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Appendix A 
OBSERVATION / FIELD NOTES 
Record 1
	Date of observation: Tuesday 27th September 2022
Time of lesson: 13.20pm - 14.10pm
Year group: Year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context

This observation involved observing a Year 7 Biology class (bottom ability set) which took place straight after lunch (13.20pm - 14.10pm).


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The critical incident observed involves an interaction between the teacher and a Year 7 pupil who couldn’t find their phone at the start of a biology lesson which took place straight after lunch. The general environment was quite busy as the students were starting to come in and settle down. One student sat down and almost immediately became distressed. Almost instantly, and without the student asking for help, the teacher came straight over, and in a very calm manner, asked if everything was okay. The student told the teacher that they couldn’t find their mobile phone. The teacher remained calm and reassured the student. The teacher told the student to stop frantically searching for their phone as that probably wasn’t helping and then asked the student to check their pencil case which was on the desk. The phone was not in the pencil case, so the teacher asked them to slowly check each of their pockets in order. The phone wasn’t in the pupil’s pockets, but the teacher remained calm and asked the student to slow down and check their school bag one compartment at a time. Within seconds, the student found their phone and very quickly settled down and got ready for the lesson.  

This is a critical incident because the teacher went on to use blended learning later on in the lesson (students needed to use their mobile phones to gather information to fill out a table, to scan QR codes and to complete a quiz activity), so if the student didn’t find his phone at the start of the lesson, his ability to complete and engage with these tasks would have been compromised and his learning would have suffered.  


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Why did the teacher respond calmly? 
· Helping the student find their phone had the potential to cost the teacher valuable teaching time and could have compromised the learning of the whole class – issue solved quickly and before all students had entered the classroom and settled down so in this particular circumstance, this wasn’t a problem. 
· How did the teacher’s reaction affect the student’s ability to learn and social, emotional and physical wellbeing?
· Can be linked to Maslow’s hierarchy of needs – In order to learn and reach their full potential (self-actualization), a student must have their basic physiological needs met, they must feel safe and secure (both physically and mentally), they must feel a sense of love and belonging, they must feel valued and worthy (self-esteem).
· Linking in with Maslow – Teacher promoting the emotional, physical and social wellbeing and development of the pupil as well as aiding their cognitive development.
· Use of blended learning and technology in the classroom – if the student didn’t find their phone, they wouldn’t have been able to complete some of the tasks
· QR codes – an effective teaching tool? 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The lesson took place straight after lunch and the general environment was quite busy as the students were starting to come in and settle down. There were lots of distractions as a lot of the students were talking loudly amongst themselves, a few students were late to arrive and some of the students were quite rowdy/energetic upon entering the classroom.

























Appendix B
OBSERVATION / FIELD NOTES
Record 2
	Date of observation: Monday 26th September 2022
Time of lesson: 10.50am - 11.40am
Year group: Year 8


	Where and When: Context of the observation – subject/AOLE, general classroom context

This observation was a Year 8 French lesson. The lesson was the third lesson of the day and started at 10.50am and finished at 11.40am, taking place just after breaktime. Before the lesson started, the students were waiting in the corridor just outside of the classroom. The corridor was very busy, loud and it was full of students rushing to get to their lessons on time.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

This critical incident involves the use of a brainteaser starter activity at the start of lesson following breaktime. As students were coming into the classroom following the buzzer to signal the start of lesson 3, the teacher greeted the students and asked them to take their seats and settle down. Upon entering the classroom, students were slightly disengaged and chatty.
Once all the children had entered the classroom and as they were starting to settle down and take their seats, the teacher put a brainteaser on the Smartboard (see image below).  The starter activity/challenge was based on previous learning and the topic the class was currently studying (sports/hobbies). 
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The teacher went onto say, “whilst I do the register, see if you can work out what to do. No worries if not, I will explain the task once I've finished taking the register”. 

Once the register had been taken, the teacher then demonstrated how to solve the brainteaser by working through the first question the board. The teacher broke the task down into smaller components and methodically walked the student through the first example. Firstly, the teacher said, “write down the days of the week. Pens down when you have finished”. Once all of the students had completed this (as indicated by putting pens down), the teacher moved onto the next step. The next step involved the teacher asking the students to look at each day on the graph and work out how Sarah and Lucas feel about the sports on each day. The teacher then asked the students to identify the terminology in the text which corresponded to this. The teacher highlighted the important pieces of information as she talked through it to show and tell the students how to complete the activity. Once the teacher had completed the first day, she then worked through one more example (with class input) before leaving the students to do the rest of the task themselves. The teacher told the students they could work in partners and also said that students can raise their hands if they are stuck or if they have any issues. 

After a few minutes, the teacher jumped back in and provided extra support for students who were struggling. This involved talking through the task again but asking students for the answers rather than giving them herself. Towards the end of the task, some students had finished before others so the teacher said that if the pupils needed help, they could ask those who had finished. The teacher concluded the task by going through the brainteaser with the class. Not all of the students had finished, but the teacher asked them to do it wither her if this were the case.

This is a critical incident because the teacher managed to shift her students from being disengaged to engaged before starting the main section of the lesson. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Why did the teacher use a starter activity? 
· Why were the pupils loud and slightly unsettled coming into the lesson? - It followed on from breaktime - Did this have an effect? 
· How can student engagement be improved in the classroom?  
· How do brainteaser activities promote engagement and encourage learning? 
· The teacher took a social constructivist approach (Vygotsky) – she encouraged students to work collaboratively to solve the brainteaser and she also used scaffolding to guide students who were struggling to understand/complete the task – why are these approaches effective? Are there alternative approaches that could be used too?
· The starter incorporated cross-curricular skills (e.g., graphs) - what is the benefit of this?


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· The lesson took place straight after breaktime
· Prior to the lesson, the corridor outside of the classroom was very busy and packed tightly with children (some were lining up for lessons, some were not)






Appendix C 
Record 3
	Date of observation: Tuesday 27th September 2022
Time of lesson: 9.40am - 10.30am
Year group: Year 7


	Where and When: Context of the observation – subject/AOLE, general classroom context

This lesson was a Year 7 History lesson which took place just before breaktime. The students were fairly well behaved, but levels of engagement varied across students and throughout the lesson.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

This critical incident involved dealing with multiple technological issues during a Year 7 History lesson which was taking a blended approach to learning and was primarily reliant on the internet, iPad, Microsoft Teams and Microsoft PowerPoint. The aim of this lesson was to record information collected in the previous lesson in a digital and collaborative manner using a shared Microsoft PowerPoint document on Microsoft Teams using iPads provided by the teacher. The iPads were all fully charged and in full working order, but this was the first time the teacher had used iPads with this class, and it was first time the students had to log onto Microsoft Teams in order to access and edit a shared document. Despite giving clear and simple instructions, most of the students struggled to sign in for many different reasons (i.e., lack of internet connection, not entering the correct email addresses, the iPad not being on the right setting, issues with ID authentication). The teacher and teaching assistant did their best to help each student who couldn’t log on, but helping each student individually was very time consuming.  
After twenty minutes, at least five students still hadn’t logged onto the iPad. By this point, some of the students who had logged on earlier had finished, and those who could not log on were getting increasingly frustrated and distracted. The teacher realised that a lot of the pupils were going to struggle to log on and complete the task before the end of the lesson and responded to the pupils’ behaviour by telling the students to work in pairs with one pupil reading out the material for the logged in pupil to type up on the correct slide. The teacher also said that students could use their phones to log in if they worked. This kept both the logged in pupils and struggling to log in pupils engaged and also encouraged collaborative working.
At the end of the lesson, I spoke to the teacher who said that this was the first time he had used iPads with the class so he was anticipating a lot of issues and would rather spend the whole lesson getting the students online and familiar with the apps at the expense of learning so that they can complete other online activities seamlessly in future. 
This is a critical incident as technological issues compromised the learning of some of the students in the class, but it also shows how the teacher is trying to incorporate blended learning into the classroom. Digital competency is now a mandatory cross-curricular skill as it will help prepare students for the modern world, so it is important that students are able to work digitally, and that digital device are used across various lessons. 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Why did the teacher use blended learning for this lesson? 
· Why did the teacher react to the tech issues in this manner? 
· How did the way the teacher handle the tech issues affect the students learning? 
· Can be linked to Vygotsky’s Social Constructivism – use of collaborative, self-directed learning  
· Blended learning in the classroom – what are the merits and challenges? 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· The classroom environment was slightly chaotic because the majority of students had some sort of tech issue in relation to completing the task.  
· A teaching assistant was present in the classroom, and she seemed to have a good knowledge of how the iPads and MS Teams worked and thus was able to provide assistance when necessary.  
· The tech issues varied widely and thus it took the teacher and teaching assistant a long time to solve each pupil’s technological issue individually. couldn’t log into MS Teams, access the shared document  
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