reducing complaint volumes significantly.
· Transition: First experience in strategic influence within organisational structures, leading large-scale operational change.
2017–2018 | Project Manager (GDPR Project), Admiral Insurance
· Learning: Project planning (Prince2), data mapping (Microsoft Visio), risk management across global sites (13 countries).
· Transition: Expanded technical project capabilities; established reputation for efficiency and problem-solving.
2018–2021 | Leadership Manager, Complaint Prevention, Admiral Insurance
· Learning: Department creation, budget control (£2.2 million), leadership ethics under high-pressure conditions.
· Transition: Encountered significant challenges with toxic management cultures; motivating a reassessment of values and career direction.


2021–2024 | BA Business Management Student and Peer Learning Leader, UWTSD
· Learning: Academic writing, critical thinking, leadership in educational settings. Advocated for mature and disabled students.
· Transition: Reframed understanding of education as empowering; achieved First Class Honours and developed passion for teaching.
2023–Present | Lecturer and Postgraduate Researcher, UWTSD
· Learning: Curriculum development, inclusive pedagogy, research design. Teaching across Levels 2–6; championing sustainability education.
· Transition: Consolidated professional identity as an innovative educator; committed to contributing to curriculum reform aligned with sustainability and social justice.
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Learning within a professional context rarely occurs solely within structured environments. Kittel and Seufert, (2023) observe, much critical learning emerges informally through daily practice, problem-solving, and interaction with others, with benefits recognised by workers and management (De Grip, 2024). My professional journey exemplifies the interplay between formal and informal learning modes, both contributing uniquely to the development of my skills, values, and professional identity.

[bookmark: _Toc196753095]Informal Learning Experiences

A significant portion of my early professional development at Admiral Insurance was shaped by informal, experiential learning processes. Initially operating within customer service roles, I informally acquired fundamental communication and negotiation skills, learning how to manage customer expectations and conflict resolution through on the job trial and error, rather than structured training. Informal learning, integrated into typical employment duties, enhances formal education and is essential for ongoing professional growth. This form of experiential learning is often rapid, situation-driven, and invisible within formal competency frameworks, yet it underpins professional effectiveness (Chan, 2022; Dewey, 2022).

Progressing to the role of police liaison officer and later into underwriting, I developed tacit knowledge of legal frameworks, risk evaluation, and fraud investigation skills, these were learned informally through direct engagement with complex cases. The emotional resilience required to represent the company in court, manage fraud investigations, and liaise with external agencies was gathered through experience, rather than formal instruction. These informal learning experiences fostered not only technical competency, but also critical reflection, ethical reasoning, and emotional intelligence capabilities all increasingly recognised as essential to professional practice (Schon, 1983; De Grip, 2024; Tan et al., 2023).



Leadership and project management competencies also emerged informally during my time leading operational projects such as the GDPR data mapping and within the complaint's prevention department. Although underpinned by formal project methodologies such as Prince2 and APM, team management responsibilities, negotiating organisational change, and navigating hierarchical personal dynamics involved substantial informal learning. Incidental learning, unintentional yet significant learning that occurs as a by-product of workplace activity. For example, my understanding of strategic budgeting, stakeholder engagement, and organisational communication were honed less through formal courses and more through iterative practice, feedback, and reflection within complex work environments.

Furthermore, my journey through challenging interpersonal management relationships provided critical informal lessons about leadership ethics, organisational culture, and the importance of psychological safety (Anyaegbunam et al., 2021). Facing toxic leadership dynamics, managing burnout, and pursuing grievance resolution highlighted systemic issues around trust, fairness, and employee well-being; knowledge acquired painfully, yet having a profound transformative outcome within my transition from a corporate sector to pedagogy.
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While informal learning held a critical foundation, formal education played a pivotal role in consolidating and expanding my professional competencies. Undertaking my BA in Business Management marked a profound shift from intuitive, experience-based practice to theoretically informed critical analysis. Through structured modules containing aspects, such as; strategic management, corporate culture, marketing, and corporate social responsibility, I developed formal analytical frameworks.

Academic and critical writing, as well as organising studies, were among the formal skills I gained in academia, providing me with the resources and assistance needed to communicate and critically evaluate findings from academic sources, which is essential for leadership and future doctoral research. Formal learning here bridged the tacit knowledge I had developed via practice, connecting with (Enow, 2023) concept of bringing implicit knowledge into conscious, explicit articulation.

My PCET degree further formalised pedagogical knowledge and professional teaching practices. It deepened my understanding of andragogy, curriculum design, assessment strategies, and inclusive teaching methodologies. Structured reflection frameworks such as Gibbs' Reflective Cycle (1988) were introduced, enabling systematic approaches to evaluating and improving my educational practice, which I have carried forward to become a reflective practitioner. Additionally, completing professional certifications such as Prince2 Practitioner and CIFAS Fraud Investigation provided specialised technical knowledge and industry recognised validation of skills.

Receiving formal support following my ADHD diagnosis during my studies also exemplifies the role structured interventions can play in enabling learning. Reasonable adjustments and personalised learning plans within the university has allowed me to build effective self-regulatory strategies (Diaz, 2024) for executive functioning, time management, and emotional resilience, elements crucial to my academic success.
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Both informal and formal learning have significantly contributed to shaping my professional capabilities, albeit in different ways. Informal learning offered contextual relevance and emotional depth, enabling me to develop practical, situational skills essential for real world problem solving and leadership. It provided rich, often unstructured opportunities for growth through experience, reflection, and interpersonal relationships.

Contrarily, formal learning brought structure, theory, and critical discussion. These enabled me to theorise practice, access broader conceptual frameworks, and engage critically with my own and others' assumptions. Formal education transformed my experiential insights into transferable, intrinsic knowledge, equipping me for roles demanding critical thinking, research and innovation.

The two forms of learning are not separate from one another but rather deeply linked together. Informal learning fostered adaptation, resilience, and intuitive decision-making, however formal learning enhanced my theoretical knowledge and analytical academic discipline. Kolb’s Experiential Learning Theory (1984) posits that learning is most effective when it progresses via a cycle of concrete experience, reflective observation, abstract conceptualisation, and active experimentation, a pattern observable throughout my professional journey. 

Therefore, my continuous professional development and the structuring of my doctoral research recognises the necessity of both informal insights with formal academic frameworks to address complex societal challenges, particularly in those areas of sustainable development and food security.


[bookmark: _Toc196753098]Engagement with Theory and Knowledge in Practice 

Engagement with theory and knowledge is a crucial element of professional practice, particularly at advanced levels of leadership, education, and research. Throughout my career, I have consistently drawn upon conceptual models and academic frameworks to inform my practice, enhance critical reflection, and drive innovation within both corporate and educational settings.

[bookmark: _Toc196753099]Application of Leadership and Change Management Theories

During my career at Admiral Insurance, particularly while managing operational projects and leading the Complaint Prevention Department, I intuitively applied principles later formalised through theoretical study. Retrospectively, my leadership approach resonated strongly with elements of situational leadership theory (Hersey & Blanchard, 1969), which advocates adapting leadership style to the maturity and competence of team members. Empirical research consistently endorses situational leadership methodologies, correlating adaptive leadership styles with elevated employee satisfaction and productivity (Pasaribu et al., 2022). Through mentoring, one to one coaching, and individualised staff development initiatives, I was able to support staff at varying stages of their professional growth, despite lacking formal leadership training at that stage.

Moreover, when leading large-scale process change projects, such as the GDPR compliance mapping and complaints reduction, I engaged in practices aligned with Kotter’s Eight-Step Change Model to establish stakeholder management, along with root cause analysis and Kiazen. Kotter’s Eight-Step Change Model has shown considerable beneficial impacts on organisational change initiatives in modern organisational settings (Shah et al., 2023). For instance, creating a sense of urgency around customer complaint reduction, forming cross-departmental relationships, and embedding improvements into organisational culture closely mirrored Kotter’s steps. Although initially intuitive, formal study of change management theories during my Business Management degree later provided language, structure, and critical insight into these processes, reinforcing the importance of strategic planning, communication, and stakeholder management in driving sustainable organisational change.
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Reflective practice has also been central to my professional learning journey. Initially, reflection was largely unstructured, arising from lived experience, informal feedback, and critical incidents, particularly during challenging moments within opposing management environments. However, formal engagement with reflective frameworks, notably Gibbs' Reflective Cycle (1988) and Schön’s Reflection-in-Action (1983), during my PCET, I transformed my reflective practice from episodic to systematic. Contemporary research highlights Gibbs’ model as an effective tool for supporting critical reflection, academic learning, and mental wellbeing across professional disciplines (Galli & New, 2022). This approach was particularly instrumental in evaluating my teaching strategies, identifying unconscious biases, and developing inclusive practices to support diverse learners. Similarly, Schön’s concept of Reflection-in-Action resonates with my experience of adapting leadership and teaching strategies dynamically in response to real-time feedback, situational complexities, and evolving student needs (Chiapello & Bousbaci, 2022; Schön, 1983).

My application of Kolb’s Experiential Learning Cycle (1984) has been equivalently fundamental (Kolb, 1984). In designing classroom activities, establishing student-centred learning environments, and facilitating peer learning, I have aimed to provide opportunities for students to experience, reflect, conceptualise, and apply knowledge continuously, thus fostering deeper and more sustained learning.  


[bookmark: _Toc196753101]Inclusive Pedagogy and Neurodiversity Awareness

Following my ADHD diagnosis and subsequent research into neurodiversity, I have become increasingly committed to inclusive education practices informed by relational and inclusive pedagogical theories. Ethical consideration and care have influenced my approach to building relationships with students, fostering supportive learning environments that recognise individual differences and promote belonging (Hinsdaled & Ljungblad, 2023

With the knowledge that students bring diverse cognitive, emotional, and cultural experiences to the learning environment, I have accommodated varied learning styles (Qushem et al., 2021; Rajkoomar & Govender, 2021). For example, offering multimodal resources (visual, auditory, kinaesthetic) and flexible informal assessment formats helps ensure accessibility and engagement for students (Anderson & Kachorsky, 2019; Noroozi et al., 2020). By openly sharing elements of my own learning journey, including experiences with ADHD I aim to positively demonstrate vulnerability, resilience, and authenticity, helping to normalise diverse learner experiences and overcome stigma.



[bookmark: _Toc196753102]Sustainability and Curriculum Innovation

I have made a concerted effort to incorporate sustainability theories into academic practice throughout my undergraduate degrees and subsequent teaching practice. Modules I have studied and taught concerning sustainable entrepreneurship, global citizenship, and business challenges are based on sustainable development and the Well-being of Future Generations (Wales) Act (2015) concepts. The Well-being of Future Generations (Wales) Act 2015 is internationally acknowledged as an innovative legislative framework for integrating sustainability within public policy and education (Stokes & Smyth, 2024).

Using sustainable strategic development, for example, I encouraged students to critically explore the interconnectedness of environmental, social, and economic systems, fostering a holistic comprehension of sustainability challenges (Weicht & Jónsdóttir (2021). Incorporating sustainable development principles into lesson planning not only aligns with the Wales educational priorities but equips learners with the critical thinking, ethical reasoning, and collaborative problem-solving skills needed for 21st-century citizenship (González-Salamanca, Agudelo & Salinas, 2020; Strachan, 2018).

Moreover, my involvement in the INSPIRE research project (Challenges for Enhancing Rural Resilience through Circular Economy) has enabled me to actively engage with contemporary sustainable approaches, contribute to academic publications, and translate research insights into pedagogical practice (Ciampa et al., 2025; Kazlauskienė, Vaznonienė & Atkočiūnienė, 2024; Popovici et al., 2024).
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Throughout my career, engagement with theory and knowledge has evolved from intuitive application to deliberate, critical integration. Formal study has provided the frameworks to theorise practice, while professional experience has brought theoretical concepts to life within complex, dynamic contexts. This reciprocal relationship between theory and practice continues to shape my identity as an innovative educator and reflective practitioner, guiding my future doctoral research ambitions to advance sustainable, inclusive, and transformative education practices.


[bookmark: _Toc196753104]Reflection on Personal Learning Strategies and Skills

My professional and academic journey has been characterised by an evolving approach to learning, transitioning from instinctive, experiential responses to challenges, towards conscious, structured, and critically reflective strategies. This section of the portfolio examines how I have developed personal learning strategies, problem-solving methods, and transferable skills, highlighting the interplay between experience, reflection, theory, and intentional growth.

[bookmark: _Toc196753105]Learning Approach: Self-Directed and Reflective Learning

As an adult learner and professional, I embody the principles of self-directed learning as articulated by Knowles (1975) and Gupta et al., (2024), who emphasises autonomy, goal-setting, and proactive engagement in personal development. Self-directed learning is emphasised as a crucial adult education competency, crucial for adapting to rapidly changing knowledge landscapes (Loeng, 2020; Peno, 2024). During my corporate career at Admiral Insurance, formal learning opportunities were limited; thus, I cultivated a learning strategy rooted in curiosity, initiative, and reflection. When encountering unfamiliar challenges such as; the GDPR compliance project across 13 international sites I independently sought knowledge, mastered new tools (such as Microsoft Visio), and networked with internal subject matter experts, demonstrating self-motivated problem-solving and resilience skills. (Tan, 2023; Webb & Magenheim, 2021).

Formal engagement with Gibbs' Reflective Cycle (1988) during my PCET degree further refined my approach to learning, providing a structured method to evaluate experiences systematically. Reflection, once informal and episodic, became an intentional, cyclic process involving description, evaluation, analysis, and action planning. For example, after a challenging lesson, where engagement was low, I used Gibbs' model to deconstruct events, identify gaps in learning strategies, and adapt future session accordingly. This practice enhanced not only teaching effectiveness but also my meta-cognitive awareness of my own learning processes. Additionally, exposure to Schön’s (1983) concepts of reflection-in-action and reflection-on-action during my academic studies highlighted the importance of adapting learning strategies dynamically during activities, not merely hindsight. Whether navigating difficult stakeholder meetings or responding to diverse learner needs in real-time, this capacity for thinking on my feet has become a cornerstone of my professional learning approach. Developing resilience and mastering time management skills are seen as essential success elements for PhD students managing the rigorous demands of academic research (Moreira Choez et al., 2024).

[bookmark: _Toc196753106]Problem-Solving Strategies

Problem-solving has been a recurrent theme throughout my career, shaped by both crisis management and proactive innovation. In project leadership roles, particularly during the Complaint Prevention initiative at Admiral, I applied a structured problem-solving approach often aligned with Root Cause Analysis principles identifying underlying issues, rather than superficial symptoms, and developing sustainable solutions. The importance of such structured competencies for improving customer satisfaction is well-supported by Antić and Bogetić (2024), who emphasise that organisations achieving high customer satisfaction systematically develop employees' problem-solving skills. Additionally, my approach aligns with the broader Total Quality Management (TQM) perspective advocated by Lepistö, Saunila, and Ukko (2024), who highlight the role of proactive problem-solving and leadership-driven quality initiatives in simultaneously enhancing customer satisfaction, employee engagement, and overall company reputation.

In educational practice, problem-solving extends into pedagogical design. Faced with the challenge of engaging diverse cohorts, I employed problem-based learning (PBL) techniques, a method widely recognised for promoting active inquiry and critical thinking (Gucalo & Skliar, 2024). Through PBL, students collaborated to investigate real-world problems related to sustainability and global citizenship, a practice that fosters both complex thinking skills and global competencies essential for 21st-century education (Rodés-Paragarino, 2024; Simões, 2024). This approach reflects my broader philosophy that learning is most meaningful when rooted in active inquiry and critical engagement with authentic global challenges.

Across both contexts, resilience and adaptability have been critical. Adopting a growth mindset (Dweck, 2006) has enabled me to view setbacks as opportunities for learning and to maintain persistence in the face of ambiguity, complexity and failure.






[bookmark: _Toc196753107]Critical Incidents Shaping Learning and Skills

Critical incidents are often transformative moments that significantly shape adult learning and skill acquisition (Brookfield, 2017). Several critical incidents stand out as pivotal events, profoundly influencing the development of my personal strategies and capabilities.

· Burnout and Grievance Process (Corporate Sector): Navigating toxic management cultures and pursuing a formal grievance profoundly reshaped my understanding of workplace dynamics, self-advocacy, and ethical leadership. This experience heightened my critical reflection skills and reinforced the necessity of aligning professional actions with core values of fairness, respect, and psychological safety (Maslach & Leiter, 2016).
· Transition into Academia: Entering university as a mature student without formal qualifications initially triggered significant self-doubt and imposter syndrome. However, through sustained reflection, structured academic skill development and resilience, I overcame these barriers. This transition established my passion for lifelong learning, adaptability, and the transformative power of equality within education.
· ADHD Diagnosis and Support Structures: Receiving a diagnosis of ADHD mid-degree reframed my understanding of past challenges and provided a new lens for learning. Formal support plans, coaching, and reasonable adjustments taught me to proactively manage executive functioning challenges, structure tasks into manageable segments, and leverage neurodivergent strengths such as creativity and hyper-focus.

Each of these incidents required adaptive learning, emotional regulation, and critical engagement with transferable skills across professional and academia.


[bookmark: _Toc196753108]Development of Transferable Skills

Throughout my journey, I have developed the following transferable skills.

	[bookmark: _Toc196753109]Skill
	[bookmark: _Toc196753110]Context
	[bookmark: _Toc196753111]Evidence

	Leadership
	Project Management and Teaching
	Led cross functional projects; PAL, created student led mentoring.

	Communication
	Customer service, teaching and public speaking.
	Presented at the Wales Food and Farming Conference 2022; produced board reports and delivered engaging teaching.

	Problem Solving
	Complaint prevention initiatives and teaching diverse cohorts.
	Root cause analysis and innovative curriculum adaptations.

	Project Management
	GDPR; Complaint reduction and post graduate research.
	Undertook GDPR and complaint prevention projects and co-authorised research publications.

	Emotional Intelligence
	Grievance and supporting diverse learners.
	Developed an empathetic leadership style and fostered inclusive classroom environments.

	Critical Thinking
	Research projects and academic assignments.
	First class degrees and designed a food security curriculum proposal.

	Resilience 
	Navigating career transitions and adversity.
	Sustained high academic achievements despite personal challenges and forged a new career pathway. 



The development of these transferable skills underpins my readiness to undertake complex, interdisciplinary doctoral research and to assume greater leadership within academic settings.


[bookmark: _Toc196753112]Summary: Development of Transferable Skills

My approach to learning has deepened from reactive, experience-based adaptation to a proactive, critically reflective, and theory-informed nature. Problem-solving strategies rooted in inquiry and resilience have been cultivated through real-world practice. Transferable skills acquired across diverse settings form a robust foundation for my ongoing professional journey. As I advance through the DProf programme, these strategies and competencies will continue to evolve, underpinning my commitment to impactful, inclusive, and transformative educational practice.



[bookmark: _Toc196753113]Identified Learning Needs and Gaps

Through critical reflection on my professional journey and learning experiences to date, several learning needs and development gaps have emerged. These are pivotal not only for the successful completion of my (DProf) but also for achieving my long-term aspirations of securing a permanent academic position, influencing curriculum reform, and contributing to social justice and sustainability education. Identifying these gaps demonstrates an understanding of the evolving demands of professional practice and the necessity of continual learning.

[bookmark: _Toc196753114]Advanced Research Methods and Academic Writing

As Creswell and Creswell (2018) emphasise, doctoral-level research requires advanced capabilities in designing and executing robust research methodologies, including mixed methods approaches. Although my BA and Pcet degrees provided foundational research skills, progressing to this higher level necessitates enhanced competence in ethical research practices, complex data analysis, and academic publishing standards. Furthermore, academic writing at the doctoral level demands greater criticality, synthesis, and original contribution to knowledge. Developing the ability to construct complex arguments, engage with theoretical frameworks, and articulate findings within broader academic debates will be crucial for the quality and impact of my DProf thesis.

[bookmark: _Toc196753115]Statistical and Digital Literacy

While I have strong competency with Microsoft Office and project management tools, there is a learning gap in advanced statistical analysis and specialist research software such as SPSS for quantitative data and NVivo for qualitative coding. These tools are increasingly integral to robust empirical research, particularly in the fields of social science, education, and sustainability studies. Moreover, with the growing emphasis on data-driven research, statistical literacy has become an essential skill for academics in various fields (Aziz & Rosli, 2021). Additionally, digital literacy is deemed crucial for engaging with academic research, online learning platforms, and technological advancements (Gutiérrez-Ángel et al., 2022).

[bookmark: _Toc196753116]Strategic Leadership and Curriculum Development

Developing deeper knowledge of pedagogical theories related to sustainability education, critical pedagogy, and curriculum innovation will also strengthen my ability to lead meaningful educational change initiatives. Progressing into academic leadership roles necessitates an alignment with broader policy initiatives, such as the Welsh Curriculum for Wales and the Well-being of Future Generations Act (2015), both of which emphasise sustainable education and curriculum innovation (Weicht & Jónsdóttir, 2021).

[bookmark: _Toc196753117]Knowledge of Contemporary Food Security Issues and Sustainable Development Theories

Given that my research focus lies in addressing food security gaps through sustainable education, ongoing engagement with contemporary research, policy developments, and theoretical debates in these fields is essential. Recent studies indicate that climate change, population expansion, and global inequality are intensifying food insecurity, necessitating immediate, interdisciplinary interventions (Abbas et al., 2025). While my undergraduate dissertation, Pcet Curriculum proposal and my involvement with the INSPIRE project have provided a strong foundation, the dynamic nature of global food systems demands continuous updating of knowledge. Gaining deeper expertise in circular economy, food sovereignty frameworks, and critical perspectives on sustainability discourse will enhance the rigour and relevance of my doctoral research.

[bookmark: _Toc196753118]Time Management, Stress Management, and Resilience Strategies

Balancing doctoral research, teaching responsibilities, and personal commitments will place considerable demands on my time, energy, and emotional resilience. Although I have developed strong resilience through past professional challenges, maintaining sustainable practices will be critical to avoiding burnout and ensure the quality of my work is maintained over the extended duration of the DProf programme. Developing sophisticated time management strategies, prioritisation frameworks and resilience-building techniques. Incorporating mindful self-care practices, structured prioritisation frameworks, mindfulness and self-compassion has been shown to significantly mitigate burnout risks and enhance sustained professional functioning (Cook-Cottone, 2022).

[bookmark: _Toc196753119]Summary: Identified Learning Needs and Gaps.

In summary, my critical review of professional learning highlights several interrelated development areas, as illustrated in the table below. Addressing these needs will ensure that I am fully equipped to undertake doctoral-level research, lead educational innovation, and contribute meaningfully to academic and societal advancement. These identified gaps will directly inform my upcoming Training Needs Analysis (TNA) and Personal Development Plan (PDP), ensuring that my future learning is purposeful, strategic, and aligned with professional goals.


[bookmark: _Toc196753120]Training (Learning) Needs Analysis (TNA)

	[bookmark: _Toc196753121]Skill Number
	[bookmark: _Toc196753122]Knowledge Area
	[bookmark: _Toc196753123]Objective
	[bookmark: _Toc196753124]Timescale
	[bookmark: _Toc196753125]Priority

	1
	Advanced Research Methods. 
	Complete additional learning to develop research skills to enhance methodology in particular mixed methods.
	September 2026.
	High.

	2
	Academic Writing Standards.
	Seek to produce at least two academic-level papers or chapters to publication level.
	December 2026.
	High.

	3
	Statistical Analysis (SPSS)
	Complete an SPSS training course and demonstrate competence by analysing data.
	September 2025.
	High.

	4
	NVivo
	Seek to develop knowledge of NVivo and practice thematic coding for initial DProf research interviews.
	December 2026.
	High.

	5
	Sustainability and Food Security Expertise
	Attend at least two professional conferences.  
	March 2027.
	Medium.

	6
	Sustainability and Food Security Expertise

	Seek to publish one review on food security and sustainable development.
	May 2027.


	Medium.

	7
	Time Management and Resilience.
	Establish and sustain a personalised time management system.
	June 2025.
	High.




[bookmark: _Toc196753126]Personal Development Plan (PDP)

Based on the skills gaps identified in the TNA, the following PDP will outline the specific actions, resources, and timeframes which I will implement to strategically address these needs, ensuring readiness for both doctoral-level research and future professional roles.
	Ref
	Development Goal
	Action Plan
	Resources
	Timescale
	Expected Outcome

	1
	Master advanced research methods.
	Undertake and complete additional learning within the remit of research methods.
	Supervisor guidance; Online platforms (LinkedIn Learning)
	September 2025 - 2026
	Certificate; Demonstrate Practical application.

	2
	Strengthen academic writing.
	Draft early thesis chapters; undertake academic writing courses; obtain supervisor feedback.
	Supervisor support; Academic writing coursed (LinkedIn Learning)
	June 2025 - December 2026
	Academic writing skills at publication level.

	3
	Build upon SPSS skills for data analysis.
	Complete additional SPSS training and apply to data analysis.
	Access to SPSS software.
	June 2025 - September 2025.
	Demonstrated competency in quantitative data handling and analysis.

	4
	Acquire NVivo qualitative analysis skills.
	Complete NVivo training and develop ability to code pilot interviews.
	NVivo license; Online tutorials and training.
	June 2025 - December 2026
	Ability to conduct thematic analysis for DProf study.

	[bookmark: _Hlk196684278]5
	Deepen my knowledge and expertise in food security and sustainability.
	Attend two conferences
	Funding for conferences; Public speaking; Research journal.
	January 2026 - March 2027
	Expanded network and knowledge.

	6
	Deepen my knowledge and expertise in food security and sustainability.
	Publish a short article on food security and sustainable challenges.
	Research journal access; academic writing skills; research skills
	January 2026 - May 2027
	Expanded network; increase credibility; enhance doctoral level writing skills.

	7
	Improve time management and resilience strategies.
	Implement structured planning tools; Continued reflection.
	University well-being services; Time management coaching; LinkedIn Learning; Journals and planners; Eisenhower Matrix.
	May 2025 - June 2025
	Balanced workload; reflective journals evidencing resilience growth.


	
	
	




	
	1
	



[bookmark: _Toc196753127]Conclusion

This Review of Professional Learning has critically reflected upon my professional, academic, and personal development to date, identifying key milestones, learning strategies, transferable skills, and areas for further growth. Through careful analysis, it is evident that my journey from corporate leadership to academic practice has been underpinned by resilience, adaptability, reflective learning, and a growing commitment to socially just, sustainable education.

The relationship between informal experiential learning and formal structured education has shaped my dynamic and evolving professional identity. Informal workplace experiences at Admiral Insurance cultivated real-world competencies in leadership, project management, and stakeholder engagement, while formal academic study at UWTSD has provided the theoretical frameworks and critical skills necessary for advanced research and teaching practice. Engagement with theories such as Kolb’s Experiential Learning Cycle, Gibbs' Reflective Cycle, relational pedagogy, and strategic leadership models has further deepened my ability to integrate knowledge with practice in meaningful ways.

Through critical self-reflection, I have identified several continued developmental needs, essential for progressing towards my long-term goals, such as; advanced research methodologies, academic writing proficiency, digital literacy, strategic educational leadership, and sustained expertise in food security and sustainable development. These learning needs have been systematically translated into a structured Training Needs Analysis and Personal Development Plan, providing a clear roadmap for continuous professional growth, aligned with my doctoral and career aspirations.


This Review has not only provided a platform for critical self-analysis but has also reaffirmed my passion for education, research, and contribution to societal development. It positions me to move forward confidently into the next stages of the DProf journey, ensuring that future learning activities are purposeful, strategic, and impactful. I am committed to advancing not only my own professional capabilities but also the educational experiences of the students I teach, in alignment with the Well-being of Future Generations (Wales) Act and the evolving needs of global society.


[bookmark: _Toc196753128]Annotated Curriculum Vitae (CV)

To evidence my professional experiences, educational achievements, and skill development outlined in this Review of Learning, the following section presents an Annotated Curriculum Vitae (CV). The annotations highlight key learning outcomes, transferable skills, and professional transitions across my career, providing a clear link between reflection, practice, and future development. The CV serves as a document to demonstrate the breadth and depth of my professional journey to date.



[bookmark: _Toc196753129]Education and Qualifications

[bookmark: _Toc196753130]PCET (Post-Compulsory Education and Training) – University of Wales Trinity Saint David (2024)
Distinction achieved. Gained advanced knowledge of pedagogical theory, curriculum design, and inclusive teaching practices. Applied reflective models (Gibbs' Cycle) to improve classroom delivery and learner engagement.

[bookmark: _Toc196753131]BA (Hons) Business Management – University of Wales Trinity Saint David (2021)
First Class Honours. Developed strategic management, critical thinking, academic research, and business planning skills. Strengthened academic critical writing and resilience through final year dissertation.

[bookmark: _Toc196753132]Prince2 Foundation and Practitioner Certification – (2016)
Formalised project management methodologies. Improved ability to lead structured projects and manage organisational change initiatives in line with Prince2 principles.

[bookmark: _Toc196753133]Association for Project Management (APM) Qualification – (2017)
Enhanced strategic planning, risk assessment, and stakeholder engagement capabilities. Applied APM frameworks during large-scale projects such as GDPR compliance initiatives.

[bookmark: _Toc196753134]CIFAS Fraud Prevention and Investigation Training – London (Year 2005)
Developed specialist knowledge in financial fraud investigation, risk assessment, and legal compliance. Applied these skills directly in underwriting and serious organised crime liaison roles.


[bookmark: _Toc196753135]Professional Experience

[bookmark: _Toc196753136]Lecturer – University of Wales Trinity Saint David (2023–Present)
Deliver modules across Levels 2–6. Applied inclusive pedagogy theories to promote differentiated learning experiences. Developed research supervision skills and integrated sustainability education into curriculum planning.

[bookmark: _Toc196753137]Peer Assisted Learning (PAL) Mentor – University of Wales Trinity Saint David (2020–2023)
Provided academic coaching to first-year students (Level 4). Enhanced leadership and mentoring skills. Developed emotional intelligence by supporting diverse learners through individualised learning within an empathetic and engaging environment.

[bookmark: _Toc196753138]Senior Claims Representative: Claims Manager and Project Manager – Admiral Insurance Group (2006–2021)
Led major complaint reduction initiatives (reduction of complaints by over 75%). Managed departmental budgets (£2.2M) and project delivery across GDPR and customer experience transformation. Developed strategic leadership skills, resilience under pressure, and advanced problem-solving techniques.

[bookmark: _Toc196753139]Underwriter and Police Liaison Officer – Admiral Insurance Group (2005–2010)
Managed insurance risk and indemnity evaluations, court case preparations, and serious crime investigations. Cultivated critical thinking, legal compliance expertise, and stakeholder management capabilities. Applied experiential learning approaches to problem-solving in a high-pressured environment.

[bookmark: _Toc196753140]Customer Service Advisor – Admiral Insurance Group (1999–2005)
Established professional relationships and communication skills; conflict resolution, and customer relationship management. Awarded "Staff Member of the Year" in first year of employment for outstanding service delivery.

[bookmark: _Toc196753141]Additional Training and Professional Development

[bookmark: _Toc196753142]Wales Food and Farming Conference – Presenter (2022)
Delivered a presentation on sustainable agriculture and rural resilience, enhancing public speaking and research dissemination skills.

[bookmark: _Toc196753143]Disability and Mature Student Representative – University of Wales Trinity Saint David (2020–2021)
Advocated for policy changes to enhance accessibility and inclusion. Developed leadership, negotiation, and public policy advocacy skills.

[bookmark: _Toc196753144]GDPR Data Mapping Project Lead – Admiral Insurance Group (2017–2018)
Led global GDPR compliance project across 13 countries. Developed skills in data governance, stakeholder negotiation, and cross-border project coordination. Established fundamental competency in the use of Microsoft VISIO.


[bookmark: _Toc196753145]Job Description

[bookmark: _Toc196753146]Hourly Paid Lecturer – Carmarthen Business School, University of Wales Trinity Saint David

As an Hourly Paid Lecturer within Carmarthen Business School at the University of Wales Trinity Saint David (UWTSD), I contribute to the design, delivery, and assessment of undergraduate and outreach programmes, with a particular focus on Business Management, Leadership, Sustainable Enterprise, and Global Citizenship modules. My role aligns closely with the University’s strategic objectives to promote innovation, widen access to higher education, foster student success, and embed sustainability principles throughout academic practice.

Key responsibilities include; delivering engaging and inclusive teaching sessions across both campus-based and outreach cohorts, adapting pedagogical approaches to meet the diverse learning needs of students. I actively design and prepare lesson plans, teaching strategies ensuring that learning materials are accessible, differentiated, and aligned with current academic standards.

In fostering an inclusive and supportive learning environment, I provide individualised academic guidance, formative feedback, and support to students, thereby facilitating progression, resilience, and achievement. I contribute to curriculum development activities by embedding the principles of sustainable development and global citizenship, in alignment with the Well-being of Future Generations (Wales) Act 2015.

Continuous professional development forms a core component of my professional identity. I actively engage with pedagogical and academia to demonstrate best practice to enhance my teaching, learning, and assessment approaches. I work collaboratively with academic colleagues and professional services teams to ensure the smooth operation of modules and to support student engagement initiatives, such as Peer Assisted Learning (PAL), employability funded courses, and wellbeing programmes.
The requirements of this role include the attainment of a degree in Business Management, Leadership, Education, Sustainability, or a closely related field, alongside a recognised teaching qualification. I possess proven experience in teaching and assessing across a range of academic levels, designing inclusive learning materials, and facilitating both face-to-face and online learning environments. My practice is underpinned by a strong commitment to equality, diversity, and inclusion, excellent interpersonal and communication skills, IT proficiency, and sustained evidence of continuing professional development. My pedagogical philosophy is fully aligned with the University’s core values and the overarching aims of the Well-being of Future Generations (Wales) Act.
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