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Project title
An investigation of an early years setting’s practice with regards to children going through transition from one room group to another
Literature review
Transitions for children and young people have long been of considerable interest, especially since such experiences can have powerful and long-lasting effects on academic outcomes.
(Gutman et al., 2003)
· According to O’Connor (2017) transitions can involve a major change in a child's life and through the early years system of service for them. This can be shown through the child going through different rooms, such as the baby room to toddler room and so forth. Brooker (2008) relates that having life transitions can have a purpose in children's development.
· Forming an attachment towards the child and practitioner can be important when in the early years setting. Butcher and Gersch (2014) relates that Bowlby's attachment theory can consider an emotional development between carer and child for the importance of the holistic development of the child.
Aims of project
· The aims of this research is to observe and note the practices of early years’ practitioners towards settling in transition children into 2-3 year old room from the toddler (age 12 to 23 months old) room in a nursery setting in England, over a one month period. 
· The objective was to explore the practice of up to 5 full time practitioners, who work in 2-3 year old room, interacting with one transitional child. Gov (no date) relates that full time work is when people work over 35 hours in a week, therefore myself as the researcher can not be part of the research due to working there part time. The Practitioners would recommend one child to do the research. 
Methodology
· The observations would be done at least once a week. They would start when the child comes into the room and would last 5-10 minutes. Podmore and Luff (2012) comments that it’s a tool that gives data towards the process of people it being embedded.
· To maintain the ethics of the research there would be consent forms for the setting, practitioners, child’s parent and the child would be verbally witnessed by the gatekeeper which was the child’s current key person.
· Throughout the research, all the participants are anonymous because of Data Protection Act 1998. Ford (1999) agrees that the law states that people’s general information is to be kept protected.
· The information would be handwritten field notes in a notepad, which would be transferred on to a password protected laptop. However, this would be completed when the researcher would finish for the day in the setting. To keep the raw data protected it was kept in a locker for which the researcher had the key. Telegraph (2012) addresses that having passwords devices or locker places are necessary towards protecting the information of the research in hand.
Challenges
· When starting the research, two full time members of staff in the room could not take part in the research due to one losing their job and the other being on maternity leave. 
· The only practitioner who was working there full time that gave consent was the child’s new key person.
· The observation was completed seven times over the one month period, but two of those times, the child was not in the setting.
· Being the researcher whilst being the practitioner at the same in the setting sometimes affected part of the activities.
· The child who was part of the research was flexi time in the setting.
What is flexi time?
· According to workingmums (2012) flexi time is when the child is in the setting to fit around their parents work pattern as well as space in the setting.
· However, for the research this means the child would be in the setting for different amounts of days in the week. In addition, if the child was in for half a day or for a full day it can affect the attitude of the practitioner’s practice towards the child. For example, coming in the afternoon to the room all the children would be asleep and the practitioner would have more time with the child, compared to the morning which would be busy because of doing group activities with other children.
· The child varied their time in the setting from 2 days to 5 days a week in the room. Furthermore, the child was in different days in the setting as well, which meant inconsistency of when the child was going to be in the 2-3 room.
Observations
· Throughout the time period the child did not have a peg photo to show their identity in the 2-3 room.
· However, the key person did make the child a placemat for when they have snack, lunch and dinner.
· Due to the high amount of children in the 2-3 room, the practitioner sometimes could not be with the transitioning child. Especially because the key person currently has 17 key children to look after in the room.
Park
· This was the first time the child had come to the 2-3 room and went straight on an outing to the park in the morning. The child was in the room for half a day.
· Key person was supporting the child when stuck on the park equipment such as the climbing wall so that the child could go on the slide.
· Key Person: “That’s okay if you want to do it”
· Key person went down to the child’s level and tried to bring other children involved in the game.
· Key Person: “Let’s play some football”
· When playing football, the child started to cry because they lost the ball
· Key Person: “(Child’s name) are you okay?”
· The child did cry again about the ball but the key person was with other children doing an activity on the field.
Child in before key person
· Half a day in the morning
· Key Person: “Morning”
· The Key person spoke to other staff members who were in 2-3 room that day. Practitioner was giving eye contact to other staff members to show that they were listening to what was said.
· The key person did not talk to the child through this observation. This was due to the room leader telling the practitioner to go on planning. In addition, the child was focused on an activity with other children in the room.
Circle time
· Full day
· The practitioner was getting all the children involved with the songs by waving at each child “Good Morning”. Likewise, when singing ‘wheels on the bus’ the key person was asking questions about what was on the bus.
· Key Person: “What songs shall we sing?”
· Once the another song was finished “What song you want to do?”
· However, the child was not listening to their key person “(child’s name) go find your seat”. This was repeated to them in at the child’s level
· At the end of Circle time “Shall we wash our hands?”
Lunch time
· Full day
· The practitioner helped the child when they were stuck trying to eat their food. They went down to the child’s level and gave them eye contact. Once the child was not stuck, the practitioner sat next to them which resulted in the child being calm.
· When the key person left the child to get the pudding for everyone in the room, the child was watching where they were going.
· The child’s placemat was out so that they can see where they were sitting for lunch.
Dinner time
· Full day – starts in the room full time next week
· There was lots of talking between practitioner and child. This was due to the child was making a mess of their food so the key person sat next to the child. “Please stop” “Please be quiet”
· After dinner was completed, the child’s parent came in to pick up the child. Key person: “Who’s that?” The key person helped clean up the child. “Do your hands” “Hello (To Child’s parent)” Key Person spoke to the parent about the child’s day in the room with positive body language and eye contact to the parent.
· Key Person: “See you later (child’s name)”
· On the last observation of the research, the child’s peg photo was still not up and even the child’s parent asked about where the child’s peg is. In addition, there was none of the child’s work on display in the 2-3 room throughout the one month period.
· Henderson (2017) comments that there has been growing interest towards supporting practitioners giving an identity to children so it can be sustainable in the room. 
Discussion and recommendations
· Maintaining professionalism is important for the practitioner as well as for the welfare of the transitioning child, such as communicating and consistency of care.
· Welcoming the child into the room can show positivity in the room and make the child feel valued and part of it. Giving the child in the room a better sense of identify in the room so other members of staff in the room know about every child in the room and what their needs are.
· Throughout the time period, it showed that the key person and the child have a strong attachment towards each other to benefit the child’s holistic development and life skills in the future. Marrone (2014) relates to Bowlby’s theory about the bond to improve the child’s emotional wellbeing.
· Staffing in setting: not enough full time staff in early years settings which means there is more pressure on specifically current full time practitioners to do so much as well as maintain standards of care around the child’s health and wellbeing.
· Ratios between practitioner and child could be reduced. According to Goodhart (2008) the current ratio for children who are 2 years old is 1 practitioner to 4 children. This is too much of a jump towards the transitional period because of toddler room ratios being different which promotes more attachment for practitioner and child in that room compare to 2-3 room.
· [bookmark: _GoBack]More time with the children because of how much early years practitioners are pressured to do within the setting such as planning next steps for child as well as how many key children the key person has to look after.
· Practitioners reflecting on their practice towards transitional children in the way they communicate. Paige-Smith and Craft (2011) relates that it can benefit professional development which can adapt into changes from other practitioners in the room to be more cohesive.
· Hallet (2013) points out that working with early years children can be complex and high demanding but can also enrich the possibilities of a person’s future.
· However, the problem with these recommendations is that increased staffing would not be cost effective for the early years settings. 
· A higher standard of practitioners means that practitioners would need to earn more due to their childcare qualifations such as a degree. 
· According to The Guardian (2013) people who graduate with a degree start on an average salary of £20,000 a year. On the other hand daynurseries (2017) states that a current full time nursery nurse in Southampton can get a salary between £15,500 to £16,500 a year. This would show that working in the early years sector is not appealing to work in due to lack of money as a salary.
If doing the research again
· There were many limitations around the methodology such as writing the fieldnotes and watching what is happening in the 2-3 room at the same time, such as missing what was said by the key person and what is happening in the room.
· However, although video recording would have been more beneficial for the research, it would affect the ethics of the research such as needing consent of all practitioners and children in the setting for that day which would be more time consuming. In particular, when video recording in the 2-3 room there can be a maximum of 20 children and 5 staff.
· Another item which could have been improved was having more control of the research such as more full time staff in the setting and not part time staff when the child is in the room or setting.
· More time to explore with the research and observations on key person around transitioning child. Cohen et al. (2011) comments that research needs to have a balancing towards the possibilities with the work load of being complete in the required time.
Conclusion
· Practitioners in early years settings try to balance out time with children who are on transitions with other children and practitioners in the 2-3 room to form attachments with one another.
· Different care and practice is needed by the practitioners for the transitioning child when moving into a new room in a early years setting.
· Early years settings need to maintain the consistency of transitional children feeling valued in the setting as well as the room.
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