	
STUDENT FEEDBACK FORM


This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.

	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	Engagement with Literature Skills.  You must use good quality academic and technical literature to support your writing.
a) use of experiential learning literature
b) use of technical and other literature to support your observations, reflections and conclusions
	20

(10)

(10)
	

	
	
	

	
	
	

	Introduction: 
You must demonstrate your understanding of experiential learning theory prior to describing how you have learnt from your own experiences. 
	20
	

	
	
	

	
	
	

	Kolb, Stage 1
Identify a suitable concrete experience and describe it concisely. Clearly demonstrate your knowledge of technical and environmental factors relevant to your experience
	15
	

	

	
	

	Kolb, Stage 2
Here you need to reflect purposefully and deeply on what happened. 
Typical questions would be about what worked and what did not? What caused you and others to behave as you did? Reflection is the key to turning an experience into learning
	15
	

	

	
	

	
	
	

	Kolb, Stage 3
In “abstract conceptualisation” key questions are: what could I have done better or differently? how can I improve? You should refer to literature to help you understand your experience and the learning that you might gain from it; how does your understanding of your experience relate to academic theories and technical practice in outdoor adventure.
	15
	

	

	
	

	
	
	

	Kolb, Stage 3
Attending to the “active experimentation” stage of Kolb’s cycle requires you to account for your learning from experience. You should be clear about what you have learnt and how that knowledge will be useful in the future.  This should form a conclusion to your writing. 
	15
	

	

	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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Emily Spencer-Jones BMOE4005
With reference to Experiential Learning Theory (Kolb, 1984), discuss how your own experience of environmental conditions has developed your understanding of preparing to safely participate in outdoor adventures.
The first day of the RLSS inland water safety management award:
Learning through experience was first theorised by John Dewey (1938, p.20) who stated, “there is an intimate and necessary relation between the proves of actual experience and education” (Dewey, 1938, p.20). This initial idea was developed by Kolb in his experiential learning theory (Kolb, 1984), into a cycle of reflective practise. This begins with a physically and mentally conscious, concrete experience. Reflective observation follows, where the experience is meaningfully reviewed. Abstract conceptualisation raises suggestions of improvements and changes, before active experimentation applies the findings to the next concrete experience. Both theorists promote education and knowledge being gained through practical life experiences that provide context for the information presented. In this reflective piece, I will explain how this theory has developed my understanding of preparing to safely participate in outdoor adventures, from my own experiences.
Concrete experience:
I will provide a simple account of the activities and incidents experienced throughout the day which caused me to think consciously about my decisions and how they impacted my learning.
The first day of inland water safety was on Tuesday 25th October 2022 at Llandysul paddlers lake. The temperature was forecast to be highs of 12℃, lows of 8℃, light precipitation/ rain all day, south-easterly wind of 22mph and sunset at 18:02pm (Met Office, 2022).
The aims of the day were to gain a base knowledge of water safety management on the lake, learn to effectively use throw lines and work with others in the group.
Beginning with a brief overview of the plans and weather, we concluded it would be a cloud-covered, wet day and the wind would make it feel colder than the true temperature. We packed our wet kit, water-shoes and throw lines into the minibuses. 
[bookmark: _Int_CVb6aeN8][bookmark: _Int_5eoJqh13][bookmark: _Int_80QJ8yK2]On arrival, we changed into wetsuits, where annoyingly I had forgotten my spare socks. Already quite cold, we split into groups and walked round looking at the potential hazards and risks associated with the environment. I found it easy to talk to other members of the group and the information was interesting and engaging. 
[bookmark: _Int_f2URzMhW][bookmark: _Int_heWuJHG8][bookmark: _Int_9SyYhfHx][bookmark: _Int_FaeGCvnB]After looking at shout and reach rescues, we moved onto using throw lines, following the RLSS Level 3 water safety sequence of rescue (RLSS, 2012, p.27). Splitting into pairs to have a go, I chose a green 20m line. During the practise on land, I struggled to get my aim right and missed my casualty repeatedly. When my line successfully reached my partner, I then found it hard to brace to pull them in, despite being reasonably strong and understanding the position to use (low centre of gravity, wide stance). I recognised this difficulty was affecting a lot of the group.
Previous issues with my casualty struggling to catch the line continued as we moved into lake rescues and I got cold very quickly, entering and exiting the water. 
Reflective observation:
I will now intentionally look back on the activity and consider if my aims were met. In depth reflection will help to explain my behaviours and those of the group, why they happened as they did and will help in raising suggestions for keeping, altering, or refining my actions and choices. Additionally, if any of the influencing factors affected one another. Moon (2004, p.186) suggested “we reflect to learn something, or we learn as a result of reflecting, and the term ‘reflective learning’ emphasises the intention to learn from current or prior experience” (Moon, 2004, p.186).
I believe I did develop a good basic understanding of water safety, as I felt comfortable during the initial walk round. I preferred splitting into smaller groups because I retain and take in more information in these situations; it feels more personal and less intimidating to speak up or ask questions. Socialising with others in the group was easier due to the informal nature in which the information was delivered, as we gathered into a circle instead of the formality of a classroom. I learnt more with the information being provided in the environment it would be relevant in, as it was easier to understand the practical applications of the risks identified. 
Trying to develop my throw line skills was quite frustrating. I believe this was due to understanding the technique of how to be successful but being incapable of delivering that practically. I could not use the method of Theory in Use (Schön, 1987), as the difficulty was due to extrinsic factors, I couldn’t change like how little grip my shoes had in the muddy conditions, rather than being able to use the intrinsic and subconscious kinesthetic feeling of adjusting my anchor position, which I have gained through reflecting on previous experiences where this stance has been effective. 
Difficulty also came from not being able to see the throw line clearly as it was green and blended in with the grass and water environment where we were practising. Being a longer, thinner line also made pulling the casualty in harder, alongside my hands being wet and cold due to windchill and unable to grip effectively. The culmination of these factors led me to feel disheartened and lowered my engagement in this task. 
I believe there may be a link between my physical discomfort and feelings of dissatisfaction and how much information I took in. It was easier to socialise and learn when I was warmer and dry before the disappointment of struggling with a task.
Abstract conceptualisation:
Using my reflection, I will now look at what I can develop within my experience to learn from it. To accomplish this, I will look at wider literature and academic research and compare it to my findings to see any similarities or differences. This parallels with the 4th analysis stage of Gibbs theory of Learning by Doing (Gibbs, 1988), where my evaluations and reflections are tested for validity. Specifically, I will focus on the effects of group size and being cold on my learning and performance, alongside equipment choice.
A lot of research suggests smaller group sizes aid learning due to their more informal nature. A study by Gokhale (1995, p.30) found that “collaborative learning fosters the development of critical thinking through discussion, clarification of ideas, and evaluation of others' ideas” (Gokhale, 1995, p.30), solidifying my feelings of comfort and increased social ability, when we split into small groups to identify hazards around the lake. This is an important factor to consider in the outdoors, as having smaller group sizes can facilitate learning, teamwork and problem solving, which are key skills needed when partaking in adventurous activities. 
The idea of being cold and uncomfortable negatively effecting me when trying to use throw lines, is similar to the findings of (Enander 1987, p.1431) in their research into thermal comfort on cognitive performance, where moderate cold caused “considerable decrements in manual dexterity,” alongside “a negative effect of moderate cold exposure on tasks which require speed and which encourage erroneous responses … and distraction” (Enander, 1987, p.1431). This suggests I should have paid more attention to the kit worn during the day as I may have learnt more being warmer and comfortable. My feelings towards giving up on the task may have been improved if I was warmer, reinforced by the HSE (2022), stating “by managing thermal comfort you can improve morale and productivity.” (HSE, 2022)
Research into colour choice of equipment can apply to my difficulty with the visibility of the throw line. Kinney and Miller (1974, p.3) found that “bright colours were the easiest to see and dark colours disappeared the most readily” (Kinney and Miller, 1974, p.3) in underwater environmental conditions, whilst the RNLI (2007, p.27) state the most effective throw lines are “highly visible and have a maximum length of 25m” (2007, p.27). Therefore, I may have faired better if a vibrant, thicker yet shorter line had been chosen for the environment faced. 
Active experimentation:
Finally, I will use what I have learnt to try to improve through alterations in my actions and preparations for my next concrete experience in the outdoors.
Looking at the learning benefits of working in smaller groups, I will apply this to my extra-curricular adventurous activities. For example, organising a trip to Overhang with a small group of friends to improve my social and technical climbing skills more easily, due to it feeling more informal and comfortable. I can also use collaboration to aid my preparation for participating in outdoor activities through discussing in small groups, like my flat mates, the suitable kit for our upcoming practical days. This would make it easier for all of us to conclude what clothing and equipment would be suitable and there would be less opportunity to forget important items or prepare poorly when working together. 
More practically, this reflective process has highlighted that I should take the environmental conditions of my outdoor activities into consideration when preparing what to wear and use. For example, if I know that we will be spending a lot of time in water when it is cold and windy, I should invest in additional clothing like wetsuit gloves or socks, to be more adequately equipped and avoid feelings of discomfort disrupting my behaviour and effort level. Using the research into the most effective equipment, I will experiment with different throw line colours, lengths, and thicknesses to develop my rescue capabilities. Further reading into types of wet shoes that provide better grip in muddy environments, will deepen my knowledge of kit and be useful in preparation throughout my degree.
To conclude, this experience did increase my knowledge and practical water safety skills. I have developed my preparation of clothing and kit through the process of experiential learning, and it has led me to question and acknowledge the learning style and group sizes I work best in. Overall, my ability to safely prepare for the environmental conditions I face when participating in outdoor activities has been furthered through reflection using experiential learning theory (Kolb, 1984).
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