Targets given from ECAD4010 
· To better synthesis literature. 
· To revise sentence structures and word selection to aid in academic writing.

Holly Michelle Sharon Davies 
2203801 
ECAD5010
Design and conduct a small-scale research study, and critically evaluate the impact of chosen research tools and data/findings on the learner and on your professional practice. 
What are staff and year 5 pupils perception on self and peer-assessment?  

Introduction
This academic study primarily examines the general perceptions on Assessment for Learning (AFL) within education, specifically focusing on primary settings within Wales. The aim of this research project is to gain a deeper understanding on staff and year 5 pupils perception on Assessment for Learning, more specifically the use of self and peer assessment. The rationale behind this research project is for teaching practitioners to gain a deeper understanding on the importance of Assessment for Learning and how it can aid in personal practice. Black and William (1998) underwent a review of research that has displayed how AFL can be deemed as the most influential way to improve learner outcome and raising standards of pupil motivation (Assessment Reform Group, 2002). The Welsh Government have implemented Black and Wiliam’s work within the New Curriculum Framework for Wales (2020), this is showcased as they state assessment for learning is an integral part of the curriculum design, and its overarching purpose is to aid in pupil progression for all (Welsh Government, 2020). The Welsh Government (2020) also state there are three main roles that assessment holds within the curriculum. These include supporting individual learners on a day-to-day basis, understanding group progress and reflecting on overall success (Welsh Government, 2020). It can be implied that the Welsh Government have also implemented Wiliam’s work on formative assessment, where the learner is at the heart of an ongoing assessment as oppose to an end of year exam (Wiliam, 2006). When considering the outcome of this research project it can be thought that staff perceptions on self and peer assessment will be of greater use than pupil perceptions. This is due to the fact that staff are able to see pupil progression as a whole and view their students in a holistic manor. The hypothesis also suggests that staff will view other elements of AFL to be more useful when aiding in pupil progression, such as sharing the learning intention and questioning. The mosaic approach has been  applied throughout this study, where children are viewed as experts of their own lives and are therefore able to provide an accurate representation of their thoughts and feelings (Clarke, A. et el 2011). To put this into practice an interview has been produced with a group of children and a questionnaire on self and peer assessment has been created for teaching staff to complete. With the use of these research tools an insight was gained into staff and pupil perceptions on self and peer assessment, with data being related to current literature. 

Literature review 
The main purpose of this study is to consider the impact and use of Assessment for Learning in aiding pupil progression, whilst specifically focusing the overall  interest on element four titled self and peer assessment. Within the literature review the following will be discussed: assessment within education; formative and summative assessment; the four elements of AFL and the chosen aspect of assessment titled self and peer assessment. 
The importance of assessment has been introduced within modern day education in Wales, with Donaldson (2015) creating his pedagogical principle titled ‘good teaching and learning uses assessment for learning to accelerate pupil progress’ (Welsh Government, 2023). Although Assessment for Learning has been an evolving concept within education for many decades, with specific origins tracing back to theorists such as Lev Vygotsky, it is thought that the independent review produced by Black and Wiliam (1998) has re-emphasised the importance of assessment when aiding pupil progress and the impact of success (University of Cambridge, 2019). Along with Donaldson (2015), Black and Wiliam (1998) also declare how Assessment for Learning structurally focuses on providing opportunities to enhance the pupils ability to create strategies to understand their own progress through evaluating each performance within the classroom (Black et al, 1998). Similarly, The Welsh Government (2013) agree that Assessment for Learning places the learner at the heart of each learning episode and should therefore be supported to be active participants to achieve each of the four purposes. Assessment has been defined as an ongoing process, which is indistinguishable from teaching and learning (Welsh Government, 2020). In juxtapose to this, Pollard (2014) states how caution should be placed on the learners becoming too involved within their own learning and it can be deemed pointless for a practitioner to encourage this unless the pupil is fully engaged (Pollard, 2014). However, John Hattie (2012) describes pupils as being  assessment-capable learners, they are fully aware where they are within their educational journey and what they must do next to achieve success, and progress within their learning. This yet again emphasising the importance on Assessment for Learning and pupils gaining control of their desired outcomes (Hattie, 2012). 
Within education, assessment can be utilised into two components titled summative and formative. When critically evaluating summative assessment Benjamin Bloom (1971) states within his Cognitive learning theory how summative assessments are beneficial as they provide a final measure of pupil achievement and aid in assessing overall levels of understanding (Bloom et al, 1971). Like Bloom, Michael Scriven (1991) also declares how summative assessments are crucial for evaluating effectiveness and determine the overall outcomes of learning. He emphasises the importance of using valuable assessment strategies to ensure accurate evaluations (Scriven, 1991). However, Dylan Wiliam (2011) has stated that although summative assessment holds a place within education, it should not be the primary focus as they only provide a snapshot of overall student performance (Wiliam, 2011). Furthermore, Wiliam poses to be a prominent advocate for formative assessment, expressing how providing feedback and supporting learning during the process is more valuable for prompting student growth and achievement (Wiliam, 2011). Like Wiliam, John Hattie (2022) agrees that formative assessment is one of the most powerful tools in education, used for improving student learning and understanding (Hattie, 2022). The literature suggests that both formative and summative assessment provide practitioners with useful feedback on overall pupil progression. 
Dylan Wiliam and Paul Black (1998) place greater emphasises on formative assessment when producing the ‘four elements of assessment for learning’, following their independent review titled ‘inside the black box’. Wiliam and Black labelled assessment to be displayed as sharing criteria with learners, use and quality of talk, questioning and peer and self assessment (Black et al, 1998). Black and Wiliam believe that these elements are essential in supporting student growth and improving overall achievement (Black et al, 1998). Wiliam (2011) believes that sharing criteria with learners allows them to better understand their goals and make progress to achieve them (Wiliam, 2011). In juxtapose to this Pollard (2014) suggests that practitioners should place caution when sharing success criteria as it can take away an aspect of challenge from the learning episode (Pollard, 2014). However, Pollard (2014) recognises the importance of element two (quality of talk) when he highlights how it plays a crucial role in pupil understanding and collaboration (Pollard, 2014). Like Pollard, Rosenshine (1971) also emphasises the importance of talk and questioning within his research. Rosenshine (1971) states how questioning is one of the most powerful tools a practitioner can possess when assessing for learning. Questions and feedback should be specific, focusing only on the skill that is being assessed and general comments should be avoided (Rosenshine, 1971). The final element identified by Black and Wiliam (1998) is self and peer assessment, which is the aspect focused on within this research study. 
Both self and peer assessment have become an integral factor of the New Curriculum for Wales (2020). The Welsh Government have displayed how both these forms of assessment can develop learners capacity to draw on relevant evidence, which in return allows the pupil to gain more of an understanding on what success looks like and how to maintain it (Welsh Government, 2020). Dylan Wiliam (2011) is of the opinion that self-assessment helps learners become more actively involved in in their own learning. Through reflecting on progress and identifying areas of improvement, students are able to take ownership of their own learning journey (Wiliam, 2011). Similarly, John Hattie (2022) agrees as he states that self assessment encourages pupils to understand their strengths and areas of improvement (Hattie, 2022). In contrast to this, current literature raises concern that children do not have the expertise to progress their own learning and identify errors (Ndoye, 2017). However, Professor Graham Donaldson (2015) accepts that it is essential within Welsh education that the practitioner allows both peer and self assessment to take place within the classroom setting (Donaldson, 2015). His work has been implemented as a report produced via ESTYN has shown schools in Wales have thoughtfully planned opportunities for learners to monitor their own learning (ESTYN, 2022). Another theorist who expressed the benefits of peer assessment is David Boud (1999). Boud (1999) suggests that peer assessment allows students to develop critical thinking skills, whilst engaging in meaningful discussions. Boud emphasises how peer assessment not only raises student engagement but also promotes collaboration and a sense of shared responsibility (Boud, 1999). On the contrary Paul Black (1998) has raised concerns over peer assessment. He states that it may not always be reliable or accurate. It is suggested he believes that the role of assessment should primarily be taken by educators who can provide fair and consistent judgements (Black, 2003). After critically evaluating the literature provided it can be suggested that self and peer assessment hold both benefits and disadvantages within the classroom environment. Data will later be analysed in accordance to the literature that has been evaluated.  
Methodology 
This research project has been completed by teaching staff in a primary school located in Wales. The school currently has six hundred and fifty pupils on roll, aged three to eleven. To abide to confidential and ethical considerations the school in question will be labelled ‘school X’. School X is located in a highly deprived area within West Wales, where thirty three percent of children and eligible for free school meals (EFS).
Before conducting research, a research approach must be developed to suit the particular cause. A research approach is a plan of procedures for research that transforms the research from broad assumptions, to detailed methods of data collection and interpretation (Coe et al, 2021). The mosaic approach was developed to include children within research, and prioritising the voice of a child. Alison Clark and Peter Moss (2011) declare that children are experts of their own lives, and are therefore suitable to be classed as able participants when carrying out research within education. The mosaic approach offers a creative framework for listening to a child’s perspective through talking and reviewing a situation or topic together (Clark et al, 2011). This is a holistic strategy that focuses on listening to young people through different observation tools and interviewing. The aim of the research was to develop an understanding on staff and year 5 pupils perceptions on self and peer assessment within the classroom. With this considered the research tools used to collect data were an interview and questionnaire, both abiding to the mosaic approach. The justification behind the use of interview and questionnaire is that they both provide qualitative and quantitive data. These two forms of data allow the researcher to gain a more holistic view of their study and probe deeper into participants responses (The open University, 2014). 
An interview is a method of gathering data via having planned conversations with participants. Questions asked are specific, relating to the research topic and detailed responses are required (Cohen et al, 2018). Interviews can be categorised into three types which are titled, structured, unstructured and semi-structured (Bell et al, 2018). This research project was based around using a semi-structured interview, where specific questions were created, yet their was room for diversion if necessary. The interview was completed with a selected group of year 5 pupils and completed face-to-face. It can be suggested that semi-structured interviews are beneficial as they offer a  flexible approach where the researcher has an array of premeditated questions, while still allowing for open-ended conversations (Thomas, 2017). This allows the participants to share their thoughts and feelings more freely, whilst promoting a deeper understanding on perspectives that will aid in the researchers findings. However, Dylan William (2011) has expressed reservations on the use of interviews within research, stating that this method can lead to unreliable data. Instead he recommends using multiple sources of evidence such as observation, to gain a more comprehensive understanding on the research topic (William, 2011). Similarly, Cohen (2007) agrees with Wiliam (2011) as he suggests validity may be jeopardised, especially if the interviewee misunderstands the question asked (Cohen et al, 2007).  
The second research tool included within this research project is an online questionnaire, completed by teaching staff. Questionnaires are a written form of questioning, that can include both open and closed questions (Thomas, 2017). The questionnaire was produced via Microsoft Teams and later emailed to all teaching staff within School X. Online questionnaires hold benefits such as, they have the potential to reach a large audience quickly, as displayed within this particular research project, and come at a low cost when completed online (Denscombe, 2021). Macfarlane (2014) also displays benefits such as the questionnaire is anonymous and the quantitive data collected can be easily analysed through graphs and charts produced by Microsoft (Macfarlane, 2014). However, the use of online questionnaires also come with negatives, such as they are limited to participants who have an electronic device and it can be difficult to validate the truthfulness of the collected data (Cohen et al, 2007). 
Taking ethical consideration to this research study was prioritised throughout, and the British Educational Research Association (BERA) guidelines were followed at all times. Prior to the research day, an ethics form was completed (see appendix 1), which was later followed by a consent form and letter (see appendix 2) which were given to teachers to sign. This was done to gain voluntary consent from each participant (BERA, 2018). Teaching staff were made aware throughout the process that they have the right to withdraw at any given time, should they wish to do so (BERA, 2018). As the research had been undertaken with children under the age of eighteen, a consent form was sent out to parents and carers to sign (see appendix 2). Both consent was given via parents and ascent from the pupils (BERA, 2018). Along with placing the BERA guidelines paramount to this study, The Data Protection Act was also taken into consideration. Both confidentiality and anonymity had been ensured when collecting data from both teaching staff and the year 5 pupils, with all participants made aware they have the legal right to access the data at any given time (The Data Protection Act, 2018). 
An array of interview questions had been planned prior to the research day, with the intention to interview five year 5 pupils. The interview occurred face-to-face, within a separated room from the class. This was done to ensure the confidentiality and privacy of the children was maintained throughout the discussion (Danby, 2011). Including an interview not only abides to the mosaic approach of research but also Article 12 of the United Nations Convention on the Rights of a Child (UNCRC). Article 12 states how children have the right to express their views within educational matters such as giving their feedback (Unicef, 1989). School X is also labelled a ‘rights respecting school’ where the child’s rights are at the heart of their vision. This further inspired the research and placed great emphasis on the importance of pupil voice within. The interview allowed qualitative data to be collected and was later transcribed (see appendix 5). 
During the research day an online questionnaire had be emailed to each member of teaching staff within school X (see appendix 3) Although literature provided by Dylan Wiliam (2011) suggest questionnaires should not be solely used within research, he does display some benefits. Wiliam suggests that questionnaires can provide valuable insights and quantitive data for understanding an individuals perspectives and experiences (Wiliam, 2011). The questionnaire only received four responses, but had been sent to over forty members of staff. 
When addressing limitations within this study it is knowledgable to state that the members of teaching staff all teach within the same school, which could suggest bias. Another limitation is that the return rate proved to be low, with the questionnaire only gaining four out of forty responses. When referencing the interview, only five children partook meaning there was no alternative sample to compare against. Therefore the data collected may not be valid. To prevent further limitations, a larger sample of both teaching staff and pupils could be used, which would accumulate to richer data being collected. An observation of self and peer assessment could also take place, as natural settings can afford a more realistic study. Piaget (1936) also suggests that observation allows researchers to understand how children think and learn, which will later inform educational practices (Structural Learning, 2021). 


Discussions and Findings 
Question one of the questionnaire (see appendix 4) displays that staff within school X all use Assessment for Learning within their classroom, with 100% of participants selecting ‘yes’. This demonstrates how teaching practitioners have embedded assessment into their teaching, through implementing Donaldson’s (2015) pedagogical approach ‘good teaching and learning uses assessment for learning to accelerate progress’ (Welsh Government, 2020). When asked to rate the four elements of assessment from 1 (most beneficial) to 4 (least beneficial), it was clear that sharing criteria and feedback had been the most highly placed. One participant had stated that ‘tickled pink and green for growth’ was the most beneficial strategy for pupil progression. Therefore agreeing with Dylan Wiliam (2011) that providing real-time feedback promotes active engagement and reflection (Wiliam, 2011). Another participant had stated that each element should be placed at number 1, due to them ‘all being essential in helping a student reach their full potential’. 50% of teachers had placed self and peer assessment last within their rankings, although four of them had stated they use it daily, with one other using it on a weekly basis. When asked about the barriers revolving self and peer assessment, four staff members had said it can be time consuming. This designating with Boud (1999) and Black (2003) who are both of the opinion that although self and peer assessment hold benefits, it can take a lot of time to get quality feedback from students when marking their own or a peers work (Black, 2003). Another participant had stated that a lot of the pupils do not like peer assessing as they find it difficult to say what is bad about a peers work. This again placing emphasis on Wiliam’s (2011) opinion that peer assessment can be influenced by personal relationships and subjective training (Wiliam, 2011). Although the participants of the questionnaire had stated barriers, 100% of them have seen pupil progression through both self and peer assessment. One teacher had said ‘children knew exactly where to go next’ once they had self assessed their work. Another had stated ‘self confidence’ had grown due to self and peer assessment. This suggests how John Hattie’s findings can be of truth as he believes self assessment encourages students to understand their strengths and areas of improvement (Hattie, 2022). Finally, when asked how to keep self and peer assessment unbiased, one participant had said ‘mixed ability groups’. Carol Ann Tomlinson (2015) has expressed how mixed ability groups challenge students to grow and also promote a sense of community (Tomlinson, 2015). Similarly, Dylan Wiliam (2011) says how mixed ability groups foster a sense of collaboration and creates a more inclusive learning environment (Wiliam, 2011). After analysing the quantitive data it can be suggested that teaching staff within school X recognise the benefits of self and peer assessment in aiding pupil progression, but have noticed an array of challenges when implementing it within the classroom.
Along with teaching staff in school X, the five year 5 students also raise concerns with self and peer assessment. When asked what they think about peer assessment (see appendix 5) child E says  ‘I do not want to upset my friend if I think their work isn’t very good’. This can be related back to one of the questionnaire participants stating how many children do not like peer assessment. This linking back to Black’s (2003) findings that children find it difficult to give constructive criticism, and Ndoye (2017) stating that children may not have the mental capacity to appropriately assess a peer. However, child A states how marking a peers work allows them to improve on their own. This relating back to Wiliam (2011) who has shown that peer assessment can improve overall pupil success through students learning from one another (Wiliam, 2011). It can be interpreted that the students prefer self assessment to peer. Child E states how they like to be involved within marking their own work, and child B agrees as they are able to identify ways they can improve. This again relating back to Donaldson’s (2015) work which shows that self assessment should be an integral part of pupil progression within Welsh school (Welsh Government, 2020). The qualitative data accumulated from this study suggests that each child will be of differing opinion when it comes to self and peer assessment, yet the benefits can be identified by the pupils. 
Conclusion 
The aim of this study was to investigate staff and year 5 pupils perception on self and peer assessment. It was hypothesised that teaching staff would give richer feedback regarding the chosen topic through being experts in AFL. However, from conducting the literature review and analysing both qualitative and quantitive data it has shown that a child’s opinion is paramount within this field, this linking back to the use of the mosaic approach. The findings suggest that although self and peer assessment may not be considered the most beneficial in aiding pupil progression, they most certainly develop critical thinking skills and involve children in their own learning journey, which is a predominant factor within the New Curriculum Framework (Welsh Government, 2020). The data has also displayed how peer and self assessment can enhance a pupils understanding of subject matter. Throughout this research project professional learning and knowledge has definitely been developed. It has been made apparent that it is integral to include each element of AFL into pedagogy when aiding a child to reach their full potential. Therefore, teaching practice will improve by including self and peer assessment along with other elements of AFL within PTE2 and PTE3. 
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