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Introduction
Learning a new language in a secondary school involves the acquisition of new skills that might not have been developed before by the learner. Knowing the best strategies to help students develop these skills as part of the learning process, is part of the Modern Foreign Language teaching practice. The following research aims to study if learners’ listening skills are benefited by the use of the Target Language (TL; also known as assessed language) in the classroom. 
To study this hypothesis, the increased use of TL has been introduced with a series of four cultural activity in the same amount of lesson for three weeks. To calculate the improvement of listening results has been measured in a group of year nine students of Spanish that study in a comprehensive school in Cardiff, Wales.  The results of the research will show that the improvement measured is positive, and therefore consistent with the academic literature. However, the limitations in the design of the research and the methodology require of more research in this field.

Literature Review
The learning of a language involves four different skills: listening, speaking, reading and writing (Rexlin Jose et al. 2011), These skills can be categorised between production: speaking and writing, and reception: listening and reading. In the first category, the learner has to fulfil a communicational gap producing a message with his developing language abilities. On the contrary, in the reception skills, the learner has to process and comprehend the meaning of a message to close the communicational gap. (Chafe, 2000) 

Listening has been defined historically as a passive skill where ears receive the information, and this process can be done without the individual attention (Schmitt, 2002). These old simplistic views can be understood considering the different approach to listen in the native language than in a new learning language.  However, all of the skills have to be defined as active because the individual must intervene in the communication performing an intellectual process. Wagner (2007) suggests that this process in the listening activities consists in the change of words into thoughts with the aim of creating meaning from the passage. The listener has to decode the sounds into a speech, is the listener who connects the sound that sensorial receive and assigns it with the meaning (Oxford, 1993). 

The process of listening has been studied and theorised by Rost (2011). The process can be started described by the physiological hearing system that allows the perception of sound. This hearing process cannot be described as passive as the neurons in the auditory cortex of brain process the hearing (Feldman, 2003). The difference between the hearing process and the listening process is the degree of intention. This intention in listening has been described by Allwood (2006) as a willingness to be influenced by the sourced listened. To be able to understand the message that has been heard, the individual has to develop a series of mechanisms of consciousness to activate the model of the world that the listener has. This model is based on past experiences and guides the listening experiences in a double process of anticipating the message based on the context and to change this anticipation to the final meaning using the aural information, linguistic and extralinguistic information (Rost, 2011). 

In other terms, the consciousness in listening is based on the context of the communication. That highlights the importance of the pre-activities in listening activities to help listeners anticipate the messages by setting the right context. This consciousness is also centred in a point of view, in the perspective of the listener. This perspective is unique and is based on the previous experiences of the listener; this property explains the different understanding between two listeners towards the same experience (Chafe, 2000).

The understanding of the aural message needs the identification of units of spoken language in real time. These units are small to be worked easily by the short-term memory. The need for small units is a characteristic of the spoken language that differentiates it from the written language. This oral medium defines the limitations of the spoken language and forces the spoken language to evolve to allow the listener and the speaker to coordinate on the timing and conditions of the oral communication (Rost, 2011). These circumstances effect the language and creates the changes that all languages suffer throw the time, language is forced to change because of the extensive use of the spoken form. Sounds have listened slightly different by the brains from one generation to the next producing a change in the language, and that moves the written form to converge to the spoken form (Dubner, 2017). 

In listening, intonation provides meaning to the words complementing the message. The intonation is used by the speaker with a purpose, conscientiously or not. The rhythm of the stress of the words creates a structure that is not defined by the language rules, as it happens with the stress in the word, but affected by them. These structures vary from one language to other because of the phonetic structure of the language. However, inside the same language, a variety of intonations structures can be found depending on the speaker’s intention or accent. (Rost, 2011). The listener has to be familiarised with this intonation structures or them will prevent the listener to actively hear beyond the intonation to recognise words and identify meaningful words. 

Recognizing words is the base of listening comprehension, acquiring the ability to recognise words automatically is a critical aspect of L1 or L2 acquisition (Segalowitz et al., 2008). Recognizing words in the spoken language is a different process as it is in writing language because the words are not separated by a clear pause. The ability of the listener will allow him to develop different strategies to understand the message. A low competent listener will listen selectively for keywords, not paying attention to the other sounds. Comprehension of all the units of a spoken language not always happen, even in L1, and is not necessary for a successful communication. The listener will always develop strategies to infer from other sources of communication such as pragmatic context (Cicourel, 1991). Learning new words in a language usually happen when the learner is exposed to a text (written or aural) in which most of the words are recognised by the learner with the exception of a small amount, these words can be learn by the context (linguistic and extralinguistic).

The described difficulty to identify words by listening in L2 while others are learned for L1 in the early phases of childhood has been studied. Kuhl (2000) suggests that adults retained only the phonetic detectors used in their native language and learned while young. This might be caused by the lack of stimulation of the auditory cortex to encode these linguistic units. The practical effects are not only the difficulty to understand, comprehend and decode, these segments but the impossibility to reproduce them as they are in L2. The brain cannot notice the difference between the phoneme in L2 and a similar equivalent in L1 and the speaker uses the phoneme in L1 as the equivalent in L2 when communicates.

In the recent years, teaching pedagogy has put more stress in the listening skills. This skill, due to the difficulties to be practised in the first times of learning languages pedagogy (lack of technology to reproduce audio or difficulty to direct exposure to native speakers) was not considered necessary in the grammar-translation approach. Nowadays, therefore, listening is considered as a process of learning that will produce the language acquisition, and not as a product or test isolated of learning. Listening has an intrinsic value as a method to learn to focus on young people, listening activities involve eyes, ear and hand and leave no room for multitasking. That represents a good incentive for teachers to use listening activities to improve the behaviour control of the classroom. Furthermore, if listening skills are developed by the learner, this can practice it off-classroom and get engaged by the culture linked with the language by participating in conversations and following the media system. The improvement of the motivation in learning a language by the self-realisation of the new communicational abilities will increase the attainment (Smith and Conti 2016).

Technology has a significant impact in the listening skills as for making the practice easier to prepare for the teacher, but also because the reward for the learner in acquiring the abilities to comprehend the studied language is bigger as the possibilities to interact with the meta-culture are more significant and more interesting. International mobility is more accessible than ever for short-term visits or long term visits. International regulations are more open to migration, and the international studies programs are standard in a considerable number of institutions. Short-term visits are nowadays more common than ever and reduced budget holidays abroad are frequent in all range of income homes. Ultimately, technology has been a game changer in this field too. Young people have found in YouTube a channel to connect with a variety of different people both local and international, empowering them with the capacity to provide cultural information in the classroom and not being mere receptors, as learners have been historically.  (Rexlin et al., 2011)

Motivation has a critical importance in learning.  Nunan (1999) suggests that the use of authentic materials in the language classroom improves the motivation and increases the possibilities of creating connections between the classroom world and the world beyond. This approach has been studied widely and the use of a variety of authentic materials as input for the practice of the different skills has been claimed as a cause of attainment improvement. The advantages of the use of authentic materials are the social awareness, creative teaching, motivation and giving real exposure (Clarke, 1990; Rogers, 1988; Richards et al., 2002). The teacher can be tempted to use an adapted material to teach, or ad-hoc created input that suits perfectly with the other requisites of the lesson (vocabulary, grammar and topic) and that could be a good strategy in the short-term. However, assuming that part of the duties of a teacher is to develop the self-learning autonomy across the curriculum to prepare pupils for the unknown requirements of the new-to-come world (WG,2008). Learners autonomy have to be in the mind of the teacher from the first steps of the learning as a competent user of a language has to have strategies to resolve communicational problems.

Culture in the context of language learning has been described as the fifth skill (Kovács, 2017). The definition of culture is a cause of controversy in the literature and might refer to different theories and perspectives of the author and the purpose of the definition. In language learning, the definition of culture can be taken as broader interpretation. This perspective accounts everything created, made or touched by humans as culture and suitable to be studied. The study of culture in the context of language learning has to be the focus on the development of intercultural skills, the awareness of the different approaches to similar, or different, situations developed for the different societies in which the language is located (CEFR, 2011). 

The link between the culture and the language is significant, and in some topics, the learning of the culture is part of the learning of the language. Considering the learning of the vocabulary of food in Spanish, the differences of daily routines need to be made explicitly to learners to understand the “merienda”: the small meal in the evening before the night dinner at nine. Kramsch (2009) suggests that the use of a language requires the consideration of the situation, circumstances, expected level of formality and context of the communication. Therefore, he states, the knowledge of the culture is a requirement for communication and has to be part of the learning of the language. Seelye’s says that “learning a language in isolation of its cultural roots prevents one from becoming socialised into its contextual use. Knowledge of linguistic structure alone does not carry with it any special insight into the political, social, religious, or economic system. Alternatively, even insight into when you should talk and when you should not” (1993: 10). The broader conception of the language learning as not only the rules of grammar and the meaning of vocabulary but as a tool to communicate (Smith and Conti; 2016) forces to include the cultural perspective into teaching as it has to be taken in consideration when communicating. 

Culture is, as well, a desirable part of any learning curriculum for young people. The intercultural skills and different culture awareness is part of the social curriculum that, together with the academic curriculum need to be part of the school practice. The social function of the school is not only to provide the skills and knowledge for the next generation’s members but to form them as citizens who are empowered to interact with the world from a Welsh perspective. Pupils need to recognize the inequities of the world but be prepared to shape and change it by their attitudes, values and behaviour (WG, 2008).

The amount of target language (TL) used by the teacher in the lesson is a discussed topic in the MFL academic literature and education inspection bodies as Estyn. The use of TL to give instructions in the classroom is always encouraged but often not usefully practised (Smith and Conti, 2016; Estyn 2016). Jones and William (2008) suggest that most of the language lesson should be conducted in the TL to increase the exposure to the TL that will improve learning of pronunciation and adoption of vocabulary, grammar and language expressions by pupils. However, Estyn (2016) is reluctant to provide direct instruction of which amount of TL is appropriate, and it has been appointed that TL expositions are not automatically converted in learning (Roswitha et al.2001). The use of TL is beneficial when is sensible to the abilities of the learners exposed to it. Too complicated TL by the level of structures or the speed of the speaking will lead to discourage pupils and have adverse effects in learning (Smith and Conti, 2016).

School Policy and Practice
The Foreign Languages Department of school X (name of school anonymised following the  Ethical guidelines for educational research of BERA,2011)has not a written policy on the use of Target Language in the teaching of languages. However, guidelines based on the practice of the different teachers and the decisions of the department as a whole and the Head of Department has been decided to provide the teaching with consistency. 

The Department expects all the teachers to use the language that will be assessed since the first lesson and improving the quality and quantity of it through the learning path from year seven to the A-levels. This language is taught explicitly at the beginning of the learning by providing the pupils with the translations of the most common instructions. Pupils know that “escribir/écrire/schreibe” means “to write” and that is the word used in the instruction of the written activities. The amount of target language used by the teacher increases by the time that pupils have been learning the language being bigger, more complex and spontaneous in Key Stage 5. However, that guidelines results in pupils being only exposed to natural speaking in the language in the last phase of learning. 

Commands, vocabulary and expressions are first taught in an explicit form to pupils before being used by the teacher in the classroom talk. The practice of the Department is to use natural speaking to pupils only in one-to-one situations when pupils are not expected to understand the content of the message. Some examples of this use are to praise excellent work of a pupil assessed by the teacher when monitoring during the lesson or to deal with a bad behaviour of a pupil who has said something inappropriate and the target language is used to divert the conversation without a reply by the student.

This specifications to the teaching of Spanish, French and German are different from the teaching of Welsh. While there is not a written direction for it, in my personal observations I have observed a more prominent use of Target Language in the teaching of Welsh, being this more natural and spontaneous since the first lesson. The school is a medium-English school where the vast majority of pupils has no previous knowledge of Welsh before the formal teaching of it. However, because they are able to get a more critical exposition of the language, the teaching practice prepares them better for this natural exposition. This attitude promotes the use of spontaneous language and the expertise to understand it. The statistics of use of Welsh and the academic literature do not seem to justify this difference in the approach.

Methodology & Ethics

The research method chosen is the before and after study design also known as the pre-test/post-test design. According with Kumar (2014) this is the best design to measure the impact or effectiveness of a programme, or an intervention in this scenario. The design implies the collection of two different sets of data of the same study population. The first data collection is collected before the intervention and the second data collection is proceeded after the questioned programme. The measure of the change between the two points in time provides the effectiveness, or impact, of the intervention.  (Kumar, 2014)
The population of the study has been selected considering the curriculum design of the partnership school. The School’s Modern Foreign Languages department offers French and German in year 7 to all pupils without being them able to pick the language. Then, in year 8 the top sets get a new language added that can be German or Spanish. This third language, following a triple literacy approach, is offered depending in the abilities of the assigned teacher of the class. This allow the most appealing students for languages to get a taste of two foreigner languages by the time they have to make their options for GCSE. The school students options allow to have only two classes of Spanish GCSE: one year 9 and one year 10. The population of the study was a classroom set of year 9 for Spanish. This decision was taken in coordination with the Head of the Languages Department and the Spanish curriculum leader as it provides a population in where the intervention could be the most effective in their learning process. Also, the intervention itself (the introduction of cultural elements of the target culture) is part of the SoW for that age and that limits the side-effects of the research as was considered in the ethics of the research.
Ethics were a capital consideration in the design of the study. The research target is to improve the teaching practice and develop skills to inform the future teaching practice, in other words, the pursuit of the experiment is to provide the best teaching possible for pupils. This good willing could, however, be harmful to the learners if all considerations of the research are not taking in mind concerning ethics. Working with young people provides the moral duty to consider all the actions not only to pursue the rightness of the outcomes but to minimise the risk of any harming consequences. Moreover, to honour the trust that pupils and society have in us as teachers.

Listening activities can have a psychological effect on pupils (Elkhafaifi, 2005). The relationship between language anxiety and language learning and achievement has been studied, and the research suggests that frustration and bad experience in the classroom is related to the anxiety and that provokes an adverse effect in the language acquisition process (Horwitz et al., 1986; Gregersen & Horwitz, 2002; Ewald 2007). Regarding listening anxiety in a foreign language, Vogely (1998) performed a study to analyse the relationship between learners listening achievement and anxiety in Spanish. The results suggested that the majority of the participants had experienced anxiety while listening to Spanish. This effect in pupils was a concern that triggers this research to develop different approaches to listening activities that present them as a non-anxious moment of the lesson but was also considered in the design of the research. To minimise bad-side effects in pupils, they were informed of the design of the experiment at the beginning and that the two listening test (before and after the intervention) were put in place to assess the teaching technique and not their performance. The intervention, consisting in four cultural-listening activities were designed to focus on the listening activity but not in the assessment in order to reduce the pressure on the pupils' performance and prevent the increase of anxiety towards listening activities due to having six listening tests in three weeks. At the same time, the cultural-listening activities required to question the pupils about the content as there is no activity without questioning (Smith and Conti 2016) and the required active listening of learners can only be achieved if there is a question afterwards, and students listen knowing that they will be asked at the end. This compromised balance, therefore, was decided to ensure the validity of the research while protecting the pupils.

[bookmark: _GoBack]The research was explained to pupils at the beginning with the most transparent and comprehensive manner. Explaining the aims of the experiment, the design of the intervention, reading with them the consent form, explaining the confidentiality measures and detailing the right of withdrawal and the form of doing it. From this moment it was made clear to all pupils that they were able to consent to be part of the research or not, and the significance of not being part. The intervention itself was part of the teaching practice elaborated in coordination with the classroom teacher and the head of the department in consideration with the Schemes of Work and the GCSE Syllabus. This decisions implies that the not participation (or subsequent withdrawal) would produce the impossibility of using the data of the specific learner in this research but this student but participate in the classroom activity along with their classmates. The possibility of withdrawing from the experiment was made able to the students, they could not consent to be part of the research, but if they consent they could withdraw at any moment without the need of any reason and any consequence for them.

To grant the confidentiality of the participants, the data was collected using a number to identify the pupils and not their name (as seen in results, evaluation). The number was provided randomly to the students, so the researcher/teacher could not identify the author of the test. The pupils had to keep the number written in their planners to be able to withdraw from the experiment without jeopardising the complete set of data. For the last test, pupils were asked to write down in the test the same number as they were given in the first test so the data can be processed to establish the individual change of the students as well as the collective without compromising their confidentiality. 

The double nature of the researcher/teacher can cause a conflict of interest and can contaminate the research, but it can harm the student-teacher relationship as well. Pupils can be predisposed to provide answers that they can think will please the researcher as they have a previous relationship with the teacher and the two roles cannot be disassociated by them (Greig et al, 2013). To limit this risks the research was designed to use only quantitative data as this is based on objective results and not in subjective valuations. Moreover, when the experiment was present to the pupils, the focus was always on the valuation of the specific teaching technique, not the pupils performance or the teacher’s delivering. 

The research design, although has limitations that must be detailed. The before and after study design provides the measure of the total change experienced by pupils from the after-test to the post-test moment. The change suffered will be caused by the intervention as well as other circumstances that might have provided a change in the pupils’ ability. The intervention was a part of the Spanish lessons occurred between tests but the remaining part of the lesson might have improved the general language skills of the learners and improve the pupil’s listening skills. Also, outside of the classroom pupils are exposed to the nowadays commonly known Spanish music which can improve the listening skills. To have the precise value of the efficiency of the intervention, the effects of it should be isolated from other improvement happened between test, but this cannot be done due to the limitations of the research methodology (Kumar, 2014: Denscombe,2014).

Evaluation
The intervention was planned to be applied in the second half-term of the spring term. In consideration of the calendar, the intervention lasted for four lessons in three weeks. This period was established to provide enough time to produce effects in the pupil’s listening progress so the data could be of significance. However, considering the pre-test/post-test research design, a more prolonged intervention could reduce the value of the data as the natural (not caused by the intervention) learning and pupil’s progression is expected to be produced along with the regular school practice, and that could affect the results of the experiment. 

The intervention started the Tuesday 13th of March (week 1). This decision was made considering the starting of a new topic in the sequence of lessons that would help to integrate the intervention elements inside the lessons. The first day of the intervention, the aims and structure of the research was made clear to pupils in the most approachable way and respecting all the ethics considerations detailed before. Once all the information was available by pupils, I distributed the consent form and read it through asking for understanding of all point. I dedicated particular time to explain the possibility of not given consent, the lack of consequences of this decision as well as the possibility of giving the consent at that moment but deciding to withdraw the experiment afterwards. This part of the experiment is absolutely capital because of the reason detailed before and therefore the time invested in this part of the experiment was considerable. That is how it has to be done, but the time requirement has to keep in mind in the designing of any research to plan the intervention adequately. 

Following the consent acquisition, in the same lesson, I proceeded with the pre-test of the experiment to set the intervention’s previous status of listening skills. The pre-test sheet had the question “Do you accept to participate in the research?” to keep track of those who could not provide consent in the consent form without exposing them publicly, which would consist in punishment to decide not to be part in the research, and therefore against ethical research practice (Greg et al, 2013) . 

The test consisted of listening to 9 audio statements in Spanish providing opinions on movies’ genres. Giving opinions in Spanish were a lesson objective of the previous lesson; the vocabulary of films genres was a lesson objective of that lesson and was introduced with a drill and a small consolidation task (beat the teacher game) previous to the research explanation. The listening test was marked with two marks per each segment. The first mark is considering the “comprehension” of the movie genre valued in each audio segment by using the appropriated letter. The decision of using a letter and not to write the genre in Spanish is to prevent the spelling mistakes distortion in the results and in the learners' activity (Rost, 2011). The second mark per audio segment was set to identify the opinion given towards the genre. These opinions had to be written down in Spanish providing differentiation in the listening test as the first mark was set in a lower level of learning processing than the second mark per each segment (Renandya, W., and Farrell, T. (2010)

The listening test was done starting with the first statement and completing it on the screen with the pupils, so the task was clear to all (Rexlin et al., 2011). That means that only 8 of the statements were marked (2 to 9) and the top mark was 16. In the listening, each statement was listened twice pausing the audio after each listening to allow pupils time to write the answers. Pupils were recommended to use the following listening strategy: “The first time you hear the tape, try and write down the correct letter. The second time you listen, try and add the opinion too.” This strategy is consistent with Salahzadeh, J. (2005).


Following the pre-test, I provided the first of the four cultural activities of the intervention. The first cultural activity was about “las Fallas” festival celebrated in Valencia from 15th to 19th of March. I placed this Spanish cultural celebration the first because it was happening at the same time in Spain and that would improve the engaging of learners and promote the off-class independent research. These activities were listenings as it has been described by Rost (2011). To provide contextualization for the listening (Smith and Conti, 2016), I placed pictures of the different elements of the event to refer to them during the explanation. The listening content was carefully planned to be accessible to students but introducing crucial new vocabulary related to the cultural event. However, the delivering of the activity was performed readily, making use of the benefits of being a native speaker, to make the input authentic which research suggest as more beneficial to learners (Gunduz et al., 2017). The text was writing and mostly memorised to be delivered without reading it but following the decision structure and focusing on the key elements. To improve engagement and understanding, during the listening keywords were written on the whiteboard when used and translation provided as well as use some of the pictures to illustrate the explanation of the meaning.   

To conclude the listening activity, I did a fast-test consisting of 5 true and false statements about Las Fallas. This activity aimed to hook the attention of learners of the listening (as they know at the beginning that the true and false test was due to be done at the end), to assess the understanding of the activity by the teacher and to improve the self-confidence in learning skills of learners. 

The intervention progressed during the next two weeks, in the Monday 19th of March (Week 2) the cultural activity of the San Fermines took place. In the Monday 26th of March (Week 3) the topic of the activity was la Tomatina. The end of the intervention was placed in the Tuesday 27th of March (week 3) when the after-test took place following the explanation of the cultural event of la Semana Santa in Spain just before the Easter holidays to improve the intercultural skills contrasting the UK celebrations with the Spanish.

The design of the after-test listening was topically related to the lesson: opinions and music genders. That creates strong similarities with the pre-test design to make results more comparable. The listening consist of six people giving opinions of music genres, two of them (fourth and fifth) gave opinions of three music genres, and the rest of them gave opinions of two music genres. The first speaker was used to provide an example of the activity to pupils. Therefore, the results were set out of 12. The same caution taken with the pre-test, as explained before, were applied to the post-test.

The pre-test and the post-test were placed in the same lesson of the week (same day and the same period of lessons) to reduce the disturbance that this could do to the results. 

The population of the study is formed by a year nine class group of the school. The school is an English-medium mixed 11 to 18 comprehensive school situated in the Cardiff. The school has 1600 pupils on roll at the time of the research, 300 of them are in the sixth form. The level of FSM of the school is 16% (under of the Welsh national average of 17,4); about 30% of the pupils in the school special education needs. (WG, 2017)

The group was selected for the research considering the profile of the learning process most suitable for the intervention. This decision took in consideration with the head of the department, and the Spanish language coordinator was to focus on GCSE students. As the school only have year nine and ten groups, the decision was to study the impact of the learning in year nine students. The population of the study is 18 pupils.

Of this 18 pupils in the population, 2 of them were absent in the first day of the intervention causing the lack of the consent and the impossibility to set their level before the intervention took place. Other pupil did not attend the last lesson of the intervention being unable to sit the after the intervention test to set the ending level of listening skills. During the research, all pupils present give their consent to be part of the experiment and any pupil ask to withdraw from the research. Therefore, the results of the research are based on 15 participants.

Considering the group of 15 participants: three of them are FSM (representing a 20% of the group); one with SEN because of a confirmed diagnosis of autism, and four have English as an additional language. The anonymous configuration of the study does not allow to set the results considering these variables. This applies, as well, for attendance. The attendance during the intervention was 86,1% for the complete class group (18 pupils). However, as the study pursuits to measure the effects of the intervention, excluding the absent pupils to correctly identify the effectivity of the intervention would be necessary to set the correct results in correlation with the attendance.  

Presenting the results of the intervention but guarantying their confidentiality as has been explained before in methodology, individual results are provided by the randomly assigned number to each student. Hence, I have called my subject 3, 4, 6, 7, 8, 9, 10, 11, 13, 14, 15, 16, 17, 22 and 23. I kept the numbers to know how the pupils progressed from the initial to the final test, comparing the results from both tests of the same individual. Pre-test and post-test have a different set, as explained before, being mark to out of 16 in the pre-test and out of 12 in the post-test. To be able to compare both results they are presented in percentage as it follows.
	Subject 
	pre-test results 
	percentatge
	post-test results
	percentatge

	3
	16
	100,0%
	12
	100,0%

	4
	14
	87,5%
	12
	100,0%

	6
	15
	93,8%
	11
	91,7%

	7
	10
	62,5%
	10
	83,3%

	8
	12
	75,0%
	9
	75,0%

	9
	8
	50,0%
	10
	83,3%

	10
	10
	62,5%
	10
	83,3%

	11
	16
	100,0%
	11
	91,7%

	13
	12
	75,0%
	11
	91,7%

	14
	14
	87,5%
	12
	100,0%

	15
	10
	62,5%
	10
	83,3%

	16
	12
	75,0%
	10
	83,3%

	17
	11
	68,8%
	12
	100,0%

	22
	7
	43,8%
	9
	75,0%

	23
	8
	50,0%
	8
	66,7%




These individual results show how the intervention affects the improvement in the listening skills of learners. The attainment in listening comparing the first test and the second test show that eleven pupils of fifteen (73%) have improved due to the intervention. Two pupils have equal results, but individual 3 have full marks in both tests and couldn’t improve from 100% attainment. Finally, two individual have worsened results in the last test compared to the first. Individual 6 has changed the attainment from 93,8% to 91,7% representing a negative change of 2,1%. Individual 11 has changed from full marks (100%) to 91,7% in the post-test experimenting a significative adverse change of 8,3%. This change could be explained by a variety of reasons that might be affecting these individuals and not the rest of the group.

Analyzing the improvement, one participant shows an improvement from 0% to 10%, 4 participants show an improvement from 10% to 20% and 6 participants show an improvement of 20% or more. These results can be described as a significant improvement affecting a significant majority of the members of the class.

Considering the group as a whole and studying the variation in results from the pre-test to the post-test, the change is an average increase of 14,31% from the pre-test average of 72,92% to 87,22% in the post-test.
	
	pre-test 
	post-test

	Average mark
	72,92%
	87,22%

	Median mark
	75,00%
	83,33%



These results show that the members of the group has individually improved their attainment in the listening activities and has improved as a group. The increment in the median for listening results shows a displacement of the distribution of the results to higher marks as a result of the intervention. 

Evaluating other aspects of the intervention, the use of cultural activities has promoted the engagement with the learning and the intercultural skills of the participants. The awareness of the cultural differences is present in the following lesson by the questions from the learners about the cultural aspects of the following topics in the SoW.

Conclusions
Research is part of teaching as it sets a scientifically approach to testing different techniques with pupils. This research can be focus to establish general implications based in a large number of schools and pupils with a variety of characteristics allowing it to stablish universal statements. This research, however is a school research based in a particular teaching context to underpin the decisions of a teacher in a designated classroom. 

This research has exanimate the use of cultural activities in correlation with the attainment in speaking activities. Listening activities, culture and target language has been studied before in different situations by a previous and recent academic literature that has been reviewed before setting the experiment. Following the discoveries and suggestions of these authors but applying the mandatory academic cautious the intervention has been set.

The studied intervention has consisted in a series of four cultural activities delivered mainly in TL during the lessons. Cultural activities are part of the curriculum in MFL and in the learning of a new language (Kovács, 2017). The use of cultural activities has several advantages such as the increase of engagement in learning and the general progress in learning(Smith and Conti 2016: Renandya et al,2010 ). These benefits can potentiate the outcomes of the use of TL in the classroom when both activities are done together. Using TL in learning languages is being recommended in teaching practice by literature, by the educational inspection institutions and is present in the School X policy. 

The use of TL in the cultural activities done as a listening activities allow students to practice the listening skill and be exposed to the language (Rost, 2011). Using authentic materials in the activities improve the understanding of the phonetic system in L2 (Nunan, 1999) and acquire the understanding of the intonation in spoken communication (Rogers, 1988). 

Therefore, the results backup the literature suggestions and the research hypothesis studied. Students of year 9 Spanish has shown a considerable improvement in their listening attainment after the series of four cultural activities during two weeks. 

The research has been performed following the stablished methodology in education (BERA, 2011) and the guidelines in research (Greig, 2013) with a pre-test and post-test set (Kumar, 2014). All ethical considerations to research with young people have been taken to obtain the best results from the research but without harming in any possible way the subjects of the study. Confidentially has been granted to all participants in all circumstances during the research. However, these limitations have affected the value of the results from the research as impeded to stablish correlations between attainment and individual characteristics of the subjects as attendance and general attainment in the subject.

To conclude, the results of this research suggest using more culture and target language in the languages lessons to improve the attainment in listening activities. These activities are good in the classroom per se and improve the engagement in learning and learner’s motivation. They are a different approach to practice listening skills without the bad psychological response that students usually direct to listening. Exposition to the L2 promotes the learning and provides a good classroom culture where pupils can use it as well. Pupils show excitement when practicing the individual mechanical process of translating in the classroom and this activities can create the same excitement but with the spoken language.

Limitations and future development
The literature review read to prepare for the ethics forms considering the risk in the psychological sphere of pupils leads me to discover huge existent research in this field that I unknown before starting this research. This findings in others’ researchers have helpt me construct better my research, but at the same time have pointed me to ask myself about the importance of the psychological aspect of listening. In the present research, this psychological aspect has not been taking on the count on the design of the research, so the methodology put on the place are not designed to make a finding in this aspect. The data collected is quantitative and not qualitative which would have allowed the research to reflect on the opinions of the participants and the change, or the lack of change, in their emotional approach towards the listening activities.

Research suggests that a different emotional approach effects the attainment in the listening activities (Elkhafaifi, 2005), it would be interesting to find if an intervention like the one studied in this research has a good impact in the pupil's morale towards listening activities. Research and professional experience suggest that separating listening from the test can allow pupils to improve their listening skills without being prevented by the anxiety caused by test to provide their maximum potential. Further research could help find if making sure that pupils assess their capacity to undertake listening tasks successfully in not testing situations would reduce their anxiety in following tests.

The results of the research are limited by the research methodology as has been described in the appropriated part of this piece of work. The results are based on the change in the learners' skills from day X to day Y, between those moments the intervention was put in place. However, other parts of the lesson might influence the developing of the listening skills, and not all the improvement can be attributed to the intervention. The methodology stats the total change, and the results have to be considered accordingly. These limitations could have been limited by using a control group that following the same Schemes of Works as the population studied, and being formed with the same profile of pupils, are not exposed to the intervention. In this research that was no possible as the school has only one group per year in Spanish. However, ethical considerations have to be taken in mind when using control groups in children research.

To value teaching, we can not only consider the techniques, approaches or frameworks without considering them in correlation with the time and the budget necessary to put them in place. This effectivity of teaching has been taking in consideration through research at Durham and through the Educational Endowment Foundation and Sutton Trust which has sought to isolate the effects of different specific intervention strategies (Higgins, S. and Katsipataki, M.; 2016) Research in teaching is useful to inform teachers’ practice, but these decisions have to take in consideration the implications in time and money of this practice and the relationship with the actual effects of them. Time and money is limited and deciding to perform some activities needs necessarily to mean to decide not to do others. This research is limited to analyse the effects of the intervention, but further research to compare it with other approaches to improve listening performing would be necessary to improve the evaluation of the effectivity of this approach.

The literature has studied (Masoud et al, 2012) the different effect of the listening practice depending on using authentic materials or adapted to the classroom. These results, will then, be affected by the use of a native speaker in the cultural activities. The same study performed by a non-native Spanish teacher could have different results.

In all considerations, caution is advised in the study of the results. The design of the research as classroom-based research allow only to suggest the benefits of the studied intervention only in the studied classroom. The reduced size of the study’s population and the use of only one classroom, one universe, not allow to universalise the results. This research’s results show how the use of cultural activities has improved the listening skills of the majority of the pupils of year 9 Spanish in one of the secondary schools of Cardiff. Although, the same intervention could be as beneficial as in this specific study in a different school with different students, or it could show completely different results caused by multiple sets of reasons. Research in education can be designed to be wider, collecting data from different contexts, at the cost of more time and budget. However, this research is a teacher research based on the professional dilemmas of the actual practice of a specific teacher, thereupon, while can raise questions and provide food for thought to other teachers, the aims of this research are humble.
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