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Task 1

Relevant areas of the National Policing Curriculum: Understanding the Police Officer Role.


ANSWER:

The role of the modern police officer has undergone major transformation in recent decades, moving from a traditionally reactive, enforcement-focused model in the direction of a more complex, professionalised role that incorporates safeguarding, ethical judgments, and evidence-based practice. This change has been largely influenced by the strategic direction of the College of Policing, alongside wider national frameworks such as the Policing Vision 2025 and Workforce Transformation Programme (2018).  As a response police officer within South Wales Police in my final year of probation, I have experienced this transition first-hand, especially in how operational practice is determined by professional standards, policy, and reflective learning. This work thoroughly assesses the strategic role of the College of Policing in professionalising policing within the United Kingdom, whilst evidencing how I fulfil the role of a modern police officer and considering how my practice has evolved throughout my probationary period and my time as a police officer over the last 3 years, under programmes such as the PCDA first hand. 

Whilst on response duty, I attended an incident involving a domestic-related disturbance between individuals known to each other. The situation was emotionally charged, with conflicting accounts and a clear need to prioritise both immediate safety and longer-term safeguarding considerations. My initial role involved separating the parties, conducting a risk assessment, and gathering information to aid decision-making. I utilised the THRIVE model to assess threat, harm, and vulnerability, ensuring that my response was appropriate and focused on safeguarding as opposed to solely just enforcement. This incident required a balance between applying legislation, managing risk, and demonstrating empathy and professionalism. It brought out the expectations placed upon modern police officers to act not only as enforcers of the law, but as decision-makers who must consider ethical, social, and procedural implications in a situation.


The College of Policing plays a central role in developing this modern professional identity through its tactical aim to professionalise policing. Established to set standards, provide training, and promote evidence-based practice, the College of Policing has introduced frameworks such as the Authorised Professional Practice (APP). The APP framework is the official body of guidance created by the College of Policing to support evidence-based policing across England and Wales. Its used as a central reference point for police officers within the force, outlining essential procedures, standards and best practice in a wide range of areas within the police force including public protection, decision making, investigations and use of force. It consists of modules that are updated regularly to reflect legal developments, emerging threats and important learnings from previous inquiries. Importantly, APP overall underpins the professional agenda and expectation of officers by promoting standardisation, ethical practice and accountability, aligning with the National Decision Model and the Code of Ethics (College of Policing, 2026). In my own role, I regularly refer to APP guidance when dealing with safeguarding, use of force, and decision-making procedures. This ensures that my actions are consistent with national standards, promoting both responsibility and public confidence.

The introduction of the Police Constable Degree Apprenticeship (PCDA) is also important. The PCDA was again introduced by the College of Policing and is an entry route to policing in England and Wales. The PCDA is a combination of academic study and operational policing, enabling the ability to progress over 3 years in both sectors. In summary, the apprenticeship combines practical police work with theoretical knowledge, covering evidence-based policing, law, ethics and criminology. The apprenticeship is structured around national curriculum standards, ensuring an alignment with professional competencies and consistency with training, this also as previous includes the National Decision Model and the Code of Ethics (College of Policing, 2024). The College of Policing (2024) presents that the PCDA is an effort to recognise policing as a graduate profession and the aim is to enhance analytical capability, accountability for policing and reflective practice. It is however noteworthy that concerns were raised in regards to the structure of PCDA and the possible difficulty to balance operational workload and academic workload demands (College of Policing, 2024). Positively, the introduction of the PCDA however signifies a change towards recognising policing as a profession that requires both academic knowledge and practical competence (College of Policing, 2026). This corresponds with broader trends in professionalisation, where occupations seek legitimacy through standardised training and evidence-based approaches (Evetts, 2014). I am a student undergoing the PCDA and have firsthand felt both the impact of the difficulties faced and the positives within the programme. The impact of both academic and operational workload balance is true, due to demands of both aspects the pressure can be greatly felt and something to most definitely consider. However on the contrast, the programme is only 3 years to which the academic learning provides all theoretical structure and support that policing requires, enabling the ability to practice within legislation, policies and practices applying all ethical and legal aspects for example. Secondly, the PCDA enables the ability to adapt practically as a police officer throughout the 3 year programme, enabling the ability to progress and apply theory to daily practice. 

However, whilst the College of Policing provides a clear strategic framework, there are limitations when applying these principles within the realities of response policing. Operational policing often requires quick decision-making in unpredictable situations, where there is limited time to consult detailed guidance. This meaning officers like myself must rely on professional judgement, drawing on both training and experience. This reflects Schön’s (1983) concept of “reflection-in-action,” where practitioners make decisions in real time based on situational awareness rather than purely on knowledge from theory. In the incident described, I was required to make immediate decisions regarding safeguarding and enforcement, balancing policy guidance with the actual circumstances of the situation. This demonstrates that whilst the College of Policing provides the framework for professionalism, the application of knowledge is dependent on individual officer competence and judgement and the situation at hand. 

The Workforce Transformation Programme (2018) further reinforces the importance of developing a skilled and professional workforce. It highlights the need for officers to possess a range of competencies, including communication, problem-solving, and adaptability. These competencies have become increasingly important within response policing, where officers are required to manage a wide range of incidents involving vulnerability, mental health, and safeguarding. My experience has demonstrated that policing is no longer solely about enforcement, but requires a wider skill set that includes empathy, communication, and critical thinking.

Despite the clear benefits of professionalisation, there are challenges associated with this shift as previously mentioned. The increasing complexity of policing can place significant demands on officers, particularly within response roles where time and resources are limited. There is also a potential tension between the expectations of professionalisation and the realities of operational policing. For example, whilst evidence-based practice is encouraged for us as police officers, there may be limited opportunity to apply research directly within high-pressure environments we face. This highlights the importance of ongoing training and support to ensure that officers can effectively apply theory into practice, to reduce the possibility of tension between expectations of professionalism and the realities of operational policing. 

The concept of the “modern professional police officer” is closely linked to the expectations outlined in Policing Vision 2025, which emphasises the need for a highly skilled, adaptable workforce capable of responding to complex and changing demands. This includes a greater focus on vulnerability, partnership working, and digital policing (NPCC,2016). Within my role as a response officer, I have developed an increased awareness of these expectations, particularly regarding safeguarding and communication. In the incident described, my approach was not limited to resolving the immediate conflict, but also involved considering the longer-term welfare of those involved. This reflects a development towards a more holistic approach to policing, where outcomes are measured not just by enforcement, but by the effectiveness of safeguarding and support. 

Throughout my probation, I have developed significantly in my ability to fulfil the role of a modern police officer. Initially, my focus was primarily on understanding procedures, legislation, and operational processes and this was aided by the academic work. My decision-making was often cautious and heavily reliant on guidance from more experienced officers, as some situations and scenarios were either a first experience for myself, or difficult to direct how to manage appropriately. However, as I have progressed into my final year, I can confidently say I have developed greater confidence in applying professional judgement, managing risk, and making independent decisions and am now an officer I previously would have been reliant on for guidance. These decisions are now aided by ethical and legal principles led by education and up to date procedures, also from situational awareness and exposure to new situations and how to handle appropriately in my 3 years of training. 

Ethical decision-making has been a particularly important aspect of my development. The Code of Ethics (College of Policing, 2024) provides a framework for ensuring that policing is conducted with integrity, fairness, and respect. In the incident described, I was mindful of the need to treat all individuals impartially, ensuring that decisions were based on evidence rather as opposed to assumptions. As per the situation mentioned, I also recognise the importance of ensuring both parties are accounted for, listened to and no judgements or prioritisations are made with any unfairness present.  This is particularly important in ensuring public trust, as perceptions of fairness and legitimacy are central to effective policing (Tyler, 2006). My approach reflects an understanding that the manner in which police officers interact with the public can be as important as the outcome of the incident itself. My approach also reflects my growth as a police officer. 

Reflecting on my final year of probation, it is evident that my role has changed significantly. I have developed greater confidence in managing incidents independently, making decisions under pressure, and applying professional judgement. I have also gained a greater understanding of the true purpose of policing, particularly in relation to safeguarding and community confidence. This development has been supported by both formal training and experiential learning, supporting the importance of reflective practice within professional development.

In conclusion, the role of the modern police officer is characterised by a balance between operational effectiveness and professional standards within practice. The College of Policing has played an important role in shaping this through the promotion of evidence-based practice, training, and professional frameworks. Again, this change has been largely influenced by the strategic direction of the College of Policing, alongside wider national frameworks such as the Policing Vision 2025 and Workforce Transformation Programme (2018).  To conclude further, my experience as a response officer demonstrates the application of these principles in practice, highlighting the importance of communication, ethical decision-making, and adaptability. Whilst there are challenges in applying strategic frameworks within operational contexts and situations and situations, the professionalisation of policing represents a positive development in ensuring consistency, accountability, and public trust.
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                                              Task 2 
Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 

ANSWER:

The integration of social media into modern policing has fundamentally changed how police forces communicate with the public, manage community expectations, and promote transparency. Police forces utilise a range of social media platforms to communicate with the public, including Facebook, X (formerly Twitter), and Instagram. Each platform serves a different purpose; for example, Facebook is commonly used for detailed community updates and engagement, while X is often used for real-time incident reporting and rapid communication. As a police officer, in practice it is clear to see that these platforms are used as part of a wider communication strategy to increase visibility, accessibility, and public reassurance. In response to policing, which emphasises immediate, focused incident resolution, social media offers a way to extend communication beyond those directly involved. This is crucial for maintaining public confidence, as many incidents affect broader communities.

While on response duty, I attended an incident involving persistent anti-social behaviour in a residential area. The issues included noise disturbances, minor property damage, and reports of disorder, leading to growing frustration among residents. Upon arrival, I addressed the situation immediately by separating individuals, gathering statements, and taking appropriate action to prevent further escalation. What became clear during the incident was that the impact of this behaviour extended beyond those directly involved, influencing wider perceptions of safety within the community. Although I provided reassurance to those present, it was clear that further communication was necessary to address ongoing concerns.

Subsequently, the neighbourhood policing team used the force’s official Facebook platform to provide a public update. I contributed by ensuring that the information shared accurately reflected the actions taken and was suitable for public communication. The post detailed increased patrol activity, encouraged further reporting, and aimed to reassure the community that the issue was being actively addressed. Following the post, there was a mix of public engagement, with some supportive comments expressing appreciation for police action, alongside critical responses and additional concerns.

Social media can be viewed as an effective tool for extending communication beyond traditional policing methods, where face-to-face engagement is often limited to those directly involved in an incident. In this context, it enabled the rapid distribution of information to a wider audience, including members of the community who had not engaged directly with officers but were nonetheless affected. This reflects guidance from the College of Policing (2026), which identifies social media as a key component of modern communication strategies in policing. However, while platforms such as Facebook can enhance visibility and provide reassurance, their effectiveness depends on levels of public engagement and access, further how these platforms are used.  From my experience as a police officer and in relation to the incident, not all individuals engage with social media, which can limit its reach, and there is also the potential for information to be misinterpreted or publicly challenged. Therefore, although social media contributed positively to this instance by increasing transparency and awareness, it should be used alongside traditional methods to ensure communication remains inclusive and balanced.

While Facebook was effective in providing reassurance and demonstrating police presence, its impact depends on public engagement and accessibility. Not all community members use social media, which may limit the reach of such communication, particularly among older or more vulnerable people. Additionally, public posts carry the risk of negative or misinformed responses, which can influence wider perceptions of policing if not appropriately managed or used. 

Overall, while social media is a valuable tool, it should be used alongside traditional communication methods to ensure inclusivity. Therefore, the use of social media in policing presents several benefits, including the ability to communicate quickly, increase transparency, and promote public confidence. It also allows communities to engage more actively with local policing teams and report concerns. However, there are also risks, including the potential spread of misinformation, reputational damage through public criticism, and the possibility of disclosing sensitive information if not carefully managed.

In line with South Wales Police policy, the use of social media for professional purposes must be accurate, proportionate, and must not compromise operational integrity. In contributing to the post, I ensured that the information shared reflected the actions taken without identifying individuals or disclosing sensitive details. This aligns with both data protection principles and the expectations set out within the College of Policing APP for communication and engagement.

The concept of reassurance policing is particularly relevant in this context. Reassurance is achieved not only through physical presence but also through communication that demonstrates responsiveness and accountability. By outlining the actions taken, the post reduced uncertainty within the community and reinforced the perception that police were addressing the issue. This links to procedural justice theory, which asserts that transparency, fairness, and communication are central to building public trust and legitimacy (Tyler, 2006). In my experience as a police officer, the ability to communicate beyond the immediate incident enhanced the overall effectiveness of the police response.

However, it is essential to critically assess the limitations of social networks as communication tools. Engagement with the post was primarily driven by those who chose to interact, which may not accurately represent the views of the wider community. As Brainard and McNutt (2010) note, digital engagement can be selective, potentially excluding individuals who are less active online. This raises concerns about inclusivity, as reliance on social media may unintentionally marginalise certain groups, particularly older individuals or those without access to digital services. In this incident, although the post generated engagement, it is difficult to know whether it reached all members of the community effectively.
Another limitation concerns the nature of public interaction on social media. While some responses were supportive, others were critical or based on incomplete or inaccurate information. This meant communication had to be managed carefully, as inappropriate responses could escalate tensions or undermine trust. Crump (2011) highlights that social media can both enhance and undermine police legitimacy, depending on how interactions are managed. In this case, maintaining professionalism and avoiding confrontational exchanges was essential to preserving the integrity of the communication.

The use of social media within South Wales Police is governed by professional standards, data protection legislation, and guidance from the College of Policing. The Code of Ethics (College of Policing, 2024) is especially relevant, as it outlines the principles of integrity, accountability, and respect. These principles must be upheld in all forms of communication, including social media. During this incident, I took particular care to ensure that no personal or identifying information was disclosed and that the content remained proportionate and appropriate. In police practice, this requires a balance between transparency and operational security, ensuring that shared information does not compromise ongoing policing activity.

The College of Policing (2026) further emphasises that social media should be used ethically, accurately, and in the public interest. This means that social media is not an informal tool, but an extension of professional policing practice. In my experience, this requires careful planning and consideration to ensure that messages are clear, accessible, and aligned with organisational values. The language used in the post was intentionally adapted to be easily understood by the public while maintaining professionalism. This demonstrates the importance of a communication strategy, where the effectiveness of a message depends not only on its content but also on its delivery.

Police forces use a variety of social media platforms, including Facebook, X (formerly Twitter), Instagram, and YouTube, each serving distinct purposes within a broader communication strategy. In this incident, Facebook was the most suitable platform due to its community focus and support for detailed posts and engagement. However, it is important to recognise that different platforms attract different audiences, and effective communication requires an understanding of these distinctions. As Brainard and McNutt (2010) suggest, digital communication strategies must consider audience behaviour to maximise effectiveness.

The benefits of social media in policing are considerable. It enables rapid distribution of information, allowing police to communicate quickly and efficiently with large audiences. This is especially valuable in response policing, where resources are limited and time is critical. Social media also enhances transparency by providing the public with insight into police activity and decision-making processes. Clear and consistent communication can promote greater trust and confidence. Additionally, social media supports community engagement by offering a platform for interaction, enabling members of the public to raise concerns and feel heard.

However, these benefits must be weighed against all associated risks. A primary risk is the spread of misinformation, which can occur when information is misinterpreted or shared without context, potentially undermining police credibility and causing confusion within the community. There is also the potential for negative or hostile interactions, which may impact both public perception and officer well-being. Additionally, operational risks must be considered, particularly those related to the disclosure of sensitive information. This shows the importance of managing content carefully and strict adherence to professional standards.

Reflecting on this incident, I developed a better understanding of the role of social media in modern policing. It demonstrated that effective communication extends beyond physical presence at incidents and requires careful consideration of how information is shared more broadly. I have gained greater awareness of the complexities involved in digital communication, especially in balancing transparency with professionalism and operational security. This experience also showed the importance of communication skills as a core competency in policing, particularly in an increasingly digital society.

Moving forward, I intend to further develop my ability to contribute to effective communication strategies as a police officer, particularly in managing public interaction on social media. This involves understanding when to engage with comments and how to maintain professionalism in challenging situations. I will also continue to ensure that my practice aligns with force policy and the Code of Ethics, recognising the importance of maintaining community confidence.

 
This experience developed my understanding of the role social media plays in modern policing, particularly in bridging the gap between response policing and community engagement. I recognised the importance of ensuring that communication is not only accurate but also accessible and appropriate for a wider audience. Moving forward, I will continue to consider how digital communication can support public reassurance, while remaining mindful of the risks and professional responsibilities associated with its use.

In conclusion, social media represents a significant development in modern policing, offering opportunities to enhance communication, engagement, and transparency. This reflection shows that, in response to policing, social media can be an effective tool for reassurance and community engagement. However, its effectiveness depends on how it is used appropriately, managed and the challenges it can present from both a public and police force perception, as shown in the incident faced and experienced. By maintaining professionalism, adhering to established policies, and exercising sound judgment, social media can effectively support policing objectives and enhance public confidence. This will be considered in my practice going forward, as social media will continue to exist, therefore needs to be maintained and managed appropriately in incidents. 














Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 


ANSWER:

Leadership in policing is often linked to rank. However, as a response officer, I often see leadership shown regardless of formal position. In operational policing, especially during response situations, circumstances can change rapidly. Officers must take initiative, communicate well, and support colleagues. This review examines my leadership and teamwork experience during an operational incident. I focus on how I adapted my leadership style, the strategies I developed, and how I used them in practice.

While on response duty, I attended an incident involving a group-related disturbance in a public area. Multiple people were involved, and tensions were rising. The situation was unpredictable with a risk of further escalation if not managed. Several officers were present or arriving. Coordination and communication were essential. Although I was not the most senior officer, I took a more active role in managing the situation, especially in communication and positioning. At first, it was clear that the priority was to gain control and reduce immediate risk. I used a direct leadership approach, giving clear instructions to colleagues. I supported efforts to separate those involved and ensured officers were positioned for safety. There was little time for discussion, and decisions needed to be made quickly. Looking back, this shows a directive or task-focused leadership style, which suits high-risk situations. I was not thinking of leadership theory at the time, but this matches transactional leadership, which focuses on outcomes and control (Bass, 1985).  As the situation calmed and risk dropped, I knew I had to adjust. If I kept giving direct instructions once volatility lessened, it might limit input from other officers and reduce effectiveness. I switched to a more collaborative style, seeking input, sharing observations, and considering options. As the pressure eased, this shift became more natural, and the team worked more cohesively.

This change aligns with the situational leadership model (Hersey and Blanchard, 1969), which holds that leadership should adapt to the context. In this incident, I moved from a directive style in high-risk moments to a collaborative one as it stabilised. This flexibility was crucial for an effective response. It also showed me that leadership is not fixed and that adapting is a key skill in policing. In the later stages, I found that staying calm and supportive with colleagues helped keep control. I emphasised teamwork and ensured everyone was informed. I supported collaborative decision-making. This connects with aspects of transformational leadership, which focuses on supporting and motivating others (Bass and Riggio, 2006). I did not see this as a formal strategy at the time. Still, it shows how leadership can grow naturally through experience and awareness of others.

I have learnt through incidents and police practice that teamwork and leadership within the police force requires a flexible approach, considering the nature of policing being unpredictable and high-pressure. Learning from the incident was that leadership is not only about taking lead and the allocation of one leader, or even alone to directing others, but about understanding when different situations demand and require different styles of leadership. Heifetz (1994) states that leadership involves dealing with “adaptive” challenges, or otherwise complex incidents, where there is no clear solution. Examples of this in relation to policing is the management of public tensions during incidents or balancing organisational priorities with community expectations. In reflection to this, I have found that in regard to leadership, depending on purely command and control leadership approaches can be limiting to situation control and not appropriate for all incidents. However, can see the importance of this approach in an emergency response call for example, where direction and authoritative leadership is necessary for incident control. This reflects the importance of recognising leadership styles and appropriateness to incidents. I feel I have developed the ability to now recognise new leadership styles, be proactive in enabling such styles and ensuring situational awareness whilst leading or contributing during any incident. 
My development in this leadership area reflects Kolb’s (1984) experiential learning cycle, particularly through reflecting on past incidents and experiences and adapting my approach appropriately. 

During probation, I developed several leadership strategies that I now use more deliberately. One key strategy is to conduct an early assessment and choose the best approach. When there is an immediate risk, I use a direct approach and give clear instructions. When possible, I involve others and take a collaborative style. This progression came with time. I was at first less confident in assuming leadership, especially with more experienced officers.

Communication has been a big area of growth for me. In response to policing, it must be clear, concise, and purposeful, especially in high-pressure moments. During this incident, I focused on simple, relevant communication, making sure information was shared without complexity. This helped the team stay coordinated and reduced confusion. In my experience, strong communication is key to both leadership and teamwork.

Teamwork was crucial during the incident. Officers might not regularly work together, but teams must form quickly and work well. This links to Tuckman’s (1965) stages of group development, which in policing often happen fast due to operational needs. In this incident, good teamwork came from clear communication and flexible leadership.
Reflecting on the incident, a main challenge was balancing control and collaboration. Being too directive can limit input, while too much collaboration during risk can delay decisions. Adjusting my approach during the incident helped me balance this. Still, this remains an area for growth. Each situation brings its own challenges.

During probation, I have gained more confidence in taking leadership when needed. At first, I often let more experienced officers take charge and hesitated to give direction. Experience and feedback helped me become more confident in supporting others, even when not the most senior officer. This shows that leadership in policing is based on competence, communication, and adaptability—not just rank.
There are still areas for improvement, especially in building confidence in complex situations and managing diverse opinions within a team. I also see the value of learning more about leadership theory, as it helps with reflection and performance improvement.

The Code of Ethics (College of Policing, 2024) underpins leadership in policing, particularly regarding professionalism, respect, and integrity. Throughout this incident, I ensured that my interactions with colleagues and members of the public were professional and respectful. This is essential not only for maintaining standards but also for shaping perceptions of leadership. Your ability to demonstrate flexibility in leadership style within a response policing context. By adapting my approach from directive to collaborative as the situation changed, I supported effective decision-making and teamwork. The incident also demonstrated how leadership strategies develop over time through experience and reflection. As I continue in my role, I aim to further develop these skills, recognising that effective leadership is an ongoing process that requires adaptability, communication, and continuous learning.









Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
ANSWER: 
Coaching and mentoring are fundamental components of professional development within policing, particularly within structured programmes such as the Police Constable Degree Apprenticeship (PCDA). As a response police officer within South Wales Police completing my final year of probation, I have experienced the impact of both formal and informal coaching and mentoring on my development, performance, and professional identity. This review critically examines how mentoring and coaching have supported my learning, contributed to meeting personal, professional, and organisational goals, and enhanced my ability to perform effectively within the workplace. It will also consider relevant coaching and mentoring theories, alongside the role of feedback in supporting development.
Throughout my probation, my tutor constable has played a important role in supporting my development through guidance, feedback, and reflective discussion. In the early stages of my training, I relied heavily on direct instruction and observation, often asking for reassurance before making decisions. However, as my experience developed, the nature of this support shifted from directive guidance in the direction of a more facilitative coaching approach. Rather than being provided with answers, I was encouraged to think about my own decision-making, consider alternative approaches, and justify my actions. This transition reflects the distinction between mentoring and coaching, where mentoring is often associated with guidance grounded by experience, and coaching focuses on developing an individual’s ability to think critically and independently (Parsloe and Wray, 2000).
One of the major benefits of coaching and mentoring has been the development of my confidence and professional judgement. Within response policing, officers are frequently required to make decisions in ever-changing and uncertain environments, often with limited information. Through reflective discussions with my tutor constable, I have been able to analyse my actions, identify areas for improvement, and develop a more structured approach to decision-making. This is consistent with Schön’s (1983) concept of reflective practice, which emphasises the importance of learning through reflection on experience. For example, following incidents involving vulnerability or safeguarding, I have engaged in debriefs where I have been encouraged to consider not only what actions I took, but why those actions were appropriate and how they could be improved. This process has played a key role in developing my ability to apply professional judgement more confidently.
Coaching models such as the GROW model (Whitmore, 2009) are particularly relevant within policing, as they provide a structured framework for development. The GROW model focuses on identifying goals, understanding current reality, reviewing options, and determining the way forward. Whilst this model has not always been applied formally, elements of it have been evident in discussions with my tutor constable. For instance, following incidents, I have been encouraged to identify what I was trying to achieve (goal), reflect on what happened (reality), consider alternative approaches (options), and identify how I would approach similar situations in the future (way forward). This structured reflection has supported my ability to learn from experience and apply that learning to future situations.
In addition to formal mentoring, informal learning from colleagues has also played a significant role in my development. Policing is essentially collaborative, and much learning occurs through observing others and engaging in informal discussions and situations. More experienced officers have provided insight into different approaches to policing, particularly in relation to communication, conflict management, and decision making. This reflects the concept of social learning theory (Bandura, 1977), where individuals learn through observation and interaction with others. From my experience, observing how different officers manage similar situations has helped me to develop a more flexible and adaptive approach to policing.
Coaching and mentoring have also supported me in meeting personal, professional, and organisational goals. On a personal level, I have developed greater confidence, resilience, and self-awareness. Initially, I found certain situations challenging, in particular those involving confrontation or high levels of emotion. However, through ongoing support and reflection, I have developed more effective communication strategies and a greater ability to manage these situations. Professionally, I have developed a stronger understanding of legislation, policy, and operational procedures, alongside the ability to apply this knowledge in practice. Organisationally, my development is consistent with the expectations of South Wales Police and the College of Policing, particularly in relation to professionalism, ethical behaviour, and effective decision-making.
The role of feedback has been crucial to this development. Feedback has been provided through a range of methods, including formal assessments, informal debriefs, and day-to-day interactions. Effective feedback is essential in identifying strengths and points for improvement, supporting continuous development. According to Hattie and Timperley (2007), effective feedback should answer three key questions: “Where am I going?”, “How am I going?”, and “Where to next?”. In my experience, feedback has been most effective when it is specific, timely, and constructive. For example, following incidents, receiving immediate feedback on my communication or decision-making has allowed me to evaluate my performance and make adjustments in future situations.
I have also developed my ability to receive feedback constructively. Initially, I found critical feedback challenging, as it often highlighted areas where I felt less confident. However, through experience, I have come to recognise feedback as an opportunity for development rather than criticism. This shift in perspective has been important in supporting my growth as a police officer. Additionally, I have begun to provide feedback to others, particularly newer colleagues, which has further reinforced my own learning. Providing feedback requires clear communication, empathy, and an understanding of how to support others’ development, all of which are important skills within policing.
From a critical perspective, whilst coaching and mentoring have been highly beneficial, there are limitations within operational policing. The demands of response policing, including time pressures and high workloads, can limit opportunities for structured coaching and reflection. Debriefs may be brief or informal, and there may not always be time for in-depth discussion. This highlights the importance of taking personal responsibility for reflective practice, ensuring that learning continues even in the absence of formal support. Additionally, the quality of coaching and mentoring can vary depending on the experience and approach of the tutor constable or colleagues, which may impact the effectiveness of development.
Despite these limitations, my overall experience of coaching and mentoring has been positive and has played a significant role in my development throughout probation. I have developed greater independence in decision-making, improved my communication skills, and gained a deeper understanding of the complexities of policing. This development reflects the broader aim of the PCDA programme, which is to produce competent, reflective, and professional police officers.
Reflecting on my three-year probation, coaching and mentoring have been essential in supporting my transition from a novice officer to a more confident and competent practitioner. I have developed the ability to reflect on my actions, learn from experience, and apply that learning to future situations. This aligns with the concept of lifelong learning, which is central to professional practice within policing.
In conclusion, coaching and mentoring are essential elements of professional development within policing, supporting learning, performance, and progression. My experience has demonstrated the value of both formal and informal support in developing confidence, decision-making, and professional judgement. Whilst there are challenges in applying structured coaching within operational environments, the importance of reflective practice and feedback remains central to development. As I move beyond my probationary period, I will continue to engage in reflective practice and seek opportunities for ongoing development, recognising that learning within policing is continuous.
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