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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	1. Keep developing your criticality. When you read things, question it, find evidence or other literature that may not have the same ideas. This website may help you. 
	In this essay I have critiqued the sources I have referenced, explaining why different sources arrive at different conclusions. 

	Targed/Target 2
	2. Expand your use of sources to include a wider range of literature. It is sometimes a good idea to check some journals that have been referenced from good articles you have found. This will deepen your understanding of the topic and help your criticality at the same time. 
	I have read more widely in this essay, and used a range of sources to construct my arguments. 

	Targed/Target 3
	N/A
	N/A

















Introduction

This essay will investigate a school’s development of one priority for improvement, as identified in its school development plan (SDP). In line with ethical guidance from the British Educational Research Association (BERA, 2018), this essay will refer to the school as School A to protect its anonymity.  School A (2023) is an English medium primary school, with 15% of pupils eligible for free school meals (FSM), 3.5% having additional learning needs (ALN), and 7% speaking English as an additional language (EAL). This essay will focus on School A’s (2023, p. 7) priority to ‘further improve writing across the school’. The school’s aim is to build on pupils’ ‘good’ foundation of writing skills by developing their abilities to engage in independent, extended writing tasks (School A, 2023, p. 7). The school’s plan is structured around the introduction of the Talk for Writing scheme (School A, 2023). However, scholars have noted that strategies for school improvement often have little impact, a phenomenon known as the implementation gap (Harvey and Kamvounias, 2008). Therefore, this essay will explore literature on school improvement to identify features of meaningful planning and strategies. It will also analyse literature on the development of literacy skills in education to assess the potential of Talk for Writing to impact pupils’ outcomes. The essay will then discuss, analyse and evaluate School A’s strategy to improve writing, making recommendations for further actions where appropriate. 

Literature Review

The Welsh Government (2014; 2022) has provided guidance for SDPs. SDPs are to address the ‘national priorities’ of literacy and numeracy, as well the reduction of poverty’s impact on attainment (Welsh Government, 2014, p.3). However, SDPs should be structured around the specific needs of individual schools, and should involve staff, governors and other key stakeholders such as parents and pupils (Welsh Government, 2014; Welsh Government, 2022). SDPs should outline a plan of improvement covering three years and should be updated annually through ongoing self-evaluation (Welsh Government 2014). Furthermore, the Welsh Government’s (2022) framework for school improvement makes distinctions between self-evaluation, accountability, and transparency to the public. This essay will now explore literature relating to effective practices for school improvement.
Both the Welsh Government (2014) and the inspectorate for Welsh schools (ESTYN, 2023; ESTYN, 2023) have stated that self-evaluation underpins school improvement. They argued it enables schools to meet the specific needs of the pupils and communities they serve (ESTYN, 2023; ESTYN, 2023; Welsh Government, 2014). Furthermore, they have argued that self-evaluation should be an ongoing process in which staff analyse their experiences in the classroom (ESTYN, 2023; ESTYN, 2023; Welsh Government, 2014). This emphasis on self-evaluation has led ESTYN (2024) to end the categorisation of schools by quality of performance, which, it argued, diluted schools’ focus on meeting their pupils’ needs. The guidance from the Welsh Government and ESTYN is supported by theorists, who have proposed that the improvement of learning experiences is most effectively achieved through analysis of existing practices, conducted by staff throughout schools (Allen, Evans and White, 2021; Argyris and Schön, 1996; Aubrey and Riley, 2022; Deming, 2000; Dewey, 1899; Dewey, 1916; Tripp, 2012). Moreover, guidance from the Welsh Government (2014) and ESTYN (2020) has stressed the importance of involving staff in developing strategies for improvement through effective training and positive cultures of collaboration. Doing so helps schools to ensure that all staff are able to collaborate under a shared vision of success for the pupils (ESTYN, 2020; Welsh Government, 2014). 
However, an internal focus on practices within an organisation may prevent practitioners learning from partners and stakeholders. It is worth noting that England’s inspectorate, OFSTED (2019), has persisted with categorisation, arguing that it provides schools with clarity over expected standards. OFSTED’s report (2019) highlights the importance of working with external partners to enhance the process of self-evaluation. This aspect of improvement has been neglected by some theorists of learning, who have focussed on analyses of experiences within the classroom (Allen, Evans and White, 2021; Argyris and Schön, 1996; Deming, 2000). However, Bronfenbrenner (2005) explored the wider relationships between pupils, schools, and the local and national contexts in which they are situated. Consequently, he was able to delineate the significant impact that relationships between schools, parents, communities and broader institutions have on learning experiences (Bronfenbrenner, 2005). Yet OFSTED (2019) has not addressed the work of theorists who have argued that schools should tailor strategies for improvement to the specific needs of their own pupils; nor has it addressed effective alternatives to categorisation implemented in other countries (Allen, Evans and White, 2021; Argyris and Schön,1996; Aubrey and Riley, 2022; Deming, 2000; Dewey, 1899; Dewey, 1916; ESTYN, 2024; Tripp, 2012). Conversely, the Welsh Government (2022) has introduced the Schools as Learning Organisations model to enable practitioners to engage with their stakeholders, as well as other partners in education, with the aim of achieving improvements. Such collaboration forms part of Welsh Government (2014; 2022) guidance for SDPs, which states that pupil and parental voices, as well as those of the wider community, should have an input into school improvement. Examples demonstrate the positive impact that parental and pupil involvement in school improvement can achieve. In particular, schools have been able to improve pupil development by communicating effectively with parents and providing them with resources to support pupils’ learning (ESTYN, 2020). Another school was able to enhance pupils’ confidence and engagement by providing them with a choice of topics to investigate in class (ESTYN, 2019). Moreover, the guidance states that schools should work with regional consortia and local authorities to identify strategies for improvement (Welsh Government, 2022). Thus, effective collaboration across key partners and stakeholders, as well as within organisations, is key implementing positive change.
This literature review will now address strategies for developing literacy in order to provide context to School A’s plan (2023) to improve writing skills across the school. The school’s plan to address this priority is structured around the Talk for Writing scheme (2024), which focusses on improving independence in writing by familiarising pupils with texts through speaking and reading. Specifically, pupils investigate a style of writing through three phases of ‘imitation, innovation, and invention’ (Talk for Writing, 2024). They begin by using a story map to learn to speak the text out loud, whilst imitating the author’s grammatical and structural techniques (Talk for Writing, 2024). They then collaborate with the teacher and their class to write texts, before finally creating their own text individually (Talk for Writing, 2024). Much of the scheme is supported by theorists, who generally agree that speaking and reading underpin independent writing skills, and that detailed class discussions and analysis of literary techniques should precede independent extended writing tasks (Cremin, 2009; Dawes, 2008; Wray, 2006). Moreover, Talk for Writing provides resources and guidance for developing writing skills in a wide range of subjects (Corbett, 2010; Corbett and Strong, 2011). Therefore, it has potential to meet the Welsh Government’s (2022) aspiration to develop literacy through the Cross-Curricular Literacy Framework. However, the scheme has received criticism from researchers who found it made little impact on pupils’ writing and suggested that speaking texts aloud did not benefit older learners (EEF, 2017). Furthermore, although the scheme’s strategies are largely supported by theorists, these authors do not address Talk for Writing specifically (Cremin, 2009; Dawes, 2008; Wray, 2006). Therefore, these strategies may not be unique to the scheme, meaning Talk for Writing may not necessarily lead to improvements in practice. The scheme may also constrain pupil creativity and agency, which have been identified by researchers as essential to maximising attainment in writing (Cremin, 2009; Dawes, 2008; Wray, 2006). The scheme prescribes model texts for study, preventing teachers and pupils selecting texts that may better engage their interests (Pennington, 2021). Overall, the scheme is largely supported by literature on developing literacy skills and aligns with the Welsh Government’s (2022) Cross-Curricular Literacy Framework. However, its blanket emphasis on learning texts through speech, coupled with its prescriptive range of texts, may constrain its potential for developing pupils’ independent writing skills. 
Developing an Action Point
The school’s process for improvement involved self-evaluation conducted by staff throughout the school, who used appropriate data to assess the pupils’ needs. This enabled the school’s Literacy Lead and the senior leadership team (SLT) to recognise pupils’ struggles in completing extended writing tasks independently (conversation with Literacy Lead, 2024). Specifically, the school’s leadership received this feedback from teachers (conversation with Literacy Lead, 2024). Teachers also reported that this impeded pupils’ progress across subject areas, with pupils unable to use appropriate literary techniques in lessons such as History and Geography (conversation with Literacy Lead, 2024). Furthermore, the SLT and the Literacy Lead reviewed workbooks of pupils throughout the school and conducted learning walks in which they assessed pupil engagement with writing tasks (conversation with Headteacher, 2024). By assessing the work and engagement of their own pupils, and sourcing the views of teachers, the school identified a priority for improving its provision of learning experiences. The school’s last inspection did not record a need to improve writing in the school (ESTYN, 2015). However, through self-evaluation, the school has since identified extended writing as a key area for improvement. School A’s (2023) assessment reflects the specific needs of its pupils. With small numbers of FSM, ALN, and EAL pupils, School A (2023) found that most pupils could benefit from building on a strong foundation of literary skills by developing their extended writing. Furthermore, the school’s SDP (2023) includes plans for further self-evaluation. The Literacy Lead and the SLT will continue to monitor workbooks, conduct learning walks, and talk to teachers about the scheme’s impact (School A, 2023). This will help the school assess the impact of the scheme on pupils’ writing skills. 
School A has also employed effective methods of collaboration. As well as sourcing the viewpoints of its teachers, it has collaborated with partner schools (conversation with Literacy Lead, 2024). The Headteacher visited schools who use Talk for Writing to discuss the scheme’s impact (conversation with Literacy Lead, 2024). During these visits, they reviewed books from before and after the scheme was introduced (conversation with Literacy Lead, 2024). They found significant potential for the scheme to improve writing skills (conversation with Literacy Lead, 2024). However, the scheme’s impact on schools in different local contexts will not necessarily translate to School A. Also, improvements in partner schools may result from changing practices not currently employed by School A. Nevertheless, visiting these schools enabled the Headteacher to identify potential for Talk for Writing to help pupils develop their writing skills. Furthermore, Talk for Writing will provide training days for teachers to give them the skills they need to implement the scheme (School A, 2023). By providing this training, as well as continuing to source the views of teachers, the school is well-placed to cultivate a shared vision of progression for the school. School A also collaborated well with its governors. It included them in the process of identifying the priority to improve writing by holding meetings and involving them in learning walks (conversation with Literacy Lead, 2024). This transparency was essential to the introduction of Talk for Writing, as the governors were reassured of the scheme’s potential for impact and felt comfortable approving its funding (conversation with Literacy Lead, 2024). However, School A has not engaged in extensive collaboration with parents and pupils (conversation with Literacy Lead). Discussions with these stakeholders do not feature in the school’s (2023) plans to evaluate the scheme. Consequently, parents may struggle to support pupils’ learning at home. Furthermore, the school may struggle to provide texts that engage pupils’ interest and creativity, and to discern which aspects of the scheme the pupils find helpful. 
Reflection, Evaluation and Conclusion
School A has been largely successful in developing an action plan for improving writing in line with guidance for SDPs and literature on school improvement. School A’s priority to develop extended writing skills was not informed by its latest ESTYN inspection. Rather, it was informed by self-evaluation and reflection on the needs of pupils who are generally proficient in reading and speaking but could benefit from improving their writing skills. By evaluating learning through reviews of workbooks, conducting learning walks, and talking to teachers, the school has been able to identify the pupils’ need for improved literacy provision. By involving teachers closely in the improvement process, through soliciting their feedback and providing them with training, the school has cultivated a shared vision and enthusiasm for the new scheme. Furthermore, through engagement with partners in education the school has been able to identify a strategy, in the form of Talk for Writing, for improving pupils’ writing skills in accordance with the aims of the Welsh Cross-Curricular Literacy Framework (Welsh Government, 2022). The new scheme can assist the school in developing learners’ extended writing skills across subject areas. Significantly, many of the strategies Talk for Writing prescribes are supported by works on literacy development (Cremin, 2009; Dawes, 2008; Wray, 2006). In addition, by implementing its action plan, School A will be able to monitor the scheme’s impact, and is well-placed to make adjustments based on teacher feedback and reviews of learning conducted by senior staff. The school has also collaborated well with partner schools, from whom it has gained evidence of the efficacy of the scheme and included governors in its process of improvement, gaining full support for its action plan.
However, the school could further involve pupils and parents. The school has not sourced the views of parents (aside from the governors) or pupils on the pre-existing literacy provision, nor does it have plans to seek their feedback on the Talk for Writing scheme. Guidance on school improvement emphasises the importance of involving both pupils and parents in the process of school development (ESTYN, 2023). By making the scheme more transparent to parents through digital and in-person communication, the school would be able to tailor literacy provision to facilitate parental engagement with pupils’ learning. For example, the school may find that parents would benefit from information and learning packs. The school could also improve its plan by allowing pupil voice a greater input. Literature has shown that Talk for Writing’s emphasis on learning texts through speech is not necessarily appropriate for older primary age pupils (EEF, 2017). In addition, the scheme’s prescriptive provision of texts does not align with theorists’ work showing the importance of providing pupils with freedom to explore texts that engage their interest (Cremin, 2009; Dawes, 2008; Wray, 2006). By actioning class discussions about literature, interviews with pupils, and questionnaires, the school could gain valuable information on the value that speaking the texts holds for older learners. Pupil voice could also help the school identify literature that engages the curiosity and creativity of pupils throughout all age groups. 
To conclude, this essay has explored literature on school improvement, finding that ongoing self-evaluation, involvement of stakeholders and collaboration are key to making impactful changes to pupils’ learning. It also showed that Talk for Writing has potential to improve the literacy skills of primary age pupils. However, the literature has revealed that some aspects of Talk for Writing may not be efficacious. Its prescription of texts may constrain pupil creativity and engagement, whilst its emphasis on learning texts through speech may not benefit older learners. The essay has analysed and evaluated School A’s action plan for improving extended writing skills through Talk for Writing. School A’s plan largely aligns with literature on school improvement. Specifically, it is founded on analyses of the specific needs of its own pupils and makes provision for extensive collaboration between staff in the school, and with partners such as governors, experts in Talk for Writing, and other schools that use the scheme. However, the school could further involve pupils and parents in the action plan. By discussing the scheme with parents, School A could provide resources to aid engagement with literacy at home. Furthermore, the school could encourage pupils to reflect on their learning and to contribute to plans for future learning, particularly by allowing them to choose texts to study. By doing so, the school could encourage pupil engagement and creativity, whilst using pupil feedback to analyse the efficacy of the distinct features of the scheme. 
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