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The multi-agency approach for promoting the welfare and safeguarding of children and young people presents both significant benefits and challenges. This essay will explore these aspects by focusing on the procedures and recent developments in safeguarding and child protection practices in Wales. Multi-agency working is key to effective safeguarding and child protection (Sidebotham et al., 2016). A child is defined as an individual under the age of 18 under Section 3 of the Social Services and Well-being (Wales) Act (2014) (Welsh Government, 2014). The multi-agency approach in Wales is an amalgamation of individuals who promote their expertise to safeguard the welfare of children and their families. Professionals have a legal duty to safeguard all children, as “safeguarding is everybody's business” (as cited in Social Care Wales, 2025; Wales Safeguarding Procedures, 2020; Children's Act, 2004). It is vital that practitioners collaborate and share relevant information regarding the child to gain a full overview of the child's unique situation to ensure they have a coordinated approach to best support them and their families moving forward (Department of Education, 2023; Wales Safeguarding Procedures, 2020). Multi-agency working brings professionals together from a range of agencies with the aim of achieving best practice in sharing information and working together in a coherent manner (Laming, 2009, as cited in Harris and Allen, 2011). This way of multi-agency working will aid professionals to address the needs of a child and their families from a holistic perspective and can enable all professionals involved to contribute to a plan of action to achieve an outcome which meets all of the child and family's needs in a child-centred manner (Bronfenbrenner, 1977; Rogers, 2000; Gasper, 2010 as cited in Walker, 2018; School A, 2024; Welsh Government, 2014; 2021; 2022a; Wales Safeguarding Procedures, 2020, UNICEF, 2024). Education settings in Wales have a legal duty to adhere to the Welsh Government Guidance ‘Keeping Learners Safe’ (2022c) and Section 175 of The Education Act (2002) concurrent with their own Safeguarding Policy (School A, 2024). Additionally, collaborating with other multi-agencies to ensure there is a robust system in place to safeguard all learners (Walker, 2018; School A, 2024; UNICEF, 2024; Welsh Government, 2003; 2022a; 2022b; 2022c; UK Government, 2023). This is an example of Bronfenbrenner's ecological theory (1977), as he suggests five systems, each of which has the ability to inhibit or enhance a child's growth (as cited in Park et al., 2022).
There are three models of multi-agency working in Wales. Firstly, a multi-agency panel which provides a meeting place for practitioners and professionals to congregate and share information to establish a coordinated strategy to support an individual and families. Regular meetings involving joint information sharing and joint assessments implementing a child-centred approach (Rogers, 1951 as cited in Rogers, 2000). Each practitioner who forms the panel plays an important role and will focus on their particular area of expertise to carry out their assessment and provide relevant feedback to the panel (Walker, 2018). The child's voice, along with their families, must be heard in all decision-making about the child, and their views must be considered while creating the best possible assistance to fulfil their specific requirements (Franklin & Sloper, 2005, as cited in Bolin, 2018). Children become active members of the panel. This coincides with Articles 12 and 13 of the United Nations Convention on the Rights of the Child (1989), which mandates children have the right to participate in decision-making influencing their lives (UNICEF, 2024). Also articulated through the seven core aims of the Well-being of Future Generations Act (2015).
By adopting a child-centric approach with the child's best interests at the heart of all practitioners' links to Bronfenbrenner's Ecological theory (1977). As Bronfenbrenner’s (1977) proposes, the outcomes for the child concerned will improve when the child and all practitioners work in harmony. The child can feel empowered when meaningfully involved with decision-making and aid them in gaining a deeper understanding of their unique situation (Walker, 2018) and increase their self-esteem (Coyne, 2006, as cited in Vis et al., 2010; Welsh Government, 2003; 2014; 2015; 2022a; 2023; Wales Safeguarding Procedures, 2020; Education Act, 2002; Equality Act, 2010). The multi-agency panel has many benefits, such as there being no need for a permanent base or infrastructure, as the organisations in turn host the meetings. Additionally, professionals are skilled and trained through their home organisation; therefore, there are no extra costs for training (Walker, 2018). Conversely, Parsons (1999) identified significant challenges of multi-agencies such as physical attendance due to time constraints, different approaches and training, funding, and pay grades. These can all hinder effective collaboration between professionals (as cited in Robinson et al., 2005; Jahans‐Baynton, 2022) and lead to less favourable results for the child and their families (Walker, 2018). Moreover, children often highlighted that opportunities to engage with decision-making regarding their future were often suppressed (Van Bijleveld et al., 2015; Bell, 2002; Bessell, 2011; Leeson, 2007, as cited in Bolin, 2019) and repeatedly delivered in a “procedure-driven, child unfriendly environment” (Van Bijleveld et al., 2015, p. 136, as cited in Bolin, 2019).
Secondly, the multi-agency team fosters a proactive approach with a stable structure and shared responsibility for safeguarding children, young people and families (Department of Education, 2023; Welsh Government, 2003; 2014; 2015; 2021; 2022a; 2022b; 2022c; Wales Safeguarding Procedures, 2020; Bronfenbrenner, 1977; UNICEF, 2024). For example, the Flying Start Team supports the development of young children up to four years in deprived areas of Wales. They provide early intervention services such as health checks, family support and speech and language programmes to enable all children to have the best possible start in life and flourish as individuals (Welsh Government, 2003; 2015; UNICEF, 2024; Bronfenbrenner, 1977; School A, 2023; 2024; Department for Education, 2023; Gasper, 2010 as cited in Walker, 2018). This method provides a clearer, concise way to communicate and share relevant information about the child. Training is undertaken together, which creates a synergistic environment that enhances positive results for the child and their family. Preventative measures that the multi-Agency Team adopt are paramount to safeguarding children and families; these measures could potentially prevent a safeguarding concern from transferring to a child protection issue. However, not all preventative needs are met due to lack of funding to pay for the staff and resources needed to put the interventions in to accommodate the child and their families. This will inevitably have a negative impact on their wellbeing and future educational outcomes and trajectories (Lewis, 2024).
Unlike the previously described multi-agency team and panel, the third model of multi-agency working is an integrated service. This refers to bringing together a range of relevant individuals who represent their organisations expertise and join together at one location, usually held in a community hub, including in educational settings. Often promoted by ‘Facebook’, ‘ParentMail’, email, and other visible posters at local schools/shops and the wider community to make people aware of what is happening in their local community hub. The Integrated Service hosts, supports and addresses a wide range of issues in terms of prevention and early intervention in a universal approach. For example, ‘Springboard’ offers various free courses and training for parents, families, and the wider community to attend in the local area catering for all needs such as family support, literacy, numeracy and life skills. Springboard (funded by the Welsh Government) encourages children and families to attend their fun, creative sessions to gain new skills and confidence. With their overall aim to create new opportunities in a safe, positive, non-judgemental, non-stigmatising environment (Springboard, 2024; School A, 2023; 2024; Welsh Government, 2003; 2015; 2016; 2022c; Wales Safeguarding Procedures, 2020; UNICEF, 2024). The course could be simply parents reading stories to their children or teaching parents how to implement phonic strategies at home, which can have a profound impact on children's engagement with both reading and well-being (Lonigan, 2004, as cited in Gavora, P., 2016). This can enable the child to be more emotionally developed in early years compared to their peers (Baker, 2013, as cited in Gavora, P., 2016) and have better overall school achievements. Integrated services encompass effective, trustworthy relationships with home-school life around the child. This is an example of Bourdieu's Social and Cultural Capital Theory (1986), as having these meaningful connections with peers, parents and the wider community can amplify children's success (Lareau, 2015, as cited in Graham et al., 2021). There is considerable evidence to suggest that when a child, parents and professionals collaborate effectively, the results can be beneficial for all involved (Solvason and Winwood, 2024). Moreover, the integrated team is also a constructive way for parents themselves to upskill their own attributes by providing parents with additional skills to build confidence and help their children to brighten their future (Springboard, 2024; Lave & Wenger, 1991 as cited in Harris and Allen, 2011). Notwithstanding promoting inclusivity to access these vital integrated services, people still feel stigmatised and may feel they do not need the integrated services provision, even though they may well benefit from engaging with people in their community. As research shows, social interaction can play a pivotal role in addressing community disparities (Marmot 2010, as cited in Rabaiotti, 2024). Additionally, pay structure within the integrated service can prevent the integrated service from being successful, as professionals are on different levels of pay, which leads to a lack of understanding of exactly what is expected of them (Curry et al., 2005; Ellet et al., 2003; Weaver et al., 2007; Yankeelov et al., 2009 as cited in  Barbee and Antle, 2011).
Despite the multitude of multi-agency working measures in place, unfortunately some children have lost their lives through serious failings of the system. For example, the Serious Case Review of 8-year-old Victoria Climbié (2000), which highlighted there were a total of twelve missed opportunities to safeguard Victoria. These missed opportunities were by various professionals, including the police, social workers and hospital staff, due to a lack of communication and failing to share critical information. Sadly, Victoria passed away due to extreme physical and psychological abuse even though there were numerous multi-agency connections with Victoria and her family (House of Commons, 2003; Laming, Lord et al., 2003). Victoria's passing resulted in significant reform to child protection processes including the creation of the ‘Every Child Matters’ framework (2003). The Welsh Government Green Paper ‘Every Child Matters’ posits children must be “Safe, healthy, enjoy and achieve, make positive contributions, and achieve economic well-being" (as cited in Pecker et al., 2009, p.124) regardless of their background or socioeconomic status (Welsh Government, 2003). Additionally, in 2004, informed by Lord Laming’s report, further amendments were made to the Children Act (1989), which encouraged multi-agency working and early intervention. All agencies have a legal “duty to promote and safeguard the welfare of children and young people and to protect them from actual or likely harm” under Section 11 of the Children Act (2004). Furthermore, the establishment of a Children's Commissioner in England and the creation of Local Safeguarding Children's Boards (LSCB’S) were introduced along with a nationwide database (Children Act, 2004).
The Munro Review of Child Protection (2011) emphasised the importance of multi-agency working and early intervention, which led to more recently the establishment of Multi-agency Safeguarding Hubs (MASH) in Wales. MASH provides safeguarding services from both the local council and professionals in the community at one venue. “MASH is the single point of contact for all safeguarding concerns” (Bridgend County Borough Council, 2023). It ensures joint sharing of information is of the highest standard by all parties involved. Referrals can be made by members of the public and any professional. MASH offers opportunities to achieve a higher standard of safeguarding for all vulnerable children and adults by equipping professionals with better access to information, enabling them to make informed decisions. This collaborative approach empowers professionals' protocols to protect the most vulnerable children and adults from harm at the earliest convenience (Bridgend County Borough Council, 2023; UNICEF, 2024; Welsh Government, 2003; 2014; 2015; 2021; 2022a; 2022b; 2022c; 2023; Wales Safeguarding Procedures, 2020; Bronfenbrenner, 1977; Walker, 2018). 
 
 
Conclusion 
The multi-agency working approach in Wales continues to offer significant benefits for promoting the welfare and safeguarding of children and young people. A child-centred approach, integral to multi-agency working, enables professionals to address diverse needs, build confidence, and improve outcomes in education, mental health, and overall wellbeing. However, challenges such as insufficient communication, funding shortages, and difficulties in coordinating meetings among professionals at one location prove difficult. It is apparent that certain parts of multi-agency working need immediate attention to forestall any further serious case reviews of safeguarding children and young people from occurring. Finally, addressing these challenges through improved consistent training, strengthening ways to share information and following evidence-based practices is crucial for enhancing the effectiveness of multi-agency safeguarding arrangements in Wales to ensure optimal outcomes for children and families. 
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