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Critically analysing two models of reflection. Consider how reflective practice promotes and enhances services provided for young children and their families.

The term ‘Critical thinking’ and ‘Reflective Practice’ are often indicated as the processes to consider the implications of actions, and the investigation of opportunity for improvements.  Therefore, to proceed the promotion of cognitive learning (Fook and Gardner, 2013).  

[bookmark: _Hlk497234330]Critical thinking refers to the process of evaluating and reconsidering on experiences, this includes questioning and challenging existing beliefs, values and methods that cause the individual to act such ways (Brock, 2015).  Furthermore, Brookfield (1995) also illustrated that critical thinking provides the opportunities to observe, examine and improve experiences, while learners analyse their outcomes and concepts.  This includes identifying the achievements, or the factors that led to confusions or interruption in incidents, then employ those facts, experiences, and concepts together to discover further actions to decrease the arise of those negative happenings (Marjeta and Barbara, 2017).  Besides, Paterson and Chapman (2013) also detailed that critical reflection allows the deep consideration of factors, it provides the holistic insight of incident which develops the recognition of situations and actions.  

The term ‘Reflective practice’ originates from the work of John Dewey and Donald Schon.  Dewey (1933) recognized that individual possesses the abilities to reflect on things – particularly when there is a problem or a sense of difficulty.  He then suggested three steps of reflection, which includes the ‘problem definition’, ‘analysis’, and ‘generalisation’.  

The notion of reflective practice has become indispensable for professional development was later highlighted by Donald Schon (1987), where the necessity to fulfill the disparity between practice and theory was called into attention.  Schon (1987) established that reflection includes the present consideration of an issue and those amelioration made during the task – Reflection in Action; as well as those analyzations and evaluations of the holistic event after the occurrence – Reflection on Action (Osterman, 2010).   Accordingly, reflective practice was then considered as the essential capability for professionals to enhance their holistic abilities and performance by learning from previous experiences.  

Reflective practice is identified as the capacity to undertake a continuous cycle of self-observation and self-evaluation (Lishman, 2007).  In addition, to understand and improve own actions, so as to be engage in the process of continuous learning (Copple and Bredekamp, 2009).  It is an active process of critical reflecting on own practical values and experiences, furthermore, to enhance self-performance by examining practice reflectively and reflexively (Schutz, 2007).  

Graham and Phelps (2003) explain that reflective practice is a crucial skill for early years practitioners as it allows them to review their performance and provisions objectively and critically, in order to evaluate their experiences or an incident, and to find the best solution to improve the outcome.  McClure (no date) remarks that reflective practice provides the opportunity for practitioner to self-evaluate, self-appraisal and develop better self-recognition.  For instance, understanding own values, strengths, and weakness so as to make improvements on personal or professional skills and learning.  These assist practitioner to enhance their professionalism and developing expertise by critiquing own performance, simultaneously, observing others’ practice and to learn from them.  

On the basis of the work form Dewey (1933) and Schon (1987), diverse models of reflections were invented for the applications of reflection, which have assist practitioners to conduct reflective practice fluently.  Approximately, these models of reflections have the consists of analysation, evaluation and the consideration of improvements.  Which Atkins (1993) defined reflective process is the application of three stages: Awareness; Critical Analysis; and New perspectives.  

Under one of the initiatives of the Welsh Government, the New Deal for the Education Workforce, the need for practitioners to ‘learn and develop throughout their careers so that they can do the very best for their learners’ (DCELLS, 2015: 2) were emphasized.  Within its professional learning model, ‘reflective practice’ was recorded as one of the key components to enhance the quality services for children and families.  Simultaneously, The National Service Framework for Children, Young People and Maternity Services establishes clear standards for promoting the health and well-being of children, and to provide high-quality services that meet their needs (Department for Education and Skills, 2004).  Additionally, they defined the means of quality services as follow: To achieve the best possible physical and emotional health and well-being; to be supported and be able to make healthy choices in how they live their lives; and the integrated services which provide effective targeted support for children (DES, 2004).  

Some models of reflections are widely acknowledged with their philosophy on reflection and are implemented as the scheme to conduct critical reflection in practice.  The Gibbs’ reflective cycle (1988) and the Edward De Bono’s Six thinking hats (1985) will be focused to evaluate on how following these two reflective models may enhance the services and provisions for children and families, besides, the development on own practice and performance.  

Gibbs (1988) published the use of a structured sequence that consists of six distinct stages to facilitate the reflection on learning experiences.  Gibbs’ work was developed partly base on the Kolb’s Experiential learning cycle 1984 (Donaghy and Morss, 2000).  Both learning cycles were developed for learners to review and examine in any situations, even on daily basis.  Gibbs’ model provides the opportunity for in-depth analysis that learners may consider improvements for future practice (McGregor and Cartwright, 2011).  

The Gibbs’ model of reflection is presented in the following stages: Description, Feelings, Evaluation, Analysis, Conclusion, and Action plan.  1. The Description of an experience, an incident or an issue.  This stage provides details of when and how the happening occurred; the individuals who were involved; the circumstances; and the considerations of the main factors which lead to this reflection.  2. Feelings are the stage that the reflector reviews and discover their feelings and opinions at the time of the event.  3. The Evaluation is while learners conduct judgments of the incident and their own actions, this involves the consideration of both positive and negative outcomes of the event.  The factors that affected the outcome or the improvement on actions should also be recognised.  4. Analysis refers to the deep consideration of event, such as identifying the reasons behind some specific actions, and linking those practice with theory in order to acknowledge what performance should be continued and what should be recommenced.  5. Conclusion involves the investigation of possible alternatives that can be applied to similar situation in future.  6. Action Plan consists of the practical approaches that will be applied to this situation is it arise again (Gibbs, 1988).  

The Gibbs’ model of reflection (1988) provided a detailed process for examining and analyzing the event.  One major advantage of this model is that it is a structured system which allows learners to develop alternative approaches from the experiences by following those patterned stages, which prompted practitioner the consideration of personal and professional matters, then to make improvements or developments on.  It also supports the exploration of suitable strategies form theoretical ideas into practice (Jasper, 2003).  For instance, allowing practitioner to acknowledge the approach for promoting best performance.  

The approach is performed in a cycle, which encourages the repetition of the phases, to conduct an on-going and non-stop process of reflecting on event.  It is straightforward and encourages a clear exploration of the issues that impacted practitioner for achieving the best outcome, then to discover schemes that may prevent those happenings in future (White et. al., no date).  Saric and Steh, (2017) also illustrate that it helps practitioner to break down the experience and to evaluate it progressively, which may then discover a better understanding of their provisions and acknowledge improvements that they need to alter.  

Beyond, the reflective cycle is also easy to apply in which new beginners who commence to conduct reflective practice can also employ it easily by following the different stages in their reflections.  Simultaneously, as the cycle is simple to remember, it can be applied immediately after the experience occurred which may urge the reflection of practice and provision, then prompt the solutions for incidents (Lishman, 2007).  

In addition, Redmond (2006) also determined that the Gibbs’ cycle enables the experience or event to be viewed objectively.  It supports to identify those areas of improvements and to allows the learning to be transfer to other similar situations.  Which also improves professional judgment abilities and the skills on flexible planning in situations.  In the opinion of Moon (2004), the reflective cycle provided the opportunity for learners to review and understand the meaning that encourages their actions.  This includes the opportunity to value and restructure their feelings on the event, as well as during the happenings.  Learners may then develop an understanding of their emotions on circumstances, and to indicate their own beliefs and values, so as to manipulate faster actions on similar happenings.  

Smith (2008) subjoined that while reflecting, learners might recall a mixed information of everything – what they felt; done; considered before and after; and the factors they wanted to evolve or change, which may cause confusion as ideas and views are disordered.  The Feeling stage may then provide the opportunity for learners to focus on just reviewing and valuing own emotions without other matters, where it separates the mental factors and theoretical aspects respectively to decrease confusions, but increase the centralisation on simply analysing the performance and happenings (Moon, 2004).  Correspondingly, the stages of Analysis, Evaluation and Conclusion focus on the particular theoretical and academic subjects to encourage the in-depth discovery learning of performance and approaches, without the concerns regarding to emotional aspects.  Which can prompt the improvement scheme to be initiated efficiently and effectively.  

Although the Gibb’s reflective cycle encouraged effective reflections to be employed progressively, some barriers are also observed from using the cycle.  Above all, Timmins et. al. (2013) points out that phases such as Analysis, Evaluation and Conclusion can appear to overlap and cause confusion while reflecting.  For instance, the uncertainty of when to apply theoretical or academic learnings into those stages.  Besides, how to distinct the implication of factors that should be commentary for improvements from the investigation of possible alternatives that can be applied into similar situation in future.  The phases were presented indistinct in which ideas may seem to be overlapping in those stages.  

Beyond, the cycle is also indeterminate at the point that what actions should be taken if similar situation does not arise again, should the process of circulating reflection cease legitimately.  Moreover, despite the cycle include the consideration of future actions, a thorough analysis or planning do not seem to be premeditated.  Accurate or targeted assumptions and perspectives for future practice were not contained.  Importantly, the reflective cycle does not refer much to critical reflection, it does not take account on the essentialness to view perspective in a logical and achievable way.  Therefore, to conclude the point, the cycle provided opportunities for hypothesis suggestions but did not enhance the considerations on planning the procedures for implementing those solutions.  

By contrast, the Edward De Bono’s Six thinking hats (1985) has more detail focus on the organisation of planning solutions regarding to the event.  It is a more structured but flexible method for reflection comparing to the Gibb’s reflective cycle.  

De Bono (1985) designed a set of method for implementing effective parallel thinking process, called the ‘Six Thinking Hats’.  It was described as the tool for enhancing the group and individual consideration by organizing the thinking process in an exhaustive, comprehensive and collectively way.  In the process, there are a set of six different coloured thinking hats where each hat represents a designated type of thinking process.  1. The Blue Hat controls the sequences of thinking.  It represents the process control and the organization of process.  Usually, the leader of the group will employ its use at the beginning and end of the process.  It controls the sequences of use for other hats, as well as applying instructions and disciplines for the whole process.  2. The Red Hat represents the emotions, feelings, and intuition.  It provides the opportunity for the intuition and feelings regarding to the event to be produced without the need for explanation or justification unlike other reflective process.  The red hat created the opportunity for valuing and to confront the emotions without the concerns for other matters.  3. The White Hat provides a session for information gathering.   It gathers information with evidence, including facts, figures, data and additional information.  It allows the information to be presented in an objective and impartial way.  4. The Yellow Hat represents the positive and optimism views on perspectives in a logical way.  During this session, learners will explore the benefits and feasibility of solutions of issues or the methods for approaches.  It is an intentional search for positive aspects, which can be both the perspectives of proposed action, or the positive prospection for experience.  5. The Green Hat presents the creativity of new ideas and the exploration for possibilities, for instance, the investigation for new solutions or approaches.  Ideas can be presuming without facts or logical considerations, where criticism will not occur at this stage.  6. The Black Hat is where criticism, judgment, and evaluation take place.  It encourages the logical and achievable considerations of all ideas, which points out the issues in each solution and to conduct assessments in order to prevent those matters (De Bono, 1933; 1985; 1999 and 2015).  

The six thinking hats each represents a model of thinking process, during the reflection or consideration, the learners will focus on the particular type of thinking to increase the focus consideration on each thinking point (Franz, 2012).  It encourages the collaboration of ideas where effective parallel thinking process can assist the reflection and planning to be more productive and centralized (Karadag et. al., 2007).  Parallel thinking process may encourage the collaborative work within practitioners, other agencies, primary careers or even with children.  DCSF (2010) indicated that multi-agency collaboration is an essential feature of all training in promoting the welfare of children.  

Department for Education (2013) determined that the most significant aspect for multi-agencies working together is to enhance the provisions and services presented for children and families in the best interest of the child.  Siraj-Blatchgord et. al. (2007) defined that inter-agency collaboration is based on the foundation of child-centered approach.  In multi-agency approach, children’s welfare, rights, and voices are always the firm conviction for anything.  Department for Education (2015) identified that multi-agency approach is the concurrence of sharing, this includes the share of information, the share of roles and the share of responsibilities.  

Department for Children, Schools and Families (2008) subjoined that when multi-agency undertake their own roles to collect information and communicate effectively with others, then provide the suitable services under their liabilities, the eventuality of overlapping enquires and the provision of services can be avoided.  Pycroft and Gough (2010) explain that bringing in professionals from diverse backgrounds with different professional beliefs and expertise improve children’s need to be addressed more accurately and objectively.  Which also enhanced a quicker, wider and more exact range of services to provide for the child and the family.

Unlike the other models of reflection where they usually follow the structured order of cycle or questions to reflect an incident, the six thinking hats model is a flexible system where the application of program can be altered or created according to the types of subject (De Bon, 1985).  For instance, identifying solutions will be – Blue, White, Black, and Blue; performance review - Blue, Red, White, Yellow, Black, Green Red, Blue; or process improvement - Blue, White, Yellow, Black, Green, Red, Blue.  This system enables practitioner to conduct a flexible reflective process that is suitable for the target issue of happenings, so as to provide better solutions and analysis of incidents.  

The model provided a more flexible approach for learners to discover the best suitable way to undertake reflective practice comparing with the Gibbs’ reflective cycle.  It directs the whole consideration to focus on specific issues, to allow more organized and suitable approach to be conducted (Mitez, 2012).  Children and families’ needs and concerns will also be fulfilled and observed under a more precise strategy if the major matters were resolved as the focal points.  

Besides, the model also allowed the reflection on own feelings and others’ point of views to be expressed and valued.  Although the Gibbs’ cycle included the stage to review learner’s feelings, the Six thinking hats enhanced the consideration of others’ perspectives and feelings during the event.  These allow practitioners to view and consider in children or families’ point of view, to acknowledge their opinions and feelings during the experience, therefore to conduct a more effective child-centered approach during strategy planning (DCSF, 2009).  

Another major advantage of this model is that it encouraged critical thinking and planning effectively, where in contrast with the Gibbs ‘cycle only generated the ideas of solutions but did not take account on the analyzation of strategy planning.  But the Six thinking hats include not just the critical thinking section, it also encountered the feasible solution to be seen logically and achievable, which prompted the improvement scheme to be implemented more efficacious (Vernon and Hocking, 2014).   In addition, it also decreased the possibility of overlapping ideas such as in the stages of Gibbs’ cycle.  It promotes clear consideration scheme where all the pervious learnings or the new concepts can be explored and discovered structurally.  

However, both the Six Thinking Hats and the Gibbs’ reflective cycle have negative preconceptions about reflective practices.  They tend to focus more on the negative aspects in experiences and are concentrating to explore improving points rather than reflecting on positive behaviours (Karadag et. al., 2007).  In which the negative factors may be improved, but the positive aspects cannot be developed or enhanced.  

Furthermore, some barriers are also observed within the Six Thinking Hats method.  Above all, although the hats are very effective as a tool to centralize the consideration, but the meanings of different hats might be difficult to remember each’s function which might decelerate the progression to reflect (Franz, 2012).  Besides, the model might seem to have more focus on the strategy planning rather than reflecting on performance or happenings.  For instance, there is no evaluation of good or bad aspects regarding to the event, or the opportunity to reflect the current happening with pervious experiences.  Beyond, the model seems to only be conveying ideas without an actual action plan to direct learners for next steps.  

Additionally, as the leader of the group will undertake the control of the Blue hat session, the holistic process of reflection and planning will run according to the leader’s individual point of view.  For instance, if the chairperson feels the needs to go back to a specific stage to expand or correct some concepts, the structure of the process will then be changed.  Which the major focus on parallel thinking becomes contradictory.  

As a conclusion, reflective approach in early years may enhance the holistic provision for children.  Pollard (2014) explains that while applying reflective practice, practitioner will develop a better understanding on the incident, beyond, investigate the matters that obstructed them to meet the best outcome.  The Gibbs’ reflective cycle benefits the practitioner to reflect on their experiences progressively under a structured system to discover better understanding on own provisions.  Where the Six Thinking Hats benefits the practitioner to employ a flexible reflective approach to suits the major enquiry of events, as well as it encourages the parallel thinking method to enhance the provisions of services and performances under the collaborative approach.  Moon (2004) defined that practitioner may develop their overall provisions so as to meet the needs of children more flexibly and to discover the most suitable approach to support individual’s development.
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