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[bookmark: _GoBack]How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.


This essay will aim to both critically evaluate and reflect how the placement school has developed one aspect of its school development plan (SDP), by considering the actions the school has undertaken and evaluating if any impacts have occurred. Both Estyn, 2018 and My Local School, 2018 highlight how placement school has 294 pupils aged three to eleven years on roll, which includes 38 part-time pupils in the nursery and eight pupils with mild to moderate learning difficulties who attend the specialist teaching facility. 

Around 32% of pupils are eligible for free school meals. This is well above the average for Wales of 19%. The school identifies 54% of pupils as having additional learning needs, which is higher than the national average of 21%. Furthermore, a total of £197,994.33 is allocated to the school from various grants and resources, and this includes funding for pupil deprivation grant (see appendix 1).

Within the SDP, there are five priorities stated, however for the purpose of this essay I will be focusing on priority five; that being to work with multi-agency partners to reinforce the school as community centred, focusing on supporting individuals and their families (see appendix 2). 

The Education Authority, 2019 express how a school development plan is a strategic plan from improvement. Therefore, effectively it should bring together, in a clear and simple way, the schools main priorities, and the way in which the school will aim to raise their standards, the resources dedicated to these and also incorporating the key outcomes and targets it intends to achieve. 
Furthermore, the ‘Every School a Good School’ policy, 2010 emphasises that the school improvement plan is the responsibility of the individual school, and how best placed to identify areas for improvement, and also to implement changes that will result in better outcomes for the pupils. The Welsh Government, 2014 also indicate how school development plans set out actions a school will take in order to improve learners’ outcomes. Both the Welsh Government and Hariyati, 2014 convey how the SDP will be informed by the regular self-evaluation a school undertakes of its own performance and data, which will then contain the school’s improvement priorities, that being short and long-term targets.
Furthermore, Gov.uk, 2018 and Brighthouse, 2013 also have close connections as they highlight how the SDP supports schools in order to develop their leadership, staff and curriculum and improve overall results and performances of the school. 
The Welsh Government, 2014 highlight how there are a number of stages in relation to the SDP stage 1 through to stage 4. Stage 1 being self- evaluation, stage 2 being strategic planning, in order for the school to develop its planning to be as effective as possible, including involving all school partners and stakeholders. Stage 3, this is where the school will start to make any improvements/ take action, therefore put into practice the actions and strategies outlined within their SDP. Finally, then getting to stage 4. This is where a school will review the impact. It is suggested by both the Department for Education and the Welsh Government, that the school should be taking the SDP as a live document, whereby it is monitored rand reviewed regularly, and The Department for Education, 1998 convey the importance of analysing and evaluating the school’s steps within the SDP as they can then see any improvements, if any, being made. 
Furthermore, throughout the Welsh Governments School development plans, 2014, and the Gov.uk, 2018 it indicates the importance of sharing the SDP with the wider community in order to share the school’s plans on how they envisage improvements to be made within the school.

Furthermore, as the essay is focusing on priority 5 of the SDP that being; to work with multi-agency partners to reinforce the school as community centred, focusing on supporting individuals and their families (see appendix 1), it is essential to understand the literature surrounding this chosen area. 
The Department for Education, 2014 indicate how building stronger links between schools and their local communities can bring a range of benefits to numerous people. Furthermore, expressing how in particular it can have positive impacts on the children and young people’s educational achievements. Therefore, highlighting their commitment in building stronger links between communities and the schools they serve. Additionally, the Welsh Government (2015) express how developing community partnerships and multi-agency working can be beneficial to both the school and wider community. The convey how schools do not exist in isolation- they are a key part of a network, and also express how there are many positive aspects of a school working with the wider community including;
· Strengthening the school’s family engagement 
· Strengthen the school- enrich the curriculum 
· Make positive contributions to community life- develop community cohesion, contribute to adult learning
· Estyn/ SDP links- community engagement is highlighted within the inspection framework 

Therefore, this could show that there can be a number of benefits of working with the local community. However, it can also be suggested that there could be difficulties in engaging the local community within school life. 
Similarly, the Welsh Government (2014) indicates that what happens outside of school can play a significant part in how well a child performs during school time, therefore indicating the significant role family and community can play within which the child and schools operate. The Joseph Rowntree Foundation report, 2013 highlights how schools need to discover innovative ways to engage with families and their communities, and step in to mitigate the impact where learners are not well supported. But also indicates that it can be challenging to do so, especially as there is a link between socio-economic status and the amount of parental engagement (Higgins et al, 2013). The OECD, 2011 expressed how there is a close relationship between parental engagement and children’s academic performances, therefore highlighting the importance of out of school links. However, Estyn reports that learners from disadvantaged backgrounds are more likely to have parents/carers who are not involved in their child’s education and who also have negative experiences or perceptions of schooling. Therefore, expressing how in deprived areas schools can find it increasingly challenging to involve parents/ carers and the wider community into school life.

It could be suggested that schools which reach out and have these good links with the community tend to have positive impacts on educational outcomes, which can come from a range of things including; contextualising learning; improving a number of key skills, supporting parents and carers to understand what their children are learning within the school setting, but also how to help them flourish; and finally, to provide positive role models (Fitzgerald et al, 1991).


Within the SDP, there are a range of other processes which a school needs to undertake in order to be fully aware of the overall impact that particular recommendation will have on the school, these include the understanding of self-evaluation, data analysis, involving stakeholders, strategic planning, and measuring any impact (Department of Education, 2010).

The priority which is being focused on in detail throughout this essay is priority 5- to work with multi-agency partners to reinforce the school as community centred, focusing on supporting individuals and their families (see appendix 1). 
Within this priority the school have identified essentially how they will attempt to achieve this recommendation. Under this target there is a range of data which indicates how the school will achieve this. Firstly, there is the information regarding the most recent Estyn report, 2018. This information expresses how both parents/ carers value the wide range of family engagement programmes and these are an exceptional part of the school’s day- to- day work. However, it is essential that the school continues to develop this area, especially as it is highlighted as a priority, to work with multi- agency partners. 

Following that, the SDP expresses what action points are going to be undertaken in order for the school to achieve success within that priority. It indicates how the school will create an engagement room in September 2019, in a recently vacant classroom, to serve host to multi- agency professionals who will support the wider community (see appendix 3). This will be made possible by staff of the school and volunteers of the local community, whereby the head teacher will be overseeing this and reporting updates to the school governors. It also expresses on the SDP how the isn’t any cost with initiating the engagement room as it has been formed from a vacant classroom, and also cost neutral for the groups to commence within the engage room, apart from establishing a learning resource. This is where £200 has been allocated for literacy and numeracy board games (see appendix 3).


Multi-agency partners will be available to parents and guardians within the school in order to reach out to families in order to offer empathy and support to the wider community. This is a great idea of engaging the wider community into school life, by welcoming external links into the school in order to target the families who need their support. All multi-agency staff are fully trained in their area of expertise, therefore providing an excellent opportunity for the wider community to engage with the school. The multi-agency partners include a stay and play group, family and faith group, housing and community support, PSCO groups, ALN coffee groups and also learning resources and nearly new clothing facility for parents/ carers to access weekly (see appendix 3). 
The UNCRC, 2019 express throughout article 28 and 29, every child has the right to an education which allows every child to enable their full potential. Therefore, these multi-agency groups have the ability to do so, by providing numerous opportunities for the local community to flourish, for example upskill parents/carers from the introduction of these groups. 
Furthermore, both the Department for Education (2014) and Optimus Education (2018) also have similar views as they express how community use of school premises can have multiple benefits to the school, its learners and the wider community as it can provide a range of opportunities to the school and the wider community which may not have occurred otherwise. 

Overall, this could be identified as a positive to the school, as the engagement room has the ability to encourage a wide number of the local community into the school, creating great links, without costing the school a huge amount of money to do so. 
On the other hand, this does not mean the wider community will engage with these groups on offer and benefit from them. Interestingly, the Welsh Government (2009) also highlight that it can be challenging to engage parents and the wider community in school life for a number of reasons which can include; time, previous bad experiences of school and even poor understanding of education as a whole. Also, Welsh Government (2014) express the challenge of parental and community engagement, especially within a deprived area due to the ‘general’ negative perceptions and experience of schooling, however importantly highlighting this will not be the case for all. 

Therefore, it could be suggested that it would be beneficial to understand the parents and carers of the wider community as expressed throughout Welsh Governments community focused schools document (2009). It expresses how it is vital to understand the needs of the local community as they can vary so dramatically. The school are trying to achieve this, however it has been stated how the numbers which attend the group have fluctuated dramatically, after talking with a number of the leaders. It could be a suggestion to attempt to promote the groups in a number of ways to increase numbers, for example, create multiple social media accounts to promote the groups. Additionally, they could distribute leaflets around the local community and ask them what support they would like to see provided within the school in order to try and raise group numbers. Play Group WA (2019) express how the correct promotion of a group can certainly raise numbers and there are many different ways in doing so, which can even include some form of open day. The school could look to incorporate something like this in order to attempt to raise numbers and attract the wider community to the school.
Furthermore, as the engagement room was only initiated in September 2019, there has been no data collected from the school in order to identify if there has or has not been any benefit in implementing these multi-agency partners within the school’s agenda. As stated in the SDP (see appendix 4) it expresses how there will be agencies to monitor the effectiveness of the provision ‘across 2019-2020’, however it does not state how often or in fact what type of data collection if any they are going to gather. Therefore, it could be suggested to ask the current parents/ carers their views on the provision provided and if any improvements could be implemented, especially as the provision provided is aimed at supporting them. 

 Another area of this priority is for all staff members to engage in quality CPD in the field of trauma, ACES, county lines and resilience (see appendix 4). The majority of these CPD opportunities take place within inset days across October and November 2019, however for the occasional ones the school have identified within the SDP how they will either get cover from current school staff, or have supply staff in costing £150 per day (see appendix 4). Obviously, there would be a cost implemented with supply staff, however it is identified across academic literature the importance of CPD for all teachers, therefore potentially highlighting that this could be seen as a necessity.
The school also identified that all the staff members will have a CPD log so it can be evaluated and discussed throughout ADDS sessions. 
Both the British Educational Suppliers Association (2017) and the National Education Union (2019) indicate the importance of CPD. They both have similar views that it essential that all practitioners keep up to date with any industry developments, as it gives the opportunity for teachers to learn new techniques and strategies which can be utilised to enhance everyday learning and teaching (Bates and Watt, 2016). 

Within the schools SDP, it highlights how staff will self-evaluate within ADDS sessions with their CPD logs. Whereby they will reflect on their current practice, identify any strengths and address areas where improvements need to be made in order to boost the learning and teaching within the school (The Department of Education, 2010).
Evaluation is key within the school’s action plan, as highlighted within the SPD. They evaluate the effectiveness of the CPD training days as a whole school, and the SDP indicates how throughout the spring and summer of 2020 how there will be a range of opportunities to monitor professional learning with the implementation of presentations and meetings with a range of stakeholders (see appendix 3 and 4). 

However, the school does not currently have any data analysis for this particular area as it is set to be reviewed throughout the spring and summer of 2020 as highlighted throughout the SDP. Therefore, this could be seen as a negative aspect as these CPD days were undertaken throughout October and November 2019. Data could have been collected and analysed after these days had been undertaken, especially as all staff undertook these days. Therefore, suggesting how data could have been collected and analysed earlier than stated on the SDP. Additionally, then leading to the implementation of measuring any impact from this. This has not currently been something the school has been able to do as results were not being analysed until the summer 2020. It could be suggested that weekly evaluations could be implemented across the school in order for all staff members to continue in strengthening their knowledge regarding the areas relating to their CPD training. 

To conclude, it has been evident to analyse the all competent work in which the school undertakes in order to attempt meet the targets within their SDP. Within the schools SDP it highlighted how they were to work with multi-agency partners to reinforce the school as community centred, focusing on supporting individuals and their families, and I feel this has been a real success, with the introduction of the engagement room whereby numerous support groups are on offer to support the local community, but also the CDP opportunities all staff members undertake, showing great team spirit and dedication to enhancing their knowledge.

Furthermore, from undertaking this research I will take away critical knowledge needed in order to be the most competent practitioner possible. Throughout a variety of academic literature, including Welsh Government and Department of Education documents I had an insight to how involving the community within school life can have numerous beneficial impacts, however from actually carefully analysing my placements schools SDP and also having the opportunity to experience community links first hand, I have most definitely realised the positive impact it can have on both the school and the wider community. 
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