Element 1
Theoretical reflective models are characterised, by Clark et al (2009) as promoting a well-defined method, to guide the process of reflection in practice. Additionally, these models are occasionally identified as frameworks for reflection (Clark et al, 2009). The concept of reflection as a learning process evolves from educational theorists, such as Dewey (1938) and has been built on by many other significant theorists since (Jasper, 2003).
[bookmark: _GoBack]One key theorist for the last two decades is Kolb (1984), who created the cycle of experimental learning, which has formed the foundation of many models for reflective practice (Jasper, 2003). Within Kolb’s (1984) model the learner moves through a cycle of four stages which are, concrete experience, reflective observation, abstract conceptualisation and active experimentation (Nilson, 2010). Another well-known theoretical model is by Gibbs (1988) who, attempted to build on Kolb’s (1984) reflective cycle with two more added stages in the cycle. Gibbs (1988) formed a reflective cycle consisting of six phases, these are description, feelings, evaluation, analysis, conclusion and action plan (Johns, 2013). 
This paper will now aim to evaluate reflective models by Kolb (1984) and Gibbs (1988), giving regard to the advantages and disadvantages of each as means of efficient reflective practice, within the early years sector. 
Firstly, when comparing Gibbs (1988) model with Kolb’s (1984) model there are clear similarities and differences between the both. Similarities include both Kolb and Gibbs cycles imply that reflection happens in a series of specific steps (Bassot, 2016). Forrest (2008) explains having a series of questions to answer in an order, could be an advantage for practitioners and gives structure to novice practitioners. However, Forrest (2008) adds a reflective model is not essentially perceived as moving forward but is more a nostalgic process, which can be viewed as a disadvantage. 
There is noticeably a difference in the type of language used within each model. Bassot (2016) explains how many individuals find the precise questions in Gibbs (1988) cycle, effective in making the model workable and simple to apply to practice. In addition, Ashby (2006) provided an article discussing the uses of a number of reflective models that nurses could use, to reflect on situations. Ashby (2006) found Gibbs (1988) reflective cycle particularly easy to use during an incident, due to the simplicity of questions used. However, Hayes et al (2017) explains concerns that Gibbs’ (1988) model, is too simplistic for more complex processes. To look at Kolb’s words used at each stage, Moon (2013) explains one main problem about Kolb’s cycle is the misunderstanding and interpretation of each stage, due to the use of academic language. This could be a key disadvantage to the use of Kolb’s reflective cycle, as if an individual does not comprehend the model it will merely not be used.
Although much support has been presented for the usage of Gibbs’ model due to its simplicity. In an article by Middleton (2017) who presents common criticism’s surrounding reflective models, describes how Gibbs (1988) does not allow reflexive and detailed approaches, due to the simplicity of the format. Furthermore, Finlay (2008) argues that Gibbs (1988) model does not extend the prospect to move further than practice to explore principles, changes in practice and obligations to quality.
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Further similarities between Gibbs and Kolb’s reflective model’s, involve both thinking back to an experience that has happened to examine it in detail, with the intention that the findings will influence future experiences (Davies, 2012).
However one main difference as Brock (2015) explains, is that Kolb’s (1984) model has four stages and Gibbs (1988) model has six stages which may be more useful as it enables practitioners to move simply from a description of what has happened, to an analysis and then onto action points for the future and gives more structure (Davies, 2012).
In an article by Park and Son (2011) who used and tested different reflective models, such as Gibbs (1988) and Kolb (1984) to help instructors with the learning design of Social Media Sites, in an effective and flexible way. Park and Son’s (2011) results found that Kolb’s (1984) reflective cycle does not convey, how a learner will engage at each stage which, therefore, can cause ineffective usage of the process and viewed as a negative. However, Park and Son (2011) explained how Gibbs (1988) reflective cycle is more descriptive than Kolb’s, due to each stage having more detail and the stages can be adjusted, according to the purpose of reflection which is showed as a benefit in the results.  
Further flaws have been found with Kolb’s model as Ramsey (2006) states, Kolb’s reflective cycle is individualistic and does not include relationships with those involved, which can change a person’s actions and responses. Also, Kolb’s (1984) model is represented in a rational way to how individuals learn but, thoughts and feelings do not always present rationally and are significant to a person’s actions (Ramsey, 2006). Similarly, Hayes et al (2017) explains Kolb’s model lacks an acknowledgement of thoughts, emotions and values a practitioner has in a consistently changing environment. Gibbs (1988) shows to recognise the importance of thoughts and feelings, as one additional stage to Kolb (1984). 
To summarise, the main aim of this paper is to evaluate Kolb’s (1984) and Gibbs (1988), reflective models and consider their potential effectiveness in practice. Many researchers found Gibbs’ model more effective to use because of its easy to follow structure and basic stages. Although, critiques found that it was too simplified and not useful for complex situations. Kolb’s model demonstrated to not allow individuals, to give depth at each stage and consideration for thoughts and feelings. Results also found that the use of academic language in Kolb’s model, could be a barrier to the usage of the model, due to misinterpreting stages and a lack of understanding. After gathering and researching evidence of both models, I feel that Gibbs (1988) would be more effective to use in practice in the early years, instead of Kolb’s (1984) reflective cycle. Gibbs’ use of basic language to gather in-depth descriptions and information, through the stages makes it easier to include additional information, which may not have been recognised in Kolb’s model but could be detrimental, to the reflective process.
Element 2 – Briefing Paper
Introduction
This briefing paper is aimed at early years practitioners and intends, to highlight the importance of reflective practice to provide and maintain effective quality services, for children and families.
Reflective practice is urged in a broad range of professions (Davies, 2012). The main purpose for reflective practice is to provide enhanced quality experiences, for children and families (Hallet, 2013). Mann et al (2009) emphasises the need for practitioners to reflect on practice, as it enables individuals to evaluate and improve their own practice. Reflection has also been recognised, as a technique by which we can become efficient self-directed learners (Mann et al, 2009). There are many reasons reflective practice and thinking may be required, as listed by Brock (2015), including for enhancing professional development, improve the working with children, to provide quality provision and increasing practitioner awareness in situations. 
Evidence of the efficiency, of reflective practice is detailed by Sylva et al (2004) in The Effective Provision of Pre-school Education (EPPE) Project, which found that early years provisions were more successfully run, by critically reflective practitioners who are open to change and challenge. 





	

	
What is reflective practice?
Reflective practice is defined by Mann et al (2009), as the thinking and analysing of a situation or problem and assessing what has been learnt, from the situation. Lastly practitioners need to determine how it will shape future encounters and practice. Furthermore, Nutbrown (2012) explains practitioners who do not reflect on practice, is often evident in the quality of practice and practitioners are often resistant to change (Hayes et al, 2017).

Benefits and outcomes of reflective practice
Reflective practice provides beneficial outcomes to practice, children, parents and staff such as:
· Enhances quality practice
· Children’s individual needs are met
· Children’s self-esteem is enhanced
· A facilitating, motivating environment inside and outside
· Gives parents confidence in the practice provided to their children, as they can see changes and the service is high quality
(Pacey, 2016) (Lindon and Trodd, 2016).

Theories of reflection
Theorists surrounding reflection such as Dewey (1933) and Schon (1976), perceive reflection as a thought process and begins when, practitioners identify a problem within practice. 
Dewey (1933) describes reflection as the thinking, that consists of changing the way of processing a matter and giving it significant thought (Messenger, 2009). Dewey (1933) distinguishes three qualities and attitudes, required by practitioners to encourage reflective thinking. These are:
· Open-mindedness –being open to solutions which may be dissimilar from own perspectives (Pine, 2009).
· Wholeheartedness – Practitioners should be devoted, dynamic and passionate (Pollard, 2006).
· Responsibility – to be able to think about the effect of actions and inclination, to acknowledge those effects (Zwozdiak-Myers, 2012).
Schon (1976) hypothesised that the skill of reflecting on action, is required by practitioners to enable continuous learning. Schon’s (1976) theories of ‘reflection-in-action’ and ‘reflection-on-action’, represented the requirement for hypothesis in practice. Atherton (2011) explains reflection in action is to reflect during the situation, whilst in practice and reflection on action is looking back and reflecting on practice.



























An example of Kolb’s (1984) Experimental Learning Cycle.
[image: Image result for kolb learning cycle]
Development of reflective models – Kolb (1984) and Gibbs (1988)
Developed from Dewey (1938) is Kolb (1984), who developed a model called the Experimental Learning Cycle (Jasper, 2003). There are four stages to the model these are:
· Concrete Experience – The situation or problem which arises.
· Reflective Observation – reviewing what has happened and evaluating
· Abstract Conceptualisation – Making sense of the situation, a conclusion.
· Active Experimentation – Putting what is learnt into practice.
(University of Leicester, no date).
Gibbs (1988) developed Kolb’s (1984) reflective model further, by incorporating individuals emotions and feelings into the model (Hayes et al, 2017). Gibbs (1988) Reflective Cycle has six stages these are:
· Description – of situation or experience
· Feelings – feelings and thoughts during the experience
· Evaluation – the pros and cons of the experience 
· Analysis – make sense of the experience
· Conclusion – what is learnt from the experience
· Action Plan – Points for future experiences or situations.
(The University of Edinburgh, 2019).
Both Kolb’s (1984) and Gibbs’ (1988) reflective models, are prevalent for professionals to use for reflective practice (Davies, 2012).













(McPheat, no date).


Tips for Practitioners
As a childcare practitioner in the early years sector, your role is to provide the best possible care for all children within the setting. 
· Revise areas of development which need improving
· Consider the impact of practice on children and their families
· Embrace change and challenges
· Create an action plan to maintain and develop practice
· Take responsibility for making changes which will benefit practice
(Pacey, 2016) (Costa, 2006).
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Summary
The aim of the briefing paper is to highlight the importance, of reflective practice to early years practitioners. There is much evidence to support the use of reflection, in practice and the benefits and outcomes to the quality of provision. Reflection was first recognised by significant theorists, who have created reflective models, which have been built on by others over the decades. Essential tips for practitioners are listed, as a means of adapting reflection to everyday practice.
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	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	A two-year-old boy transitioning into a Flying Start setting, is extremely unsettled after two weeks of staggered visits with mother present. After arriving distressed and ineffective attempts by two staff members to comfort the child. I decided to identify the child’s interests, which was a scissors at the arts and craft area. I provided paper and encouraged the child to cut in a line. The boy continued cutting paper contently until mother returned.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	The aim or objective of the activity is to have an effective and successful transition process, for the child starting at the Flying Start Setting. 


	Eich rôl chi                                                                   Your role

	As a practitioner my role is to respect the child’s views and feelings, understand that all children are unique and will have different transition experiences. I need to show empathy and positive behaviour and build a trusting relationship. I needed to make the child feel welcome and ensure the environment, made him feel safe and secure. I was aware of the transition policy in place at the setting.


	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	The child came into the setting distressed and remained anxious after staff members at the setting, encouraged comfort through books and toy cars. I decided to take a different approach to trying to relax the child and show compassion. Through observation of other staff members efforts, I was able to identify what the child was not interested in. The positive aspect of this was that I was able to use my knowledge and reflect, while the situation was happening. I had a flexible approach to understanding the child’s emotions and needs.

Another positive aspect included quickly discovering that the child took an interest in the scissors, at the arts and craft table. I decided to provide paper to the child and model what shapes I could cut out using the scissors. With support from myself, the child quickly grasped how to cut the paper with confidence. This is a positive aspect because I used my professional skills and quick thinking, to provide resources to the child to create an activity, which he showed an interest in. Additionally, the child learnt a new skill through eye coordination and fine motor skills, to cut the paper with a scissors.
To develop this further I should communicate to other staff members, what interests the child has and use them to plan activities, for the child’s enjoyment and facilitate development.

An additional positive aspect is that the child, was no longer distressed and appeared more settled by showing willingness, to join in with activities. 

The parent was able to return to the setting to see the individual calm and settled. This is a positive aspect as it gives the parent confidence, that I acted in the child’s best interests and build’s stronger partnerships.


	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	The challenging aspects were that the mother was hesitant, to leave the setting whilst leaving the child in the care of staff. This drew attention to the child, that the parent was leaving and increased the child’s distress. 
Another challenging aspect included identifying what the child was interested in, with very little speech and communication skills due to age and stage of development.
An additional challenge is having the confidence to challenge managers or supervisors, about the current transition process and improving it for better practice.


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	I demonstrated knowledge in child development and supporting effective transitions, in the early years with awareness that every child has a different transition experience. 
I also showed knowledge of how to scaffold the child, whilst he independently used the scissors, but I sat with him to support if needed. 
I was able to see that other staff members efforts were not effective; I used this knowledge to change the approach and take time to find out the child’s interests. Through trust and confidence, the child participated in an activity with a scissors, which may be considered as a risk. I used my knowledge of how children taking risks to facilitate development, is essential in early childhood if it causes no significant harm to the child. I ensured I sat with the child, offering encouragement whilst being alert and aware of the risks.


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	The skills that I demonstrated were listening skills, communication skills, imagination and creativity, patience, enthusiasm, a compassionate and kind spirit, problem-solving and analytical skills, observation and interaction skills, reflection.


	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	The values that I demonstrated include, meeting the individual needs of the child, trust, respect, empathy, positive attitude, building relationship with the child, making the child’s welfare paramount, encouraging children’s learning and development, making sure the environment made the child feel safe and comfortable, commitment to providing quality care for children


	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	In the future there could be, more effective communication with the family, by finding out if a child has a particular interest, favourite toy or a comforter to ensure a smooth successful transition.
In addition, ensure that the child’s key worker is present, through the transition process.
Involving the child with a number of staff members, which they may not of yet built a relationship with or be familiar with. This could prolong the stress of the transition on the child.
Put in place an efficient transition plan for each individual. Effective communication is needed to make sure all staff members, are aware of the plan and process.
Future transition training development for all staff members.







Element 4 Personal Development Plan

	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	· Level 3 Children’s Care, Learning and Development
	To have a good understanding of children’s needs and development
	Complete portfolio of units and observations
	Apprenticeship at placement.
Contact a training provider.
Contact Careers Wales.
	Within 6 months

	· Entry Level Welsh Qualification
	To be able to understand and speak very basic Welsh language and use within practice.
	Attend a Welsh language course.
	Research local Welsh language courses on the internet.
	Within 1 year

	· Speech and Language programme
	To understand how to support children’s speech and identifying speech delays.
	Attend a certified training course.
	Ask manager at placement.
Ask course coordinator at University.
Search the internet for local training providers.
	Within 2 years

	· Level 5 Diploma in Leadership and Management
	In the future I would like to work towards having a leadership role, this qualification will help me with the skills needed for leadership.
	Attend the Level 5 Diploma in Leadership and Management course.
	Research courses at local college.
Look online at the Open University web page.
Contact Careers Wales.
	Within 5 years.
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