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Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
The Oxford English dictionary defines well-being as “the state of being comfortable, healthy or happy” (Unknown, 2020). This definition is very generic and does not give us an insight into the well-being of students, the following definition is suggested from the Australian Catholic University after their 2008 report into approaches that help student well-being. “Student wellbeing is defined as a sustainable state of positive mood and attitude, resilience, and satisfaction with self, relationships and experiences at school” ([ACU], 2008).  This suggests that there are a number of factors that affect student well-being and all of them need to be taken into consideration when preparing activities to improve student well-being within a school.
Mindfulness is defined as “the quality of being present and fully engaged with whatever we’re doing at the moment – free from distraction or judgement and aware of our thoughts and feelings” (Headspace, 2020). Mindfulness is done through a number of activities, including meditation to control breathing and be aware of how we breathe. 
Mindfulness sessions help children in a number of ways, firstly they help pupils mental well-being by helping them to self-regulate their emotions and to develop their empathy skills which will help them build good relationships with others. Mindfulness also helps to manage and combat stress and anxiety by helping the pupils to sit quietly and calmly for a few minutes to clear their heads and rationalise their thoughts. Another benefit of mindfulness is that it has been shown to increase levels of concentration in pupils, this is because the sessions teach them how recognise that they have lost focus on the task at hand and that it is okay to go off task as long as you guide yourself back once you have noticed. This will lead to an increase in academic progression as the pupils will be more focussed on the tasks set by the teacher, they will complete more work and therefore develop the skills needed to progress.
Pupil A is an 8 year old female who finds it difficult to concentrate for extended periods of time and often sits daydreaming in class. Pupil A regularly has arguments with classmates and becomes very agitated if her peers do not want to play with her at breaktimes, she often has emotional outbursts in the class which disrupts other learners. Pupil A is developing well intellectually for her age, she is able to complete most activities in class with very little help, although she struggles to do group work as other members of the class are reluctant to work with her due to her outbursts. 
Erikson has developed 8 stages of psychosocial development (Erikson, 1950) that range from birth to 65 years or older. Progression through these stages is purely dependent upon age, they are rigid stages. During each stage a person must overcome a psychosocial crisis to attain a particular personality trait and basic virtue, if each stage is successfully completed the person will develop a healthy personality. The first crisis they must overcome is trust vs mistrust this occurs from birth to 18 months old, if the baby’s needs are consistently met then they will develop trust and gain the virtue of hope. The second stage occurs between 18 months and 3 years old, the child needs to exercise will and learn to do things for themselves otherwise they will doubt their own abilities. The third stage occurs between the ages of 3 and 5 years and the basic virtue that the child gains is purpose, the child needs to initiate tasks and carry them out otherwise they will feel guilty about their efforts to become independent. At 8 years old pupil A is in the fourth stage of development, this stage is based upon the psychosocial crisis of industry vs inferiority and has the basic virtue of competency. Within this stage of development pupils are coping with new learning and social demands, the child’s peer group becomes a larger source of their self-esteem. This is why it is important to help pupil A learn how to self-regulate her emotions in the hope that she develops better friendships with her peers to boost her self-esteem. Also so that she succeeds in this stage to develop a healthy personality and the basic virtue of competence.  
[image: ]Shown below is a table that shows all 8 stages of Erikson’s psychosocial development: (Unknown, 2020)

Another theorist discusses a number of stages that a person meets throughout their lives. Maslow’s hierarchy of needs (Maslow, 1943) is a pyramid of five stages, the first two stages are physiological and safety needs consisting of food, water, warmth and security. Maslow’s theory suggests that a person cannot move onto the next stage without first acquiring the needs of the previous stage. Therefore the first two stages of physiological and safety needs must be met before a person can move on to acquiring belongingness and love needs in the third stage. The third stage consists of building trust with people, developing friendships and becoming part of a group. Presently pupil A is not fulfilling the needs of this third stage as she is not building friendship groups as she cannot effectively control her emotions. The mindfulness sessions will help her to fulfil this stage of needs because they will help her to become more aware of her own emotions and also how her actions are affecting other people’s emotions. Therefore she may be able to build stronger friendships with her peers and fulfil this stage in order to progress onto the esteem needs stage of the pyramid. 
The difference between Erikson’s and Maslow’s theories is that Erikson’s stages are very rigid, they happen between two ages and then you move onto the next regardless of whether you met the previous stage. Where as Maslow’s theory is very flexible, there are no set ages that you must meet each stage, though you must fulfil the needs of a stage before moving onto the next stage. Maslow recognises that some people may never reach the later stages of his theory as they must complete the previous stage before moving on. 
The school that pupil A attends has a school-wide approach to promoting good pupil well-being with short mindfulness sessions every day. Every class tries to fit in at least five minutes of mindfulness activities every day, often these are not completed due to uncontrollable situations that may occur within the school day. The school-wide mindfulness sessions are developing the pupils health and well-being skills in line with the new curriculum for Wales being introduced across schools in Wales currently (Government, 2019). The health and well-being area of learning and experience (AoLE) focusses on various aspects of well-being, including physical, social, and emotional well-being along with building healthy relationships. Mindfulness in particular helps to develop emotional well-being as the pupils learn to understand their own emotions, be empathetic of other people’s emotions and ultimately learn how to self-regulate their own emotions using a strategy that works for them. Developing these skills will also help to build healthy relationships as they will develop their empathy skills and learn how to help other people when they are feeling a certain way. The pupils will learn how to control their emotions and calm down when angry, this will stop as many arguments occurring and stronger friendship groups will be made. 
The school have decided that pupil A could benefit from some additional mindfulness sessions on a 1-to-1 basis with her classroom TA. Pupil A’s extra mindfulness sessions will take place in a quiet room outside of the normal classroom once a week for an hour, this will take place over a full term of approximately 12 weeks. The aim of these extra sessions is for pupil A to develop her ability to control her emotions which in turn may stop her from getting into as many arguments with her classmates and help to develop good friendships that in turn will help her to progress further intellectually. The Mindfulness sessions will also help pupil A to develop her ability to concentrate for longer periods of time as the activities are designed to help her attention. As her concentration levels increase, she will be able to complete more tasks in class and ultimately progress further in her learning. Some examples of activities that pupil A will take part in during her mindfulness sessions include a mindfulness jar, this activity will help her to understand how sitting quietly for a couple of minutes will help her to control her emotions and make better decisions. This will come in useful for her when she falls out with someone on the playground, instead of lashing out and calling the other person names she can sit quietly for a couple of minutes and then go over to try and resolve the situation calmly and without lashing out.  
Some limitations to these extra mindfulness sessions are that the class teacher will not have a TA for an hour of the week, which may affect her lesson planning. Also other pupils in the class will suffer because they won’t be able to gain extra support from the TA while she is out of class doing the mindfulness sessions. Pupil A will be missing out on an hour of learning every week, if for example her mindfulness sessions coincide with the class’ weekly P.E sessions then pupil A’s physical development may not progress. In other words, while pupil A’s emotional well-being is progressing another area of her development may suffer as she is removed from classroom lessons for the mindfulness sessions. 
Throughout the term of extra mindfulness sessions, pupil A’s parents will be kept informed about the types of activities that she is undertaking. The school thinks that it is important for her parents to be involved in the process as they had also noticed that she was struggling to make friends with her classmates. The aim of getting her parents involved is that they will continue to do the activities with her at home throughout the term and also once the extra sessions in school have finished. This will help pupil A to further develop all the skills that she is gaining through the mindfulness sessions ad will help her to progress further in her learning and develop stronger friendships. 
To track how pupil A is progressing with self-regulating her emotions, the classroom staff will monitor her outbursts constantly and track whether they are decreasing in frequency. Along with monitoring how often the outbursts take place, they will also monitor how long they last and whether pupil A can get her emotions under control herself. The hope is that pupil A will learn to self-regulate her emotions so that the outbursts happen less frequently and when they do occur that she can calm herself down quickly without disrupting the class too much. Also, as she develops the skill of self-regulating her emotions the playground staff will monitor how she deals with playground fall outs and how frequently they occur. The aim is that there will be fewer arguments on the playground as she becomes integrated as part of the group and that when arguments do occur pupil A will know how to regulate her emotions to calm down and deal with the situation sensibly. 
As the mindfulness sessions continue to take place, the classroom staff will also monitor pupil A’s progress in focussing herself back onto the task set. As pupil A often sits daydreaming in class, the aim is that from her mindfulness sessions these daydreaming episodes will become less frequent and that they will be shorter in length as she develops the skill of noticing that she is off track and refocussing herself on the task at hand. Developing this skill will help pupil A to progress further in her learning, this is because she will be able to complete more tasks with her increased concentration levels. as she completes more tasks she will be gaining more knowledge and understanding and therefore progressing further with her learning. 
[image: Zone of Proximal Development – educationjunkieblog]It is vital that pupil A learns how to control her emotions more so that she can actively participate in group tasks without having to be removed from the class for clashing with her group. (Vygotsky, 1978) discusses a theory called the Zone of Proximal Development (ZPD). This theory suggests that although a child may be able to learn quite a bit independently, they would be able to learn a lot more if they worked with a More Knowledgeable Other (MKO). This MKO would provide scaffolding so that the child can access more information and develop their learning further. Shown right is an image that shows the theory of the ZPD clearly: (Hetwina, 2015)
If pupil A is able to better control her emotions and work as part of a group then she will benefit from the More Knowledgeable Other and Zone of Proximal Development as she will be able to progress further in her learning with the scaffolding from the MKO. They would be able to help her understand certain aspects of information more easily and access a greater depth of knowledge and understanding for the topic. Also, she will be able to help other pupils in the class as she will be able to become the MKO for certain topics and help to scaffold learning for other pupils in the classroom. Being able to engage in these tasks will be very beneficial to pupil A as she will be able to progress a lot more in her learning. 
Piaget developed 4 stages of cognitive development; sensorimotor stage, preoperational stage, concrete operational stage and formal operational stage. These stage are discussed by (McLeod, 2018) on the Simply Psychology website. Here they talk in depth about the four stages and how each child will go through the stages in the same order, none of them can be missed, although some people will never reach the later stages. This is because every child goes through the stage at their own rate, although there is a rough age guide. 
The first stage is the sensorimotor stage, here the main goal of the stage is object permanence this is knowing that an object still exists even if it is hidden from view. This first stage occurs from birth until around 2 years old. The second stage is the preoperational stage, here the children develop the skills of thinking symbolically, they begin to understand that one thing can stand for something other than itself. The child’s thinking at this stage is very egocentric. This stage typically occurs between the ages of 2 and 7 years. The third stage is concrete operational, here the children begin to use logical or operational thinking, they can work things out in their head rather than physically trying to work it out. Also they start to understand that something stays the same quantity even though the appearance has changed, this is known as conservation. This stage typically occurs between the ages of 7 and 11 years. The final stage Piaget proposed was the formal operational stage, this stage typically occurs from the age of 11 into adulthood. During this stage people begin to think abstractly and can logically test hypotheses. 
According to Piaget’s theory as pupil A is 8 years old, she should be in the concrete operational stage of her life. However, there are still some elements of the preoperational stage showing in her personality, for example, she is still quite egocentric and finds it difficult to think about other people’s feelings and emotions. This is why mindfulness is important for pupil A, it will help her to become more empathetic and think of other people’s feelings so that she doesn’t upset them. As she becomes less egocentric through the mindfulness sessions it will help her to progress into the concrete operational stage fully and onto the formal operational stage with time. 
(Bruner, 1966) proposed three modes of representation, these are similar to Piaget’s 4 stages of cognitive development. The three modes discuss how child learn in various ways and how the way they learn changes with age. Bruner’s first mode of representation is the Enactive stage, this occurs from birth to 1 year old and corresponds with Piaget’s sensorimotor stage. Bruner states that in this stage thinking is based entirely on physical actions, the child learns by doing rather than thinking. This happens because a physical action is encoded in the brain and stored in the memory of the child. For example, shaking a rattle. The second stage that Bruner suggested is the Iconic stage which occurs between the age of 1 and 6 years old. During this stage information is stored as icons, or sensory images, these icons are usually visual however they can also be icons that use hearing, smell and touch. This stage indicates why it is often helpful to have a diagram or illustration when learning something new. The final mode of representation is the Symbolic stage, this occurs from age 7 onwards and corresponds with Piaget’s concrete operational stage of cognitive development. In this stage information is stored as symbols or codes for example, language, mathematical symbols and music, these symbols are flexible and can be classified, ordered and manipulated. This is different to physical actions and icons as they are not flexible and cannot be altered from what they represent. Although the three modes of representation has ages at which they are acquired, from that age onwards they are always used, for example riding a bike, sewing or mowing the lawn are all done through the Enactive mode but are done much later if life than 1 years old. 
(Dreikurs & Grey, 1968) developed a logical consequences theory based upon making sure that punishments are logical to the behaviour. For example, if a child is fighting on the playground, their punishment would be that they were not allowed on the playground for a period of time. They also discuss how teachers can help children to explore why they behave in certain ways, what triggers certain behaviours and how to avoid these triggers. Pupil A would benefit from this intervention as it would help her to recognise what causes her outbursts and how she can help to reduce the frequency in which they occur. Also it would be beneficial for the class to know what pupil A’s triggers are so that they understand and try not cause her to have an outburst. 
After pupil A has completed her 12 weeks of mindfulness sessions it is important that she continues to use the techniques she has learnt to help her control her emotions. Her class teacher and TA will have to remind her to use the techniques when she starts to get agitated in class so that she doesn’t revert back to her old ways of having a lot of outbursts in class.
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