	Personal Evaluation – to support your academic progress, we are interested to read your own assessment of this work as a measure of your own effort and in order that we may comment on your strengths and weaknesses.
Please ensure you complete this assessment before submitting your work.

	What do you consider are the best aspects of this piece of work?    
	Being able to look at different types of praise and seeing how teachers use these strategies in the classroom.


	Which aspects do you consider could have been improved in this piece of work?

	Linking the theories with policies with more understanding.

	What have you found most satisfying whilst undertaking this submission?

	Understanding the role of praise in classroom management and how children respond.





Critically analyse the role of praise in classroom management. 
[bookmark: _GoBack]The aim of this assignment is to observe, critically reflect and evaluate the role of praise within the classroom and discuss key approaches to classroom management. This will be done based on key psychological theory as well as recent and relevant research which will help demonstrate a critical awareness of pupil behaviours and appreciate some of the challenges facing school staff. Feedback, be it positive or negative, will be used in the same context as praise throughout this assignment.

“Praise is an effective way to encourage children to engage in the desired behaviour as it focuses on a child’s effort rather than on what is actually accomplished. When educators give genuine praise that is specific, spontaneous, and well-deserved, it encourages continuous learning” (Welsh Government, 2012, p. 9).   

Skills used by teachers that keep students focused, academically productive in the class and attentive are referred to as classroom management. The term classroom management also refers to skills such as keeping students organized, on top of their work and focused on the task in hand. The role of classroom management by a teacher is vitally important, and if carried out effectively it will result in major benefits for the classroom as a whole. These benefits include maximising positive behaviours that seek to enhance learning in the classroom and minimizing bad behaviours by students that have the potential to impede on individual learning. A classroom with students who don’t want to pay attention or do any work will generally be displayed in classes with an inexperienced teacher or less effective teacher, whereas an effective teacher will create a classroom which will tend to display the opposite (The Great School Partnership, 2014). Educational psychology has been focusing on classroom management for many years and the findings of past research has been applied to assessment and evaluation systems of the teacher. Teacher's pedagogical knowledge is also highly represented through their interpretation of effective classroom management (Emmer & Stough, 2001). There are many different definitions of classroom management, and these definitions vary according to people’s opinions on what makes effective classroom management. Widely speaking, these definitions include the actions taken by the teacher to engage children, have control over the classroom, order over the students and cooperate with them to create a positive classroom environment (Emmer & Stough, 2001). There are currently various frameworks used to describe effective teaching and the core elements associated with this by schools. One issue that arises with this is the differing and broad definitions of classroom management. Due to this, different interpretations of whether teaching of a high quality has been observed in the classroom will be held by people. This should be taken into account when teaching quality is being assessed by others (Coe et al., 2014). According to research, when teaching, educators should consider six common components. The six components are classroom climate, quality of instruction, pedagogical, classroom management, teacher beliefs and professional behaviours. These approaches are considered when educators are assessed on quality of teaching as evidence shows that by focusing on these six components it can improve student outcomes in the future. There are many frameworks that help great teaching, one being the formative teacher evaluation, by assessing the educator based on continuous assessment and providing them with feedback rather than continuously testing (Coe et al., 2014). Praise allows the educator to encourage pupils to increase academic performance skills in the classroom. It can be used to boost the students’ self-confidence and attitude towards taking part in class tasks through effective encouragement (Intervention Central, n.d.). There are many strategies teachers can use to increase the use of praise in the classroom. These include self-evaluation and peer coaching. What’s meant by peer coaching is a systematic observation by another teacher of the pupils, after which the information is shared (Kalis et al., 2007). 
In a case study by Kalis et al., (2007), self-monitoring was found to have a very strong impact on effective teaching. Feedback, be it positive or negative, can be seen as one of the most dominant influences on achievement and learning in the classroom (Hattie et al., 1997). As stated by Hitz & Driscoll (1994), constructive encouragement is seen to be needed in order to improve pupils’ self-esteem. This constructive encouragement involved a major focus on sincere comments and recognising feelings. Another opinion on what praise means is that of Schunk (1991) who refers to the word as positive reinforcement. He stated that praise, when given consistently, would encourage good behaviour and get rid of undesirable behaviour. When using descriptive reinforcement, he believed praise could be used as a motivational tool within the classroom (Burnett, 2002). The theorist Lev Vygotsky believed in extrinsic motivation for children. This means doing it to receive some sort of reward for example a trophy. In contrast to Vygotsky, Piaget believed in intrinsic motivation for children, which means doing it because they really want to. Vygotsky’s arguments for his beliefs were that intrinsic motivational factors alone weren’t enough and would not motivate children as much as extrinsic factors. However, he did agree that intrinsic factors were important. His argument was that by receiving external rewards, the children will continue to want to learn, and he argued that this wouldn’t be the case for intrinsic factors. By rewarding children, he believed they would remember that specific prize and will want to keep working towards receiving another prize soon (Barnes, 2008). Barnes (2008) argues that both theories have faults and argues that even though extrinsic motivations has the potential to reach those children that intrinsic motivations may not be able to, it is possible that the extrinsic motivation will only be short-term and in turn harm their motives for learning in the near and distant futures.

There are certain expectations of teachers within a school that will aid successful teaching. These expectations include having a well-organized, structured classroom and method of teaching. This will help limit negative behaviors and thus create fewer problems. It is also important that they are able to teach routines and work together as a team with all other members of staff. Another key aspect of effective teaching is reinforcement. Teaching alone isn’t enough anymore, and the use of reinforcement is seen to be crucial to get the best out of the class. The main reinforcements teachers will tend to use is for that of behavior displayed by the children. Behavior changes occur as a result of responses to events within a certain environment according to Skinner. He states that an individual will respond similarly in the future if a behavior is rewarded, and he calls this being conditioned, which means repeating a rewarded action. Reinforcement is key to Skinner’s theory of conditioning, along with any other techniques that will cause a repeat response for example praise. Praise is also a very important role in improving the school environment by building a positive relationship between staff and students and celebrating positive behaviors. These things will all lead to a better school climate with the hope of improving performance within the class. Schools often use acknowledgement systems as a way of praising students. These systems include the use of small rewards or possibly a lottery system (Borgmeier, n.d.). Payne (2015) used questionnaire surveys which were completed by pupils in years 7 and 11 at secondary schools in the United Kingdom to discover perceptions on current behaviour management strategies. Findings showed that teachers needed to be careful with their actions within the classroom as some things they do could lead to negative outcomes. For example, if a teacher asks a student to stay in during break time to finish a piece of work, this is more than likely going to lead to a negative response by the student to not only completing the work, but to their overall attitude. This study also discovered that stamps as a form of rewarding behaviour was effective not only for the younger students, but also promoted good behaviour at the upper end of secondary school. Contacting parents or carers at home with praise about the student was the most successful strategy across work and behaviour for year 7 and year 11 students. This was not only seen as beneficial for promoting positive behaviour and a hard work ethic within the classroom, but also beneficial for the relationship between the teacher and the student. Another very positive and effective behaviour management strategy across the UK is the incentive of a school trip given by teachers as a way of rewarding good behaviour. Research on operant conditioning and reinforcement schedules has formed the basis of Skinner’s philosophy on behavioural management. Operant is a behaviour that causes a consequence by acting on the environment. This consequence plays a role in the chances of the operant reoccurring. An example of an operant in a classroom would be a child sitting quietly and not moving from their desk, and the teacher would likely reinforce this operant by the use of rewards to try and get the behaviour to occur again. A negative operant on the other hand, for example not sitting still will likely not be reinforced (McLeod, 2015).
 
White and Jones (2000) carried out an investigation with 56 students and 5 teachers from one school taking part. The purpose of the investigation was to address students’ and teachers’ perceptions of feedback and praise, and they done this through individual and group interviews. The main finding from their investigation is that the type of praise given is crucially important, as giving the wrong type can have negative effects on students. Teachers should also know when praise should be used in different situations and how to do give it, as each student will differ with how they prefer to receive feedback or praise. Another investigation by Burnett (2001) looked into how students prefer to receive feedback from their teachers and the relationship between teacher praise and feedback. A staggering 91% of the 747 students involved did want to receive feedback and praise for their behaviours and what they achieve in the class. Other findings of this investigation include just above half of the students (52%) wanting to receive quiet praise and receive it on an individual basis and 32% wanted to receive their praise aloud in front of other classmates. Reasons behind these findings by Burnett were that some people do not like to receive public praise as it can make some feel uncomfortable and be seen as a form of punishment. This is especially the case if other children use the public praise in a way that may emotionally affect others in the future for example by bullying them (White & Jones, 2000). Using the modelling of structural equation, Burnett (2002) investigated the relationship between feedback and perceptions on student teacher relationship. Findings of the investigation show that those students with better relationships with their teachers was due to receiving no negative feedback and also receiving extensive effort feedback. Those with a bad relationship with their teacher was down to receiving negative feedback and effort feedback. This investigation also investigated the classroom environment, and it found that the best classroom environments was all down to having a good relationship with the teacher and the teacher giving them ability feedback. Hattie and Timperley (2007) stated that it is very difficult to know how much feedback is being given by teachers to students and how often, but it isn’t much. They presented four separate focuses for their review of feedback and the effects it can have. In the review, 3 out of the 4 types of feedback that were displayed included the provision of feedback which is connected to skill development and learning in the classroom. The other was to do with the student as a person. Hattie and Timperley (2007) stated that personal feedback such as individual praise for doing something right contains very little information that is related to the task but does express positive feelings. They further state that this sort of feedback is only converted into greater commitment to learning and increased engagement very rarely. Process praise causes a mastery response by inspiring students to embrace a growth mindset, which allows learners to learn through application (Dweck, 2006). Other research by Scherer (2016) found a link between objective feedback and performance which would suggest that this sort of feedback is enough to encourage growth mindset, and that the findings of Dweck with regards to process praise may not encourage this growth further. These findings can help lead teachers into using the right type of feedback on their students, which include the avoidance of person worded comments.
One possible problem with the use of corrective feedback is that the people on the receiving end may not have a partial understanding of the matter in hand, and this can cause negative emotional effects (Hattie & Timperly, 2007). If a child attempts a certain task without the required understanding, and later receives feedback that they do not understand, it can cause the child to think they are not capable of completing the task and further incapable of succeeding. There are signs or clues to look out for that a child is not ready to receive feedback, and the main one is if they highlight or demonstrate that they do not understand something, do not give them feedback as it is more than likely going to have a negative effect rather than a positive effect (Scherer, 2016). Teachers have to be able to adapt their teaching in order to suit a wide variety of abilities within the classroom, which can be very difficult at times. This is because children will have different attention spans, enjoy different things and have differing needs. To be able to achieve this, teachers will need to create a well-structured classroom environment that is well managed in order to promote learning for all children. This is otherwise known as effective behaviour management, which is essential for teachers to get the best out of their class, and if done successfully, will create a positive learning environment that all children will want to learn. Ways in which to manage a classroom successfully include rewards and positive reinforcements for positive attitudes, lessons that are well planned out and suited for all the children, making good use of the space available in the classroom to encourage learning, and promote and encourage respect within the classroom. It is important that all these are planned and agreed at the beginning of the school year so that children know what is expected of them and what they can and can’t do (Welsh Government, 2012). Primary schools in the UK, such as Snaith, use a model called ‘Praise, Improve, Plan’. Schools using this model conduct sessions that are based on different pieces of writing that is completed within the classroom. This piece of work is firstly celebrated and then improved. After receiving praise for the piece of work and then improvements, the writer then gets prepared to continue and ultimately complete the piece independently. This can be seen as an intervention as it helps those students that require help, and receiving praise gives them the boost they need in the right direction to improve their work. This model can be run by both teachers or teaching assistants and it underpins ‘Write Away Together’, which is a training method that focuses on improving writing through positive feedback (Fischer Family Trust, 2018).
One important way to manage and help minimise challenging behaviours within the classroom is to have a set routine and a well organised classroom. It is especially important within the early years to have a very clear and simple routine to make it easy for the children to understand and be able to follow. The reason for saying this is because research has found that classrooms with a bad or missing routine are usually associated with behavioural problems (Welsh Government, 2012). A positive environment is crucial for children, and the self-categorisation theory states that children will copy the behaviours of others within the class, therefore if there is a positive, well-structured environment, children will be encouraged to learn and behave, and according to theory this attitude will be mirrored within the class. In order to create a positive environment, it is important that the teacher has very good leadership skills and is able to establish respect right from the beginning of teaching. It is also important to create a set of agreed rules between the teacher and the students. Teachers that are effective at doing this often practice these rules every morning when the children enter the classroom to start a new day of learning (Welsh Government, 2012).
To conclude there are many praise strategies and frameworks in place for teachers to bring into the classroom. Studies have proved that praise is effective by boosting children’s self-esteem and confidence (Welsh Government, 2012; Intervention Central n.d.), but there are drawbacks to giving praise if it’s not provided in the right way (White & Jones, 2000). There are many expectations of teachers within a school that will aid successful teaching, which include having a well-organized, structured classroom and method of teaching and by giving the children a good environment to work in. This will help limit negative behaviors by making things easier to understand and comprehend. Also, a good relationship between an educator and pupil has proven to be a factor of successful classroom management.
By using strategies like ‘Write Away Together’, it makes the pupils less scared of making mistakes an instead their mistakes are turned into a positive comment on their worksheets without having a dip in confidence for getting something wrong or making the pupil feel uncomfortable. The Welsh Government (2012) stated that praise is effective, and it encourages children to engage as it focuses on the child’s effort rather than how much work the child has done, and by praising the child on what they have accomplished the behavior will in time be repeated, as McLeod (2015) states that reinforcement is key to Skinner’s theory of conditioning.
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