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These targets are from ECAD5007. 
	[bookmark: cysill]Targed/Target 1
	*Use a range of contemporary literature to support your assertions where possible* Where possible, recent literature has been found and used to support comments made to the best of my ability. 

	Targed/Target 2
	*Try to paraphrase rather than rely on direct quotations* An effort has been made within this assignment to paraphrase where appropriate, ensuring deeper understanding of what would otherwise have been directly quoted. 

	Targed/Target 3
	*Re-look at Harvard referencing conventions to ensure greater accuracy* After understanding the inaccuracies within the previous assignment, a conscious effort has been made to view the Harvard document more closely to ensure maximum accuracy. 



A proposal for a school community project.
 
This assignment aims to propose a community project for those within a primary school setting. This essay will outline the chosen project along with the intentions, strengths and possible weaknesses that may occur. The chosen project will be supported through research and relevant literature with the aim to critically evaluate all aspects of the proposed plan.
 To give context to the setting in which the project would take place, the school is located in a rural, moderately deprived area in Wales with a relatively small cohort of pupils. Nearly all attending pupils are of white British ethnicity and speak English as their first language. Within the school itself, approximately thirty-five percent of pupils are eligible for free school meals. The school also identifies around thirty-seven percent of their pupils having additional learning needs (Estyn, 2015). With this in mind, it can be seen as important that the proposed project be inclusive and accessible for all, giving the pupils equal opportunities to progress whilst making the project enjoyable. Copple 2006 argues that “it is important to support the right of each child to play and learn in an inclusive environment that meets the needs of children with and without disabilities.” During the bridging sessions set out during Professional Teaching Experience Two (PTE2), a focus was put upon the importance of the school’s development/improvement plan (SIP). This allowed the practitioner to develop an understanding of the targets a school sets itself and the steps required to fulfil those targets. Within the PTE2 placement school, whilst importance was put upon both literacy and numeracy along with a deeper knowledge of those accessing free school meals and the pupil deprivation grant, a specific target was made to improve the creative writing skills of all pupils. It is the latter target that has been chosen as a focus for this assignment and therefore the basis of the proposed school community project. 
The following section of the assignment will focus on specific literature related to the proposed project and an attempt will be made to critically evaluate this throughout. 
It was highlighted within the bridging session that specifically targeted the understanding of SIPs, and through conversations with relevant members of staff that literacy has always been a target for the school. Within the school, over time specific elements of the curriculum are chosen to be focussed on and improved alongside the typical delivery of the curriculum. ‘Many pupils enter the school with levels of skills that are well below those expected of pupils of a similar age’ (Estyn, 2015). This could highlight the levels of deprivation that surround the community in which the school is located. ‘Many students, especially disadvantaged students, hold lower ambitions than would be expected given their academic achievement’ (OECD, 2019). The 2018 PISA tests found that ‘As in many countries, socio-economically advantaged students outperformed their disadvantaged peers by 80 score points in reading’ (OECD, 2019). However, despite this, ‘Some 14% of disadvantaged students in the United Kingdom scored in the top quarter of reading performance, indicating that disadvantage is not destiny’ (OECD, 2019). Literacy, a combination of reading, writing and oracy skills, may be interpreted as the foundation for all communication despite the language in which it is written or spoken.  The Communication Trust (2017) argues that “communication is fundamental to children’s development” and also put forward that children require the ability to “understand and be understood.” As mentioned within the introduction of this assignment, the focus chosen by the school and exploited for this project is that of improving creative writing skills. Lexico (2020) defines creative writing as ‘writing, typically fiction or poetry, which displays imagination or invention.’ It may be a common thought that teaching a pupil to write can be done through methodical and strategic devices and once a pupil can form letters then they are able to write, however, this may be interpreted as a misconception. Encouraging a child who possibly lacks real world experiences to write using their imagination can be difficult. This point will be explored further throughout the assignment. 
When developing the project proposal for this assignment, it may have been seen as crucial to understand the importance of social justice within children. As the locality of the school upon which this project is based may could be argued as deprived, this has the potential to limit the pupils’ opportunities accessing the community easily. Van den Bos (2003) defines social justice as the ‘fair and equitable distribution of power, resources and obligations in society to all people.’ This appears to imply that the underlying principles of social justice include those of inclusion, collaboration, and equal opportunity. Welsh Government (2018) believe that ‘It is our collective responsibility to inspire, engage and motivate the next generation of learners as we bid to develop a brighter, more prosperous Wales.’
Throughout PTE2, it was apparent that the school prided itself on a strong ethos which embedded principles of equal opportunity and inclusion for all. ‘We aim to provide opportunities, which will stimulate and motivate, and expect high but realistic standards of achievements and behaviour’ (PTE School, Date unknown). Upon inspection, Estyn (2015) concluded that ‘the school plays an important and highly active role within the local community’ and ‘The well-co-ordinated work with the community manager ensures that there are valuable opportunities for parents to contribute to their children’s education.’ It was clear that the ethos for the school was entwined within all opportunities provided for the pupils, including inviting a local theatre production company to attend the school and perform for all the pupils. When enquiring further into this, it was clear that some pupils within the school would never have experienced anything like this prior and therefore the school ensure that opportunities that could be taken for granted are accessible to all, not matter their ability or circumstances. The school also hold weekly coffee mornings whereby parents and members of the community have a safe space to gather for a few hours during the day. Keen to involve the pupils in the community and immersing them into differing cultures, the school has built up positive relationships with restaurant owners, inviting them into school and taking pupils to visit and sample different foods.  It was this determination and the pupils’ enjoyment that were the basis for this project proposal. ‘From the earliest stages, it is important that children understand that writing is a means of expression and a communication tool’ (Centre for Literacy in Primary Education, 2018). It may be interpreted as of high importance that a school creates ‘opportunities for writing inspired by meaningful events and experiences in texts and real life’ (Centre for Literacy in Primary Education, 2018). 
The school as a whole have embedded the four purposes, proposed by Donaldson in 2015, within their ethos and the following were instrumental in developing the chosen project. Through participation in the community project, it is hoped that the pupils will become ‘ambitious, capable learners who are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts’ and that ‘learners should be given space to be curious and inquisitive, and to generate many ideas’ (Welsh Government, 2020). Within the Curriculum for Wales 2022, it can be seen as important that ‘the framework reflects Wales, its cultural heritage and diversity, its languages and the values, histories and traditions of its communities and all of its people’ (Welsh Government, 2020). This is also a basis upon which the project has been developed. 
It is the behaviourist school of thought that suggests that the mind is a blank slate at birth, implying that behaviours have to be learned. A limitation of this theory however, when relating it to the specific context of the PTE school and the area where it is situated is that if children are being deprived of opportunities because of external factors, then surely they must be seen as being at an immediate disadvantage. Freud, a key thinker for the psychodynamic approach rejects the thought of humans being born as a blank slate and counter argues that every individual is born with instincts (Simply Psychology, 2017). A key thinker that has been influential when devising this project is that of Vygotsky. Vygotsky and his development of the Zone of Proximal Development (ZPD) play a crucial part in the choice of activities planned for the project. Those activities will be discussed further in the assignment. The ZPD encourages a pupil, with the assistance of a more knowledgeable other to be pushed beyond their comfort zone of what they already know in order to develop their thinking and knowledge. Through the use of scaffolding during the proposed tasks, pupils will have the opportunity to be led through the ZPD (Simply Psychology, 2019). This approach however must be critically analysed against the area in which the more knowledgeable other resides. Given that the school is located in a deprived area, the parents, care givers and residents of the care home may lack the appropriate knowledge themselves. The Joseph Rowntree Foundation (2014) found that ‘the relationship between poverty and low achievement at school is part of a wider cycle in which family disadvantage is passed on from one generation to the next’ and suggests that ‘closing the opportunity gap in education is an important part of combating long-term causes of disadvantage.’
Within the following section of the assignment, the proposed project’s aims and outcomes will be discussed along with practical issues such as staffing and available budget. A focus will also be made on the activities designed and the desired impact for both the pupils and the community. 
As mentioned previously within the essay, the focus for the school community project aims to develop skills linked to creative writing. The objective of the project would be to create an inclusive, easily accessible workshop that exposes pupils to their community and vice versa in order to develop their ability to write creatively. Estyn (2014) found that ‘successful schools in challenging circumstances understand what it means to be community-focused’, through this understanding they are able to ‘strengthen community links with the express intention of raising attendance rates, improving behaviour’, this enables a school to raise ‘the level of parental support, including actively engaging with local employers.’ Initially, to trial the project, it would be available to all pupils within Key Stage Two with the hope to expand across the school as a whole. The intention for the project would be that it be entwined within the current teaching day, aligning with the daily running of the school. 
The activities to supplement the project include that of classes communicating with and visiting the local care home. By doing this, the intention would be to build up a rapport with the residents and them divulging stories of their past to the pupils, for example experiences of the war. ‘History is the medium in which ideas and events build up and arrive, with some signiﬁcant effects rarely going away’ (Runco and Albert, 2010, p.3)  Pearson Education and Skills Survey (2014) found that ‘across the UK, around 1 in 6 adults still struggle with reading and writing’ with the latest ‘Welsh statistics (2010) show that 12% of the Welsh population have not reached Level 1 of basic literacy skills.’ They found that this was a ‘problem that is particularly acute in over 55s, where 15% of the population are below Level 1.’ The pupils would be required to keep notes from these conversations with the intention to converting them into a story. Over a period of four weeks the pupils would spend two hours on two chosen days with the residents gaining information and creating pictures together as a visual aid and to add to their stories. Through gaining understanding of historical moments aided by those who experienced it first-hand, the pupils will be given word banks and prompts to write their short stories.  The purpose of the fourth week would be to return to the care home to read their stories aloud to an audience. The pupils would be given time in class along with the ability to take their stories home to write, allowing them to have support from others where required. 
An activity designed for the younger pupils or those with additional learning needs and who would need further support from an adult would include that of Story Writing Bingo. This would include A5 sized boards with different numbers displayed upon them. The amount of numbers would be based on the age or ability of the pupil. Pre-determined category cards including setting, characters and plot would be numbered and time spent playing a game of bingo would introduce those pupils into creative writing. By giving the pupils specific information upon which, they must build a story is a type of scaffolding. According to Loveless (2020) ‘Scaffolding is an approach that can help reduce frustration and anxiety in the classroom.’ Through doing this, a pupil who may not be as confident with thinking and writing creatively, a base has already been developed. The intention for Reception and Year One pupils would be that they would have pictures rather than words on their cards and would develop a story through communicating their ideas orally. This would then be built upon as handwriting develops. 
Through creating activities such as the above, the intention is that all pupils would benefit from input from a peer or someone they have built a relationship with. For the older pupils who would liaise with the care home residents, the indention would be that the children not only develop ideas for story writing but through building a rapport with someone who could be much older than themselves, virtues such as respect and patience could be learned. From a community point of view, this project may have longevity and a permanent relationship between the school and care home would be built. For the residents, it would enable them to develop friendships with those younger than themselves and would ensure they had company and a sense of something to look forward to when the pupils return. When visiting the care home, one member of staff would be responsible for a group of ten pupils, thus meaning if there were thirty in a class, a minimum of three members of staff would be required per visit. When planning and carrying out the visits, the welfare of the pupils would be of the upmost importance, so the relevant documentation and checks would be required before committing to a visit. This would ensure the children and residents are safe guarded. As a whole class would visit at a time, there would be no need for supply cover so the costs for staffing would be no higher than usual. The other activity proposed and any others that would benefit the project would be mainly supported and taught by the class teachers and support staff within the classroom. Funding for the project will be supplemented from the Pupil Deprivation Grant which the school receives from the Welsh Government. The PDG is available to help pupils who be ‘exceptionally able pupils who, because of their family background are not achieving their full personal potential, even though they appear to be holding their own in comparison with their peers’ (Welsh Government, 2014).
The following section of the assignment discusses how the impact of the school community project will be measured and what will be expected from the pupils. 
Alongside the aims of the project, the pupils will be expected to have a comprehensive understanding of how to write creatively through building up their knowledge of literary devices such as adjectives, similes, and metaphors to name a few. Throughout the school, the pupils will be expected to show evidence of their ability to write and build upon pieces of creative literature they have written. This evidence will amount in the forms of displays, an individual portfolio of work and through readings of their work during assemblies or celebration events. Throughout the course of the project, it will be the senior management staff’s role to conduct learning walks regularly along with attending a visit to the care home. It would be the class teacher’s responsibility to look for improvement within the standard of the pupils’ work along with being able to present their findings to the head teacher. It would also be important to monitor the pupils’ wellbeing and confidence; this would be the responsibility of the class staff along with those who run the Nurture groups. When conversing with the head teaching during PTE about the School Development Plan and their intentions for the target of improving creative writing, it was a clear expectation that by the end of the academic year, a portfolio from each class would be required as proof of progress.
The proceeding paragraphs within the assignment aim to summarise and critically evaluate the strengths and weaknesses of the project along with the opportunities is possesses and any possible threats linked to it. Please see a copy of the SWOT analysis within Appendix 1. 
The school attended for PTE2 prided itself on motivating pupils both in and outside the classroom. One obvious strength for this project is the broad depth of staff expertise. Dedicated staff who enjoy seeing children flourish would be at the heart of the project, developing the specific skills that the pupils may lack through any means, albeit academically or vocationally. Staff would ensure the smooth running and efficiency of the project, ensuring an ethos of inclusivity. A further strength for the project would be the success of previous work and initiatives available for both the pupils and the community. Whilst on PTE2, there were opportunities to witness coffee mornings and learn about the sessions that had been put on for the parents to enhance their own skills. These sessions included teaching the parents to cook using healthy produce and sewing skills where they were able to create cushions and learn simple ways to repair holes in clothes. As mentioned previously within this assignment, upon inspection from Estyn, the school were praised for their efforts and positive relationship with the community. This project would allow further relationships to be built and existing ones to be strengthen. 
Along with strengths however, weaknesses are inevitable. The biggest weakness identified when developing this project was the allocation of time for the workshops during the school day. As is apparent within any school, especially for Key Stage Two where the day is more structured, the room for manoeuvring lessons can be seen as difficult. With the assistance and lenience of the upcoming curriculum for Wales 2022 and the push towards a more cross curricular focus, the skills that will be gained from this project will be taught and can be used across a variety of areas for learning. Another possible weakness identified was that of available staff. If a staff member is absent due to illness or required on a course and there are not enough readily available staff to assist, the visits may have to be postponed. This would have a minute hinderance for the project however as it would be a year-long venture, meaning visits can be rearranged. A third internal weakness from the school point of view is that pupil motivation could dwindle. Whilst the pupils may seem enthusiastic initially, if they discover a personal weakness or doubt their ability, confidence and self-belief could fall and therefore adequate engagement with the project could be hindered. All efforts would be made to ensure this does not happen and whilst it may not be possible to avoid, specialised workshops focussing of specific weaknesses would be put in place and run through the Nurture interventions that exist within the school. An effort would be made to personalise the learning more and allow those pupils to manage their learning, working out what best works for them. 
The external opportunities that may arise from this project can only have a positive outcome. Though working with members of the local community it can only strengthen the relationships the school has already fostered. By expanding the rapport with different members of the community, it would foster the hope that pupils gain different skills and knowledge, wider than that of the common connections a school makes such as with other schools or the local leisure centre. This project would enable pupils to continue to develop the four purposes embedded within the school’s vision. This would be done by exposing the pupils to opportunities and experiences that they would not come across ordinarily in their everyday school life. Through encouraging the older pupils to develop their ideas at home, parental engagement could increase and the pupil could interact more with the parents, especially if the stories they have heard from the care home residents mirror those of family members, discussions could be had that would not have previously taken place. 
It could be seen as  irresponsible to think that threats to the project could not arise from external factors and is important that these factors are taken into consideration. The first possible threat identified was that of the budget. Despite the school receiving government supplements per pupil, along with grants for those who receive free school meals along with others, there may be a problem with lack of disposable allowance in allocating part of those budgets to the project. This could be overcome by raising money through cake sales or sponsorship activities led by the pupils for resources or bus costs if needed. A second threat that must be considered is the level of deprivation within the area where the school is located. From PTE2 it was clear to witness that many pupils did not have the stable home life that could allow them to flourish without support. To combat this in a small way the school developed a school bag system whereby the pupils who were viewed as the most deprived received additional resources such as pens, pencils, a ruler and more. This system would overcome the lack of equipment a pupil had readily available when asked to continue work at home. The third thread identified was the possible lack of cooperation and engagement from the community. An example of this could be the resistance of the care home to facilitate the project altogether or have prior engagements for the residents. This would be combated by regular staff visits to the home, ensuring a rapport is built and an acknowledgement and flexibility from the staff to create a timetable that would meet the needs of both groups. 
To conclude, through the completion of this assignment, a greater understanding of the collaboration between schools in Wales and their communities has been developed. The proposed school community project above provides inclusive opportunities for all pupils to improve their creative writing skills. The project, through critical analysis, would be seen to be greatly beneficial to the school and its surrounding community and provide on-going support for those who require it. It appears evident through Estyn reports that the specific school used as a base for the project is within an area of deprivation and whilst that brings challenges, challenges that have been explored through the essay above, it shouldn’t suggest that those children be at a disadvantage with the correct support in place. 
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