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Introduction
For this assignment the writer has been asked to show that they can recognise the key characteristics of a specific learning difficulty, in this case – dyslexia.  The writer has been asked to show they know and understand what barriers the pupils may face when learning, and what they can do to help overcome those barriers by exploring and introducing different methods and resources to support learning.  They must be able to identify the needs of the pupils, not just in literacy, but in all subjects across the curriculum.  The writer must also be aware of the emotional implications of a specific learning difficulty and be able to show an understanding of what further support they can offer or recommend to the pupil.

	Dyslexia is a neurological disorder that affects around ten percent of the population in the United Kingdom.  It is one of a family of specific learning difficulties that is most commonly known for impairing a person’s ability to read, but it is far broader than that.  Dyslexia is not linked to intelligence but can make learning difficult for them, it is a life-long condition that has an influential effect on day to day life and is classed as a disability under the Equality Act 2010.  
	As Dyslexia is very varied and extensive, it can be quite difficult to identify, especially in early childhood (of which is the age group in which the writer currently works in), so their interest in the matter has rocketed since stating this module, because on one hand they want to spot it early and on the other hand they do not want to label a child wrongly.  But the writer has come to the agreement that by keeping a close eye on pupils and keeping a record on what they can and can not do will help in the long-term, and if the pupil shows any characteristics that they may be at risk of having a specific learning difficulty then it will help any future Teachers or assessors look into it further if needed.  Hall (2009) states that the key signs of Dyslexia in early childhood include; the inability to complete tasks such as buttoning a coat, slow in learning motor skills such as riding a bike, searching for words and coming up with something that starts similar to another word, slow in learning phoneme to grapheme, slow in learning to write their own name and other common words, and unable to produce rhyming words in games.  All of these characteristics are easy to spot over time especially if the pupil is attending school full-time and they are being repeated often.
	A Teacher and Teaching Assistant must be aware it is not their job to diagnose a pupil, they must simply review and raise concerns where necessary and if they need further help in supporting the learning of the child they need to know who to contact.  Most schools have a Special Education Needs Co-Ordinator (SENCO) on site that is usually more experienced in the field than they are, and happy to help any pupil or Teacher with such concerns to ensure that they get the best help available.  They must understand that it is important to keep the parents or guardians up to date with any concerns they have for the pupil, as they may or may not be aware of these concerns, and if they all work together the pupil will get a better all-round learning experience.  The SENCO will work closely with the Teacher, Teaching Assistant and the pupil and keep a record of what informal assessments and games they have done for around 12 weeks to see what possible specific learning difficulties they are facing, and what they can do to help support the pupil efficiently, and then they can point the parent or guardians in the right direction if they wish for the pupil to have a formal assessment and/or be diagnosed by a local authority Educational Psychologist.
No two persons in the world are the same, and the true is said about Dyslexia sufferers, they are all individual and what works for one may not work for another, so it is always best to get to know the pupils’ strengths and weaknesses, and if they have any other co-occurring conditions that are common alongside Dyslexia, such as, Dyspraxia, Dyscalculia, and Attention Deficit Disorder (with or without the hyperactivity).  The Teaching Assistant should get to know what the pupils’ interests and hobbies are and try to find out what motivates them and what their best way of learning is (visual, auditory, or kinesthetics) and use it to their advantage.  They should watch out for what barriers the pupil comes across and the way in which they may behave in certain subjects, as that will be a clue into what they are feeling, for example, if they become withdrawn in class because they can not grasp the understanding of that subject, or if they play up in class because they do not want anyone knowing that they are struggling, either way it will tell you that the pupil needs help to support their learning.
There are many barriers to learning when a pupil has Dyslexia, the most common that a Teaching Assistant will come across in literacy is; mis-spelling words, and losing their place when they read due to ‘word blindness’.  It is the Teacher and the Teaching Assistants job to help the child overcome these barriers so they do not miss out on any learning, so they should work together and discuss what methods they think would work well for the pupil and help come up with some resources and games to help in the area in which they might not be able to grasp.  For spelling the writer would suggest ‘Medial Vowel Bingo’, which is supported by Wendy Hall in ‘Dyslexia in the Primary Classroom’ (2009).  It has a few three letter words on a baseboard - with the vowels missing, and separate vowel tiles which are placed face down on the table, and the pupil is to choose from them and try to match them to a word.  The words have several possibilities so there is not one correct answer, and it can be modified to be more challenging if needed, by the Teacher or Teaching Assistant saying the word to which they have to match it to, or longer letter words.  For reading the writer would suggest a ‘Crossbow Reading Ruler’, which is a small and discreet overlay (that is available in many colours), that highlights and underlines text to specifically help reduce the symptoms of visual stress and keep their space, therefore making it easier for the dyslexic reader, and is versatile as it can also be used by Irlen Syndrome sufferers too.
Some not so common barriers to learning in dyslexic sufferers include poor working and/or short-term memory, and slow speed of processing information, which basically means they have a delay in hearing the information, understanding it, and responding to it, so the Teaching Assistant must be aware of all of the possible barriers the pupil may be facing and be prepared to let the pupil have more time to take notes, so they can refer back to them later, or maybe let them use technology to help them, for example, taking notes on a laptop if they are quicker at typing than they are at writing, or if they struggle with taking notes completely, then maybe let them use a voice recorder so they can listen to it over and over again when they wish to.
As mentioned above, there are many barriers to learning, and it can be very frustrating and sometimes emotional for a pupil with Dyslexia, so a Teaching Assistant must take on board the emotional needs of the pupil when speaking to them and also keep it discreet so not to make to pupil stand out in any way that may make them exclusive to the rest of the class.  The Emotional needs of the pupil must be considered at all times, and it is not un-common for the pupil to incur low self-esteem, or lack of motivation due to their Dyslexia.  Teachers and Teaching Assistants must also be aware of the other pupils in the class, and ensure they do not get away with bullying and discriminating the pupil with Dyslexia, which would of course not make their emotional state any better.

Conclusion.
	A Teaching Assistant must be able to recognise when a pupil shows the key characteristics of Dyslexia, understand how it will impact their learning, and be able to organise resources and games they can use in order to help support their learning within the classroom.  They need to know who to contact if the child needs additional help and how to approach the subject with the pupils’ parent or guardians and how to engage the SENCO in all aspects of the pupils’ development.  They must know what to do if the parent or guardian wants to take things further and have knowledge available for the parent or guardians so they can make a choice as to whether or not to get a formal assessment done by an Educational Psychologist.  The Teaching Assistant must be able to show empathy towards the pupil in terms of how it may affect their emotional development.
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