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‘Most schools will have had experience of families that appear (in the eyes of the school at least) to be persistently refusing to engage, or who may even engage in an appropriate or aggressive way. Developing a working relationship in these cases are more challenging for schools, and yet schools have most to gain with precisely these families’ (WG, 2016, p.29).  
Referring to Theme 3, Resource 3 of the toolkit: Welcoming families to engage with the school: FaCe the challenge together: Family and community engagement toolkit for schools in Wales, critically explore how increased parental engagement can help to overcome barriers to inclusion (WG, 2016).
 Definition of inclusion: when discussing inclusion and diversity, what we are really talking about is respecting and valuing all different types of individuals. People and vary in different ways which cannot always be visible to others. The different types of groups that may struggle with being included within settings, include race, culture, beliefs, ethnicity, age, gender, sexuality, social status, looked after children, teenage parents, refugees, migrant workers, children learning English as a second language, travellers, having a disability or additional learning needs. Inclusion is about meeting the needs of every individual and taking deliberate actions to create an environment where everyone feels safe and valued to enable them to achieve goals throughout their lives. www.invo.org.uk (date unknown). 
The concept of this assignment is to identify the many experiences that schools deal with to engage parents/carers. There will be discussions on current policies and the impact on inclusion practices and the equitable support offered to those from diverse backgrounds. There are many reasons as to why engaging with parents successfully can cause such difficulty and what repercussions it can have on a child’s learning educationally and socially. Many theorists have there reasons as to why parental engagement is crucial to a child’s attainment and others have their views as to why parental involvement is needed. Not only is parental engagement highly important but inclusion runs alongside with the importance of making children and others feel a sense of belongingness and inclusive to the environment. Marslow’s theory on hierarchy needs is key for belongness. He states that there are five stages that a person will have to go through to reach their full potential. Physiological: this is the bottom stage where all the factors need to be met, this stage includes- air, food, water and sleep. Safety: includes safety within the environment you are in whether it be at home, work, school, resources and health. Belongingness: love, friendship and family. Esteem: this includes confidence, self-esteem, achievements and respect. Self-actualization: is at the top of Marslow’s achievement pyramid. This is when your able to be creative, problem solve and set standards. 
He also suggests that the first four needs are classed as deprivation needs, the lack of satisfaction can cause deficiencies that motivates people to meet their needs. When the self-actualization stage has been achieved the stage for growth and desire will follow. Bronfenbrenner’s theory of the ecological systems compliments Marslow’s theory but has a different thinking approach to how children learn, he suggests that children learn through social environments and influential figures. Examples of this is the five stage systems: Microsystem is an influential structure where children will be influenced by people, they spend most of their time with, parents, carers, siblings and teachers. This can be both a positive and negative as certain behaviours and beliefs can be passed on to the child.  Mesosystem is a system of engagement between parents/cares and teachers, could also be relationships between the community and any influential person in the child’s life i.e football coach or even a church. Exsosystem is a structure whereby the child is not directly involved with but can sense the positive effects that they have on people that the child is close to. Macrosystem is the outer circle of the whole ecological system, even though this is not a specific framework the macrosystem contains cultural values, and laws. This can have an effect on the child if their parents/ carers have certain beliefs and feel that influences from the macrosystem does not apply to them, the effects of this can damage interactions between the child and the macrosystem. The chronosystem is a structure that relates to the child’s environment. The foundations of this system can come from external and internal influences but can also change through the child’s psychological thinking as the child gets older and has a different approach and outlook to environments. Brenner also continues to talk about nature vs nurture he believes that the modern child development theories accept that both biology and environment play a huge part in the development of children. As children grow and develop cognitively their interaction with environments can change and become more complex, given that nature stays on the same path the question Brenner asks is does the world around children help or hinder their development? He believes that as society has moved on hugely within the technology side of things, he believes that technology has been damaging to our society. He also acknowledges that if there is a break down with the microsystem then children will not have the tools to cope with different environment which can lead to anti-social behaviours and the lack of self-discipline and the lack of self-direction which can be damaging in regards to the interaction within the community. “One of the most powerful but neglected supports for children’s learning and development is family involvement both in and out of school” Weiss et al. (2009) cited FaCe the challenge together: Main guidance, p28.  
Agreeing with Brenners theory the toolkit also states that parental involvement is highly important.  In a statement made by the education and skills minister Huw Lewis, he strongly states that “Families exert a powerful influence on how children get on at school. schools that are both ambitious and successful recognise that to raise standards and improve learner well-being they need to engage effectively with parent, carers and the wider community” FaCE the challenge together: Main guidance, p4. This statement was intended for all children with different and vulnerable backgrounds. 
The family and community engagement toolkit (2016) was designed to provide schools in wales with the help and support to develop and strengthen approaches to families and the communities. The main purpose of this toolkit is to encourage families of children who are underperforming in school, children from deprived backgrounds and children who are not being supported in their learning at home. 
All schools should be a welcoming place for families, using different and unique methods of communication to gain trust and respect between the school and the family. There are simple but effective strategies that schools can use to provide a welcoming approach to parents and carers. First time impressions are key, so in this situation making parents/carers feel comfortable will increase the possibility of them returning to the school. Examples of a welcoming school is making the school office easy assessable whether it be for non-English speaking families or families with a disability, having a comfortable seating area with lots of picture posters and notices can help provide that that friendly feel. Even though the first impressions are important to have a continuing relationship with parents, creating opportunities for personal contact by taking the time to know and understand each family, their needs and situations, the school are then actively able to help support families in supporting their child’s learning.  Also, another key factor in developing a good relationship with parents/carers is communication, schools are using technology to reach out to parents/carers via text messages, E-mails, phone calls, letters and face to face meetings. As mentioned, it can be very tricky to reach out to all parents/carers and get a positive response. The Welsh Government toolkit (resources 1-9) particularly looks at those groups who are under-represented and are harder to reach out and engage with. A few examples of these groups would be: 
· Low-income families
· Grandparents 
· Lone parents/carers 
· Full-time workers 
· Families living a far distance from the school 
· Parents with poor health 
Schools understand that there are many barriers to engagement. The toolkit gives many examples on how to overcome these barriers, the toolkit strongly suggests that to maximise a child’s learning is to work in partnership with the families. As children get older the transitional points change and the way children learn changes too. The toolkit also prepares schools and families for these changes, proactive engagement activities are designed to the families specific requirements these are all based on the school, family/carer and their understanding in order for the partnership to take place and be successful. Transition into primary school is a huge step not only for the child but also the parents/carers, to ensure that this transitional point goes smoothly, schools need to work closely with parents/carers to make them have lasting impact in order for them to build good relationships which will then higher attainment levels. Changes can become more difficult when transitioning from primary to secondary. The reasons for this could be that the work is more complex, a bigger environment and that there are lots of different teachers teaching different subjects. It is said that parents become less involved in activities in learning activities at this stage of a child’s life but there are other and important ways to have indirect involvement with your child and school. With all this in mind children and families who have additional learning needs will find the challenges much harder to cope with. Effective and indirect ways to engage with children would be: 
Foundation Phase – role play, to encourage purposeful talk and play, singing nursery songs, reading stories having class discussions, being outdoors where they can learn, explore and play and also helping to support social and emotional learning. 
Primary school – spending a short time each day reading, finding opportunities to use numbers through your daily interests or outings. Supporting social and emotional needs. 
Secondary school – encouraging them to talk, read and to discuss any achievements or worries. Encouraging extra-curricular activities which will help develop social and emotional skills. Keep them focused on homework, ensure they have enough sleep and are eating correctly. Working with the school to help support your child with any issues, i.e bullying, low attainment, ALN.  
 Successful schools are able to identify ways to meet needs through many different factors, as discussed there are lots of things that can be done from involving parents/carers but schools need to execute engagement properly. Communication skills from the start of school right through until children leave secondary school is crucial as mentioned earlier. Giving parents/carers a voice is has been seen to be effective in helping schools to support children and their families. Also a positive strategy which schools and communities have been able to provide is outside agencies, there are many different agencies that can offer various help and support outside of school but also work in conjunction with schools, health visitors and any of the relevant persons who are involved in helping and supporting children and families. The welsh Government has made it their top priority to help tackle the link between deprivation and low attainment. In 2014 the welsh government published a programme that would start action against this subject, a deprivation grant is offered to community schools where poverty is at its highest, the grant is to help encourage and involve parents/ carers into their children’s learning. 
 Article 24 of the CRPD states that, education is one of the most important rights for those who have a disability. It also states that having inclusive education rights will increase their independence and that it will enable them to take part in society. Article 24 gives children the chance to get equal treatment like everyone else. 
[bookmark: _Hlk2196384]Current policies for inclusive education Article 24 of the UN Convention on the rights of persons with disabilities, the right not only protects children with disabilities from being discriminated against but also that they should be able to participate in the general education system. The advantages of inclusive education have been hugely discussed and debated over. Research has found that children with disabilities who are involved with mainstream education are more likely to succeed and achieve.
Frederickson (2015) mentions that there are a few different theoretical approaches and perspectives on inclusions when It comes to children with SEN now know as ALN (additional learning needs) Hughes (2010) states instead of trying to fix a disability or an illness which is called a medical model or altering to accommodate every body and brain which is called the social model, why not help expand human abilities to achieve life goals. This is need as a positive approach to helping ALN children feel included within society. 

To conclude this assignment, it is very obvious that family engagement is significant to a child’s education and attainment levels. But schools and governments are looking to not all achieve a good level of attainment but an overall of health, learning, well-being, social and emotional. For the outcome to be successful all the above needs to happen achieved from all parties, i.e schools, parents, children and outside agencies. 
 “over 40 years of steadily accumulating evidence show that family involvement is one of the strongest predictors of children’s school success, and that families play pivotal roles in their children’s cognitive, social, and emotional development from birth through adolescence.” Weiss et al. (2009) cited: FaCe the challenge together: Main guidance, p28. 
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