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“Being a professional educator in today’s society not only means having to develop sound subject knowledge, but it also depends upon acknowledging a moral duty to do what is ‘right’ for the individual and society” (Dowling et al., 2012, p.5).

In light of this quote, draw on relevant literature to critically discuss how schools are implementing inclusive policies and strategies in their practices. Reflect on how the discussion will influence your own practice. 

Please see the ‘FURTHER GUIDANCE – Assignment 2’ document available on Moodle under the ‘Assessment Information’ tile for further support in structuring your essay. 


SUBMISSION DETAILS:   3rd April 2020, 3pm
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name:	
                                               Module: Inclusion in Physical Education and Youth Sport
                                     Module Code: SHSS5078


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.
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	The structure of the essay.

	Which aspects do you consider could have been improved in this piece of work?
	A little more research so I could’ve used more references. 

	What have you found most satisfying whilst undertaking this submission?
	I have enjoyed finding different interventions and strategies that can be used to prevent inclusion in PE lessons. I will take on board this information for my future use. 
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“Being a professional educator in today’s society not only means having to develop sound subject knowledge, but it also depends upon acknowledging a moral duty to do what is ‘right’ for the individual and society” (Dowling et al., 2012, p.5). In light of this quote I am going to analyse and point out exactly what teachers in today’s society do to ensure there is inclusivity and fairness for all learners. So, what exactly is inclusivity in Education? ‘Inclusion is about how we structure our schools, our classrooms and our lessons so that all our students learn and participate together. An inclusive classroom is one that creates a supportive environment for all learners, including those with learning differences, and can also challenge and engage gifted and talented learners by building a more responsive learning environment’ (Lekh, 2013). Children with Additional Learning needs (ALN) can easily be excluded from PE lessons as many adjustments may need to be made or specific support is needed. “ALN include persons who, for whatever reason, require additional learning support because they are struggling to learn in comparison with their peers” (GOV Wales, 2009). Cerebral Palsy is a type of physical need where they may have little movement, or their balance and posture may be affected. Autism is an example of a learning difficulty where they may have problems with social interaction or communication. Although one is a physical difficulty and one is a learning difficulty, they can both be affected or excluded in a physical education lesson. In other cases, there could be a wheelchair involved where more measures will need to be taken to keep the lesson as inclusive as possible. “A high-quality PE curriculum enables all pupils to enjoy and succeed in many kinds of physical activity. They develop a wide range of skills and the ability to use tactics, strategies and compositional ideas to perform successfully” (National Curriculum of Wales, 2008). To enable all learners to develop these skills and abilities different steps will need to be put into place to ensure that every learner is able to develop at the same time at their own speed and ability. These steps may consist of including SENCO’S, changing lessons plans and structure or including more direction and instruction. Teachers may also need to use different strategies and techniques so that they are able to find the best solution to include the whole class. Typically, teachers use the ‘one type fits all’ approach but they can try other different strategies which will suit a specific pupil or outcome. Glooblar (2018) states that ‘Student are most successful in our courses when they learn from themselves’. The command style is a common style where ‘the teacher makes all the decisions, it is often described as teacher-directed and autocratic’ (PE Project, 2019). This way the children are not thinking for themselves and is one of the least inclusive teaching styles as it is not very adaptable. On the other hand, the inclusion style from ‘Moston and Ashworths 2002 Spectrum of Teaching Styles’ accommodates all individual skill differences and the pupils themselves get to choose the level of performance based on their ability. The teacher can provide feedback regarding the decision-making process, but the pupils are encouraged to self-assess each other and give feedback. I am now going to go into more depth on teachers already do and what can be done to ensure the inclusivity and fairness of all learners. 
“We all know that teaching is not a one size fits all activity” (Barker, 2016). All pupils vary in ability so the ‘Waves of Intervention Model” (Dfe, 2006) was designed to overcome specific barriers in physical education such as Additional Learning Needs. Interventions are made by teachers, families and specialised professionals when “pupils are not on track to achieve Expected Progress, or, it is identiﬁed that a child requires some additional support to make more rapid Outstanding progress” (Collett, 2014). There are 3 different waves in this model. All pupils will follow a Wave 1 intervention. “Wave 1 preventative intervention is considered normal activity of an effective and efficient site. It involves whole site planning of curriculum in response to their particular learner cohort and aligning the use of human and financial resources to the agreed core instruction”. (Prior, 2016). This Wave involves good quality teaching with differentiated work and an inclusive environment. Key learning will be able to be accessed at their own level and they will be able to take some new learning away with them. Prior (2016) presents Wave 2 as an “Intervention that focusses on the provision of additional teaching for cohorts of learners who have not developed mastery of core instruction or have exceeded agreed standards”. Pupils in wave 2 are usually falling behind their age expected level. Within this level Special Educational Needs Coordinators (SENCO’S) are brought in to support their colleagues on a regular basis by observing lessons and making suggestions as well as coaching and monitoring. Finally Wave 3 is a “Intervention focusses on addressing children who have not responded to Wave 1 and 2 instructions. Teaching involves the use of intensive pedagogy for short periods of time to support/challenge to achieve or exceed agreed goals in the child’s learning plan” (Prior, 2016). This wave is usually a targeted provision for a smaller percentage of pupils who may require a high level of additional support or specialised provision to focus on their needs, it also may be for pupils who have been identified for a intervention designed to accelerate progress. 
STEP is another form of framework which can be used in the planning process of lessons to help provide an inclusive lesson. “The STEP framework in PE was developed to support teaching and learning” (Telfer, 2014). It allows teachers to make the task easier or harder if there are mixed abilities in their class. Each letter stands for a particular part of the lesson plan which they are able to adapt (Space, Task, Equipment, People). Further development of each pupil is achieved by using these principles and changing them depending on their need. Rudd (2019) believes that “This can be achieved through manipulating the size of the play space, altering the rules of the task, changing the equipment, and/or changing the number of people participating in the task”. An example of how the space principle could be used is that a blind or visually impaired pupil may be guided around the area in which they are participating in, so they have an idea of the amount of space they have. Keeping it small be easier for the pupil to remember the area they have. The task principle could be used when changing the rules to support the individual. The task may need to be simplified or the direction or level of the task will need to be changed. The equipment principle is all about what is being used. Specialised equipment is important when working with a pupil who may be blind or visually impaired as they mainly use their hearing to guide them where they go. Beeping balls or balls with bells can be used so they can follow the sound. Equipment not only needs to be thought about for children with additional learning needs but giving all children the choice of what size or shape equipment, they use is most important. Having a pupil work with a partner or in a small group may allow them to work better. This falls under the people principle. They may be encouraged to get involved and may feel more determined and inspired to try their best. The Step Academy Trust (2015) believe that “All pupils within STEP Academy Trust are provided with full access to the national curriculum for PE. Step Academy staff will endeavour to help all pupils to reach their full potential in PE, irrespective of race, gender, age or ability”. All individual needs can be catered for using this framework no matter what the difference. 
STEP Framework can also be found in ‘The Inclusion Spectrum’ (Black and Stevenson, 2012). The Inclusion Spectrum is a framework which can be used to follow different methods of supporting inclusion. Stevenson (2012) says ‘By delivering activities differently we can balance different needs within the group and so helping to maximise the potential of all young people’. This framework tries to provide activities that the pupils can perform rather than focusing on what they cannot do, so changing the perspective on the lesson is a priority. The Spectrum ‘consists of five different approaches (Open, Separated, Modified, Parallel and Disability sport) to teaching physical activity that coaches and teachers can delve in and out of during the lesson as they please or they may base the session they are delivering around one of the approaches’ (Merrick, 2015). All of these approaches are different ways of teaching physical education. Apart from the Separate/alternative activity approach, all approaches are set out so adaptations are made where all pupils can still perform the same task at the same time just at their own speed and abilities. Approaches are also adaptable where they can be mixed. So, the teacher is able to use more than one approach to make the lesson as inclusive as they can. All of these different approaches and methods of delivery are a way of giving the pupils as much opportunity as possible. Rae (2010) supports this and suggests that ‘by creating more choices for children it can help enhance their learning experiences; this can ultimately avoid exclusion and allow both disabled and non-disabled children to actively participate in physical activity’.

From my past teaching experiences and thinking about my teaching in the future I will ensure that I keep my lessons as inclusive as possible. Vickerman (2007) says ‘One in five children in England and Wales is now identified as having additional needs, and consequently teachers of PE are facing daily challenges to include these pupils’. Luckily for me I have already received a considerable amount of training which I will take forward with me and put into place to show that there is a vast majority of resources that can be used to prevent inequality. When providing an inclusive environment, it not only means you have to provide support for pupils with additional learning needs but there are other barriers which you have to take into consideration when planning lessons. Jackman (2015) suggests the following as barriers which affects children and teachers. These include ‘the available equipment or facilities, funding or teachers not having the knowledge”. Behaviour is a big concern In PE lesson where there is a lot of movement and equipment around. I will ensure that all lesson plans that I create are individually risk assessed and planned out effectively so lessons can run smoothly. Another major barrier is poverty. Some children grow up in areas of socio-economic deprivation, so they do not have the facilities or live in the right area to be able to go out and explore and play with their friends. Being deprived this way can lead to very little fundamental movement skills. ‘Fundamental movement skills are very important to a child’s physical development. When confident and competent in these skills, children can develop sport-specific and complex movement skills’ (Coach Ca, 2020). Lack of these skills may lead to them being left behind in PE lessons later on in life. Clark and Metcalfe (2003) ‘Mountain of Motor Development’ shows the importance of Fundamental Movement Skills and how they are the basecamp to developing that motor competence to climb up the mountain and become more skilful. If I face this barrier in my future of teaching, I will make sure there are frameworks in place to help me overcome it and make the lesson more inclusive for them. SKIP Cymru was formed in 2015 following Dr Jackie Goodways’ SKIP Programme which was based on 20 years of research with young children. Wales Academy for Health and Physical Literacy (2015) says ‘SKIP-Cyrmu help adults teach children skills by using what we know about children learn to move. If you can recognise the stage your child is at when they are learning to throw and catch then you can make sure that you use the best equipment and give them the best activities to help them become better’. I will ensure that I will try and get all the resources and training possible from the SKIP Cymru programme so I can develop a fit and playful pedagogy. SKIP Cyrmu also create parent bags which I will give out to the children’s parents so they can help develop their child’s competence at home with all the resources they need. ‘Movement skills in childhood are inextricably linked to core aspects of development including social, cognitive and psychological…. Language emerges as children physically interact with their surroundings…’ (Iverson, 2010). Studies show that movement skills are linked with early language and social behaviour so it is important for me to do what I can to overcome this and develop inclusivity for all. 
Overall, I believe that teachers over the years are gaining more experience and knowledge in how to deal with these situations but there’s still a long way to go. All children should enjoy and want to participate in PE lessons so with the help from teachers they can be encouraged to have fun and do they best they can. ‘Education should be inclusive and where appropriate SEND pupils must be included in the same lessons as their peers even if some form of adaptation is required for them to gain access to the activities. This is the challenge as for PE to be really inclusive, the variety of activities needs to reflect the abilities of all pupils’ (Creative Education, 2018). 
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