	                  [image: cid:image001.gif@01CEB394.7B129470] 

SENIOR FELLOW EXAMPLE EXTRACTS:

	A1:  Designing and planning learning activities and/or programmes of study

Write your evidence here
‘Education is what is left after you have forgotten everything you learned in University’ (Manuel, 1999) is a widely quoted and bowdlerised phrase attributed to Albert Einstein.  However, the notion behind this phrase is fundamental to all HEI teaching and must be considered when designing, planning and I would argue, implementing learning activities.  Furthermore, I have mentored, supervised and managed peers to help develop learning environments that are based on sound and innovative pedagogical practice. Certainly I believe the importance of reflective and engaged practioners is a prerequisite to a good HEI working environment (Campbell & Norton, 2007; Ghaye, 2011).

Firstly when developing new programmes, I align deliberations to frameworks proposed by the QAA Code of Practice, QAA subject benchmarks, the HEA.  This is an important first step because the needs of our students is contextualised into a national and even international agenda that are designed to develop comparability/consistency (A1,K1,K6,V4).  

[bookmark: _Toc400721016][bookmark: _Toc401065651][bookmark: _Toc401126622][bookmark: _Toc401126961][bookmark: _Toc401127868][bookmark: _Toc401133831][bookmark: _Toc401136120][bookmark: _Toc401137895]For example I introduced to the validation process the MSc Lifelong and Wider Learning model which was peculiar to a portfolio within my school but builds on the ideas presented in the European Commission: The Future of Learning Model. I believe the HEI and student experience is fundamentally changing, and a particular set of drivers can be summarised in the European Commission’s Future of Learning Model.  Lifelong and life-wide learning characterises the central future learning paradigm and is shaped by the ubiquity of Information and Communication Technologies (ICT).  Personalisation, Collaboration and Informalisation (informal learning) is at the core of learning in the future, giving rise to new ways of learning and new skill requirements at the same time (Commission 2011).  Under my direction, the team have used the model for developing their Skills and Employability Framework, from which the principal aims, learning outcomes and structure of revalidations are based within the school.  The technologically-based learning opportunities are a major change that the programme team are utilising in this changing educational environment.  Although there are going to be changes, it has been a transitional process which as built on experience, and identified in a more coherent form the student learning experience.  I have noticed that this approach is critical in developing student skill sets while at UWTSD and after graduation (from the MSc portfolio in the school: Sustainable Construction, Environmental Conservation and Management; and Property and Facilities Management).  I realised that much of the informalisation, collaboration and personalisation was inherent in the course provision, but more transparency was needed with the course and module management.  For example, learner-centred provision has been formalised by identifying differentiated learning needs and using strategies, such as peer reviews, to address the student’s requirements.  This is an example of actions that were incorporated in the previous MSc’s courses (Which I wrote and coordinated in 2010) but were not acknowledged in formal structures and this has been addressed since 2015.  Hence, the course has reorganised good practice so that the changing educational environment can be flexible for prospective cohorts (A4,K2,K6,V4).  

Additionally, learning should be non threatening and encouraging if it is to achieve its goals (Pritchard, 2009) which I feel is particularly important in the modern HE environment where our understanding and information from UWTSD student services has helped me develop an appreciation of the intricacies of student support and learning needs. I now reflect more carefully on the individual learning and social needs of my students and appreciate the need to adopt adaptive and flexible learning styles not just in the planning of a lecture but also within the delivery (A2,K3,V1).  Furthermore, I think carefully of making my responses to questions unambiguous and generally provide concrete examples to help clarify the peculiarities of the issue being discussed.  While mentoring colleagues who are new to the profession I emphasise this amongst other points and they have commented that this helps develop a more “reflective approach which can stand the test of changing times” (A4,K3,V1).  
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	A2:  Teaching and/or supporting learning

Learning tends to be more effective and have longer influences if it is based on an experience which engages students in the process of learning (Reece & Walker, 2007) they also emphasise evidence based competences and student centred learning.  Students working together which involves social interaction (Webb & Powis, 2004) is increasingly important in the technology driven world.  I increasingly set up social interaction activities within lectures and still use technology extensively.  However, I found I had moved to a technology ‘was best’ approach but have realised it is a tool that only facilities the learning process within a particular context. For example, I was using tablets regularly to initiate, develop and support conceptual development but recognised that using flip charts, labels etc. could be just as effective.  Many of the educational software packages are designed for the big market of school education which does not always translate comfortably to the HEI environment.  A case in point is Word Wall which is excellent in many respects but you need to use its features selectively and the students need to be socialised into its application. Students found it useful “I love the anonymity and the way data is immediately displayed to highlight the range of opinions” but other comments have included “why not use post it notes?  They are quicker and some students just checked their Twitter account so were not engaged in the lecture” (A1,A2,K2,K4,V1).    Nonetheless, there is no doubt that the digital matrix is important to the new learning environment and I and others need to embrace its benefits.  Certainly there is scepticism to the added value of a digital matrix and there is a need for a sustainable engagement which recognises and applies the benefits for pedagogy (Ng, 2015). I have conducted action research in order to disseminate the impact of these approaches within the University and further afield.

There is another aspect to technology that as infiltrated the lecture room and is an increasingly useful resource that needs to be carefully considered and applied (Davidson & Goldberg, 2009).  I use Online learning in the form of discussions and regular dialogue and it can provide the opportunity for an argumentative and collaborative discourse which is enhanced due to the avoidance of the inhibitions associated with face to face learning (Karacapilidis, & Papadias, 2001).  However, my experiences show that this needs to be carefully managed with clearly articulated and understood guidelines of communication.  I use this approach in various modules e.g. Contemporary Environmental Issues within which the students produce an in-house online academic journal through editorial meetings and online blogs.  The module has worked very well and was commended by Externals during the quinquennial review for its use of online opportunities and collaborative learning.  Furthermore, students annually comment on the benefits of this module for helping to reassign their online learning skills and the opportunity to learn from each other (A5,K4,V3).  My experience shows that students are at ease in social media world and some are liberated to discuss and consider complex issues which are not evidently demonstrated in a traditional classroom environments. I have developed this into a collaborative online journal between different HEIs to help broaden the student experience and facilitate the understanding of environmental issues from an international perspective. This approach has also been adopted on a faculty-wide basis.

I have cascaded all of these experiences to colleagues and emphasise the need to be proficient with the ‘tools of the trade’ but apply them with careful consideration of what you are trying to achieve and what is the best way to achieve it?  Colleagues that adopted some of these approaches have commented on the way “that it helps me take ownership of my subjects learning environment . . . through the fact that I am not only an expert in the subject matter but also a considered professional in facilitating the learning of my subject” (A2,K3,K5,V3,V4).
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